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Abstract. The article discusses the actual problem of assessing student achievement in an
inclusive school. The authors describe the existing contradictions in the system of assessment of
educational results in Kazakhstan's inclusive practice. Based on the data of monitoring studies and
publications of specialists in the field of inclusive education, the most frequently used tools for the
criterion assessment of educational achievements of students with disabilities have been identified.
As a result of the conducted research, a system of possible parameters for evaluating the activities
of various subjects of the inclusive educational process is presented. The criteria for evaluating
students' academic achievements in language disciplines are based on Bloom's taxonomy. Criteria
for evaluating students' academic achievements have been developed at all levels of education.
With the establishment of the degree of compliance of the actual achieved results of students with
the planned learning goal, for children with special needs, the assessment of educational
achievements of students continues in accordance with previously known criteria. The most
difficult issue today is the assessment of students' achievements in an inclusive school, which leads
to an aggravation of a number of contradictions: - between the objective need to create a
personality-oriented system of pedagogical monitoring and the orientation of modern education
towards the assessment of educational achievements.

At the same time, only the work is evaluated, not the personality of the students; the
student's work is compared with the benchmark (the type of work performed very well), and not
with the work of another student; the standard will be known to students in advance. You can only
evaluate what you have already taught, so the evaluation criteria are a clear idea of the learning
objectives.
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Basic Provisions

Criteria-based assessment of educational achievements in inclusive education
settings 1s a multifaceted process that requires careful planning, clear criteria, and a
commitment to equity. The assessment of educational achievements in inclusive
educational settings requires a comprehensive framework that goes beyond
traditional evaluation methods. Criteria-based assessment is essential to ensure
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fairness and equity for all learners, including those with special needs. This set of
basic provisions outlines the key principles and components necessary for effective
criteria-based assessment in the context of inclusive education.

Introduction

In connection with the transition to updating the content of education, the
system of assessing students' achievements will also change, new forms of
monitoring the results of training will be introduced. The criteria for assessing
students' knowledge were approved by the order of the minister of Education and
science of the Republic of Kazakhstan dated January 21, 2016 No. 52 "on approval
of criteria for assessing students' knowledge [1,2]. The approved criteria for
assessing students ' academic achievements in non-linguistic subjects are based on
assessing different levels of assimilation of educational material. The criteria for
assessing students ' academic achievements in language disciplines are based on
Bloom's taxonomy. Criteria for assessing students ' academic achievements have
been developed at all levels of Education. In addition, the scientific basis of the
criterion-based assessment system, conceptual approaches to the educational
process, which determine the criteria and parameters of assessment, are indicated in
the letter of methodological instruction "on the peculiarities of the organization of
the educational process in general secondary education organizations of the Republic
of Kazakhstan in the 2016-2017 academic year. In the 2016-2017 academic year, a
criterion-based assessment system will be introduced in primary schools throughout
the country. With the establishment of the degree of compliance of the truly achieved
results of students with the planned goal of learning, the assessment of students '
educational achievements in accordance with previously known criteria continues
for children with special needs. Assessment criteria that serve as the basis for
determining the educational achievements of students in the context of inclusive
education should be developed in accordance with the requirements for the level of
training of students, as indicated in regulatory documents [3].

The introduction of inclusive practices into the education system is seen as an
innovative process aimed at creating a new school, a school for all. Like any
innovation, inclusion not only introduces new elements into the educational process
of the school, but also defines a problem field for research. The most difficult issue
today is the assessment of students' achievements in an inclusive school, leading to
the aggravation of a number of contradictions: — between the objective need to create
a personality-centered system of pedagogical monitoring and the focus of modern
education on the assessment of academic achievements; — between the need to
monitor cognitive changes in the development of children with disabilities (for
example, children with preserved intelligence who receive a censored education
experience difficulties in mastering the educational program) and using only a school
grade and its accompanying assessment as an objectified indicator; — between the
problem areas of pedagogical consciousness (attitudes and prejudices, reliance on



outdated knowledge and concepts regarding the nature of childhood, development
norms) and the need for purposeful work towards improving professional
competence in assessing educational results by teachers and forming a value attitude
towards children with special educational needs. According to experts in the field of
inclusive education (G. Bunch, T. Booth, R. Ziegler, D. Mitchell; M. Ainscow, S. V.
Alyokhina, T. L. Chepel, etc.), the existing assessment system does not differentiate
students by the level of success, and it also has a low potential for motivation and
education [4,5].

