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Abstract. Cartoons as a means of developing children’s activity of children in the 

learning process is considered in this article. Researches and analyzes the work of domestic and 

foreign scientists in the field ofteaching English to primary school children through cartoons. 

The aim of the article is to substantiate and confirm theoretically the importance of 

cartoons in the development of students’ cognitive activity of children. 

The use of the above cartoons is especially effective when organizing them into a system 

that assumes a certain sequence and gradual complication. The analysis of the results of 

experimental work showed a positive dynamic of the formation of cognitive interest in 

experimental classes. The main task of the experimental work was solved, and the system of 

personal development situations was an effective means of forming the cognitive interest of 

younger students in the English language. 
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Basic provisions  

The study of the role of play and i ts correlati on wi th learni ng outcomes 

occupi es a large place i n the works of domesti c and forei gn psychologi sts and 

teachers. Numerous studi es prove that for the formati on of a full-fledged posi ti ve 

educati onal moti vati on, purposeful work i s necessary, where on of the i mportant 

places i s occupi ed by cartoons, the purpose of whi ch i s the acti ve development of 

educati onal acti vi ti es. When chi ldren watch cartoons, thei r i nterest i n learni ng 

acti vi ti es i ncreases dramati cally and thei r performance i ncreases [1]. 

One of the leadi ng forms of chi ld acti vi ty i s cogni ti ve acti vi ty, whi ch 

sti mulates educati onal acti vi ti es based on educati onal and cogni ti ve i nterest.  

Educati onal and cogni ti ve acti vi ty i s a combi nati on of educati onal and 

cogni ti ve acti vi ti es. To understand what i s a learni ng acti vi ty, gi ve a few 

di fferent i nterpretati ons of the term “acti vi ty”, “cogni ti ve acti vi ty”, “educati onal 

acti vi ti es” and “learni ng acti vi ty” wi th the ai m of reali zi ng these concepts, and 

adopti ng the most preci se defi ni ti on of the learni ng acti vi ti es i n thi s study. 

Accordi ng to A.N. Leonti ev, acti vi ty i s a meani ngful and purposeful 

i nteracti on of a person wi th the envi ronment, medi ated by external and i nternal 

acti vi ty, or a speci fi c type of human acti vi ty ai med at cogni ti on and creati ve 
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transformati on of the surroundi ng reali ty and oneself. Human acti vi ty i s i ncluded 

i n the system of soci al relati ons and i s the mai n source of culture [1]. 

Authors M.V.Gamezo and I.A.Domashenko defi ned acti vi ty as a 

speci fi cally human acti vi ty regulated by consci ousness, generated by needs and 

ai med at cogni ti on and transformati on of the external world and the person 

hi mself [2]. 

Authors L. A. Karpenko, A. V. Petrovsky, and M. G. Yaroshevsky defi ned 

acti vi ty as purposeful acti vi ty that i mplements the needs of the subject [2]. 

Accordi ng To V. N. Druzhi ni n, the most appropri ate defi ni ti on of acti vi ty 

i s the followi ng:” acti vi ty i s the process off an acti ve atti tude of a person to 

reali ty i n the course of whi ch the subject achi eves the goals set earli er, meets 

vari ous needs and develops soci al experi ence”[4]. 

In the psychologi cal di cti onary of I. M. Kondakov, the followi ng defi ni ti on 

of actovoty as gi ven:” Acti vi ty i s the acti ve i nteracti on of a li vi ng bei ng wi th the 

surroundi ng world, duri ng whi ch i t purposefully affects objects and thereby 

sati sfi es i ts needs”[5]. 

In the “Bi g psychologi cal di cti onary”, acti vi ty i s an acti ve i nteracti on wi th 

the surroundi ng reali ty, duri ng whi ch a li vi ng bei ng acts as a subject that 

purposefully affects the object and sati sfi es i ts needs. Due to the extreme 

complexi ty and conti nuous vari abi li ty of external condi ti ons, even at relati vely 

early stages of phylogeny, there i s a vi tal need for the emergence of mental forms 

of managi ng the practi cal i nteracti on of a li vi ng bei ng wi th the envi ronment 

[6].Acti vi ty i s an acti ve i nteracti on of a person wi th the envi ronment. Now let’s 

move on to the next concept of “cogni ti ve acti vi ty”. Cogni ti ve acti vi ty i s a 

consci ous acti vi ty of the subject, whi ch i s ai med at acqui ri ng i nformati on about 

objects and phenomena of real reali ty, as well as speci fi c knowledge . 

