UDC 327.7:327
IRSTI 14.07.09
https://doi.org/10.48371/PEDS.2024.72.1.026

THE “IDEA” MODEL OF TECHNOLOGY AND CURRICULUM
SYNCHRONIZATION IN LANGUAGE TEACHING: THEORETICAL
FRAMEWORK
*Begunova M.}

*1PhD, senior lecturer, Almaty Management University, Almaty, Kazakhsnan
e-mail: m.begunova@almau.edu.kz

Abstract. Technology integration into teaching and learning environment has long been a
controversial issue. A rapid shift of the education system to online mode after the COVID-19 outbreak
has brought this question into an even more intent consideration. While the necessity of using
technology in education is obvious, its embedment into teaching and learning process does not always
seem smooth, due to several reasons. Among such factors, experts mention poor technological
equipment of teaching organizations, teachers’ fears, and unwillingness to use technology or
‘aggressive’ attempts of institutions administration to force teachers to use technology in any way,
even if they pursue no clear educational purpose. The aim of this article is to highlight that the use of
technology in education can no longer be considered something extraordinary, but rather it should be
taken as an inseparable part of the post-COVID teaching and learning times. The study uses
descriptive method, secondary data analysis method, method of survey and modeling method. The
article also introduces the IDEA (Instruct, Demonstrate, Experience and Assess) approach to
embedding technology into educational process. This approach seeks to help ESL teachers make
technology a part of their daily lessons, taking into consideration that, not only does technology
entertain learners and demonstrate teachers’ creativity, but it also makes teaching more effective,
which is its main goal. The methodology used for this study is explanatory approach and secondary
data analysis. The ideas presented in the article can potentially be approbated in practice by scholars,
educators, and practitioners in the sphere of education.

Key words: technology in education, digital education, educational transformation,
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Basic Provisions

The present study is a descriptive analysis of the situation with technology
embedment into the English language classes. The study reveals the current state and
beliefs about technology use in educations, as well as its potential in teaching
languages. The article uses explanatory approach and secondary data analysis, as well
as the methods of survey and modeling. Based on the information collected from
various sources, the article identifies the importance of technology embedment into the
ESL classroom, as well as the necessity of technology and curriculum alignment. To
identify the general attitudes of students towards technology use, the survey has been
conducted. This paper suggests the model of technology integration into the language
teaching process at every step of the lesson, called “The IDEA (Introduce,
Demonstrate, Experience and Assess)” approach. As the basis, the article considers the
lesson plan employed in TESOL (Teaching English to Speakers of Other Languages),
which comprises the following steps: Warm-up and Objectives discussion, Instruct and
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Model, Guided practice, Independent practice and Assessment. The IDEA approach
presented in this article also takes into consideration such models as the Bloom’s
taxonomy. Bloom’s taxonomy is a hierarchical model that classifies learning skills into
different levels of complexity, starting from basic knowledge at the bottom of the
pyramid and moving to more advanced comprehension on the top. Basically, the IDEA
approach is aimed at highlining the division into HOTs (high order thinking skills) and
LOTs (low order thinking skills), and SAMR (Substitution, Augmentation,
Modification and Redefinition), suggested by the taxonomy. The present study
describes the results of the Likert scale questionnaire, conducted among the students
of the focus group. The focus group participated in the 3-hour English language lesson
that used the IDEA approach. The results of the study showed that the IDEA approach
can be a suitable element, which connects the language skills formed at different stages
of the above-mentioned models and effective integration of technology into the ESL
lesson.

Introduction

The era of digital education has put forward the question of technology use in
classrooms. Despite being widely discussed by the global society, this issue remains
one of the controversial topics for all the participants of educational process —
educational administrators, learners, and teachers. Although, the hardship all these
three categories may face with can vary, what seems obvious is that a lot depends on
teachers and the way they apply technology during their lessons.