In this regard, schools that carry out inclusive practice have difficulty
switching to any other assessment systems. Of great importance is the fact of
longterm experience in using the existing system and trust in it. As a result, the 5—
point system remains dominant. This is the most problematic field, which is
particularly acutely felt in practice. An appeal to foreign experience shows the
ineffectiveness of such an approach, but, nevertheless, its prevalence is observed all
over the world. For example, G. Bunch, considering the concept of "achievement",
indicates its frequent distortion. The author notes that most teachers equate
achievements at school with the development of the curriculum at a certain level.
This statement often coincides with the realities of a modern school, where the results
of students' educational activities are evaluated based on a knowledge criterion, and
not on an assessment of achievements in accordance with individual capabilities. In
an inclusive school, optimal conditions are created for all students to master the
curriculum at different levels. "Recognition and encouragement is received by the
very act of cognition and learning, the act of making efforts, moving forward and
learning more. Every act of achievement receives recognition. This view of
achievement worries those who believe that the basis for assessing which of the
students is superior to others is the amount of knowledge. As if a modest pace of
learning is dangerous. Supporters of inclusion value the teaching, support the student
in achieving as much as possible and understand that everyone has different abilities
and learning styles" [4, p. 55]. The marking system for assessing the achievements
of students in inclusive education is uninformative and from the position of the
inclusion mission, since it does not allow to assess the dynamics of children with
disabilities in the educational process. The monitoring shows that the mark "3" is
received by the vast majority of children with disabilities, regardless of the dynamics
of their success in the educational process [1]. This is due to the fact that children
with disabilities receive a qualification education and the learning process in the
school system remains dominant, therefore both the state and society are aimed at
evaluating academic achievements. A number of regulatory documents require
educational organizations to develop a system for evaluating the achievement of the
planned results of mastering the adapted basic general education program [6].

In this regard, it is important to emphasize that the teacher evaluates the result
of the activity of a child with disabilities not by comparing with the results of other
students in the class, but taking into account the efforts made by them. The dynamics



of the development of a child with disabilities is constantly being recorded, and the
evaluation results demonstrate the level of achievement of learning goals designed
in an individual program and serve as the basis for possible changes. In the process
of assessing the educational achievements of students with disabilities, self-
assessment plays a special role. Involving students in this process not only helps
them to check the results obtained, leads to an understanding of the necessary efforts
to achieve their goals, but also contributes to the development of a positive and
responsible attitude to their own activities. Teachers of inclusive education most
often use such tools for evaluating educational results as a portfolio of achievements
and a table of students' educational results [7]. However, the monitoring showed that
innovative forms and methods of control are most often used in inclusive practice as
auxiliary, since the results obtained with their help are not taken into account in the
final assessment of students' achievements. Developed by educational institutions,
their own assessment systems often do not pass the standardization procedure, and
therefore information about the dynamics of children's success in the educational
process 1s poorly comparable and insufficiently objective. It is required to deduce
the principle of conformity of the criterion assessment of the achievements of
normatively developing children and children with disabilities. A criterion is most
often understood as a feature on the basis of which an assessment, definition or
classification of something is made; a measure of evaluation. The concept of
"criterion" correlates with the definition of the effectiveness of the educational
process. E. A. Ponomarev points out that the performance criteria should be
considered through qualitative or quantitative indicators [8]. Among other things, a
necessary indicator of the effectiveness of an inclusive educational process is the
inclusion of students in the planning and evaluation of their own educational results
[9].

In inclusive learning, monitoring, verification and evaluation of learning
outcomes are integral elements of the educational process, without which it is
impossible to fully interact between teacher and student.

In the national didactics, the terms "control" and "verification" are considered
synonymous. Although in didactics and methodological literature the term
"verification" is used in a narrow sense as a methodological technique in connection
with the evaluation of the results of a particular task, it is more characterized by
educational functions, and control is aimed at identifying the level of assimilation by
students of the already studied material.

Control functions.

The teacher resorts to such control functions: diagnostic, educational,
diagnostic-corrective, stimulating- motivational, developing-educational.