N. F. Vi nogradova and O. A. Rydze defi ned cogni ti ve acti vi ty as an acti ve 

study of the surroundi ng reali ty by a person, duri ng whi ch an i ndi vi dual acqui res 

knowledge, learns the laws of the exi stence of the surroundi ng world and learns 

not only to i nteract wi th i t, but also to purposefully i nfluence i t [7]. 

Accordi ng to I. Y. Kulagi na and V.N. Kolutsky, cogni ti ve acti vi ty i s a 

consci ous acti vi ty ai med at cogni ti on of the surroundi ng reali ty through such 

mental processes as percepti on, thi nki ng, memory, attenti on, speech [8]. L.S. 

Vygotsky wrote that mental development expresses somethi ng new that i s 

performed i ndependently by the formati on of new quali ti es of the mi nd and 

transfers mental functi ons from a lower to a hi gher level of development along the 

li ne of arbi trari ness and awareness [9]. 

 

Introduction 

 

In modern education, there is a problem of choosing a teaching method, but 

not all methods are effective in activating the educational and children’s cognitive 

activity. Most children have a low level of cognitive interest in the subject and 

children with an active reluctance to learn are increasingly common. Therefore, the 

main task of the teacher is to find the most effective forms, methods, conditions 



and methods of teaching, the purpose of which is to activate the cognitive activity 

of students in the learning process. One of the most important problems of cartoons 

– the problem of activating educational and cognitive activity-remains relevant 

both in theoretical and practical terms. Depending on its solution, the effectiveness 

of the teacher and the student, and, consequently, the result of training as a whole, 

is determined. It is determined by the problem of activating students ` learning 

activities. 

One of the most effecti ve means of developi ng i nterest i n the subject i s the 

use of cartoons i n the classroom and i n extracurri cular acti vi ti es, whi ch helps 

students to create an emoti onal mood for the enti re lesson, causes a posi ti ve 

atti tude to the work performed, i mproves overall performance, and makes i t 

possi ble to repeat the same materi al i n a vari ety of ways. 

 

Materials and methods 

 

Аnalysi s of sci enti fi c li terature on the topi c, abstracti ng; theoreti cal 

analysi s and synthesi s of forei gn and domesti c experi ence to justi fy theoreti cal 

posi ti ons; di rect and i ndi rect observati on of speech. 

 

Results 

 

Learners who watch cartoon very o ften are effecti ve i n thei r 

communi cati o n and educati o nal i nsti tuti o ns should assi st the learners i n 

developi ng thei r language ski lls.The younger students find cartoons funny and 

often laugh out loudly at the tricks of the cartoon personages. Laughter is the best 

stress buster and a self confidence developer. It likewise boosts immune resistance 

and causes the let off endorphins that stimulate us to enjoy positive feelings. 

The mai n advantages o f cartoons are as follows: 

• Cartoons are very good attenti o n capturi ng devi ces and moti vate the 

learners. 

• They can reveal the truth o r reali ty about the people, events and 

i nci dents i n an i nteresti ng way.  

• They are useful i n modi fyi ng behavi o r and developi ng posi ti ve 

atti tude, i nterests and characters pf learners.  

• They are capable o f creati ng humor and i nterest among the vi ewers 

and explai ni ng vari o us concepts.  

• They are helpful for provi di ng o pportuni ty for self-expressi o n and 

creati vi ty among learners.  

• Cartoons encourage the learners to li sten to thei r o wn speech and read 

thei r o wn wri ti ng. 

• Cartoon exposes the learners to a wi de vari ety o f language and i t 

i ncreases crati ve thi nki ng.  

 

Discussion 

 



Cogni ti ve acti vi ty i s the uni ty of sensory percepti on, theoreti cal thi nki ng 

and practi cal acti vi ty. It i s carri ed out at every stage of li fe, i n all types of 

acti vi ti es and soci al relati onshi ps of students, as well as by performi ng vari ous 

subject-practi cal acti ons i n the educati onal process. But only i n the process of 

learni ng does knowledge acqui re a clear form i n a speci al, i nherent only to a 

person, educati onal and cogni ti ve acti vi ty of teachi ng . 

   If we compare the concepts of “cogni ti ve acti vi ty” and” acti vi ty”, we can 

conclude that the concept of” cogni ti ve acti vi ty” expands the ori gi nal concept of 

acti vi ty. Acti vi ty becomes not just a person’s i nteracti on wi th the envi ronment, 

but acts as a consci ous i nteracti on wi th the surroundi ng world usi ng mental 

processes. Let’s move on to the next concept of “educati onal acti vi ty”. 