There have been a few theories developed to facilitate the use of technology by
educators. The experts raise such important questions, as the problem of alighting
technology and teaching curriculum, the fears teachers experience when using
technology or the general level of digitalization of a certain institution or society. As
an example, Dr. Harry Saint Cyr in his article speaks about four main strategies of
successful integration of technology into the teaching curriculum. In his opinion, the
understanding of technology purpose by educational administration, IT department and
teachers may often differ, which leads to the gap between the functions of technology
and the teaching curriculum objectives [1].

The present article operates the ideas presented by the Bloom’s taxonomy of
educational objectives [2]. This theoretical-based study also looks at such theories as
SAMR (Substitution, Augmentation, Modification and Redefinition) and TPACK —
(Technological, Pedagogical and Content Knowledge) in connection with ESL
teaching, as well as seeks to develop a new approach to technology use, based on daily
ESL lesson plans, suggested by TESOL course for teachers [3].

Methods and Materials

The present article is a descriptive study which uses the method of description,
explanatory approach, and the standardized questionnaire to collect quantitative data.
The problem of technology use in classroom is not new to the sphere of education.
Many experts and scholars have analyzed the issue and suggested the ways of
increasing the level of digitalization of educational institutions. No doubts, the



implementation of any new method often requires a thorough analysis of the existing
state of the problem. According to Ashilova, there have been a number of surveys on
digitalization implementation conducted among various countries all over the world.
The results showed that while recognizing the necessity of new technological era in
education, the world community mostly agree on the fact that technology is not
integrated into education at its full capacity. Moreover, technology is rather used for
convenience nowadays, but not for a more effective teaching. At the same time, the
authors say that the level of digital literacy in Kazakhstan is at least 77%. They also
speak about the renovation of educational system through integration of new digital
programs which focus on the development of creative thinking and analysis of learners
starting from school [4]. However, this is quite controversial, since there are other
findings which state that many teachers in Kazakhstan are rather technologically
illiterate, because they are either unable or unwilling to use technology in the
classrooms [5].

While the general level of digitalization of education might be low, we now
witness how easily most students and school learners operate technology in their daily
life. Here we can speak about “digital natives”. According to Dr. Shane Dixon, those
learners who can intuitively use various devices can be considered ‘“digital natives”
[3]. In fact, this is a universal phenomenon which can be seen ubiquitously — children,
who can barely speak or walk, are perfect at playing online-games or browsing the
internet. The growing number of “digital natives” suggests that the approach to
technology use in classroom should be modified accordingly. A number of scholars
speak about the phenomenon of “Generation Z”. This generation is characterized as
“the first global generation ever, which is smarter, quicker, and more tolerant of
diversity than their predecessors”, and, therefore, requires an application and
implementation of completely different forms of work, types of assessment in the
lesson [5].

While there is a tendency in growing number of digital natives, we cannot deny
the fact of “digital immigrants”, existing among learners. This category of students is
comparatively less fluent in technology and often require a more intense attention from
the teacher during the technology-enriched lesson [5]. Dr. Shane Dixon in his course
“Teach English Now! Technology Enriched Teaching”, also speaks about digital
natives and non-natives. He suggests that those learners who struggle to use technology
(digital non-natives) may even have a fear, called “technophobia”. Alongside with it,
Dixon identifies two subcategories of students, who belong to digital natives. The first
type are students who are typically overwhelmed with the device itself, its functions
and design, rather than they are interested in the task assigned. These students always
like checking and testing devices but distract from the concrete teaching and learning
purpose. The second category implies students with techno-fluency, who tend to have
total immersion into the device. They are impatient to begin to use the technology, so
that they often misunderstand the task and use the device for their own purposes,
deviating from the lesson objectives [3].



In this way, we can conclude that both digital natives and digital non-natives
may require equal attention, as well as clear guidelines from teachers, when using
technology in class.

Nowadays, there is a bunch of theories built around integrating technology into
teaching. Among them are TPACK (Technological, Pedagogical and Content
knowledge), SAMR (Substitution, Augmentation, Modification and Redefinition,
PICRAT (Passive, Interactive Creative=Replaces, Amplifies, Transforms), TIM
(Technology Integration Matrix) and others.

