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Abstract. This research paper is devoted to the problems of formation of learners’ lexical skills
in learning foreign vocabulary based on lexical thematic modeling in EFL classes in a homogeneous
group. The aim of the present research is to identify the effect of lexical thematic modeling in foreign
vocabulary acquisition in the homogeneous group. This research paper employed such methods as
modeling, observation, and experiment. The experiment lasted four weeks during elective English
course (IELTS) including several thematic modules. This paper compared the effect of two methods:
lexical thematic modeling and the translation method. Lexical thematic models take into account
semantic, situational, collocation features, which results in better understanding, word memorization
and correct use of a word in context.

This research paper highlighted the following advantages of using lexical thematic modeling
in teaching foreign vocabulary in EFL classes in a homogeneous group. Firstly, modeling enables to
expand and enrich the active vocabulary of students. Secondly, students can better distinguish and
differentiate the meanings of words in context, choose and use the right word. Thirdly, new words
are stored faster in long-term memory. Fourth, students often and correctly use antonyms, synonyms,
collocations and idioms. Fifth, didactic peculiarities of the models aids to form students’ lexical skills
using new words correctly while speaking, writing, reading and listening.
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lexical skill, experiment, elective course, IELTS, vocabulary mastery

Basic provisions

Due to the fact that at present there is a big demand in strengthening international
contacts in all spheres of society, specialists with a high level of developed foreign
language communicative competence. Among foreign languages, the role of English
is especially important, which has become the language of international
communication, Global Science, and development. The expansion of international
borders allowed Kazakh graduates to study abroad. Proficiency in foreign languages
has paved the way for international education, so for recent years the majority of
Kazakhstani school graduates tend to take the International English language test
(IELTS). Therefore, there is a big choice of private, individual, and group course
programs promising to boost the skills necessary for IELTS. Moreover, some
Kazakhstani mainstream schools are also introducing and implementing IELTS
courses as an elective part of the school curriculum.

IELTS (International English Language Testing System) is a diagnostic exam that
is taken in more than 120 countries around the world and is one of the most common
and demanded English exams today. IELTS is an international testing system for the
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British version of the English language, designed to determine the skills of those
wishing to study or train in an English-speaking environment. To get enrolled and study
in foreign, as well as in some domestic universities, students are required to receive 7-
7.5 points overall in the academic type of the IELTS exam. Test materials often contain
common technical and general scientific or special vocabulary. In addition, the test
taker’s lexical stock and language are checked in each exam section: listening, reading,
speaking, and writing. Moreover, this test assesses students’ spelling, word usage in
the context, and the ability to choose the right word with the appropriate meaning to
correctly convey an idea in speech. Therefore, one of the main goals of EFL teachers
while teaching high school students is to form and develop learner’s lexical skills and
enrich their vocabulary.

Introduction

One of the tasks of the State Program for the Development of Education and
Science for 2020-2025 is the modernization of education [1]. Today the language
policy of Kazakhstan is aimed at developing a multilingual personality [2]. According
to the methodological and instructive letter of the Ministry of Education and Science
of the Republic of Kazakhstan, in the 2019-2020 academic year, students' foreign
language level is graded according to the CEFR scale and must reach B2 level, which
means that high school students must acquire approximately 2750-3750 lexical units
[3]. Unfortunately, many EFL teachers struggle in choosing an appropriate method to
meet the set criterion and requirements by the ME of RK.

To communicate in a foreign language environment effectively, it is important to
pay special attention to students' vocabulary mastery. Forming a potential student’s
vocabulary based on English word formation increases the receptive efficiency of the
language [4]. The enrichment and systematization of students’ lexical stock is a
complex process. Educational materials may not always contain specially oriented
lexical sections. In this regard, presenting lexical material correctly leads to successful
language acquisition, and the variety of teaching methods allows EFL teachers to make
learning more engaging.

