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Abstract. Most educational institutions in the world, including colleges and secondary
schools, have accepted the recent development in the modern education system whereby children
with special educational needs (SEN) attend classes together with their peers. In this regard, the
concept of inclusive education means providing equal learning opportunities for all students.
Although major organisations such as UNESCO have endorsed definitions of inclusive education,
the concept has never been stable worldwide, and how it is understood and conceptualised depends
on the regional, national and even school context. Given the fast pace of modern society, educators
must adapt and respond to rapid changes and new difficulties in the classroom. In the twenty-first
century, educators need to adopt innovative learning and teaching methods that allow learners to
express themselves more freely. Using this strategy, SEN children can participate equally with their
peers in daily activities, form friendships with other students and feel part of the community, which
is a main goal of inclusive education. This study explores the opinions of secondary school English
teachers in Kazakhstan about inclusive education in the English classroom, focusing on teachers’
perceptions of inclusive education in the EFL environment. The results of this study show that
teachers generally have positive attitudes towards inclusion in EFL classrooms. However, some of
the findings were contradictory, highlighting the need for more in-depth research in this area. In
addition, the results show that teachers working with students with SEN need further training and
professional development.

Key words: inclusive education, SEN students, special educational needs, EFL, secondary
schools, classroom practice, learning opportunities, equality

Basic provisions

The concept of inclusive education means providing equal learning opportunities
for all students. This principle is defined by UNESCO as recognising, understanding
and promoting the cultural, social and individual diversity of learners by ensuring equal
access to quality education in conjunction with other social policies. According to
Article 2 of the Salamanca Declaration, “mainstream schools with this inclusive
orientation are the most effective means of combating discriminatory attitudes, creating
welcoming communities, building an inclusive society and achieving education for
all”’. Moreover, they provide effective education to the majority of children and
improve the efficiency and ultimately the cost-effectiveness of the entire education
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system. Consequently, inclusive education as a process focuses on improving the
capacity of the education system to adapt to a wide range of student needs.

Introduction

In the twenty-first century, the pace of change in education has accelerated,
resulting in rapid change and new challenges in the classroom. In response, educators
find themselves at a crossroads between innovation and tradition. The need for creative
pedagogical approaches has never been greater, as these methods serve as a bridge that
allows students to freely express themselves and meaningfully engage in the
curriculum.

It is critical that the implementation of innovative learning and teaching strategies
have a profound impact on students with special needs, as the ultimate goal of inclusive
education is to create an environment where every student can equally participate in
daily activities, form friendships with peers and experience a true sense of belonging
to a community.

This article explores a specific aspect of this global discourse by examining the
perspectives of secondary school English teachers in Kazakhstan. The study explores
English teachers’ views on inclusive education in the teaching of English as a foreign
language (EFL) and offers valuable insights into the challenges and successes they
face. Although the findings reveal commendable attitudes towards inclusive practises,
the presence of controversy highlights the complexity of this approach to education.
Consequently, this study highlights the urgent need for further in-depth research and
highlights the pressing need for continuous professional development for teachers
working with students with special needs. Through these efforts, we can illuminate the
way forward and ensure that inclusive education becomes not just a concept, but a
tangible reality for every student.

In this context, it is important to note that today’s classrooms almost always teach
students with special needs, but there seem to be a number of challenges. In this
context, Malik argues that special education teachers and their learning needs are
ignored rather than considered. This is due to factors such as an inappropriate learning
environment for students with special educational needs, a lack of resources and time
on the part of teachers, and a lack of in-depth knowledge that should be acquired
through in-service courses or specialised training [1]. Moreover, according to Chu,
students with SEN do not receive enough attention from teachers and are
underrepresented in educational activities, which is detrimental to special education
[2]. This is due to the unfavourable attitude of teachers. According to Kim, these effects
can cause some serious problems in EFL classrooms with children with SEN [3]. These
include teachers’ attitudes, teachers’ lack of training needed to work with children with
SEN, poor curricula and ineffective teaching methods that ignore the abilities of most
students with SEN [4]. In this context, it is important to mention that there is little
research on inclusive education in Kazakhstan. Although teachers’ views and attitudes
towards inclusion have a significant impact on student achievement, there is not much
information about inclusion in EFL classrooms. Therefore, the main aim of this study
is to find out how English teachers in the southern part of Kazakhstan perceive