TPACK basically suggests the integration of teaching strategy, teaching content
and teaching technology. According to Shane, if we look deeper, however, it is more
than just the overlap of three types of knowledge. In order to fully understand
TPACK, we need to look at each type of knowledge separately and consider how
they all interact with each other in preparing and teaching effective lessons [3].

SAMR (Substitution, Augmentation, Modification and Redefinition) is another
useful way of technology application in classroom. It suggests that there can be four
different levels of technology use, depending on the purpose of the activity and the
level of its complexity.

Despite constant progress in technology development and the uprise of new
methods of its implementation in teaching, the level of digitalization is still rather low.
According to Anderson, teachers’ views about the benefits and challenges of using
technology sometimes varied by confidence, experience, or beliefs regarding the role
of technology in the classroom [6].

At the same time, during the post-pandemic period the situation with education
digitalization has become better, along with online learning. According to Akizhanova,
nowadays, the most popular educational platforms are Google Classroom, YouTube,
Padlet, Mentimeter, Edpuzzle, Calameo, Quizlet and others [5]. Many teachers,
however, like using technologies in the lessons, which basically corresponds to the
lower levels of SAMR model (Substitution and Augmentation).

Living in a techno-era, we have made devices of different types and kinds an
integral part of our daily life. The sphere of educations is not an exception. Slowly but
surely, effective teaching and learning processes become more and more associated
with technology use. However, one of the obstacles, educational institutions face with
here, is inability to get the maximum from technology use to improve academic results.
This may happen for a number of reasons, but one of the biggest milestones is that
technology and curriculum are often not synced.

According to Dr. Harry Saint Cyr, regardless of the learning framework, the
common goal is always to equip global citizens with transferable skills and knowledge
to tackle global issues. Whatever people may think of educational technology, research
shows that technology-enriched learning is an essential part of helping learners develop
the 21st century skills necessary to solve real-world problems [1]. The biggest
challenge, however, is that educators continue to struggle aligning technology with
their teaching programs. In his article, Saint Cyr introduces for strategies for more
effective technology and curriculum aligning [1]. Dr. Shane Dixon speaks of the
necessity to choose technology based on the lesson objectives, rather than to select



technology and adapt the whole class to it [3]. In this way only, technology will not
just entertain but serve its educational purpose. Thinking back of the SAMR model,
many experts believe it can successfully be interpreted through the prism of the
Bloom’s taxonomy [7]. While the lower levels of the taxonomy suggest tasks oriented
to memorization and understanding of information, which do not commonly suggest
students’ cognitive processes, its higher levels often imply such tasks as analyzing,
evaluating, and creating which are normally called the higher order thinking skills, or
HOTSs. These tasks, as a rule, require the involvement of students’ cognitive skills. In
discussing the SAMR model, many experts connect substitution and augmentation to
the lower order thinking skills of remembering (memorization) and
understanding. And modification, and re-definition to the higher order thinking skills
of analyzing, evaluating, and creating. No doubts, this interpretation is logical and
meaningful when thinking about technology use in classrooms.

The present study falls into three phases. At the first stage, the survey among the
university students of the 1-3 years of study has been conducted. The purpose of the
survey was to discover students’ general understanding of technology and whether
technology is used in their lessons. The second step was to orgazine a focus group
among the respondents who participated in the survey and conduct a 3-hour English
lesson, using the IDEA approach. Overall, eight students of different age participated
in this lesson. The eight students were randomly selected among the 11 respondents of
the survey. The lesson involved the use of Padlet, as one of the most popular
technologies in teaching [5]. The second stage aimed to measure the effectiveness of
the suggested IDEA approach in teaching English. This was followed by the third
stage, when the students were asked to participate in a questionnaire. With the help of
5-point Likert scale questionnaire, it was possible to analyze the students’ feedback
and measure the general effectiveness of the IDEA approach to teaching English.