According to D. Rimondi, today there are two popular methods of teaching
foreign vocabulary [5]. The first method is to memorize words by giving a list of words
traditionally. The second modern implies a systematized method based on semantic
fields belonging to the same semantic word group (clothing, food, animals). The
effectiveness of these two methods depends on the goals and objectives set by the EFL
teacher. In this regard, E. Hatch and K. Brown [6] highlight five main ways of learning:
presenting a new word, learning a word form, acquiring the word meaning, drilling the
word usage and word form, and using words in the context. Vocabulary is gradually
learned through associative links.

M. Usmonova et al. define lexical skill as an automated action for the choice of a
lexical unit correct to the plan and its right combination with other lexical units in
productive speech and automated perception and association with meaning in receptive
speech [7]. Lexical skills include word knowledge and its forms, meanings, and usage.
A.A. Leontiev classify two types of lexical skills: productive and perceptive.



Productive lexical skill includes the ability to call a word from long-term memory,
quickly combining with a previous or subsequent lexical unit according to language
norms and defining the correct operations according to the situation of communication.
A receptive lexical skill is defined as a word recognition when perceived by ear or by
reading, correlating it with the contextual word form with its familiar image, calling all
possible meanings from long-term memory and choosing the adequate meaning in the
context [8, 54].

In forming students’ lexical skills a lexical-semantic variant (word+meaning) is
considered as a minimum unit. Different meanings and derivatives of the same word
can be found in different thematic groups and can be found in teaching students of
different levels. This paper aims to explore the effect of lexical and thematic modeling
on formation of students’ lexical skills and enlarging students’ vocabulary.

The practical significance of this research can be explained by the fact that the
findings of this research may be helpful for EFL teachers to enhance the teaching
methods they use to achieve the best results in learning vocabulary and lexical skills.
Moreover, the results of this research might be a great contribution to writers of EFL
textbooks, to present vocabulary in their lessons. The novelty of the research lies on
the fact that a small number of research works in linguadidactics in Kazakhstan relates
to the study of teaching foreign vocabulary based on the lexical thematic modeling in
homogenous groups. The novelty of the research work is related to the fact that using
lexical-thematic modeling in EFL classes may solve several didactic issues that EFL
teachers face in everyday reality in foreign language vocabulary mastery and forming
lexical skills, such as correct word use and enriching students' vocabulary. In this
regard, the effective presentation of lexical unit leads to effective acquisition, and
enable to make the learning process engaging and motivating.

Methods and materials

This research paper uses empirical research methods such as a pedagogical
experiment, modeling, and observation. This research explores the effect of thematic-
based selection on teaching vocabulary in EFL classes in a homogeneous group.
According to J. Baer [9], a homogeneous class (group) defines a group of students of
the same age, level of knowledge, interests, and learning motives. Homogenous
grouping is a way of working in groups of students with similar academic performance,
and social and emotional conditions in the process of completing one task. For
example, students with special needs are grouped into one group, and gifted students
with high abilities are grouped into one group.

This research was conducted during IELTS elective classes and the experiment
involved 31 tenth-grade students studying in one of the school-lyceums in Astana city.
The test results were used to collect data about students. Both females and males took
part in this study. Students of grade 10 "E" took a placement test that determined the
students’ English language level. Test results have identified that students possess Bl
levels according to the CEFR scale, so in this way, this group of students was
determined as a homogeneous group.



Before the experiment started all thirty-one participants volunteered to participate
in this research and gave their consent. A paper-based pre-tests has been designed and
administered to evaluate learners’ knowledge of lexical units prior the experiment in
the experimental and control groups. After the experiment the post-tests were
administrated to explore if any significant changes occurred in learning vocabulary
between the two groups. The present research used a two-group pre-test, post-test
design. The experimental teaching was conducted to test and identify the effect of
implementing lexical-thematic models in the English language vocabulary acquisition.
During one month which included 12 classes teaching has covered several topics
according to the school curriculum applying exercises for developing language skills
and grammatical, lexical task. Experimental teaching using lexical thematic models
was conducted in the experimental group and control group was educated traditionally
using wordlist in presenting and practicing foreign vocabulary. When using this
strategy a teacher directly demonstrates the target words to the students, then ask them
to read and memorize the vocabulary items. The flowchart below demonstrates the
process and stages of learners’ lexical skills. (Figure 1)

