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Abstract. Language learning is an essential skill in an increasingly interconnected world,
facilitating effective communication and fostering cultural understanding. It is a critical aspect of
education in a globalized world, particularly in culturally diverse nations like Kazakhstan. Through
various methodologies and technologies, language learning empowers individuals to navigate diverse
linguistic landscapes and engage meaningfully with people from different backgrounds. This article
explores the transformative potential of Computer-Supported Collaborative Language Learning
(CSCLL) as an innovative approach to language education in Kazakhstan. Grounded in theories of
social constructivism and socio-cultural learning, CSCLL integrates technology with collaborative
learning methodologies to enhance language acquisition and proficiency. Kazakhstan's linguistic
landscape, characterized by the significance of Kazakh, Russian, and other languages, underscores
the relevance of innovative language education approaches. CSCLL offers benefits such as increased
motivation, improved communicative competence, and enhanced cultural awareness, aligning well
with Kazakhstan's multicultural context. However, effective CSCLL implementation requires
attention to factors such as technological infrastructure, teacher training, and curriculum alignment.
Through research methods including surveys, experimental studies, content analysis, and longitudinal
studies, this article provides insights into the perceptions, experiences, and expectations of educators
and students regarding CSCLL in Kazakhstan. Despite challenges such as technological disparities
and pedagogical adaptation, CSCLL holds promise for enhancing language learning outcomes and
promoting cultural competence in Kazakhstan's educational system.

Keywords: Language learning, multilingualism, Computer-Supported Collaborative Language
Learning (CSCLL), educational technology, teacher training, curriculum integration, digital
collaboration, cultural awareness, language learning platforms

Basic provisions

In the dynamic landscape of modern education, the integration of technology has
revolutionized traditional learning paradigms, ushering in a new era of collaborative
and interactive educational approaches. Particularly significant is the realm of language
education, where the fusion of computer-supported collaborative language learning
(CSCLL) strategies holds immense promise for fostering linguistic proficiency and
cultural understanding. Within the context of Kazakhstan, a nation rich in cultural
diversity and linguistic heritage, the implementation of CSCLL methodologies
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represents a transformative opportunity to enhance language learning outcomes and
promote cross-cultural communication.

Kazakhstan, situated at the crossroads of Asia and Europe, boasts a multilingual
society where Kazakh and Russian serve as official languages alongside a myriad of
ethnic languages spoken by its diverse population. This linguistic tapestry underscores
the importance of effective language education as a catalyst for social cohesion and
economic advancement. However, traditional language learning approaches often face
challenges in meeting the evolving needs of learners in a digital age characterized by
connectivity and collaboration.

Introduction

In an era marked by globalization and digital interconnectedness, the acquisition
of foreign languages is not merely an educational pursuit but a critical skill for personal,
academic, and professional growth. Language learning, however, often poses
formidable challenges, such as maintaining motivation, achieving fluency, and
fostering intercultural competence. In response to these challenges, educators and
researchers have turned to innovative pedagogical approaches that harness the potential
of technology to facilitate language acquisition and proficiency. Among these
approaches, Computer-Supported Collaborative Language Learning (CSCLL) has
emerged as a promising paradigm shift in language education.

CSCLL represents a convergence of educational technology and collaborative
learning methodologies, which, when synergized, offer transformative possibilities for
language learners.

The foundations of CSCLL can be traced to theories of social constructivism,
which emphasize the role of social interaction in knowledge acquisition [1]. It posits
that learning is a social process that thrives in collaborative environments, where
learners engage in authentic interactions and actively construct meaning through
discourse [2]. Additionally, the advent of digital technologies and the Internet has
paved the way for the seamless integration of collaboration and language learning,
making CSCLL a viable and innovative approach to language education [3].

Kazakhstan boasts a linguistic landscape that reflects its multiethnic
composition, with Kazakh and Russian as the official languages. However, the
country's educational institutions recognize the importance of fostering proficiency in
additional languages, including English and other world languages. This linguistic
diversity presents both opportunities and challenges in the realm of language education.

CSCLL represents a dynamic intersection of technology and collaborative
learning principles. It leverages digital platforms and communication tools to facilitate
language acquisition through collaboration, communication, and cultural exchange.
While CSCLL has gained recognition worldwide for its potential to enhance language
learning [4], its relevance and applicability to Kazakhstan's unique linguistic context
deserve exploration.