Results

The first stage of the study was to measure students’ general attitudes towards
technology use in the classroom. The students were asked to complete the survey,
which consisted of 10 multiple-choice questions. The survey was conducted online via
Google forms. The survey and the responses are available at the following link:
https://docs.google.com/forms/d/1CGkmUY Qt2UVe9IMAWCICtvypSSXHbgXiYO-
sH_31h33M/edit#responses

Generally, the survey results showed students’ interest in technology as an
effective tool of increasing motivation to learning. At the same time, many respondents
highlight the necessity of clear teachers’ instructions and guidelines when using
technologies for the first time.

The next stage was to hold an English language lesson with the eight
participants. The lesson procedures were categorized as follows:

Table 1 - Stages of the lesson

Lesson stage
Warm-up and Objectives discussion
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Instruct and Model
Guided practice
Independent practice
Assessment

Padlet was selected as a technology to use in the classroom.

After the lesson, the students took a questionnaire to provide their feedback. The
guestionnaire consisted of 10 questions and measured two variables: students’ general
satisfaction with the lesson and students’ satisfaction with technology and teaching
objectives alignment.

Table 2 - Likert scale questionnaire

Variables Items Agreement Scale
SDID |[N |A |SA
General Were the topic and objectives of the lesson 6 |2
satisfaction | clear to you?
with the Was the presentation stage logical and 1 |7
lesson understandable?
Did you have enough time to practice new 1 ]2 5
knowledge?
Was the time allocated for each lesson 8
section clearly indicated?
Was the overall pace of the lesson 2 |1 |5
comfortable for you to follow?
Satisfaction | Was the technology used throughout the 8
with whole lesson?
technology | Did the teacher provide additional 8
and instructions before using the technology?
teaching Did the technology help you acquire the 4 |2 |2
objectives | information easier?
alignment | Did the technology have connection with 1 7
the lesson objectives?
Did you effectively use technology at the 1 |7
production stage?
Likert Scale:

1 = Strongly Disagree (SD)
2 = Disagree (D)
3 = Neutral (N)
4 = Agree (A)
5 = Strongly Agree (SA)
number of respondents: 8
The Likert scale questionnaire results demonstrated students’ high involvement
in the lesson and overall effectiveness of technology use to achieve the lesson



objectives. However, several respondents still indicated limited time for practice and
production, while some stayed neutral when speaking about logic, classroom
atmosphere and overall language acquisition.

Based on the data collection and analysis presented, this article seeks to offer the
reconstructed model (approach) of technology use in the ESL classroom — “The IDEA
(Introduce, Demonstrate, Experience and Assess)” approach. Now, as we speak about
the new generation, the time has come to change the attitude towards technology.
Taking into consideration that many institutions have switched a great part of their
disciplines to an online regime, the problem of technology use appears even more
inevitable. Regardless of whether the class is conducted online or offline, teachers can
try applying technology throughout their whole lesson, instead of using it on a certain
stage only.

The IDEA (Introduce, Demonstrate, Experience and Assess) approach suggests
that technology, which matches with the lesson objectives, can be introduced at the
first step of the class, and be continuously used till the final (assessment) stage. The
IDEA approach can be illustrated through the lesson plan format by TESOL, where
there are basically five stages of the lesson [3]:

Warm-up and Objectives discussion
Instruct and Model

Guided practice

Independent practice

Assessment

The following table visualizes how IDEA approach can potentially fit in the
lesson plan stages:

Table3 - Correlation of IDEA steps and the stages of a typical lesson

Lesson stage Technology use stage Examples of tasks Students’ Connectio
(based  on IDEA skills nto SAMR
approach) activated

Warm-up Instruction on Watching introductory LOTS Substitutio

and Technology use and videos, doing  online- n

Obijectives identification of the quizzes and tests
discussion purpose of using it

Instruct and Demonstration of Teacher demonstrates a Augmentat
Model Technology use by a product (an essay or avideo) ion
teacher that the students need to

make with the help of
Technology by the end of
the lesson. Teacher explains
the steps of working with

Technology.
Guided Students  experience Creating mindmaps, HOTS Modificati
practice Technology under the questionnaires, interview on

teacher’s supervision each other in groups or pairs




Independent Students  experience Creating a video, posture or
practice Technology more story (depending on the
independently lesson objectives)
individually or in groups,
based on the ideas from the

previous stage.