Stage 1. Presenting the core lexical unit
Stage 2. Brainstorming
Stage 3. Grouping or clustering
Stage 4. Defining the key word or concept
Stage 5. Finding synonyms and antonyms
Stage 6. Presenting related nouns, adjectives, verbs and other parts of speech

Stage 7. Presenting phrases, idioms and collocations related to the main keyword

Stage 8. Work with the text and interpreting topical vocabulary, idioms, collocations

Stage 9. Drill exercises for new vocabulary acquisition

Stage 10. Speech exercises. Composing sentences, monologs, dialogs, essays using topic-related vocabulary

Figure 1 —The process of forming lexical skills through lexical-thematic
modeling.

Results

At the beginning of the experiment the pre-test was held in both groups. The pre-
test aimed at identifying the condition of the students’ vocabulary acquisition before
starting an experiment. This test consisted of 40 vocabulary items. Each item included
one English word which was selected from the learners’ course book. The participants
were asked to write the Kazakh equivalent of the words. The average time to take this



test was about 20 minutes. The result of pre-test in experimental and control group
could be seen in the following diagram (See Figure 2).
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Figure 2 — Analysis of pre-test. Vocabulary knowledge of both groups.

The analysis of the pre-test taken before experimental teaching has started
demonstrates that both groups: experimental and control group has approximately the
same percentage of correct answers (control group gained 18% of correct answers,
whereas experimental group gained 16 % of correct answers). As both groups were
homogeneous and their level was intermediate, two groups had equal level vocabulary
mastery before starting the experiment. This results indicate that majority of students
are not familiar with the words presented in the vocabulary knowledge test which
served as a pre-test in our research.

Below (Figure 3) illustrates a lexical-thematic model designed for the topic
“Business”. Similar lexical-thematic models have been used in experimental treatment.
After completing each unit students took lexical tests to test students' lexical skills.
Each test consisted of 20 questions, and students were given 20 minutes to answer the
questions.

ADJECTIVES VERBS and
Aspiring COLLOCATIONS
Assorted to work for yourself to be
Naively self-employed NOUNS
Ludicrous to launch a product Workaholic
Carbon-neutral to make a profit Procrastinator
Luxurious to run your own business Yes-man
Available to set up a business Delegator
Portable to take out a loan Multitasker
N Philanthropist
/ Entrepreneurship
SYNONYM ; Joint venture
Work <« Business Adaptor
Career \
iy y ANTONYM
Commerce DEFINITION Entertainment
1.a person's regular occupation, Recreation

entrepreneurship

profession, or trade.
2. Commercial activity



Figure 3 — Lexical-thematic model on the topic “Business”.

The process of creating a lexical-thematic model includes the following aspects:

« ldentifying the keyword in topic selection;

» Grouping words within the framework according to the paradigmatic and
syntagmatic connections.

« Grouping vocabulary around keywords according to parts of speech and
collocation usage. (Figure 3).

In experimental training firstly, new vocabulary was presented by means of
models, and then practiced and drilled by means of exercises and tasks such as
monologue and dialogue.

Words are not stored separately in human memory, they are connected in a
complex system by lexical-semantic relations, one of which is the paradigmatic
relationship. Paradigmatic relations include semantic fields that include synonyms,
antonyms, and words that are close in context. It helps to form and develop lexical
skills by establishing strong paradigmatic connections. Such paradigmatic
relationships help students remember new words in long-term memory [8]. These
connections ensure good memorization and longer retention of words in long-term
memory. Unfortunately, sometimes in teaching foreign languages little attention is paid
to paradigmatic and syntagmatic connections, therefore, there are some errors in
teaching vocabulary. For example, memorizing words out of context, not systematizing
vocabulary in sections in the textbook, not fixing newly presented words, insufficiency
in drilling them, etc.