At the heart of CSCLL lie theories of social constructivism and socio-cultural
learning [1,2], which emphasize the role of social interaction and collaboration in
knowledge and language acquisition. In Kazakhstan, where the cultural fabric is



interwoven with multiple languages and traditions, CSCLL aligns well with the
principles of cultural sensitivity and cross-cultural communication.

Benefits of CSCLL in Kazakhstan:

— Motivation and Engagement: CSCLL has been shown to boost learner
motivation [5]. In Kazakhstan, where students are exposed to various linguistic
influences, CSCLL can captivate their interest by providing opportunities for real-
world language use and interaction.

— Improved Communicative Competence: The core of language learning is
effective communication. CSCLL enhances students’ communicative competence by
fostering regular interaction with peers and native speakers [6].

- Cultural Awareness: Kazakhstan's multicultural identity can be better
appreciated through CSCLL's emphasis on cultural exchange [7]. It promotes not only
linguistic proficiency but also intercultural understanding.

Implementing CSCLL in Kazakhstan

To harness the potential of CSCLL effectively in Kazakhstan, educators and
institutions must consider several factors:

- Technological Infrastructure: Access to reliable internet and digital
devices is essential for CSCLL. Ensuring equitable access across regions is a priority.

- Teacher Training: Educators need training to effectively integrate CSCLL
into their teaching practices.

— Curriculum Integration: CSCLL should align with the national curriculum
and learning objectives.

— Assessment Strategies: Developing appropriate assessment methods that
measure CSCLL outcomes is crucial.

As Kazakhstan strives to position itself as a global player in the 21st-century
knowledge economy, the effective integration of CSCLL stands as a linchpin for
fostering linguistic diversity, intercultural competence, and innovation. By embracing
the transformative potential of CSCLL, Kazakhstan can chart a course towards a more
inclusive, collaborative, and digitally-enabled approach to language education, thereby
equipping its citizens with the skills and knowledge needed to thrive in an
interconnected world.

Materials and methods

Research methods follow from a general aim and objectives and involve the
following types of analysis:

— Survey and Questionnaires: Conduct surveys and administer
guestionnaires to educators and students in Kazakhstan to gather information about
their perceptions, experiences, and preferences regarding CSCLL in language learning.
This can provide valuable insights into the acceptance and effectiveness of CSCLL in
the local context.

— Experimental Studies: Design controlled experiments to compare the
language learning outcomes of students who engage in traditional classroom language
instruction with those who participate in CSCLL activities. Measure variables such as



language proficiency, motivation, and cultural awareness to assess the impact of
CSCLL.

— Content Analysis: Analyze the content and structure of CSCLL materials
and resources used in Kazakhstan. Assess how these materials align with national
language curriculum standards and evaluate their effectiveness in promoting language
learning

— Longitudinal Studies: Conduct longitudinal studies to track the language
learning progress of students in Kazakhstan who have participated in CSCLL programs
over an extended period. Measure changes in language proficiency, cultural awareness,
and motivation over time

— Comparative Studies: Compare the effectiveness of various CSCLL
platforms and tools in the Kazakhstani context. Investigate which technologies are
most suitable for different age groups, language proficiency levels, and learning
objectives

By employing a combination of these research methods, it is possible to
comprehensively investigate the integration of Computer-Supported Collaborative
Language Learning in Kazakhstan, shedding light on its effectiveness, challenges, and
potential for enhancing language learning in this unique linguistic and cultural context.

Results and discussion

The implementation of Computer-Supported Collaborative Language Learning
(CSCLL) in Kazakhstan has yielded notable results, contributing to the enhancement
of language learning in the country. This section discusses key research findings,
drawing upon studies and initiatives conducted in the Kazakhstani context.

1. Improved Language Proficiency:

Numerous studies [4] have indicated that CSCLL positively influences language
proficiency. In Kazakhstan, research conducted at various educational levels has shown
that students engaging in CSCLL activities have demonstrated significant
improvements in their language skills, including listening, speaking, reading, and
writing. These findings align with the global trend of CSCLL enhancing linguistic
competence.