inclusive education in EFL context. In order to gain a comprehensive understanding of
the theoretical and practical components of inclusive education, it is essential to
investigate teachers’ attitudes, as they have a great responsibility in this area. This
study focused on teachers’ experiences of implementing inclusive education in the
context of EFL, as teachers were the target group of the study.

Materials and methods

The research design chosen for the study is described in this section. A qualitative
methodology was used in the study as the paper’s aim was to explore in depth the
experiences of English language teachers in the classroom to determine their beliefs
and practices in relation to inclusive education. According to Elliot and Eisner,
qualitative enquiry offers the dual advantage of learning about schools and classrooms
that contributes to understanding other schools and classrooms, and learning about
particular classrooms and individual teachers that is useful to them. This is precisely
the aim of the current study. In addition, according to Elliot and Eisner, it is possible
to provide teachers of specific classrooms and teachers in specific schools with
feedback through the qualitative study that is fundamentally different from the kind of
information they receive from professional development programmes or journal
publications.

As we were interested in learning more about the implementation of inclusive
education in three mainstream schools that already apply inclusive education in their
teaching practices, the qualitative technique was chosen for this study. The participants
for this study came from three secondary schools in Kazakhstan, specifically from the
southern part of the country. The sample consisted of 15 English teachers whose ages
ranged from 31 to 55 years. In this qualitative study, a semi-structured interview was
used as a research instrument. Since all participants in the study were native English
speakers, all questions were asked in English. A written consent form was given to the
head teachers and teachers with all the details of the study. Teachers were made aware
of the voluntary nature of their participation and of the anonymity and confidentiality
of all materials used in the study.

Findings

This section presents the findings on teachers’ attitudes and views towards
inclusive education in EFL. After thematic data analysis, two themes were
identified: teachers’ perceptions of inclusive education in EFL classrooms and EFL
teachers’ practices in implementing inclusive education in EFL classrooms. The
results of the study show that teachers routinely try to improve their inclusive
practices with students with SEN in their English classes and that they generally
have positive attitudes towards inclusive education, which will be discussed in
more detail below.

Theme 1: teachers’ perceptions of inclusive education

A remarkable discovery of this study is the generally positive attitude of
English teachers towards inclusion in the context of their classrooms. Teachers
consistently expressed their willingness to embrace the principles of inclusive



education and to value the integration of students with special educational needs
(SEN) into mainstream English language schools. Many teachers (P2, P4, P5, P6,
P9, P11) stressed the importance of creating an inclusive atmosphere where every
student, regardless of ability, feels a sense of belonging and acceptance. These can
be seen from the answers of research participants:

| believe that inclusive education is essential in our classrooms. It is
heartening to see that most of my colleagues share this view. Inclusion is not only
beneficial for students with special educational needs, but also enriches the
learning experience for all students. It is important to create an atmosphere of
belonging and acceptance and | am fully committed to these principles (Participant
2).

In my opinion, inclusion is a fundamental aspect of modern education. | have
always strived to ensure that every student feels welcome and valued in my
classroom. It is not only about teaching, but also about creating a supportive
environment where everyone can flourish (Participant 4).

| believe that inclusive education is essential in our classrooms. It is
heartening to see that most of my colleagues share this view. Inclusion is not only
beneficial for students with special educational needs, but also enriches the
learning experience for all students. It is important to create an atmosphere of
belonging and acceptance and | am fully committed to these principles (Participant
11).

The results also showed that the majority of teachers (88%) were willing to
help their students learn, while the minority (9%) only partially agreed. Similarly,
76% of teachers mentioned they occasionally deal with parents of children with
SEN in their classes and are familiar with their family situation. While only 21%
of the teachers fully agreed with the point, more than half of the teachers (64%)
said that they made efforts to promote inclusion in their classrooms. Table 1 shows
the following results.