The concept of “educati onal acti vi ty” appeared i n the psychologi cal and 

pedagogi cal li terature relati vely recently i n connecti on wi th the development and 

research of cri teri a for the quali tati ve characteri sti cs of knowledge, etc.)  and the 

need to consi der a holi sti c educati onal acti vi ty that i ncludes not only knowledge, 

ski lls, techni ques behi nd them, acti ons and operati ons of students wi th 

educati onal materi al, but also the student’s acceptance of the educati onal task, 

self-control, self-assessment, etc. 

The abi li ty to learn i s the abi li ty to solve an educati onal task 

i ndependently, achi eve a goal i n the classroom, but thi s i s i mpossi ble wi thout 

consci ous acceptance and creati ve i mplementati on of educati onal acti vi ti es wi th 

mandatory reflecti on of the acti vi ty, self-analysi s and self-assessment of the 

degree of success of thei r own acti ons. It is based on the consi dered concepts of 

“educati onal acti vi ty”, i t can be concluded that educati onal acti vi ty i s a 

purposeful acti vi ty that i s ai med at solvi ng educati onal tasks and acqui ri ng 

knowledge and experi ence. 

As we have already sai d, the concept of “educati onal and cogni ti ve 

acti vi ty” i s a combi nati on of cogni ti ve and educati onal acti vi ti es.  

Previ ously, we defi ned that cogni ti ve acti vi ty i s a consci ous i nteracti on 

wi th the surroundi ng world usi ng mental processes, and educati onal tasks and 

acqui ri ng knowledge and experi ence. Therefore, educati onal and cogni ti ve 

acti vi ty i s a consci ous, purposeful acti vi ty ai med at gai ni ng experi ence, solvi ng 

educati onal problems and developi ng the i ndi vi duals as a whole. 

Selevko G. K. Beli eves that educati onal and cogni ti ve acti vi ty i s the 

process of i nteracti on of the student wi th the content of the educati onal process, 

whi ch i s ai med at achi evi ng cogni ti ve and practi cal goals, due to teachi ng, as 

well as the needs and real capabi li ti es of the student [9]. 

Accordi ng to S. G. Vorovshchi kov and E.V. Orlova educati onal and 

cogni ti ve acti vi ty i s a self-controlled acti vi ty of a student to solve personally 

si gni fi cant and soci ally relevant real cogni ti ve problems, accompani ed by 

masteri ng the knowledge and ski lls necessary for thei r resoluti on i n obtai ni ng, 

processi ng and applyi ng i nformati on [10]. 

From the above concepts, we can di sti ngui sh the defi ni ti on that most 

accurately reveals the essence of educati onal and cogni ti ve acti vi ty i n the 

framework of thi s study: educati onal and cogni ti ve i s defi ned as knowledge 



speci ally organi zed by the student hi mself or from the outsi de i n order to master 

the ri ches of human culture. Its subject result sci enti fi c knowledge, ski lls, 

behavi ors, and acti vi ti es that the student learns. 

Cogni ti ve acti vi ty i s understood as a type o f soci al acti vi ty that mani fests 

i tself i n relati o n to the process o f cogni ti o n. It i s formed i n educati o nal acti vi ti es 

and self-educati o n and determi nes the i ntensi ty and nature o f the course o f 

learni ng, the result o f learni ng 

Educati onal and cogni ti ve acti vi ty i s the development of cogni ti ve 

processes and masteri ng the components of educati onal acti vi ty. 

 The process of learni ng at school i ncludes not only the assi mi lati on of a 

complex system of knowledge, the formati on of many educati onal and i ntellectual 

ski lls, but also the development of the cogni ti ve processes themselves – attenti on, 

memory, thi nki ng, abi li ti es and personali ty of the chi ld. The development of 

cogni ti ve mental processes i n pri mary school age i s characteri zed by the fact that 

from i nvoluntary acti ons that occur uni ntenti onally ti n the context of play or 

practi cal acti vi ti es, they turn i nto i ndependent types of mental acti vi ty that have 

thei r own purpose, moti ve and methods of executi on. 

“Cartoon i s an excellent form o f expressi o n, whi ch can deli ver posi ti ve 

messages and can create awareness among learners as the characters speak to you 

and narrates the whole story through thei r gestures” says Ian Di amond, the seni o r 

vi ce presi dent and General Manager o f Turner  Entertai nment Networks Asi a, Inc 

(TENA) (Dr.A.G. Sudha, Factors Influenci ng The Change In Behavi o r Of 

Chi ldren o n Vi ewi ng Cartoon Programs, 2004).  