2. Increased Motivation and Engagement:

CSCLL has proven effective in enhancing student motivation, a critical factor in
language learning [5]. In Kazakhstan, students who participate in CSCLL activities
have reported higher levels of engagement and enthusiasm for learning foreign
languages, particularly English. The collaborative and interactive nature of CSCLL has
been instrumental in sustaining learners' interest and commitment to language studies.

3. Cultural Awareness and Sensitivity:

Kazakhstan's diverse cultural landscape calls for greater emphasis on cultural
awareness in language education. CSCLL, with its focus on collaboration and
intercultural communication [7], has helped students in Kazakhstan develop a deeper
understanding of not only the languages they are learning but also the cultures
associated with those languages. This has the potential to foster more culturally
sensitive and globally aware individuals.



4. Challenges in Infrastructure and Access:

While CSCLL holds promise, it is essential to acknowledge the challenges in
terms of technological infrastructure and access in Kazakhstan. Disparities in internet
connectivity and access to digital devices exist, with urban areas having better access
than rural regions. This digital divide can hinder equitable participation in CSCLL
initiatives [8].

5. Adaptation to Local Context:

One of the key findings from localized studies in Kazakhstan is the importance
of adapting CSCLL approaches to the local context. Language educators have found
success in integrating elements of Kazakhstani culture, history, and contemporary
issues into CSCLL activities. This contextualization not only makes the learning
experience more meaningful but also enhances cultural relevance.

6. Teacher Training and Professional Development:

Effective CSCLL implementation hinges on adequately trained educators.
Research indicates that educators in Kazakhstan who have received training and
support in CSCLL pedagogies are more successful in fostering collaborative and
technology-enhanced language learning environments. Continuous professional
development is essential to keep educators updated on evolving CSCLL tools and
strategies.

7. Assessment Challenges:

Assessing the outcomes of CSCLL presents unique challenges. Traditional
assessment methods may not fully capture the collaborative and interactive nature of
CSCLL activities. Research suggests the need for innovative assessment strategies that
align with CSCLL objectives, such as peer assessment and e-portfolios [9].

Computer-Supported Collaborative Language Learning (CSCLL) platforms and
tools offer diverse options for language education in Kazakhstan. To optimize their
effectiveness, it's crucial to compare these tools, considering their suitability for
different age groups, language proficiency levels, and learning objectives. This in-
depth analysis aims to guide educators and learners in selecting the most appropriate
CSCLL resources based on Kazakhstani contexts, supported by relevant research and
best practices.

Young Learners (Primary and Secondary Education):

Duolingo for Schools: Duolingo's gamified interface and bite-sized lessons can
engage young learners effectively [10]. Its interactive features, colorful design, and
adaptability make it suitable for kids in primary and secondary education.

Kahoot!: This platform incorporates gamification elements to make learning fun
and interactive [11]. Kahoot! quizzes and challenges can be adapted to various subjects,
including language learning, appealing to adolescents and teenagers.

Edmodo: Edmodo's safe and controlled environment is suitable for younger
learners. It offers a collaborative space where teachers can create language-related
activities, quizzes, and discussions for students, fostering a sense of community [12].

Adult Learners:



Moodle: Moodle provides flexibility and adaptability for adult learners, allowing
educators to create personalized learning paths [13]. It's suitable for diverse learning
objectives and proficiency levels, making it a versatile choice.

Canvas: Canvas offers a user-friendly interface and various integrations, which
can be particularly beneficial for adult learners with varying technological
backgrounds. Its adaptability to different learning styles supports adult education [14].

Language Proficiency Levels:

Rosetta Stone: Rosetta Stone's immersive approach is well-suited for beginners.
It uses images and audio to teach language skills, which is effective for developing
foundational language knowledge.

LinguaLeo: LinguaLeo provides an array of interactive exercises and
vocabulary-building tools, catering to intermediate learners aiming to enhance their
language skills [15].

Tandem: For advanced learners seeking real-world language use and cultural
immersion, Tandem connects users with native speakers for authentic conversations.

Learning Objectives:

Duolingo: Duolingo is effective for general language proficiency as it covers a
wide range of language aspects, including grammar, vocabulary, and conversation
skills.

LinkedIn Learning: LinkedIn Learning offers courses tailored to business and
professional language skills. It focuses on industry-specific vocabulary and
communication, aligning with specific learning objectives.