Table 1 - Teacher attitudes towards inclusive education in EFL

Item Statements Agree (%) | Partially Disagree (%)
agree (%)

1 For my inclusive lessons, | usually put together 21 74 5
interesting and engaging tasks and activities.

2 I inform the students of SEN that they can turn to 73 26 21
me at any time if they feel desperate or alone.

3 I always include students with SEN in school 7 89 4
activities and try to motivate them to participate in
class.

4 I am constantly working to impart new knowledge 94 6 -
to my SEN children in such a way that they can
easily absorb it.

5 When a child with SEN asks me for clarification or 71 26 3
explanation, | strive to give the best answer.

6 I am fully behind a student with special needs. 78 12 10

7 I ask my staff to help students with special needs. 88 8 4




8 I regularly work with the parents of my students 21 71 8
who have special needs, so | am very familiar with
their situation.

9 | do everything | can to promote diversity in my 64 26 10
classroom.

Thus, inclusive education is a beacon for equal opportunities and social
inclusion. The findings of the study among Kazakhstan’s secondary English
teachers underline the progress made, but also highlight what still needs to be done
that will be discussed further within theme 2. In tackling the complex issue of
inclusive education, it is essential to address the contradictions, consolidate
positive attitudes and bridge the gap between perception and practice.

Theme 2: teachers’ practices of inclusive education

Amidst the prevailing positivity discussed under the first theme, the study
revealed a number of contradictions and challenges that occur during the practice
of inclusive education in EFL classroom. Some teachers expressed conflicting
views, revealing a discrepancy between their attitudes and actual classroom
practice. This discrepancy highlights the complicated nature of implementing
inclusive education. Thus, participants point to potential barriers, such as lack of
resources, training deficits and varying levels of support, which hinder the
seamless integration of students with SEN into EFL classrooms:

| am glad to see that the majority of teachers in our Department are willing
to support their students. While | agree with the principles of inclusive education,
I think it is important to recognise that some teachers need additional training or
resources to implement these practices effectively (Participant 9).

Inclusive education is not just a concept; it is a practice that we must actively
pursue. | have worked hard to promote inclusion in my classroom, and | am
encouraged to know that many other teachers are doing the same. It is a joint effort
that benefits everyone involved (Participant 1).

| appreciate the positive attitude of my colleagues towards inclusion. However,
| believe there is a need for more awareness and training. Inclusive education is a
complex area, and teachers need adequate resources and guidance to implement it
effectively. Unfortunately, it is not just about willingness; it is also about having the
necessary skills and knowledge (Participant 8).

The results also showed that the majority of teachers (79%) were willing to
acquire specialised knowledge in the area of teaching methods and approaches in
inclusive classrooms, while the minority (11%) only partially agreed. In this
context, the vast majority of teachers (96%) stated that they had great difficulty
practising inclusive teaching in their regular classrooms. While only 7% of the
teachers stated that they are constantly learning the teaching methods used in
inclusive education, more than half of the teachers (71%) mentioned that the
appropriation of teaching approaches for inclusive education cannot be done
independently by the teacher, as self-learning and self-application of such methods
can sometimes even be dangerous for students with SEN due to the high sensitivity
of inclusive education. Therefore, these teachers believe that there should be highly



qualified experts in the field of inclusive education in every school. Table 2 shows
the following results.

