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Abstract. In order to align with the requirements of the Bologna declaration and to successfully
integrate into the European Higher Education Area, the Kazakhstani government started the rapid
implementation of English as a Medium of Instruction (EMI) in the educational sector all over the country.
This research paper aims to present a comprehensive overview of the academic policies surrounding the
implementation of EMI in Kazakhstani higher education, specifically in 11 universities with full and partial
EMI. EMI is considered to be an instrument that helps universities achieve their internationalization goals,
such as student and faculty mobility, research collaboration, international ranking. The study employs
content analysis of publicly available institutional policies and university official websites as a research
method. It was found that while some Kazakhstani universities with EMI programs have defined clear
institutional policies, regarding the internationalization processes, language requirements for admission,
availability of language support for students, and internationalized curricula, others do not provide essential
information on these processes. Overall, the document analysis revealed the deficiency of proper policy
support that might hinder the effectiveness of EMI provision. Thus, the findings offer some important
insights into how EMI implementation processes are reflected in the institutional academic policies and
emphasize the need and urgency of addressing the revealed gaps to make the process beneficial for all
stakeholders.

Key words: English-medium instruction, Kazakhstani higher education, academic policy, document
analysis, internationalization, institutional policy, content analysis, curriculum development

Basic provisions

Nowadays due to the rapid advancements in the social, political, and economic
worldwide arena, the internationalization of higher education has become a focus of many
countries. Being one of the key factors for successful integration into the European Higher
Education Area (EHEA), internationalization has resulted in the global advancement of EMI
(English as a Medium of Instruction) in non-English speaking countries at all levels of
education. The implementation of EMI is seen as a means to facilitate global communication,
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strengthen international relations, and expand access to knowledge, especially in higher
education.

The government of Kazakhstan aims to promote foreign language learning,
particularly English, to align with international practices and the principles of the Bologna
Declaration. According to the “On approval of the State Program on implementation of
language policy in the Republic of Kazakhstan for 2020-2025 years" order, “The maximum
coverage of the population with foreign language learning opportunities, especially English,
will be ensured. The introduction of trilingualism [Kazakh, Russian, English], based on the
experience of Nazarbayev Intellectual Schools, will continue at all levels of education.
Within the framework of this initiative, it is important to ensure the synthesis of positive
elements of the best world practices with the existing cultural and educational models and
standards” [1]. The government claims that “...the international practice convinces us that
mastering other disciplines in English is most effectively introduced in higher education
institutions” [1].

However, despite the urgency of EMI implementation in non-English speaking
countries, it has been noted as a "neglected area of internationalization within the Bologna
process.” [2, p.3]. Nevertheless, “...the lifetime of the Bologna Process has seen a huge rise
in the number of English-taught programs offered by higher education institutions in EHEA
countries where English is not one of the native languages”. [2, p.14] In Kazakhstan, EMI is
considered a “part of larger goals of internationalization and human capacity building” [3,
p.2]. There has been a significant increase in higher education institutions (HEISs) offering
degree programs and disciplines in English in Kazakhstan over the years. For example,
according to Goodman and Karabassova, the number of Kazakhstani universities that offered
whole degree programs in English and/or disciplines in English, increased from 2 in 2008 to
42 in 2016 [4, p.153-158]. During this period and up until now, several studies have been
conducted by local researchers exploring various aspects of EMI implementation [3;4;5;6].
Many strategic documents have been developed and academic policies reconsidered to
enhance the implementation of English-medium tuition, to harmonize the educational
process with international universities, to internationalize curricula and to meet the
requirements of rating agencies, both local and international.

The current study aims to identify how EMI implementation is reflected in the
institutional policies of some Kazakhstani HEIs adopting EMI by reviewing and analyzing
the documents publicly available on their official websites. Specifically, the study attempts
to answer the following research question: How are EMI implementation processes reflected
in the institutional policies of some Kazakhstani HEIs adopting EMI?

Introduction

For the successful completion of the tasks associated with the implementation of EMI,
it is assumed that universities develop detailed steps and procedures that are reflected in the
academic policies of universities. First, in order to contemplate the effectiveness of EMI



implementation, it is logical to define who is involved in the process. According to Macaro,
the key stakeholders are teachers, students, and policymakers [7]. As our study is focused
on institutional policies, we will consider the university senior leadership teams, i.e.
university administration, as policymakers (see Figure 1).