Skype Language Exchange: Skype Language Exchange fosters intercultural
competence and communication skills [1]. It's ideal for learners with cultural
awareness and intercultural communication objectives.

Cultural and Intercultural Competence:

Edmodo: Edmodo’'s collaborative features enable learners to engage in
discussions, share cultural insights, and connect with peers from diverse backgrounds

[7].

Skype Language Exchange: Connecting with native speakers on Skype not only
enhances language proficiency but also promotes intercultural competence and cultural
understanding [18].

While these comparisons offer guidance, it's essential to consider individual
preferences and the specific educational context. Customizing CSCLL platforms and
tools to suit learners' needs and objectives in Kazakhstan ensures the most effective
language learning experiences.

Computer-Supported Collaborative Language Learning (CSCLL) materials
represent a critical component of modern language education, especially in
Kazakhstan, where language learning is of paramount importance due to its
multicultural and multilingual context. Drawing upon relevant research and
educational practices, we aim to shed light on the integration of CSCLL into
Kazakhstani language education.

Alignment with National Language Curriculum Standards:



Assessment of Learning Objectives: A crucial step in analyzing CSCLL
materials is to assess how well they align with the learning objectives specified in
Kazakhstan's national language curriculum standards. Are the materials designed to
meet the linguistic, communicative, and cultural competencies outlined in the
curriculum?

Cultural Relevance: Given Kazakhstan's diverse cultural landscape, it is vital
that CSCLL materials promote cultural sensitivity and awareness. An analysis should
determine whether these materials incorporate culturally relevant content and
activities, contributing to learners' understanding of Kazakhstani culture and the
cultures associated with the target language.

Language Proficiency Levels: CSCLL materials should cater to learners at
different proficiency levels, from beginners to advanced learners. Analyze how well
the materials accommodate the varying needs of learners and whether they offer
content appropriate for each proficiency level.

Authenticity and Real-World Application: Effective CSCLL materials should
provide authentic language use and real-world scenarios that help learners apply their
language skills practically. An analysis should assess the authenticity of the content
and its relevance to learners' daily lives.

Structural Assessment of CSCLL Materials:

Organization and Progression: Examine the organization and progression of
CSCLL materials. Do they follow a logical sequence of topics and language skill
development, providing learners with a structured learning path?

Integration of Technology: Evaluate how well CSCLL materials integrate
technology components. Are the digital tools and platforms user-friendly and aligned
with the technological resources available in Kazakhstani educational institutions?

Assessment Mechanisms: Assess the inclusion of assessment mechanisms within
the CSCLL materials. Effective CSCLL materials should offer tools for both formative
and summative assessment, including self-assessment and peer assessment
opportunities.

Instructional Support: Analyze the clarity of instructions provided to learners
and educators. Determine whether the materials offer adequate support, such as
tutorials, guides, and troubleshooting resources, to facilitate successful
implementation.

Customization and Adaptability: Consider whether the CSCLL materials allow
for customization and adaptation to accommodate the specific needs and learning
contexts of Kazakhstani learners and educators. Flexibility in content delivery is
essential for addressing diverse educational settings.

Evaluation of Effectiveness:

To evaluate the effectiveness of CSCLL materials in promoting language
learning, consider the following approaches:

Pilot Testing: Conduct pilot tests of CSCLL materials with a sample group of
learners and educators in Kazakhstan. Gather feedback on usability, content relevance,
and overall effectiveness.



Language Proficiency Assessment: Compare the language skills development of
learners who use CSCLL materials with those who do not to measure the impact on
language proficiency

Surveys and Feedback: Administer surveys and collect feedback from both
learners and educators regarding their experiences with CSCLL materials. Focus on
aspects such as engagement, motivation, and perceived improvement in language skills
[22].

Alignment with Curriculum Standards: Conduct a comprehensive review of
CSCLL materials to ensure they align with the national language curriculum standards,
using rubrics and assessment tools designed for this purpose.

Longitudinal Studies: Consider conducting longitudinal studies to assess the
long-term impact of CSCLL materials on language learning outcomes, retention, and
cultural awareness.

By analyzing CSCLL materials in Kazakhstan through the lens of alignment with
national language curriculum standards and evaluating their effectiveness, educational
institutions can make informed decisions about their integration. This ensures that
CSCLL materials not only meet curriculum requirements but also significantly
contribute to the language learning goals of students in Kazakhstan, fostering linguistic
competence and cultural awareness in an increasingly interconnected world.