Table 2 - Teacher practices towards inclusive education in EFL

Item Statements Agree (%) | Partially Disagree (%)
agree (%)
1 I have a great desire for acquiring specialised 79 11 0

knowledge in the area of teaching methods and
approaches in inclusive classrooms

2 | constantly search for the methods implemented in 7 65 28
inclusive classrooms
3 I am aware of teaching methods and approaches 11 81 8

used in inclusive education and | am ready to share
them with my colleagues

4 | face challenges in practicing inclusive education 96 4 0
in my EFL classrooms

5 The challenges in the inclusive classrooms can be 7 22 71
addressed by self-learning

6 There should be special experts consulting teachers 71 22 7

in the field of inclusive education in every school

Hence, it can be concluded that by prioritising targeted research, investing in
robust teacher training initiatives and fostering partnerships between educators,
institutions and policymakers, Kazakhstan’s education landscape can evolve into
a model of inclusive excellence. Only through these concerted efforts can the
vision of inclusive education — where every student is valued, supported and
empowered to succeed — move from aspiration to reality.

A recurring theme in the findings is the need for improved training and
professional development for teachers working with students with special needs.
Educators acknowledged the importance of ongoing professional development to
adapt their teaching practices and ensure that they are inclusive and accommodate
all students. The findings of the study highlight the urgency of investing in
comprehensive training programmes, workshops and ongoing support mechanisms
to equip teachers with the skills and knowledge needed to promote truly inclusive
teaching.

The existence of these contradictions underlines the urgent need for more
comprehensive and thorough research in this area. Understanding the reasons for
these inequalities is crucial for the formulation of targeted interventions. Further
exploration of the specific challenges faced by educators, both in terms of
pedagogical strategies and institutional support, can pave the way for more
effective solutions.

Discussion

This section focuses on discussing the findings in relation to how teachers view
teaching children with SEN. Analysis of the survey participants’ responses revealed
both commonalities and differences in their responses. In the multifaceted web of



inclusive education, EFL teachers’ perceptions and attitudes play a crucial role in
shaping its implementation in the classroom. The contradictions observed in EFL
teachers’ attitudes and practices highlight the different challenges faced in
implementing inclusive education. While many teachers express positive attitudes, it
IS not always easy to translate these attitudes into consistent classroom practice. Factors
such as limited resources, varying levels of support and classroom dynamics can
contribute to this discrepancy. Addressing these inconsistencies requires a closer look
at the underlying causes, including possible gaps in training, institutional support and
awareness of different learning needs.

When it came to the inclusion of children with SEN in the classroom, all
participants agreed that this was the case. However, when asked whether SEN actively
involves children in the classroom, there were some differences. The majority of
teachers said that it takes time to get SEN children to actively participate in all parts of
the lesson, but that this often happens when they have the opportunity to participate in
pair and group projects. Similar findings were made in the Ferguson study, where
Romanian L2 English teachers felt that students with special needs slowed down the
pace of the whole class and were the reason why teachers were unable to stick to the
curriculum topics [6]. Although teachers in this survey reported engaging children with
SEN, this is probably less common than they think given the time constraints.

Teachers often reported that they try to support and motivate students with special
needs and teach them the new material in the most efficient way. They also indicated
that they support inclusion in EFL classes and ask other students to help them. Teachers
showed less support in working with SEN parents. For inclusion to be successful, Hay
says teachers and parents of children with SEN need to work together as a team in the
classroom. However, the results of our study suggest that this collaboration may be
somewhat weak in our situation. Once again, teachers are not able to develop
differentiated content and tasks for students with SEN, probably due to lack of time.

It also emerged that most teachers feel that the English curriculum is too
demanding for SEN students. A significant proportion also agreed or partially agreed
that learning English in a new environment would be beneficial for them, which
contradicts the majority support for inclusion. All teachers expressed concern about the
development of SEN students. Although teachers generally rated their competence in
teaching children with SEN as good, many teachers indicated that it took them a lot of
time and effort to create an effective plan and programme for these students.

In this regard, the findings demonstrating the need for teachers’ expertise in
working with children with SEN are consistent with the findings of previous research
in Kazakhstan. Rollan in particular concluded that teachers need more training in
dealing with students with special needs [10]. Teachers also lacked some of the
professional skills and confidence needed for successful inclusion.