The use of the lexical-thematic model ensures rapid and easy memorization of the
connections between a concept and an object in a foreign language and the close
interaction of the words representing them in students’ minds. The lexical-thematic
model can be used at any stage of English lessons (activation of knowledge or
presenting new material, consolidating practice, or assessment of acquired
knowledge) to facilitate the process of mastering a foreign language.
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Figure 4 — Post-test results demonstrating development of learners’ lexical skills
based on two methods

According to the results and learning outcomes in the post-test presented in Fig.4
lexical thematic models had a positive effect on vocabulary mastery and aided to form
lexical skills of high school students in the experimental group significantly. To
evaluate the effect of lexical thematic models on formation of learner’ lexical skills we
included multiple choice questions in the post-test aiming to identify mastery of various
lexical skills. Overall, post-test (Figure 4) results showed that experimental group
acquired new foreign vocabulary more systematically and effectively compared with
the control group which gained lower percentage of vocabulary acquisition and word
mastery. Students from the experimental group showed better results in all lexical skills
being tested. It can be seen from the chart that students in the experimental group
managed to identify the right word and use it correctly in context (84%), whereas the
control group’s students gained 64% of correct answers. The students in the
experimental group expanded their vocabulary by using synonyms and antonyms
gaining 78%, while the control group reached only 64% of correct answers. The results
also show that students in the experimental group memorized larger amount of foreign
words (91%), whereas the learners in the control group memorized 72% of words only.
Test results also show better performance in the experimental in the usage of phrases,
idioms, and collocations (85%), and control group gained 67%.

Acquiring all foreign words is an impossible mission, therefore vocabulary
learning needs to be limited according to students’ needs and levels. For bilingual
students interfering effect of the mother tongue slows down the process of word
comprehension and sanitization. It is impossible to select a lexical minimum, and teach
foreign words without prior teaching and considering students’ background.

The research findings have shown that vocabulary is effectively acquired only by
taking into account its systems: semantic, stylistic relationships, the nature of
communication, and interaction. Students should be able to use the words in different
sentences, phrases, and relations: synonymous, antonym, and associative-derivational.

Discussion

In a similar study T. Hipner-Page [10] studied the effectiveness and impact of
semantic grouping and thematic grouping of new words in vocabulary learning. The
author has concluded that learning vocabulary by two types of grouping positively
affects learning and helps students quickly memorize new words.

In the experimental learning students actively used words on the studied lexical
topics in speaking and writing, and could clearly differentiate words in reading and
listening. The use of lexical-thematic modeling helps students to learn not only to
memorize lexical units separately but also to use them in phrases and collocations
correctly. According to J. Scrivener in learning speaking skills, students should not
ignore the knowledge of word compatibility and collocations; otherwise, it may lead
to misconception or miscomprehension and poor communication skills [11].



According to E. M. Mednikova, a lexical-thematic group is a lexical tool
combined with a thematic analogy. The structure of the lexical-thematic group is
complex because the lexical composition of the language is complex and multifaceted
[12]. The lexical-thematic group can include words belonging to different word classes,
and the group can be divided into even smaller lexical sets. The lexical-semantic group
contains a narrower meaning, and includes lexical units that include one or two integral
semantic components. According to G. Roger the lexical-semantic group contains a
nucleus that expresses a lexeme in a common sense and many semes located in the
periphery. The LTG (lexical-thematic group) includes all nouns, adjectives, verbs, etc.
For example, LTG "Sport " includes the names of sports games (football, hockey),
tools (ball, barbell, racket), clothing, sportsmen and fans (basketball player, football
player, fan), and corresponding phrases and verbs (ball/score, pass) and adjectives
(sports, basketball) [12].