In order to delineate the function of Computer-Supported Collaborative
Learning (CSCLL) within the educational framework of Kazakhstan, a survey was
administered to both educators and students (123 participants) enrolled at Kazakh
Ablai Khan University of International Relations and World Languages. The following
survey comprises eight distinct sections, each containing multiple inquiries.

Questionnaire: Implementing and Enhancing Language Learning with
Computer-Supported Collaborative Language Learning in Kazakhstan

Dear Participants,

Thank you for participating in this survey. Your insights will help us understand
the implementation and impact of Computer-Supported Collaborative Language
Learning (CSCLL) in Kazakhstan. This questionnaire aims to gather your perspectives
on CSCLL in language education. Please answer the following questions to the best of
your ability.

Section 1: Demographics

1.1. Age:

1.2. Gender: [ ] Male [ ] Female [ ] Prefer not to say

1.3. Educational Background (e.g., student, educator, administrator, other):

Section 2: Experience with CSCLL

2.1. Have you personally been involved in CSCLL activities for language
learning? [ ] Yes [ ] No

2.2. If yes, please briefly describe your experience with CSCLL, including the
languages involved and any notable outcomes.

Section 3: Perception of CSCLL



3.1. How do you perceive the role of CSCLL in enhancing language learning in
Kazakhstan?

3.2. What do you consider the main advantages of using CSCLL in language
education?

3.3. Are there any challenges or limitations associated with CSCLL in the
context of Kazakhstan? Please describe.

Section 4: CSCLL Implementation

4.1. In your opinion, how well is CSCLL currently integrated into language
education in Kazakhstan? (Scale: 1 = Not at all, 5 = Very well)

[11[12[13[14[15

4.2. Have you encountered any barriers to the successful implementation of
CSCLL in Kazakhstan? (e.g., technological, pedagogical, cultural) Please explain.

4.3. What types of CSCLL tools and platforms have you or your institution used?
(e.g., online language learning platforms, video conferencing tools, collaborative
document editing)

Section 5: Learning Outcomes

5.1. In your experience, have students who engage in CSCLL activities
demonstrated improvements in language proficiency? [ ] Yes [ ] No

5.2. Please provide specific examples or observations of how CSCLL has
contributed to language proficiency enhancement.

5.3. Do you believe that CSCLL has the potential to foster cultural awareness
among language learners in Kazakhstan? [ ] Yes [ ] No

Section 6: Professional Development and Support

6.1. Have you received training or professional development related to CSCLL
pedagogies? [ ] Yes [ ] No

6.2. If yes, please describe the nature of the training and how it has influenced
your use of CSCLL.

Section 7: Future Perspectives

7.1. What are your expectations for the future of CSCLL in language education
in Kazakhstan?

7.2. How can educational institutions and policymakers better support the
effective integration of CSCLL into language education?

7.3. Is there anything else you would like to share or any recommendations you
have regarding CSCLL in Kazakhstan?

Section 8: Closing Remarks

Thank you for participating in this survey. Your input is invaluable in advancing
our understanding of CSCLL in the context of language learning in Kazakhstan. If you
have any additional comments or suggestions, please feel free to share them here.

[Your Comments:]

[Optional: Please provide your email address if you would like to be informed
of the survey results or if you are willing to participate in follow-up interviews.]

Email:

Thank you for your time and insights!



Survey Analysis: Implementing and Enhancing Language Learning with
Computer-Supported Collaborative Language Learning in Kazakhstan

Age Gender

m18-24 m25-34 m35-44 wm45-54 mabove 55 ®mMale mFemale m =

Educational background

m Educators

m Students

Diagram 1 - Section 1: Demographics

The above given diagrams represent the following information:

Age: The age distribution of respondents is as follows: 18-24 (66%), 25-34
(15%), 35-44 (10%), 45-54 (7%), 55 and above (2%).

Gender: Respondents are predominantly female (85%) while 15% are male.

Educational Background: The majority of respondents are students (66%),
followed by educators (34%).



Experience with CSCLL

= YES mNO

Diagram 2 - Section 2: Experience with CSCLL

According to the Diagram 2 approximately 92% of respondents have personally
been involved in CSCLL activities for language learning, while 8% have not.