Diagnostic - provides for determining the level of knowledge of an individual
student, identifying the level of readiness to assimilate new material, gives the
teacher the opportunity to plan and present the educational material in a certain way,



provide the necessary individual assistance in a timely manner; prevent possible
difficulties, adjust the educational tasks of the individual curriculum.

Training - consists in improving the study of new material, its assimilation,
reproduction, application, clarification and deepening of knowledge, their
systematization, improvement of skills and abilities.

Diagnostic and corrective - which involves finding out the causes of
difficulties that arise in a particular student during training, identifying gaps in
knowledge and skills, making adjustments to the activities of the student and teacher
aimed at eliminating these gaps.

Stimulating-motivational - which is designed to develop the desire to improve
their results, forms positive motives for teaching.

Developing- educational - consists in the formation of the ability to work
independently and with concentration, promotes the development of diligence,
perseverance, activity, mutual assistance and other personality qualities.

The implementation of control (verification and evaluation) in the learning
process in an inclusive classroom is determined by the following didactic principles:

° systematic, due to the need to exercise control throughout all stages of
training;
° comprehensiveness, which provides for determining the effectiveness

of the student's correction of educational and cognitive activity and the actual
activity, the level of mastery of knowledge, skills and abilities in accordance with
educational goals;

° differentiation and individualization caused by polymorphism of
manifestations of violations of educational and cognitive activity of students with
special educational needs.

In general, the types of violations of the structure of educational and cognitive
activity of students with special educational needs can be represented as follows.

Disorders associated with the deficient development of the function of
regulation of educational and cognitive activity. These are, first of all, attention
deficit states with hyperactivity or hypoactivity, underdevelopment of motivational
and emotional-volitional spheres, disorders of working capacity of various origins.
As a rule, these children cannot work for a long time in the classroom together with
the whole class, they learn the learning material better in the process of individual
work, when a teacher or a teacher's assistant takes over the function of organizing
control of their activities. Disorders that are a consequence of the reduced intellectual
development of children. Children can successfully assimilate educational material
if it is served in small parts, are able to use help, are very sensitive to encouragement,
praise [10-13]. These factors significantly increase their productivity. Another group
of violations of educational and cognitive activity is associated with insufficient
intellectual development due to a reduced ability to learn. The latter manifests itself
in a special rigidity, inflexibility of thinking, as a result of which children use very



limited help, and have difficulties in operating on their existing experience. These
children assimilate the program material with considerable difficulties.

Materials and methods

Assessment provides feedback to students necessary to choose the most
effective teaching methods in order to improve the quality of the educational process.
The assessment should be adaptive and should not be a tool for "sorting" students.
In an inclusive school, the assessment must meet the following criteria: objectivity,
informativeness, providing feedback. Any assessment methods and technologies
should take into account the specific types of disability or problems of the student.
This also requires adaptive teaching: inclusive education requires the teacher to
possess a wide range of strategies and teaching methods. This means not only a
variety of methods developed for mass schools, but also special methods of teaching
children with disabilities. Therefore, the criteria assessment of students with
intellectual disabilities should be highly variable, in accordance with the
characteristics of the four typological groups. The Academy of Pedagogical
Sciences, conducted under the leadership of V. V. Voronkova, provided the
possibility of identifying children with intelligence disorders according to four
typological features obtained as a result of many years of research by employees of
the Research Institute of defectology [14-15].

The first typological group of students with disabilities consists of students
who most successfully master the program material in the process of frontal learning.
They are able to complete the training task on their own. These children quickly
memorize calculation techniques, ways of solving problems, and rarely need
objective clarity. Usually it is enough for them to verbally indicate observations,
phenomena that they know. They can plan the upcoming work, ways to complete
tasks. It is important for students of this group to know why he was given this or that
grade, according to what criteria.

Students of the second typological group, as a rule, children with mental
retardation, also study quite successfully in the classroom. They mostly understand
the teacher's frontal explanation, memorize the studied material well, but without the
help of a teacher they are not able to make elementary conclusions and
generalizations. They are distinguished by less independence in performing all types
of work, they need both the activating and organizing help of a teacher. These
students cannot imagine the phenomena, objects, events that are reported to them.
Consciously perform a task only when it is illustrated with the help of objects.
Verbally formulated information does not always cause them to have the necessary
ideas. These children work slower than the students of the first group, but they also
need to know the basic criteria for assigning a particular grade.