Assessment  Students together with Cross-checking, peer- Redefinitio
the teacher use reviewing with feedback n
Technology to assess and analyzing each-other’s
results mistakes
Discussion

According to Singh, the most substantial task for educational society in terms of
digitalization is to make use of digital technology in the classroom in the most
productive ways. The author says that the main aim of integrating technology in the
classroom is to maximize the quality of education, but not make it more complex.
According to Singh, technology is not used to replace teachers, but rather to support
them. On the other hand, technology must rather widen students’ learning activities
and increase their interest towards learning, than to repulse their will to acquire
something new [8].

Based on the foregone research on digital education, the problem that remains
unsolved can be identified as follows: despite the wide usage of technology in teaching,
it is still rather “a need” than the way of making teaching more effective. Most teachers
do not use technology during their lessons for the purpose of learning alleviation and
productivity, but rather they use it for their convenience or because they were simply
told to do it.

Technology in educations has long been seen as something new and unexplored.
Teachers try to use some elements of technology at some stage of their lesson; however,
the problem is that often technology choice does not correspond to the lesson
objectives.

In the context of contemporary education, when a great part of disciplines has
switched to the online format, the IDEA approach can have a strong potential in making
technology an integral part of an ESL lesson. Moreover, it can help language
instructors and learners get the maximum of technology use in both entertainment and
educational purposes.

Conclusion

Technology and teaching have now become the two fundamental pillars which
aim to make the quality of education progress faster. Technology can no longer be
isolated from education neither can it be considered as something “latest and greatest™.
In fact, technology is everywhere, and we must admit it and get the best out of its use.

Nowadays, education system and teachers’ understanding of digital education
clearly need transformation. One step towards such a shift from traditional to
technology-enriched teaching could be making technology a part of each stage of the
lesson, rather than using it just for practicing or warm-up step, as an example.



According to the study results, most students willingly embrace technologies in
learning and believe that they increase their motivation to learning. However, the
problem is whether technologies are used to meet studying requirement and if students
have clear understating of their use. The IDEA approach shows how technology use
could be synced with the stages of a lesson plan and how it can be associated with the
SAMR model. This approach can potentially be used for further research ideas to gain
more practical results.