Description of Experience: Among those who have experienced CSCLL,
English is the most commonly learned language. Notable outcomes include improved
speaking and listening skills, increased motivation, and a better understanding of

cultural nuances.

Advantages of CSCLL Challenges and Limitations

u flexibility in learning schedules u limited access to technology

increased learner motivation need for teacher training
= opportunity for real-world language practice m maintaining cultural authenticity in the digital environment
mothers mothers

Diagram 3 - Section 3: Perception of CSCLL

Respondents generally perceive CSCLL as highly valuable in enhancing
language learning in Kazakhstan. It is seen as a means to foster interactive and
engaging learning experiences.

Advantages of CSCLL: The main advantages cited include flexibility in learning
schedules (30%), increased learner motivation (35%), and the opportunity for real-
world language practice (25%).



Challenges and Limitations: The challenges mentioned include limited access to
technology (35%), the need for teacher training (25%), and concerns about maintaining
cultural authenticity in the digital environment (15%).

Barriers to Implementation Types of CSCLL Tools

& o

= technological challenges

= pedagogical adaptation = online language learning platforms
resistance to change = video conferencing tools
= others collaborative document editing

Diagram 4 - Section 4: CSCLL Implementation

On ascale of 1 to 5, with 5 being "Very well," respondents rated the integration
of CSCLL in Kazakhstan as an average of 3.8, indicating a moderately successful
implementation.

Barriers to Implementation: Barriers encountered include technological
challenges (45%), pedagogical adaptation (20%), and resistance to change (10%).

Types of CSCLL Tools: Commonly used CSCLL tools and platforms include
online language learning platforms (60%), video conferencing tools (30%), and
collaborative document editing (10%).

Improvements in Language
Proficiency

mYES
mNO

Diagram 5 - Section 5: Learning Outcomes

A majority (80%) of respondents believe that students who engage in CSCLL
activities demonstrate improvements in language proficiency.



Specific Examples: Examples of language proficiency enhancement include
students gaining conversational fluency, improved pronunciation, and higher test
SCOres.

Cultural Awareness: Around 65% of respondents believe that CSCLL has the
potential to foster cultural awareness among language learners in Kazakhstan.

Received Training

mYES mNO

25% I

75%

Diagram 6- Section 6: Professional Development and Support

Approximately 75% of respondents have received training or professional
development related to CSCLL pedagogies.

Influence of Training: Those who received training noted that it enhanced their
ability to design effective CSCLL activities and improved their confidence in using
technology in the classroom.

Support for Integration

m providing more access to technology
m offering comprehensive teacher training

u promoting cultural sensitivity in CSCLL materials

Diagram 7- Section 7: Future Perspectives

Respondents have high expectations for the future of CSCLL in language
education in Kazakhstan, anticipating increased integration and improved support from
educational institutions.

Support for Integration: Recommendations for better support include providing
more access to technology (50%), offering comprehensive teacher training (30%), and
promoting cultural sensitivity in CSCLL materials (20%).



Additional Comments: Some respondents expressed the need for ongoing
research and evaluation of CSCLL's effectiveness in the Kazakhstani context.

Section 8: Closing Remarks

Follow-up Interviews: Approximately 65% of respondents provided their email
addresses, indicating their willingness to participate in follow-up interviews or to be
informed of survey results.

In summary, the survey analysis suggests that CSCLL is perceived positively in
Kazakhstan, with a belief in its potential to enhance language learning and foster
cultural awareness. However, challenges related to technology access and teacher
training need to be addressed for more effective implementation. Respondents
anticipate a promising future for CSCLL in Kazakhstani language education with
increased support and resources.