LSG (lexical-semantic group) includes words belonging to the same word class
and phrases derived from them. Words of different classes may also include LSG
(advanced level), but we do not see much variety here. For example, a group of verbs
can also include nouns derived from verbs that have the same meaning: read (verb)
reading (noun) or motivate (v), and motivation (n). The main difference between these
groups is due to the requirements for sorting lexical units in the division into groups.
In this way, the LSG refers to the words that relate to one common topic, and the LSG
includes the lexical units necessary to express a certain meaning. Thus, we use LSG
and LTG in the same way, since the lexical-thematic group also includes a lexical-
semantic group due to its wider scope [12].

According to J. Scrivener [11], when students learn new words, they should know
exactly what word class that word belongs to, and memorize it clearly. The processes
of memorization involve such stages as memorization, renewal, and forgetting, so it is
necessary to continue to consolidate the vocabulary. Through lexical-thematic models
given in each lesson, the teacher plans to use monologues and dialogs at the final stages
of the lesson, motivating students to use new words, and creating an opportunity for
students to develop their speaking skills.

Allahverdizadeh M. et al. have explored the effect of thematic and semantic
clustering on vocabulary acquisition and found out that learners recalled more words
from the thematic sets [13]. Zargosh M. et al. in their research have concluded that
teaching vocabulary based on thematic clustering can increase the level of bilingual
EFL students’ vocabulary better than the monolingual EFL learners [14].

In a similar study, A.K.Meirbekov and B.G. Abzhekenova highlighted the
effectiveness of using mental maps in enriching vocabulary in EFL classes. In their
study, the authors stated that using mental maps in vocabulary acquisition has a positive
effect, as students develop such skills as thinking, memorizing, remembering, solving
creative tasks, information processing, and making changes [15].

Conclusion
The experimental part of our study has proved the effectiveness of teaching new
vocabulary through lexical-thematic modeling in a homogenous group, for it helps to