Second, we should clearly outline the key issues of EMI implementation that might
be reflected in the academic policies of HEIs with EMI. Based on previous studies related
to the exploration of EMI globally [8;9], in order to systematically review the institutional
policies and conduct a document analysis, the following key points were defined as common
and as those that objectively reflect the implementation process: internationalization,
admission requirements and language support for students, faculty professional
development in terms of EMI, curriculum development, educational resources.

The objectives of designing the framework are two-fold:

1)To show the significance of the stakeholders involved. The adoption of English as
a medium of instruction in universities is a complex decision that carries profound
implications for all policy actors;

2) To identify key points that need to be addressed while reviewing and evaluating
institutional policies of HEIs that implement EMI.

Staff professional . o
development in Internationalization
terms of EMI
University
Curriculum ]
development esources

administration

Policy
stakeholders

Language requirements &
language support for
students

Figure 1 - The components of Institutional policies in HEI with EMI

EMI is considered to be a tool that helps universities to achieve their
internationalization objectives. Galloway distinguishes EMI as “simultaneously a driver,
reaction and outcome of institutions’ approaches to internationalization” [10, p.17]. On the
other hand, given that internationalization and EMI are intertwined phenomena, both have
common goals and lead to the enhancement of students’ language competence. The
instrumental role of internationalization is in its potential to promote EMI and thus, should
be considered in designing academic policies.



Moreover, the previous study found that to ensure that EMI is being used in an
equitable and beneficial way for all involved, content teachers’ English language proficiency
should be taken into account. In order to equip their students with the necessary language
abilities, content teachers should have “the necessary linguistic competence to teach through
the medium of an L2” [11]. That means the professional development of faculty staff is
crucial for achieving positive results in teaching subject-specific content through English.
Therefore, institutional policies are assumed to contain strategic goals related to professional
development and various incentives for content teachers who deliver their lectures in English.

Perhaps, students’ language proficiency is one of the most important factors as well
as the real indicator of successful implementation of EMI. This implies not only admission
requirements and the initial level of “English proficiency EMI students in HE need to start
with” [11, p.3] but also the language support provided throughout the whole process of
studying at the university. Language support and language requirements for admission are
essential for universities with English as a Medium of Instruction (EMI) because they uphold
academic standards, ensure equitable access to education, and enhance the overall quality of
learning. Language requirements help universities admit students with sufficient language
proficiency, ensuring they can actively participate in EMI programs. Simultaneously,
language support programs nurture students' language skills, enabling them to excel
academically and fostering a diverse and inclusive learning environment. Thus, the policies
are to be explicit about the language admission requirements and language support for
students.

Considering the findings of Guo et al., such an environmental factor as resources
available directly impacts the students’ performance [12]. To provide successful
implementation of EMI and quality education, HEIs should be sufficiently equipped with
necessary educational resources and tools which include educational-methodical guides and
materials for teachers, electronic and digital coursebooks, language laboratories, specialty
labs (for science disciplines), computer classrooms, library repositories, various digital
platforms for online learning and MOOQOCs, LMSs, up-to-date software and hardware.
Technologies play a significant role in the English language global dissemination, but little
iIs known about how they might have affected EMI settings. Macaro claims that the
insufficiency of authentic teaching materials in English has become one of the main reasons
universities started implementing EMI [11, p.51]. Galloway supports this idea, claiming that
increasing access to teaching materials is perceived as a beneficial factor impacting EMI
adoption [10].

Finally, Guo et al. support the idea of focusing on curriculum quality “through
optimizing EMI’s values and providing students with better platforms for EMI learning” [12,
p.15]. The different forms of internationalized curricula that have been considered within
the Bologna Process are integrated study programmes, double and multiple degree
programmes, and joint degree programmes. As a basic element of EMI programs, the quality
and internationalization of curricula plays a crucial part in EMI implementation. EMI HEIs



offering dual or double degree programs are assumed to be explicit about this information
to attract more international and domestic students.