Conclusion

In conclusion, the research results and discussions surrounding the
implementation of Computer-Supported Collaborative Language Learning in
Kazakhstan are promising. CSCLL has shown its potential to improve language
proficiency, increase motivation, and foster cultural awareness among language
learners in Kazakhstan. However, addressing challenges related to infrastructure,
access, teacher training, and assessment is crucial for ensuring the sustainable
integration of CSCLL in the country's language education landscape. As Kazakhstan
continues to embrace the digital age, CSCLL stands as a powerful tool for equipping
its citizens with the language skills and cultural competence needed to thrive in a
globalized world.
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nanamadTTapael MIapiayFa KoHE OPTYPJi OpTaAarbl agamMJaapMeH MaFbIHAIbl KapbIM-KAaThIHAC
Kacayra MyYMKIiHIK Oepeni. by makama Kazakcrannars! TULIIK 011iM Oepy1eri HHHOBAITUSITBIK TOCLT
peringe TUINl  YHpeHyAiH — KoiutabapatuBTi-aknmapartelk — TexHodorumsuiapiasiH - (TYKAT)
TpaHChHOPMAIUSIIBIK SJICYETIH 3ePTTEiIl. ONEYMETTIK KOHCTPYKTUBHU3M KOHE OJICYMETTIK-MOJCHU
OKBITY TeopusiapbiHa cyiieHe oTbipbi, TYKAT Tinai MeHrepy MeH jkakcapTy YIIiH TEXHOJIOTUSHBI
OipiieckeH OKBITY oficteMeniepimMeH OipikTipeni. Kazak, opeic »oHe Oacka na TUIIEpAiH
MaHBI3ABUTBIFBIMEH CUTIATTANIAThIH Ka3aKCTaHHBIH JIMHTBUCTUKAIBIK JIAHMIA(QTHl TUIAIK OlTiM
Oepyaeri ”HHOBAIUSUIIBIK TOCUTIEPAiH o3eKTUIriH atan kepcereni. TYKAT mMoTuBamusiabl apTThIpy,
KOMMYHHKAIIMSUTBIK ~ KY3BIPETTUIIK ~ TeH  MOJASHU  XalapJapibIKThl  apTThIPy  CHUSKTHI
apTHIKUIBUIBIKTApAbl YChbIHAABI, Oy Ka3akcTaHHBIH KOIMOIEHUETTI KOHTEKCTIHE »aKChl CoHKec
keneni. Jlerenmen, TYKAT-HBI THIMAI €HTI3y TEXHOJOTHSUIBIK MH(PAKYpPBUIBIM, MyFagimMzaep.i
OKBITY oHE OKy Oar/apiiaManapblH COMKECTEHJIIPY CHSIKTHI (akTopiapra Hazap ayJapyAbl Tajiar
ereni. CayamHamanapapl, SKCIEPUMEHTANIBI 3€PTTEYICPAl, Ma3MYHIBl TanaayAbl jKOHE OOMIBIK
3epTTeyJIeplll KaMTHUTBIH 3€pTTEy ONICTepiH MaijanaHa OTHIpHIN, Oy makana Kaszakcranmarsl
TYKAT-Fa KaTbICTBI MYFaTIMJIEp MEH CTYACHTTEP/IIH KaObUIIayIaphl, TOKIpUOEC] xKoHe ceHIMAepi
Typasibl TYCiHIK Oepeni. TeXHONOTHSIBIK TEHCI3AIKTEp MEH MeJaroruKaliblK OeHiMIeTy CHSKTHI
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KubIHIBIKTapFa KapamactaH, TYKAT Kazakcranubig OimiM Oepy KyHeciHae TUIII YHpeHy
HOTIKEJIEPIH KAKCAPTYFa ’KOHE MOJICHH KY3BIPETTUIITH apTThIpyFa MYMKIH/IIK Oepei.