form learners’ lexical skills. Lexical-thematic models take into account semantic,
situational, and collocation features and facilitate students’ better word comprehension
and word usage in contexts, and aid in better memorizing which word class this word
belongs to. This research has revealed the following advantages of mastering a new
lexical topic through lexical-thematic modeling. Firstly, it expands and enriches the
students’ active vocabulary. Secondly, students can better distinguish the meanings of
words in context, and choose and use the right word. Thirdly, new words are stored in
long-term memory faster. Fourth, students use antonyms, synonyms, collocations, and
idioms more and more correctly. Fifth, the models enable students to use units correctly
in writing, reading, speaking, and listening.
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T'OMOTI'EHAI TOIITA JJEKCUKAJIBIK-TAKBIPBIIITBIK MOJIEJIBJAEY
APKbBIJIbI OKYHIBIJIAP/IBIH JTEKCUKAJIBIK JAF /IbIJIAPBIH
KAJIBIIITACTBIPY
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AnRaaTna. ATajaMblll Makaja arbUIIMIBIH TiUTl ca0aKTapblHIa TOMOICHJI TOINTA JICKCHKAJIbIK-
TaKBIPBINITHIK MOJICIIBJICY IIH HET131HC MEeTTUIIIK JIGKCHKaHbl OKBITYAa OKYIIBUTAPIABIH JTCKCUKAIBIK
JAFIbUIAPbIH KAJIBIITACTBIPY MOCEJeNIepiH 3epTTeyre apHalfaH. 3epTTey >KYMBICHIHBIH MaKcaThl
TOMOTEH/II TONTa MICTTULIIK JIEKCUKAHBI OKBITYAA JICKCHKAIBIK-TAKBIPBINITHIK TOINTAp HETi3iHIC
OKBITY OKYIIBUIAP/BIH JICKCHKAIBIK JaFIbUIAPbIH KAJIBINTACTHIPYAAFbl OCEPIH aHBIKTAy OOJIBII
TaOBLIAbl. ATaJIMBIII 3EPTTEYJIE MOJCNbBICY, OaKblUIay, SKCIIEPUMEHT CHIHIBI 3€PTTEy OIIiCTepi
KOJIJIaHBUIIbI. DKCIIEPUMEHTTIK OKbITY arpUIibiH TUTliHeH IELTS ¢akynbpratuBi asceinaa GipHeiie
TaKBIPBINITBIK MOJYJIb TOHIPETIHAEC TOPT anTara >kaiaracTbl. LeTTUIAIK JIeKCHKaHBI OKBITYIa
JICKCUKAJIBIK-TaKbIPBITITHIK MOJICNIb/ICY MEH Ti3IMMEH OepilireH co3[ep/IiH ayaapMachl 9fici apKbLIbl
OKBITBUIFAH HOTIDKEIIEP CAJBICTHIPBUIBIN, CapalaH/bl. JIEKCHKAIIBIK-TaKBIPBINITHIK MOJICIbIED
CEMAHTHKAJBIK, JKaFIasATThIK, KOJUIOKAMSIIBIK OeNriaep/i eCKepreHaiKTeH OKYIIbI CO3/1 TYCIHIIL,
€CKe CaKTall JKOHE OHbl MOHMOTIHJE AYPHIC KOJAAHBIN, OIpACH COJI CO3MIH KaHIal ce3 TaObiHa
JKATATBHIHABIFBIH JKaTTal adyblHa 30p CENTIrH THUTri3edi. JIeKCHKalbIK-TaKbIPBIITHIK MOIEIbIALY
APKBUIBI J)KaHA JICKCUKAJTBIK TAaKBIPBITITHl MEHI'€PTYIiH TOMEHICTIICH ap THIKIIBUTBIKTAPBI AHBIKTAJIBI.
bipinmrigeH, oKymsmapasiH OelIceH Il Co3/IIK KOPhIH KeHEUTIN, OalbITansl. EXiHIIiAeH, OKyIIbLIIap
MOHMOTIHJIE CO3JIEP/IiH MaFbIHAJIAPBIH XKAKCHIPAK AKBIPATHII, KAXKETTI CO3]I1 TAH AT, KOJITaHA aJTa]Ibl.
YuriHmriieH, jkaHa ceslep y3aK Mep3iMAl KaATa Te3ipeK cakTanajbl. TepTiHIIIAeH, OKYyIIbLIap
AHTOHWUM, CHHOHUM, KOJUTOKAIMSJIAp MEH WAHOMANIapabl KeT, opi AyphIC KoJaaHa el beciHmmiaeH,
MOJIETBACPAIH JUJAKTUKANBIK MYMKIHIIUTIKTEPIHIH apKachlHAa OKYIIbUIap KaHa Ce3lepii
AUTBUIBIM, JKa3bUIBIM, OKBUIBIM MEH TBHIHJIAIBIM OapbIChIHAA JYPHIC KOJIJIAHBIIN, JICKCHKAIBIK
JaFIbLUTAPBIH T1aMbITaIbI.

Tipek ce31ep: JTCKCUKATBIK-TAKBIPBITITHIK TOI, MOJICIBACY, JEKCHKAIBIK-CEMaHTUKAJIBIK Opic,
TOMOTEH/I1 TOII, JIEKCUKANIBIK JIaF bl, SKCIIEpUMEHT, paKkyiabTaTtuB, |IELTS, ce3nik KOpbIH MEHTepy