Limitations: the study was limited to the number of participants (11) and covered
the students of only one university of Kazakhstan (Almaty Management University).
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«IDEA» TIJIAIK OKBITYJIAYBI CUHXPOHJIAY TEXHOJIOI'USCBI
MOJAEJI ’KOHE BIJIIM BEPY BAFIAPJIAMAJIAPBI: TEOPUSJIBIK
HET'I3AEY
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Anparna. OKbITY MEH OKY OpTachblHa TEXHOJOTHSHBI €HTI3y KeNTeH Oepi Aaylibl Macelne
6onbin keneni. COVID-19 innetiHeH KeiiH OuUTiM Oepy >KyHMeciHIH OHJIailH peXKHMMiHE >KbUIam
aybICybl OYJI CYpaKThl OJIaH J1a TepeHipeK KapacThIpyFa okeni. binxim Oepyae TeXHOIOTUSHBI KOJIJaHy
KOKETTUTIN allKbIH OOJIFaHBIMEH, OHBIH OKBITY MEH OKY YVIepiciHe eHyl OipHemie cebemnrtepre
OaiiIaHbICTHI opAaibIM OipKaiIbINTH 0oa 6epmeiiai. Mynaai gakTopiaapaslH iIIiHAE caparbuiap
NEearoruKaiblK  YHBIMAAPABIH ~ HAIlap TEXHOJOTWSUIBIK  JKaOJBIKTATYbIH, MYFaliMAEPAIH
KOPKBIHBIIIBIH KOHE TEXHOJOTUSHBI TaiilalaHFbIChl KEeMEyiH HeMece MEKeMe OKIMIILUTITiHIH
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MyFaliMAepAl KaHaai aa Oip OMICIIeH TEeXHOJIOTHSHBI, TIMTI Olap HAaKTHl OUTiM Oepy MakcaThlH
Ke3JieMece Jie KOJJaHyFa MaKOypreyre OarbITTajFaH «arpecCHUBTI» OpeKeTTepiH aram eTeal. by
MaKaJaHbIH MakcaThl OiliM OepyJie TEXHOJOTHSHBI KOJJaHYbl OyIaH OblIail epekiie Hopce el
caHay¥ra 0oMaiThIHBIH, KepiciHiie oHbl COVID-TeH KeliHri OKbITY MEH OKY YaKbITBIHBIH a)KbIpaMac
Oeiri peTine KaOblIIay KepeKTirin kepceTy. bysn Makanaaa 3epTTey cunaTTaManbIK 9JICIH, Talaay
oMIiCl )KoHE cayallHaMa 9MiCiH KojmaHaapl. Makananga O1riM Oepy yaepiciHe TEXHOJIOTUSHBI €HT13yTe
apaanran IDEA (myckay, kepcery, ToxipuOe »xoHe Oaramay) omici Je YCBIHBUIFaH. byn omic
TEXHOJIOTHSl OKYIIBUIAPIbIH KOHUTIH KOTEpil, MyFalIMACPIiH IIbIFapMaIllbUIBIFRIH KOPCETIN FaHa
KoliMaii, COHBIMEH KaTap OKBITYJIbl THUIMAIPEK €TETiHIH ecKepe OTHIPBIN, AaFbUIIIBIH T
MyFalliMJIepiHe TEXHOJIOTUSHBI KYHIEIIKTI cabaKTapbIHbIH Oip OeJirine alHaIAbIpyFa KOMEKTECyTe
THIpBICAIBL. byl 3epTTeyIe KOJNIaHbIIFaH 9/IicTeMe — TYCIHAIPMEII TOCLI )KOHE KOCBIMIIIA AepEKTep/Ii
Tangay 00Jbin TaObLIaARl. Makanaaa YChIHBUIFAH HACsUIap bl O1TIM Oepy callachIHAAFbI FaIbIMIAP,
Mearortap KoHe MPAKTUKTEP iC KY3iHIe MAKYIAAybl MyMKIH.

Tipek ce3nep: Oinim Oepy TexHomorusacel, uudpablk Oimim Oepy, Oimim  Oepy
TpaHCHOPMAITHACHI, TEXHOIOTHS KOHE OKY JKOCIIAPBIH YHJIECTIPY, aFbUIIIBIH TUTIH YHPETY, )KOFaphI
O11iM, CaHJIBIK a0OpUTEHIED, CAHIBIK UMMUTPAHTTAP

MOAEJb CHHXPOHM3AIINNAN TEXHOJIOTU U OBPA3OBATEJBHBIX
IMTPOI'PAM B SI3bIKOBOM OBYYEHUMU «IDEA»: TEOPETHYECKHUE
OCHOBBI
*Berynosa M. !

*1phD, crT. npernojiaBaTesib, AnMaTtbl MEHEKMEHT Y HUBEPCUTET, AJIMAThlI,
Kazaxcran
e-mail: m.begunova@almau.edu.kz