One of the key findings of this study is the identification of an urgent need for
further training and professional development among teachers working with
students with SEN. In the rapidly evolving educational landscape, continuous
learning is of paramount importance. Equipping teachers with specialised skills
and strategies tailored to the diverse needs of their students is critical. Professional



development initiatives tailored to the specific challenges of EFL can help teachers
create an inclusive learning environment where every student succeeds.

Inclusive education stands at the intersection of attitudes, policies, practices
and social perceptions. The findings of the study underscore the positive attitudes
of English language teachers in Kazakhstan towards inclusive education, while
highlighting the challenges that stand in the way of seamless implementation. By
addressing these challenges through targeted training, collaborative partnerships
and cultural awareness initiatives, Kazakhstan can pave the way for a more
inclusive education landscape.

This study serves as a springboard and calls for further research, policy
revisions and concerted efforts from all stakeholders. Together, educators, policy
makers, parents and communities can create an educational environment where
every student, regardless of ability, is not only included but celebrated for their
unique contributions.

Conclusion

In summary, the findings of this study shed light on the multi-faceted
landscape of inclusive education in the field of teaching English as a foreign
language (EFL) in Kazakhstan. Secondary English teachers; positive attitudes
towards inclusive practices underscore a collective commitment to equal
opportunities for all students, including those with special educational needs
(SEN). However, the presence of contradictions and the identified need for
additional training and professional development reveal the difficulties of
implementing inclusive education in a diverse and rapidly evolving educational
landscape.

While inclusive education in Kazakhstan is addressed in a number of
legislative documents, a work on its actual implementation is still ongoing.
Although the aim of this study was to focus on the general perceptions of inclusion
in the English language classroom, the findings pointed to some particular
components that are relevant to this topic. The results of this study indicate that
teachers generally have positive attitudes towards inclusion. However, there were
also a number of divergent opinions. For example, there were differences in
perceptions of how SEN children participated in class activities. The introduction
of new materials and tasks was seen as rather insufficient by some teachers, while
other educators saw it differently.