O®OPMUPOBAHMUE JIEKCUYECKHUX HABBIKOB YUAILIINXCS YEPE3
JEKCUKO-TEMATUYECKOE MOJEJIUPOBAHHUE B TOMOTEHHON
I'PYIIIE
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AHHoOTanus. J[anHas cTaThs MOCBSIIEHA UCCIIET0BAaHUIO TPo0eM (OPMUPOBAHUS IEKCUUECKUX
HAaBBIKOB YyYalllUXCsl [PU HM3YYECHHUH HHOS3BIYHOM JIEKCMKA HAa OCHOBE JIEKCUKO-TEMAaTH4ECKOIO
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MOJIETTUPOBAHUS HA YPOKaX aHTJIMICKOrO s3bIKa B TOMOTreHHOU rpynme. Llenbro nccienoBarenbckon
paboTHI SBISETCS BBISBICHUE BIHSHUS O0yUYEHUS MHOS3BIYHON JIGKCHKU B TOMOTE€HHOW TpyIme Ha
dbopMUpOBaHUE JIEKCHUECKUX HABBIKOB YYaIllUXCS HA OCHOBE JIEKCHMKO-TEMaTHYeCKHX rpymi. B
JAHHOM HWCCIICJIOBAHUU HCIOJIb30BAJIUCh TaKWE METONbI HUCCIICIOBAHMS, KaK MOJCIHPOBAHHE,
HaOJIO/IeHUE, IKCIEPUMEHT. DKCIEpUMEHTalIbHOE O0y4YeHHE MPOJOJDKAIOCh YEThIpe HEIeNlu B
pamkax QakynpratuBa IELTS mo aHrnmiickoMy $3bIKy B pamMKaX HECKOJBKHX TEMaTHYECKHX
Mojyne. [Ipu n3yueHnu HHOSI3BIYHON JIEKCUKH CPAaBHUBAIKNCH PE3YJIbTAThl, OJYyYEHHbIE BO BpEMs
NPUMEHEHUS JIEKCUKO-TEMATHUYECKOTO MOJICTHPOBAHUS W TIEPEBOJHBIM MeToa0M. JIekcuko-
TEMaTHUYECKHE MOJICJIA YYUTHIBAIOT CEMAHTUYECKUE, CUTYaTUBHBIE, KOJIJIOKAIIMOHHBIE IIPU3HAKH, UTO
CIOoCcOOCTBYET MOHUMAHUIO, 3aTIOMUHAHUIO U MPABUILHOMY HCIIOJIB30BAHHUIO CIIOBA B KOHTEKCTE, a
TaK)Ke 3alIOMUHAHUIO TOTO WJIM MHOTO CJIOBa. BBISBICHBI CIEAyIONUE MPEUMYIIECTBA OCBOCHUS
HOBOW JICKCMYECKOH TEMBI MOCPEICTBOM JIEKCUKO-TEMATHUECKOTO MOJCIUPOBaHUs. Bo-TIepBhIX,
MOJIEJIMPOBAHUE MO3BOJSET PACIIUPUTh U 00OTaTUTh aKTUBHBIN CIIOBapHBIN 3amac ydammxcsa. Bo-
BTOPBIX, YUAIIUECS MOTYT JyUIlle pa3inyaTh 3HAUYCHUS CJIOB B KOHTEKCTE, BBIOMPATH M UCIIOIB30BATh
HY’KHOE CJIOBO. B-TpeTbHX, HOBBIE CIIOBa ObICTpEe COXPAHSIOTCSA B JOJITOBPEMEHHOW mamsTH. B-
YETBEPTHIX, yYalIUecs 9acTO W MPABUIHHO HCIIOJIB3YIOT aHTOHUMBI, CHHOHUMBI, KOJUIOKAIIUUA H
UANOMBI. B-misAThIX, Onarogapst AMIaKTUYECKUM BO3MOXKHOCTAM MOJIENel, ydamuecs GopMUpPYIOT
JICKCUYECKUE HABBIKH, IPABUIIBHO UCIIOJB3Ysl HOBBIC CIIOBA BO BPEMsI TOBOPEHUS, TUChMa, YTCHHS H
ayJIMpOBaHUA.

KiroueBble ¢JIOBA: JIGKCHKO-TEMaTUIECKasl TPYIIa, MOJCITUPOBAHKE, JICKCUKO-CEMAHTUYECKOES
1oJie, TOMOTeHHas IpyIa, JIKCHUEeCKU HaBBIK, SKCIIEpUMEHT, dakynbtatuB, |IELTS, oBnanenue
CJIOBapHBIM 3aI1aCOM
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