The third typological group includes students with disabilities, including and
intellectual disabilities who have difficulty assimilating program material, needing
various types of help. These students are characterized by a lack of awareness of the



newly reported material. It is difficult for them to determine the main thing, to
establish a logical connection of the parts, to separate the secondary. They are unable
to understand the material during the frontal classes, they need an additional
explanation. They are distinguished by low independence. The organization of
subject-practical activities, the use of visual aids do not guarantee the formation of
their full-fledged knowledge. They keep in mind individual facts, requirements,
recommendations for completing tasks, but memorization occurs without proper
comprehension. Students of the third typological group have great difficulties in
mastering phrasal speech.

The fourth typological group includes students who master the educational
material with great difficulty. At the same time, only frontal training is not enough
for them. They need to perform a large number of exercises, introduction additional
training techniques, constant monitoring and prompts during the
execution of work. Students need a clear repeated explanation from the teacher when
performing any task. These students need a specific indication of them and
explanations for their implementation. For children of this group, as a rule, an
individual training program is compiled for each academic subject. Students of the
third and fourth groups need a scrupulous explanation of the reasons for this or that
assessment. It is desirable that the assessment has the character of emotional
stimulation and is conditional. The assessment when studying in inclusive education
1s the current one, the final attestation grades are not issued, the student is considered
to have listened to the subject.

So, in everyday work in the classroom, which may include students of all the
typological groups listed above, as well as students with other learning needs and
needs, the teacher sets and implements different learning goals, a differentiated and
individual approach in teaching and evaluation is carried out. Monitoring and
evaluation should be carried out in accordance with different objectives students'
achievements that cannot be based on general assessment standards. The assessment
should take into account the degree of advancement of a particular student, stimulate
the process of his learning and development, perform educational and correctional-
developmental tasks.

In didactics, control is considered as a means to identify the level of knowledge
of students. The components of control are the identification, measurement
(verification) and evaluation of students' academic achievements. The objects of
control in the learning process are: knowledge, skills and abilities defined by
educational programs; educational and cognitive knowledge and skills; actually, the
activity itself; emotional and value personality traits that are significant for life in
society.

The control system is designed to avoid subjective and erroneous value
judgments that do not reflect the real achievements of the student in mastering
knowledge. The objectivity of control is ensured by the following factors:



. a clear definition of the specific and general goals of mastering the
contentof the subject by the student;

. determination of specific goals of correction of educational and
cognitiveactivity and the actual activity of the student;
. reasonable allocation of control objects (verification and evaluation).

In inclusive education, it is appropriate to use the following types of control:
preliminary, current, thematic, final. All types of control are implemented using
various methods. Accounting of control results in the form of evaluative judgments
and conclusions or scores is conducted by the teacher in classroom journals, in the
teacher's portfolio and the student's portfolio, in diaries, notebooks [14-15].

Control methods are methods of interrelated activity of a teacher and a student
aimed at identifying and evaluating the content and nature of achievements of his
educational and cognitive activity. With their help, the effectiveness of pedagogical
management and teaching is determined at all stages of the learning process.

Results

The effectiveness of assessing the achievements of students with disabilities in
the educational process of an inclusive school, in our opinion, cannot be considered
in isolation from the evaluation of the results of the teacher's activities and the results
of the school's activities. It should be a unified system of criteria developed on the
basis of the principles of inclusive education, an activity-based approach, taking the
position of subject-subject relations of participants in the educational process, taking
into account the specifics of the conditions of a particular educational organization.
The allocation of such criteria is debatable. As a possible option, consider the
following groups.

1. Criteria for evaluating the activities of students with disabilities in
aninclusive classroom. As such, in the traditional training system, there is a mark for
performing tasks of a predominantly reproductive nature: "right" — "wrong",
counting the total number of correctly completed tasks. In the context of inclusive
practice and in the light of the designated positions, indicators of educational results
can be: a) compliance with the accepted standard, not as a qualification, but as a
guideline in the process of piecemeal analysis of tasks performed by the student in
accordance with the accepted and approved evaluation system of the educational
institution; b) dynamics in the development of personal qualities of students, self-
assessment of the student and assessment of his personal qualities by the teacher and
parents; c) creative achievements, evaluation of creative works by content analysis,
fixation of creative achievements in the classroom; d) individual educational
trajectory — educational characteristics given by the teacher, reflective records of
students.