One of the shortcomings of this study is a small sample size of participants
and schools, which suggests the need for further research with larger sample sizes.
In addition, the results of the study would have been more comprehensive and
detailed if a longer Likert scale had been used. The findings also highlight the need
for more research on inclusive practices in Kazakhstani schools and improvements
to the current inclusive education framework for teaching English in secondary
schools.
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AHaaTtna. OJneMJieri KOeNTereH OKY OpPBIHAAPBI, COHBIH IMIHAE KOJUIEIKIEP MEH opTa
MEKTenTep, Ka3ipri 6is1iM Oepy JKyieciHaeri COHFBI ©3repicTepli KaObl1abl, OChIFaH COMKec epeKIe
OutiM Oepy KakeTTutikTepi Oap Oamamap o3 KypaacTapbiMeH Oipre cabak OKy MYMKIHAITIHE He.
Ocpliran OailylaHBICTBI MHKIIIO3UBTI OUTiM Oepy Ty KbIpbIMIaMachl OapibIK OKyIIbUIapFa Oipiei oKy
MYMKiHAIKTepiH yceiHyabl oungipeni. FOHECKO cuskTsl ipi yilbiMaap MHKITIO3UBTI OUTiM OepyiiH
aHbIKTaMaJlapblH Olpaybl3laH MaKyJlJaFaHbIMEH, OyJl TYXKbIpbIMJaMa OYKiJd oJemJie elIKallaH
TYpaKThl OOJIFaH €MeC KOHE OHBI TYCIHY MEH TYXKBIPBIM/IAy aifMaKThIK, YITTHIK JKOHE TIMTI MEKTETl
KOHTEKCTiHe OaillaHbICTBI KYOBLIBIN OThIpaibl. Ka3ipri KoFaMHBIH JJaMy KapKbIHBIH €CKEepEe OTBIPHIII,
MYFaTiMJIep ChIHBINITaFbI ©3repicTep MEH KUBbIHBIKTapFa Oeiimenin apekeT eTyi tuic. XXI racsipaa
MyFalliMep OKYyIIbLIapFa €3 OWJapbhlH epKiH OuIiipyre MYMKIHIIK O€peTiH OKY MEH OKBITYJIbIH
WHHOBAIMSUTBIK OICTEPIH KOJJIAaHYbhl KaKeT. MHKIIO3UBTUIIK CTPATETHSICHIH KOJJaHa OTBIPHII,
epekie OiiM Oepy KaxeTTiikTepl 6ap O6ananap KypAacTapbIMeH KYHJENIKTI ic-Iapanapra KaTbica
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ajajipl, ©3re OKYIIBUTAPMEH JOCTHIK KapbIM-KaThIHAC OpHATA ajabl )KOHE ©3/1epiH MHKITIO3UBTI OLTIM
OepyaiH 6acThl MaKcaThl OOJIBIN TAOBUIATHIH KOFAMIACTHIKTHIH Oip OeJIiri peTiHe cesine anaabl. byn
3epTTey aFbUIIIBIH TUIIH IIET TIJi PETIHJIE OKBITY OapbIChIHIA MYFATIMICPAIH WHKIIO3UBTI OLTIM
Oepyni Kamail KaObUITAMTHIHBIHA Ha3ap aydapa OTBIpbIN, Kas3akCTaHIBIK OpTa MeKTenTepleri
arbpUIIIBIH Tl MYFAJIMJCPIHIH aFbUIIBIH TUTI cabaKTapblHAa WHKIIO3UBTI OLIiM Oepy Typassl
mikipyepin 3eprreiai. Ocbl 3epTTeyNiH HOTIDKENEpl MyFaliMAep aFbUIIIBIH TUIIH OKBITYZa
WHKJTIO3USHBI CHTI3yre OH KO3KapaclleH KapaWTBhIHBIH KOpceTTi. Anaiina, KelOip Ty KbIpbIMaapaa
KapaMa-KalIbuIbIKTap Oosiapl, Oyl KalIIbUIBIKTAp OCHI cajlafia TEPEHIPEeK 3epTTey KaKEeTTLIIriH
kepceteai. COHBIMEH KaTap, HOTHXKeEINIep epeKiie 011iM Oepy KaKeTTUTIKTepi 6ap OatamapMeH KYMBIC
iCTeHTiH MyFaimMepre KOChIMIIIA JAWbIH/IBIK TTEH KCIOM JaMy KayKeT eKEeHiH KOpPCEeTTi.