Materials and methods

The research employed qualitative method of study, specifically content analysis, as
the study's primary objective was to review and analyze the documentation available on the
official sites of HEIs regarding EMI implementation. It is crucial to contemplate the
sampling technique employed in qualitative research. Choosing the most suitable sample
size is crucial to guarantee the credibility of a content analysis study [13]. For this goal, 11
Kazakhstani state and private universities that can be broadly categorized as entirely and
partially EMI were chosen. To ensure confidentiality and anonymity, all the HEIs were
coded as F1, F2 (full EMI) P1, P2, etc.(partial). Due to the exploratory nature of the study,
the sampling was based on the year of foundation in an attempt to see the correlation between
the age of universities and the extent to which EMI is implemented within these academic
institutions (see Table 1 below):

Table 1 - Sampling of Kazakhstani HEIs

Year of foundation: 1934-1963 1992-1996 2001-2021
Number of universities 3 4 4
founded: (P4, P6, P7) (F2, P1, P3, P5) (F1, F3, F4, P2)

All the HEIs have official websites with publicly available rules and regulations that
were elicited for a more thorough investigation. These documents include University
charters, Strategic plans and visions, Quality Assurance Handbooks, Admission policy
regulations, and Internationalization policies. Besides, the institutional official sites were
also examined as a valuable source of regularly updated information.

Results

The qualitative nature of the study necessitates that the results be presented
descriptively, and are depicted below:

a) Internationalization

As internationalization is a multifaceted and complex concept that should be
incorporated into all the academic processes of HEIls, it comprises various elements.
Galloway claims that the key intertwining factors of internationalization relevant to EMI are
as follows: a) international student and staff mobility; b) internationalization of the
curriculum; ¢) programme and institutional mobility [10].

The analysis of the documents revealed that internationalization is considered to be
one of the main aspects to be addressed by HEIs. However, only F1, F2, P4, and P7 have
their own publicly available strategic plans, where international strategies, with management



structures and procedures in place to enable international-related activities are depicted.
Table 2 below illustrates the findings:

Table 2 - Internationalization areas in Kazakhstani HEIs

Key areas for Programme and International student and staff mobility | Curriculum
internationalization institutional mobility internationaliz
/ ation
Universities Internationally | Joint/Dua | Academic | Overseas | International
accredited | Diploma | mobility PD for relations
programs Programs | for faculty office/depart
students members | ment
F1 v v v v v
F2 v v v v v v
F3 *TNHE v v v v v
F4 v v v
P1 in progress v v v v v
P2 v v v v
P3 v v v
P4 v v v v v
P5 v v v v
P6 v v v v v
P7 v v v v v

As can be seen from the table above, HEIs consider the provision of joint/dual degrees,
as well as internationally recognized programs of greater importance in contrast to providing
the opportunities to receive overseas professional development for faculty staff. It is also
worth noting that F3 is the first university in the Kazakhstani arena that falls into the category
of what is called a Transnational Higher Education Institution with a branch campus of a
Western-based university. Such universities provide education according to the curricula of
the foreign university and are controlled by the board of the original HEISs.



The theoretical basis for the internationalization of higher education can be based on
the concept of intercultural education. Knight, cited in Galloway [10] defines
internationalization as ‘the process of integrating an international, intercultural or global
dimension into the purpose, functions or delivery of postsecondary education’ (p. 11).

Intercultural education assumes that the exchange of knowledge and experience
between students and teachers from different countries contributes to a deeper understanding
of cultural diversity, the development of intercultural competencies and instills in students
respect for other cultures and points of view. Intercultural education theory also indicates
that the inclusion of diverse cultural perspectives in curricula promotes greater awareness of
social, cultural and economic differences between countries, which in turn promotes
tolerance, respect and a global mindset. Thus, the awareness of HEIs in such outcomes of
students’ mobility is reflected in the findings, displayed in Table 2. As for the overseas
professional development for faculty members, results show Kazakhstani HEIs seem to be
reluctant to send their faculty “data regarding academic staff mobility is less readily available
than that of international students” [10].

b) Curriculum design & development

The correlation between universities that fully implement EMI and those that opt for
partial EMI implementation is a complex interplay of institutional priorities in relation to the
internationalization of the curriculum. As it is shown in the table above, six universities
highlight the importance of learning outcomes-oriented, student-centered rather than
content-centered curricula. Full EMI implementation signifies a strong commitment to
attracting international students and fostering a global learning environment. These
universities offer dual degree programs with English as the language of instruction and state
in their strategic policies their commitment to curriculum internationalization. For instance,
F2 University provides 6 dual degree programs with world-renowned universities in Europe
and South Korea, including the University of Glasgow, the UK, IESEG School of
Management, France, Yonsei University, South Korea. F3, being a subsidiary of a European
university, has fully implemented its educational curricula, “on the basis of the principle of
continuity and succession”. The distinctive position is held by the autonomous F1 university,
which provides its students with an opportunity to be awarded with double-major, but no
dual nor joint degree diplomas.