2. Criteria for evaluating the activity of a teacher whose indicators are: a)
methodological competence — development of adapted basic general education
programs, pedagogical tools, analysis of simulated classes and creative works; b)



knowledge of the organization of an inclusive educational process (organizational
and activity qualities) - development and implementation of inclusive classes,
reflection of educational activities; ¢) research (innovative, experimental) activity —
development of didactic methods and techniques for implementation in inclusive
practice, technologies taking into account the psychophysiological characteristics
and limitations of special students; d) ideological pedagogical position — value
attitude to special children, to the problems of their development.

3. Criteria for evaluating the school's activities, as its indicators: a)
theexistence and validity of the concept of the implementation of inclusive practice,
school programs and work plans and other documentation, their expert assessment
and comparative analysis with the concepts of different schools; b) the effectiveness
of the administrative system of organizing an inclusive educational process; c) the
system of pedagogical and parental training — documentation and the system of
organizing the activities of teachers and parents.

Thus, the issue of assessing the achievements of students with disabilities in
an inclusive practice is focused on the development of a system and measurement
methods that allow for an effective assessment of the dynamics of their development.

Discussion
Developing a comprehensive and effective system for assessing the
achievements of students with disabilities in an inclusive practice. It recognizes the
need to move beyond traditional binary assessments, emphasizing the importance of
personal growth, creativity, adaptability, and a supportive and inclusive educational
environment. This approach aligns with the principles of inclusive education, where
the ultimate goal is to provide equitable and quality education for all students,
regardless of their abilities or disabilities.
Therefore, the system for assessing students ' academic achievements in school
development in the conditions of competent education by taking into account
the following principles required:
- differentiation of the level of mastery;
- criterion-based assessment;
- objectivity of assessment;
- individualization of assessment;
- publication of the assessment [18-20].;
In inclusive classes, training is carried out on a moral basis, on a
personalityoriented basis, taking into account developmental, differential and
individual needs.

Conclusion

In this scientific work, features of the implementation of the requirements for
the approval of the rules for the development of State mandatory educational
standards (state educational standards) of the updated content of education in the



conditions of inclusive education in primary, basic secondary, general secondary
school, psychological and pedagogical foundations of criterion-based assessment of
the educational achievements of students with special educational needs in the
conditions of inclusive education, tasks and functions of pedagogical assessment of
the educational achievements of students with special educational needs in the
conditions of inclusive education, the requirements for the system of criterionbased
assessment of the educational achievements of students with special educational
needs in the context of inclusive education, criteria and procedure for assessing the
educational achievements of students with special educational needs in the context
of inclusive education are considered.

At the same time, before the meeting of the advisory and pedagogical group,
its members should give sufficient time to understand and thoroughly process the
report on each assessment. In addition, before the meeting, the teacher should hold
a meeting with its main participants (including parents) and provide information on
the formative and final assessment data in the lesson.

For the evaluation to be effective:

- have a clear idea of all the expected results;

- use different methods and techniques;

- take into account the value of methods;

- collect sufficient data, recognize student progress from different angles;

- be fair to each student of the chosen methods;

- establish clear criteria for achievements;

- provide feedback to the student;

- highlighting and correcting priority areas of work;

- draw attention to the shortcomings;

- it should be accompanied by a comprehensive assessment system
andreporting.

Teachers collect assessment results for different purposes. For example, a
learning assessment or final assessment allows you to evaluate students '
achievements in comparison or according to the requirements of the curriculum.
With the technology of programmed learning, many children stop attending the
children's collective and begin to study remotely without acquiring social skills.
Today, school distance learning is becoming popular in the world.