AnHoTanus. [IpoOrema MHTErpanuu TEXHOJOTHH B cdepy NpenojaBaHus U OOy4dEHHUS
BCEr/a SBJsUIach aKTyaabHOU U 3HaUMMOM. Pe3kuil mepexon cuctemMbl 00pa30BaHUs B OHJIAHH-PEXUM
nocyie Benblikd nangemun COVID-19 mocraBui 3TOT Bompoc mepea euie 0ojiee MpUCTaIbHBIM
BHUMaHuEM. B coBpeMeHHOM Mupe HeoOXOJUMOCTh HCIOJIb30BaHUS TEXHOJIOIMH B 00pa30BaHUU
OYEBH/IHA, OJTHAKO X BHEJPEHHE B MPOLIECC IPENoJaBaHus 1 00yUeHHsI He BCET1a KaXKETCs IIaJAKUM
[0 BCEBO3MOXXHBIM MpuunHaM. Cpean Takux (aKTOpPOB CIIELMAIMCThl HA3bIBAIOT claboe
TEXHOJIOTHYECKOE OCHAIEHHE NelarorMyecKuX OpraHU3alfil, OraceHHs W HEeKeNaHue yduTenen
HCIOJIb30BaTh TEXHUKY UJIU «arpEeCCUBHBIE» MONBITKH aMUHHUCTPAIMK By3a KaKUM-IM00 oOpa3oM
NPUHYKIAaTh yYUTeJIeH K HCIOJIb30BAHUIO TEXHOJOTMM, Ja)ke eCIM OHM He IMpecieryloT YeTKOH
oOpaszoBarenbHOM nenu. Llenb 3TON cTaTh — MOMYEPKHYTh, YTO HCIOJIB30BAaHUWE TEXHOJOTUH B
o0pa3oBaHUM OOJIBIIE HE JOJDKHO CUMTAThCS YEM-TO SKCTPAOpIMHAPHBIM, a CKOpee SBISIETCS
HEOTBHEMJIEMOHN 4YacTbi0 00pa30BaTENbHBIX MPOLECCOB B IIOCTKOBHIHOM» oOmecTse. B nanHOM
HCCIIEIOBAaHUM HCIIOJIb3YIOTCS ONMCATENbHBIA METOJ, METOJl aHalu3a U METOJ ompoca. B crarbe
takke npexacrasieH noaxon IDEA (Instruct, Demonstrate, Experience and Assess) K BHEIPEHHUIO
TEXHOJIOTUH B 0O0pa3zoBaTeNbHBIA mporecc. DTOT MOAXOJ HampaBieH Ha TO, YTOOBl MOMOYb
MpernojaBaTesisiM HHOCTPAHHBIX S3bIKOB, B YaCTHOCTH aHIMJIMKWCKOIO, CENaTh TEXHOJOIMH YacCThIO
CBOUX €KE€JHEBHBIX YPOKOB, IPUHHUMAs BO BHUMAHUE, YTO TEXHOJOTUU HE TOJIBKO JIENAIOT 3aHATHE
pa3HOOOpa3HBIM U JIEMOHCTPUPYIOT TBOPUYECKUIN MOTEHIIMAT IpPErnoaaBaress, HO U 00eceunBaoT
6onee sddexTuBHOE O0OyueHHE, YTO SBISETCS MX NPAMOM M OCHOBHOM 1eibio. MeTonsl,
UCIOJIb3yeMble B JAaHHOM HCCJIEIOBAaHUU, NMPEICTABISIIOT CO00M METOJ] CpaBHEHMsI, ONUCAHUS U
aHaJIN3 BTOPUYHBIX JTaHHBIX. [IpencTaBieHHbIE B CTaThe HUJAEH MOTYT OBITh alpoOMpPOBAaHBI Ha
MPAKTUKE YYEHBIMH, [I€Iar0raMu M MpakTUKaMU B cepe 00pa3oBaHMsL.
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KiroueBble c10Ba: TEXHOJIOTHH B 00pa3oBaHuy, UPpoBoe 0Opa3zoBaHue, TpaHCHOpMAaLIUs B
00pa30BaHNM, CHUHXPOHHU3ALUS TEXHOJIOTUH M y4yeOHBIX IpOrpamM, MPernoAaBaHUE aHTIMICKOIro
A3bIKa, BBICIIEE 00pazoBaHue, U(PPOBBIEC A0OPUTEHBI, IM(PPOBBIE UMMUTPAHTHI
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