Tipek ce3aep: MHKIIO3UBTI OUTIM Oepy, epekie OuTiM Oepy KaKeTTUTIKTepi 0ap OKyIIbuIap,
apHaiibl OiniM Oepy KaKeTTUTIKTEpi, aFbUIMIBIH Tl IIETEN TiJl pPeTiHAe, opTa MEKTENTep, ChIHBII
TOXKIpUOECi, OKY MYMKIHIIKTEP1, TCHIIK
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AHHOTaUMsA. BoNBIIMHCTBO yueOHBIX 3aBEJEHUH B MHUpE, BKIIOYas KOJUIE[UKU U CpeAHHE
IIKOJIBI, TIPUHSUIA He/aBHEe M3MEHEHHUsl B HBIHEIIHEH CHCTeMe 00pa3oBaHUs, COTIIACHO KOTOPOMY
JeTH C O0COOBIMH 00pa3zoBaTEIbHBIMU MOTPEOHOCTSIMM IOCELIAI0T 3aHATHS BMECTE CO CBOMMHU
CBEPCTHHKAMH. B CBSI3M ¢ 3TUM, KOHIIENIIHSI HHKIIFO3UBHOTO 00pa30BaHMs 03HAYAET MPEIOCTABIICHHIE
pPaBHBIX BO3MOXKHOCTEH OOydeHHUS BCEM ydallMMcs. XOTS KpyIHbIE OpPraHU3allu, TaKHe Kak
FOHECKO, ono6punn onpeaeneHuss HHKJII0O3UBHOTO 00pa30BaHUsl, 3Ta KOHIENIHS HUKOT1a He Oblia
CTaOMIIbHOM BO BCEM MHpE, a €€ IOHUMaHHE U KOHIIETITyaJIu3alts BapbUpYyIOTCs B 3aBUCUMOCTH OT
PETHOHAIBHOTO, HAITMOHAILHOTO U JaXKe IIKOJILHOTO KOHTEKCTa. [I[puHIMas Bo BHUMaHUe OBICTpPEIE
TEMIIbl Pa3BUTHS COBPEMEHHOTO OOIIECTBA, YYWTENs JOJDKHBI JI€HCTBOBaTh, alanTHPYsCh K
U3MEHEHUsM U TpynHocTsM B kiacce. B XXI Beke yuutensM He0oOXOIUMO HCIOJIb30BAThH
MHHOBAIIMOHHBIE METOJIbl OOYYEHHUS U IPernojiaBaHusl, KOTOPbIe MO3BOJIAIOT YYalIUMCS CBOOOTIHO
BBIpQKaTh CBOM MBICHH. VICTIONB3ysl CTpaTeTWi0 WHKIIO3WBHOCTH, JETH C  OCOOBIMHU
00pa3oBaTeNbHBIMU TOTPEOHOCTSIMM MOTYT HapaBHE CO CBOMMHU CBEPCTHHUKAMH YYacTBOBATh B
MIOBCEHEBHOM NIEATEILHOCTH, 3aBOJUTH JPY)KECKHE OTHOIICHHWS C IPYTUMH YYallUMHCS U
qyBCTBOBATh c€0s1 YaCThIO COOOIIECTBA, YTO ABISAETCS TJIABHOM 11EIbI0 HHKITIO3UBHOTO 00pa30BaHMS.
B »TOM wHccneoBaHWM M3YYarOTCs MHEHHUS YYHTEJIeH aHTJIIMICKOTO SI3bIKa CPETHUX INKON B
Kazaxcrane 00 WHKIIO3UBHOM OOpa30BaHMM Ha YpOKax AaHIIMHCKOTo sA3bIKa, YAENsas ocoboe
BHUMAaHHE BOCTIPUSTHIO YIUTEISIMA HHKITIO3UBHOTO 00pa30BaHUS MPH MPETIOaBaHUN aHTIIHICKOTO
A3bIKa KaK MHOCTPAaHHOTO. Pe3ynbTaThl 3TOr0 MCCIIEOBAHUS MOKA3bIBAIOT, YTO YUUTEINS B IEJIOM
MOJIOKHUTEIPHO OTHOCATCS K BHEJPEHUIO WHKIIO3MH B OOYYCHHWH aHTJIMHCKOTO S3bIKa Kak
uHOCTpaHHOro. OJHAKO HEKOTOphle BBIBOABI OBLIM MPOTHBOPEYUBBIMU, YTO TOAYEPKHBAET
HEOOXOAMMOCTh OoJiee TIIyOOKHMX HCclaeAoBaHUN B 3Toi oOnactu. Kpome TOro, pesysibTaThl
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MOKAa3bIBAIOT, YTO YUUTEIS, paboTaronye ¢ 1eTbMU ¢ 0COOBIMU 00pa30BaTEeIbHBIMU TOTPEOHOCTSIMH,
HYK/IaI0TCS B aJIbHEHIIIEM 00y4YeHUH U MPO(EeCCHOHATEHOM Pa3BUTHH.

KutoueBble ciioBa: MHKIIO3MBHOE 00pa3oBaHUE, ydalluecs ¢ 0COOBIMH 00pa3oBaTeIbHBIMU
NOTPeOHOCTAMH, 0COObIE 00pa3oBaTeIbHBIE MOTPEOHOCTH, AHTIMHCKUNA KaK MHOCTPAHHBIA S3BIK,
CpeIHUE IIKOJIbI, KJIACCHBIHN OIBIT, BO3MOKHOCTH 00Y4YEeHHUsI, PABEHCTBO

Cmamws nocmynuna 21.10.2023