A lot o f research has been done o n gender representati o n i n cartoons and 

much more i s taki ng place. It i s a fact that most o f cartoons show male domi nant 

characters. Many researches such as (Merski n, 2002,  Strengenz&Serbi n, 1974, 

Thomson and Zerbi nos1995, 1997) are o f thi s poi nt o f vi ew that cartoon world i s 

a male world. In a study Strei cher (1974) also descri bed male as domi nant i n 

cartoons and she categori zed them as “chase-and-pratfall”. Male characters i n the 

cartoons are shown as strong and powerful and the female characters are weak, 

helpless and dependent. Dr.Hudak says “Cartoons, i n thei r current state, are 

depi cti ng si gni fi cant di fferences i n the status, behavi o r and capabi li ti es o f 

female and male characters. Thus cartoons tell cultural stori es that can’t help but 

i nform young mi nds about who they are to become”. (Gender Role Portrayal On 

Saturday Morni ng Cartoons, 1997).   

Cartoons are the better medi um o f communi cati o n and, therefore, i t 

deserves to be studi ed. Surpri si ngly, compared to the populari ty enjoyed by the art 

and the arti sts and also compared to the i mportance o f the art, there has been li ttle 

work done i n the art o f cartooni ng. There i s language i nvolved i n cartoons, a 

di fferent ki nd o f language. Thi s makes i t matter o f i nterest to study cartoons. 

Cartoon has always been consi dered an effecti ve medi um for several reasons. The 

language used i s usually si mple for the learners o r the chi ldren to understand. 

Humor i s an art o f communi cati o n and i s very useful to communi cate somethi ng 

that i s not so pleasant.   



Language learni ng and language teachi ng take pace unconsci o usly. 

Cartoons help thi s process to take place. It creates a reali sti c target language world 

for the learner that assures learner-i nvolvement. Si nce the learner i s exposed to a 

reali sti c use o f language, he becomes a parti ci pant o f the target language world. 

Thi s unconsci o us i nvolvement o f the learner o n the language i nteracti o n process 

helps hi m acqui re the language. 

Language i s learnt mostly o utsi de the classroom, i .e., i n natural 

ci rcumstances where language i s used for communi cati o n. Thi s o bjecti ve can 

also be reali zed by televi si o n. Thi s medi um i s readi ly accepted by learners, si nce 

they recogni ze i t as bei ng a part o f thei r li fe o utsi de classroom. Once the learner 

knows how to comprehend the language spoken o n cartoons i n an i nteracti ve 

classroom si tuati o n  they can i mprove and i ncorporate these ski lls and techni ques 

i nto thei r regular cartoon vi ewi ng whi ch gradually wi ll result i n thei r acqui si ti o n 

o f the language.    

Cartoons would be an excellent tool for developi ng awareness o f the cri ti cal 

features o f the target language. For instance, Muzzy BBC offers language learning 

cartoons (along with accompanying songs, activities, games and more). Learners 

get an exposure to the culture where the language i s spoken (through vi deo 

recordi ngs, commerci als) along wi th the language. Chi ld li teracy i s o ne o f the 

mai n pri o ri ti es o f both federal and pri vate o rgani zati o ns around the world. 

Li teracy holi sti cally i nvolved the abi li ty to use language for communi cati o n and 

i nteracti o n wi th o ther people. 

 Learners who watch cartoon very o ften are effecti ve i n thei r 

communi cati o n and educati o nal i nsti tuti o ns should assi st the learners i n 

developi ng thei r language ski lls. 

In cartoons, the child observes, compares, compares, classifies object by 

certain characteristics, makes available to him analysis and synthesis, draws 

conclusions and generalizations.Magic English is a video course for children. It is 

fun and relaxing way to learn English language. 

We have identified four levels of cognitive interest formation in primary 

school children and their characteristics. Next, we proceed to the definition of the 

“initial” levels of formation of cognitive interest of primary school students. 

Identification of the degree of formation of each of the components was carried out 

by conducting diagnostic methods that perform control and diagnostic functions. 

The developed methodology was also used in the course of the formative 

experiment to assess the “final” levels of cognitive interest formation in younger 

students after using personal situations in English lessons. The ascertaining 

experiment helped to determine the “pain points” in the formation of cognitive 

interest, to get an idea of the general directions of the formation of its components 

by means of a cartoon. 