This research was conducted within the framework of the program-targeted
financing of the Ministry of Science and Higher Education of the Republic of
Kazakhstan BR21882231 «Conceptual model of ensuring inclusion and accessibility
in Kazakhstani secondary education system» (2023-2025 y.)
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[15] Tumnosoe mnonoxenue © AATENHHOCTH —CHENHATBHBIX  0OPA30BATENbHBIX
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Anaarma. Makanajga MyMKIHJIT MIEeKTeYyni OUTiM opaanapbiHAa OutiMrep Hemece OuTiM
aJTyIIbUTAPABIH KETKEH JKETICTIKTEpIH OarasiaylblH ©3€KTI Moceleci TaJKbUIaHaIbl. ABTOpJIAp
Ka3akcTaHAbIK VHKIIO3UBTI Taxipubene OuriM Oepy HoTMKesepiH Oaranmay >Kyhecinzeri Oap
KaWIIBUIBIKTApAbl  cumartaiapl. MHKI03UBTI  OuUTiM  Oepy  camachlHIArbl MaMaHIap.IbIH
MOHUTOPHHITIK 3€pTTEYIepl MEH >KapUsJaHBIMIAPBIHBIH JepeKTepi He OepreH MaiMerTepi
HET131H/1€ MYMKIH/IIT1 IIEKTEYJI1 OKYIIbUIAPABIH OUTIM JKE€TICTIKTEPiH KpUTEpHaIbl Oaranay/IblH €H
KU1 KOJJIAHBUIATBIH KYpalJapbl aHBIKTAJIIbl. 3€pTTEY HOTHXKECIHJE HHKIIIO3MBTI OuTiM Oepy
MIPOLIECIHIH OPTYpal CyOBEKTUIepiHIH KbI3METIH OarajayJblH MYMKIH MapaMeTpriepi jxyheci
YCBIHBUTFaH. bisliM anmymsuapasiy TULAIK ToHIEp OONBIHIIA aKaJeMHUSIIBIK KETKEH KETICTIKTepiH
Oarasiay KpuTepuiiiepi biiym TakcoHOMHsICBIHA ~Herizfenin kacanraH. OKyIIbLIapabiH
aKaJIeMUSUIBIK OKETICTIKTEepiH Oaranmay KpuTepuiiepi OuriM OepyniH OapiblK JeHreiiepine
o3ipieHreH. bimiM anymbutapAbslH HAKTHI KOJ JKETKI3TE€H HOTWIKEJICPIHIH KOCMapiaHFaH OKY
MaKCaTbIHAa COMKECTIK JOpeKeciH OeNriel OTBIPHIN, epeKile KaKeTTUlikTepi Oap Oanamap yuriH
OypblH Oenriii  enmeMaepre colkec OUTIM amymIbUIApIbIH OUTIM JKETICTIKTepiH Oaranay
)ayracyna. ByriHri TaHma eH Kypenm Mocelle WHKITIO3MBTI HEMEeCe MYMKIHAITI MmeKTeym Oimim
OpAachbIHAAFbl OKYIIBUIAPABIH KETICTIKTepiH Oaramay Oomnbim TalbuIaAbl, Oyl Oipkarap
KaWIIbUTBIKTap IbIH HIMEIICHICYiHe OKeJIe/Ii: - NeJaroruKaibIK MOHHTOPHHITIH
TYJIFANIbIKOAF IapiIaHFaH KyHeciH KYpyAblH 00BEKTHBTI KKETTLIIr MEH Ka3ipri 611iM OepyiiH oKy
KETICTIKTepiH Oaraayra OaraapiaHybl apachlHIA.

CoHbIMEH KaTap, OUIIM amylIbUIapIIbIH JKEKe 0achl eMeC, TEK JKYMBICTaphl OarajaHajbl;
OuTIMrepepIiiH KYMBICHI 0acKa OLTIM aTyIIBIHBIH JKYMBICEIMCH €MEC, dTAIOHMEH (6T MKAKCHI
OpBIHJIAJIFaH KYMBIC TYpi) CaJbICTBIPBLIAABI; CTAHAAPT OUTIM amylibUIapFa alaplH-aia Oenrimi
6omansl. Ci3 OypbIH OKBITKAH HOPCEHI FaHa Oarajaii anachl3, COHABIKTAH Oaranay KpuTepuiiepi
OKYy MaKCcaTTapbIHbIH HAKThI KOPiHiC1 OOJIBIN TaObLIA/IBI.