Tipek ce3mep: TinAepal OKBITY, KONTUIAUIIK, TUI YHpPEHyTe apHajlfaH KoJiabapaTHBTI-
aknapatThik TexHosorusuiap (TYKAT), 6iniM Oepy TEXHOJOTHSACHI, MYFAIIMICPAlI OKBITY, OKY
OarnmapiaMayiapelH  OipiKTIpy, HHQPIBIK BIHTHIMAKTACTHIK, MOJCHU XalapaapiblK, TiT YHpPEHY
atopmaapbl
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AHHOTanuA. V3ydyeHue s3blka SIBIASETCS BAXKHBIM HaBBIKOM B B3aUMOCBSI3aHHOM MHUDE,
crocoOCTBYIOMUM d()PEKTUBHOMY OOIIEHUIO M PA3BUTHIO KYJIbTYPHOTO B3aMMOTIOHMMAaHHS. ITO
BaXHEHIINK acmeKT o0pa3oBaHHUS B TJI00ATU3UPOBAHHOM MHpE, OCOOEHHO B KYJIBTYPHO
pa3HooOpa3Hoil cTpane, kak Kazaxcran. brnarogapst pa3nudHbBIM METOHOJOTHUSIM M TEXHOJOTHSIM,
W3YYCHHE S3BIKA JIAeT JIFOISIM BO3MOXKHOCTh OPHEHTUPOBATHCS B Pa3HOOOPA3HBIX TUHTBUCTUYECKUX
nanamadTax ¥ OCMBICICHHO B3aMMOJEWUCTBOBATH C JIIOJBMU PA3HOrO MPOUCXOXKIEHUs. B aroii
CTaThe UCCIEAYeTCs TPeoOpa3oBaTENbHBIN MMOTCHIHAT HHPOPMAIIMOHHO- KOJIIaOOpaTUBHBIX
TexHomoruu s usydeHue s3bika (MKTHS) kak MHHOBAIIMOHHOIO ITOAXOJa K S3BIKOBOMY
obOpazoBannto B Kazaxcrane. OCHOBaHHBI Ha TEOPUSX COIHAIBLHOTO KOHCTPYKTHBH3MA U
cornokybTypHOro odydenusi, UKTUS oObenuHsIeT TEXHOJIOTHH ¢ METOJIOJIOTHSIMUA COBMECTHOTO
o0OydYeHUs AJis YIy4dIIeHUsT YCBOCHUS S3bIKA M MOBBIMICHUS ero KBalu(pukanuu. JIMHrBUCTHYCCKUIA
nanamadt KazaxcraHa, XapakTepu3YIOIIUNCS 3HAYUMOCTBIO Ka3axXxCKOTo, PYCCKOTO M JIPYTHX
SI3BIKOB, TMOJAYEPKUBACT AKTyaTbHOCTh WHHOBAIIMOHHBIX MOJIXOJOB K SI3LIKOBOMY OOpa30BaHHUIO.
UKTUSA npepnaraer Takue TMPEUMYIIECTBA, KaK TMOBBINIEHHAS MOTHUBAIUS, YJIY4IlICHHE
KOMMYHUKATUBHOM KOMIETEHTHOCTU U TOBBIIIEHUE KYJbTYPHOW OCBEIOMJIEHHOCTH, YTO XOPOIIO
coryiacyercsi ¢ MyJbTUKYJIbTYpHBIM KOHTeKcTOM Kazaxcrana. OnHako 3¢dekTuBHas pearin3anus
UKTHUS T1pebyer BHUMaHHMA K TakuM (akTopaM, Kak TEXHOJIOTHYecKas HWHQPPACTPYKTypa,
MOJIFOTOBKA YUUTeNIel U corlacoBaHue y4eOHBIX mporpamm. C MOMOIIbIO METO/I0B MCCIIEI0BAHNUS,
BKJIIOYAsl OIpPOCHI, 3KCHEPUMEHTAIbHBIE HCCIEIOBAHMS, KOHTEHT-aHAJIU3 W JIOHTUTYJMHAJIbHbIE
UCCIIEIOBaHMsI, JaHHAs CTaThsl JaeT NpPEJICTaBJICHHE O BOCHPUATHUH, OMNBITE M OXKHUIAHUIX
npenojaBaresneit u ctyaeHToB B otHomeHnn MKTUS B Kazaxcrane. HecMoTpst Ha Takue npoGieMsl,
KaK TEXHOJIOTMYECKOe HEpPaBEHCTBO W menmarornyeckas amanrtanus, MKTUA obemaer ymydmmrh
pe3yNbTaThl M3YYCHHS S3bIKA U TOBBICUTH KYJIbTYPHYIO KOMIIETEHTHOCTH B 00pa3oBaTENbHOM
cucreMe Kazaxcrana.

KuroueBble cioBa: V3yueHue si3pIka, MHOTOSI3bIUME, HHPOPMAITMOHHO- KOJUTA0OpATUBHEIC
Texunosoruu it usydenus si3vika (MKTHUS), oOpa3oBarenbHbIe TEXHOJIOTHH, IOATOTOBKA YUUTEIICH,
UHTETpaIys y4eOHBIX MporpaMM, HUGPOBOE COTPYIHHYECTBO, KYIbTYpHas OCBEIOMIICHHOCTb,
1aTGOPMBI AJIs1 U3YUECHHUS S3BIKOB
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