In contrast, institutions opting for partial EMI might prioritize preserving their native
language and culture while still embracing globalization. They tend to offer select programs
or courses in English to cater to international students or enhance the employability of their
graduates in the global job market. Joint degree programs are also available in all HEIs from
the sample that partially implement EMI, yet without explicitly indicating the language of
instruction being English or any other so far. Both approaches reflect a commitment to
internationalization, but they vary in degree and focus, reflecting the unique strategies and
values of each university.



Integration of international dimensions in educational programs and development of
curricula aligned with foreign partner institutions is a key to an efficient implementation of
EMI [7]. These results above show a rather strong commitment of the examined EMI
universities to follow international standards and comply with the requirements of Bologna
declaration in terms of designing internationalized curricula to provide high quality
education [2;3].

C) Educational Resources

The present study indicates that HEIs do not focus on the importance of materials and
resource availability in their strategic documents and policies. Among full EMI universities,
only F1 and F4 have indicated the availability of necessary teaching resources and equipment.
The situation is different with academic institutions that implement EMI on a partial basis:
the study revealed the availability of various IT-equipped premises (P1, P5, P6, P7), and
language labs (P5, P7). We presume that the absence of sufficient evidence may be the result
of an implicit assumption that such resources are readily accessible by stakeholders (teachers
and students) by default and the need to emphasize their availability in official documents is
moot. We believe further empirical research and initiatives are required to bridge this evident
gap.

While the crucial importance of educational resources for delivering EMI effectively
is widely acknowledged, existing empirical studies by local researchers confirm that much
improvement is still to be made in this direction [4; 6]. So far, the lack of clear policies
related to the necessity of equipping the EMI programs with appropriate resources might
also be an obstacle to the successful implementation of EMI.

d) Language Support for Teaching Staff (Professional Development, domestic and
overseas)

A review of HEIs official sites and document analysis revealed the deficiency of
information related to the professional development of content lecturers, even though this
problem was highlighted back in 2015 by Seitzhanova et al., indicating it as “the reason to
develop professional training for non-English speakers, who teach in English” [14]. This
deficit is particularly noteworthy given the growing prevalence of EMI programs in higher
education institutions in Kazakhstan. Of all 11 universities, only 4 of them (F2, P5, P6, P7)
have explicitly outlined in their strategic plans the significance of increasing the language
proficiency of university educators. For instance, F2 offers tuition discounts for any
undergraduate and graduate programs to employees and their families and offers free English
courses. F3 and P1 academic institutions’ websites indicate the availability of various
professional development opportunities for faculty members without explicitly showing a
focus on foreign language proficiency.

e) Language requirements & support for students



By prioritizing language requirements and support, universities can maintain the
integrity of their EMI programs, promote student success, and contribute to the global
competitiveness of their institution. According to Macaro [15], institutions can be
categorized into four models (see Figure 2 below). The Preparatory Year Model aims to
introduce students to the necessary vocabulary and genres as a transition between secondary
school and university. Concurrent support model performance heavily depends on content
and language specialists' comprehension of students' linguistic demands. When there are
international students in the class, the Multilingual Model (or code-switching) is used to help
with material comprehension issues, but it can be contentious. Finally, the Ostrich Model
completely disregards the problems associated with EMI:

Support
provided

Preparatory year model Concurrent support model

*Students take a one-year intensive pre-
sessional English programme prior to the EMI
programme.

. take in support

(often EAP and ESP) courses during the EMI

curriculum. Unlike (typical) CLIL programmes,

they are separate classes from content
classes.

EMI and language
support

sessional
|eUOISSAS

Selection model Ostrich model

«Students on the EMI programme have met
specific English proficiency standards before
they start.

*Students do not receive language support nor
do they have to meet any language
proficiency requirements for entry.

No
Support

Figure 2 - Approaches to language support in EMI. Adapted from Macaro [14]

Data provided in Table 3 below indicate what language requirements students must
meet during the admission process, as well as whether HEIs provide language support to
students. The analysis indicates that 2 universities with full EMI (F1, F2) are moderately
selective and explicitly emphasize the English language requirements for prospective
students at admission. Due to the challenging enrollment requirements, students already
possess the required language proficiency level, therefore, the need for language support is
rendered moot. However, most of the HEIs with selective EMI programs provide English
language support for their students, except for P3,P4,P7, where additional English language
instruction only takes the place in form of EFL discipline included in the curriculum.