The tasks of forming the cognitive interest of primary school children in the 

English language in the course of the formative experiment were solved 

consistently at all stages of the experiment, through the use of personal situations. 

At the first, motivational and stimulating stage, personal cartoons of an 

adaptive nature were used – “background” cartoons that contribute to the entry of 



younger students into a personally oriented interaction. The use of cartoons of 

interest contributed to the willingness and desire of children to participate in 

intercultural communication in the language being studied. In these situations, such 

personal functions as motivating, creative, self-realization, independence were 

actualized, which positively affected the formation of the motivational and 

stimulating component of interest. 

  To realize the dominant tasks of the content-activity stage, we were helped 

by cartoons focused on the child’s manifestation of cognitive independence, 

activity, and the desire to find an original way to solve various educational tasks. 

Activation of value-semantic, orientation, creative functions, independence had a 

positive impact on the formation of the content-activity component of cognitive 

interest. 

At the third emotional-evaluative stage, reflexive personal situations were 

used, in which the child could analyze and evaluate his own and other people’s 

ways of acting, the results, as well as the changes occurring in himself and others. 

Such situations contributed to the manifestation of reflexive, value-semantic, as 

well as the formation of an emotional and evaluative component of cognitive 

interest. 

The use of the above cartoons is especially effective when organizing them 

into a system that assumes a certain sequence and gradual complication.The 

analysis of the results of experimental work showed a positive dynamic of the 

formation of cognitive interest in experimental classes. The main task of the 

experimental work was solved, and the system of personal development situations 

was an effective means of forming the cognitive interest of younger students in the 

English language. 

 

Conclusion 

 

To sum up cartoons tell about the world around us. With their help, the child 

learns to count, read, speak a foreign language, and distinguish colors. 

It develops creativity and imagination. Cartoons develop the child's 

imagination. It helps the child to engage in art and drawing. He learns to 

distinguish between good and evil.A huge number of young ladies have fantasized 

approximately being princesses and boys have envisioned themselves to be brave 

knights after observing classic energized stories like Peter Pan, Aladdin, 

Cinderella, Beauty and the Beast, and so on. 

Cartoons should be used in the educational process with younger students, in 

addition to other means used by the teacher, because it is the cartoon that is aimed 

at developing the child’s natural cognitive interest. 
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Аңдатпа. Бұл мақалада мультфильмдер балалардың белсенділігін дамыту құралы 

ретінде қарастырылады. Бастауыш сынып оқушыларына мультфильм арқылы ағылшын 

тілін үйрету саласындағы отандық және шетелдік ғалымдардың еңбектерін зерттеп, 

талдайды. 

Мақаланың мақсаты – балалардың танымдық белсенділігін дамытуда 

мультфильмдердің маңыздылығын теориялық тұрғыдан негіздеу және бекіту.  

Мультфильмдерді пайдалану окушыларды белгілі бір дәйектілік пен біртіндеп 

күрделенуді қамтитын жүйеге ұйымдастыруда тиімді болып табылады.Эксперименттік 

жұмыстың нәтижелерін талдау эксперименттік сыныптарда танымдық қызығушылықтың 

қалыптасуының оң динамикасын көрсетті. Эксперименттік жұмыстың негізгі міндеті 

шешілді және жеке даму жағдайларының жүйесі бастауыш сынып оқушыларының 

ағылшын тіліне деген танымдық қызығушылығын қалыптастырудың тиімді құралы 

болды. 

Тірек сөздер:: мультфильм, танымдық, белсенділік, шешім 
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Аннотация. В статье рассмотрены мультфильмы как средство развития детской 

активности детей в процессе обучения. Научные работы отечественных и зарубежных 

ученых в области обучения английскому языку учеников младших классов с помощью 

мультфильмовисследуется и анализирует. 

Цель статьи – обосновать и теоретически подтвердить значение мультфильмов в 

развитии познавательной активности школьников. 

Использование мультфильмов особенно эффективно при организации их в систему, 

предполагающую определенную последовательность и постепенное усложнение.Анализ 

результатов экспериментальной работы показал положительную динамику формирования 

познавательного интереса в экспериментальных классах. Основная задача 

экспериментальной работы была решена, и система ситуаций личностного развития 

явилась эффективным средством формирования познавательного интереса младших 

школьников к английскому языку. 

Ключевые слова: мульфильм, познавательная, деятельность, решение 
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