Tipexk ce3mep: wWHKIIO3Ws, Oaranmay KpUTEpHii, 3epTTey, Oaranay, omictep, Oiim,
MYMKIHJIT1 IIEKTEYIi, oIIeMIep, KOPCETKIIITep
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AHHoTanusi. B crarbe oOcyxmaercda akTyajgbHas MpoOiemMa OLIEHKH JOCTH)KEHUI
yYalIUXcsi B WHKIIO3MBHOW WIKOJNE. ABTOpPBI ONUCBHIBAIOT CYIIECTBYIOIIWE IPOTUBOPEUHs B
CHCTEME OIIEHKH 00pa3oBaTeIbHBIX PE3YJITATOB B Ka3aXCTAHCKOW MHKJIIO3MBHOM mpakTuke. Ha
OCHOBE JAaHHBIX MOHMTOPHHIOBBIX MCCIIEIOBAaHMM M MyOJMKAaIMi CHEHaTUCTOB B 00JacTu
MHKJIIO3MBHOTO 00pa30BaHUSl BbBIABICHBl HauOONee YacTO HCIOJIb3yeMble HHCTPYMEHTHI
KPUTEPHAIBbHOW OLEHKH 00pa3oBaTeNbHBIX JIOCTH)KEHUH ydaluxcs C  OTrpaHUMYCHHBIMH
BO3MOXKHOCTSIMH. B pe3ynprare npoBeIeHHOTO HCCIEA0BAHMS ITPEACTABIEHA CUCTEMA BO3MOKHBIX
apaMeTpOB OLIEHKU JEATENIbHOCTU PA3IMUYHBIX CYOBEKTOB HMHKIIO3MBHOTO 00OpPa30BaTeIbHOrO
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nporecca. Kpurepuum OLEHKM akaJeMHUYECKMX JOCTH)KEHUH CTYJIEHTOB I10 S3BIKOBBIM
JUCLIUIINHAM OCHOBAHbI Ha TakcoHOMUM biryma. Kpurepun olieHKH akaieMUYeCKUX JOCTHKEHHUM
yyaluxcs pa3padoTaHbl Ha BceX ypoBHsIX 00pa3oBaHus. C yCTaHOBIEHUEM CTETIEHU COOTBETCTBUS
peasbHO JOCTUTHYTHIX PE3YJIbTaTOB OOYYarOIIMXCsl TUIAHUPYEMOH Lenu o0ydyeHus, A AeTel C
0COOBIMH MOTPEOHOCTSIMHU MTPOAOJIKAETCS OLIEHKA 00pa30BaTeIbHbIX JOCTHKEHUIN 00ydaromxcs
B COOTBETCTBUM C paHEe U3BECTHbIMU KpuTepusmu. Hambonee ClI0KHBIM BONPOCOM Ha
CerOJHSIIHUM JIeHb SBIAETCS OLIEHKA JOCTM)KEHUI ydalluxcsi B MHKJIIO3UBHOW WIKOJIE, YTO
IPUBOIUT K 000CTPEHHIO PsAJia IPOTUBOPEUHUHL: - MEXKTY OOBEKTUBHON HEOOXOJUMOCTBIO CO3IaHMUs
JMYHOCTHO-OPUEHTUPOBAHHOM CHCTEMBbl I€1arOrMYecKoro MOHHUTOPUMHIA U OpHUEHTaluei
COBPEMEHHOTO 00pa30BaHMs Ha OLEHKY yUEOHBIX JOCTHKCHHIA.

B T0 e BpeMs olleHMBaeTCs TONBKO paboTa, a He JMYHOCTh YYaluXcs; padoTa CTyIeHTa
CPaBHMBAETCS C 3TAJOHOM (THUIl pabOThI, BHIITIOJHEHHOW OYE€Hb XOPOLIO), a HE ¢ paboToil Apyroro
CTYIEHTa; CTaHapT Oy/leT U3BECTEH CTy/leHTaM 3apaHee. Bbl MoXkeTe OLleHUTh TOJIBKO TO, YTO BbI
YK€ TPEToiaBaIn, TOITOMY KPUTEPUN OLEHKH - 3TO YETKOE MPEJICTABICHHUE O LEIIX 00yUeHHs.

KiroueBble c10Ba: WHKIIO3US,, KpUTEpUH OLICHKH, MCCIEAOBaHHE, OLIEHKA, METOJBbI,
o0Opa3oBaHM€e, OTpaHUYEHHBIE BOBMOKHOCTH, ITapaMETPhl, HHAUKATOPbI
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