Table 3 - Language requirements for admission to undergraduate programs and
language support in Kazakhstani HEIs

University | Minimum score | Minimum score | Specially designed | Foundation Year | Language
code for TOEFL iBT | for IELTS language placement | Program support
test (Yes/No) (Yes/No) center/courses
for students
F1 79 6.5 No Yes (optional) No




F2 5.5 70 Yes Yes (mandatory) | No

F3 35 5.0 No No Yes
F4 46-59 5.0 No No Yes
P1 Applicants  with  international | Yes Yes (optional) Yes

certificates of foreign language
proficiency are exempted from the
university’s language placement
test, minimum scores required are
not indicated

P2 80 | 5.0 Yes No Yes
P3 Applicants  with international | No Yes No
certificates of foreign language
proficiency are exempted from
testing and interviews.

P4 72 | 5.5 Yes No No
P5 Applicants  with international | Yes No Yes
certificates of foreign language
proficiency are exempted from the
university’s language placement
test, minimum scores required are
not indicated

P6 No English language requirements | No No Yes
P7 in admission policy were found No No No

In an attempt to differentiate the HEIs into the archetypes suggested by Macaro [15],
we were faced with difficulty to do so, because the majority of academic institutions from
the sampling exhibited characteristics that placed them in two distinct categories
simultaneously. Nevertheless, in Table 4, we indicate the division, and it can be observed
that most of the universities adopt the Selection model:

Table 4 - Categorization of Kazakhstani HEIs according to Macaro’s [15] EMI

model
Model KZ university
Preparatory Year model F1, F2

Concurrent Support model | F3, P1

Selection Model F1, F2, P1, F3, F4, P2,
P4, P5
Ostrich Model P3, P6, P7

Discussion

Considering the findings according to the five categories identified in the theoretical
framework part, we find convergences between our findings and the previous studies. The
present research may be considered as an endeavor to build upon and extend the findings of



a prior study conducted by Kerimkulova et al. [3], who concluded that “the Kazakhstani

government is taking some measures to address these issues, i.e., paying for international

scholars, offering training, and changing admissions requirements, but this does not seem to

be enough to ensure the quality of multilingual programmes in general and EMI in particular”
[3, p.28]. Based on our findings, we agree that clear institutional policies, availability of

educational resources, language support for faculty members and students, and

internationalized curricula are essential for successful EMI implementation. The lack of

proper policy support hinders the teaching and learning of the English language.

Regarding the internationalization of university programs, it appears that HEIs are in
line with the national trilingual education policy in terms of increasing English language
proficiency, providing joint/dual degree programs and internationally accredited programs
with the main purpose of providing their students with a competitive edge to succeed in the
future. However, it appears that the professional development of university teaching staff is
being neglected by the majority of universities. This finding is consistent with that of
Seitzhanova et al. [14], who also suggest that faculty members may benefit from instruction
dedicated to strategic translanguaging pedagogies and to collaboration between language
teachers and content teachers.

Another finding that emerged from this study is that even though some academic
institutions from the sampling position themselves as EMI (full or partial) university, they
do not provide sufficient language support for students nor set definitive admission criteria.

Conclusion

While the institutional policies considered in the present study exhibit a laudable
commitment to linguistic diversity and global engagement, there remain considerable
challenges and nuances that demand further attention. As Kazakhstani universities continue
to navigate the complexities of EMI, it is imperative for stakeholders to engage in ongoing
dialogue, research, and collaborative efforts to ensure that institutional policies align with
educational objectives and facilitate equitable access for all students.

Thus, the following implications of the findings presented above might be considered:

a) The adoption of EMI in Kazakhstani universities reflects a broader agenda of
internationalization in higher education. This strategic move aligns with global trends aimed
at enhancing the competitiveness and reputation of universities on an international scale. The
existing research highlights the importance of internationalization efforts in attracting
foreign students and faculty, fostering cross-cultural exchange, and establishing
collaborative partnerships with institutions worldwide.

b)  The implementation of EMI necessitates comprehensive curriculum
development to ensure alignment with international standards and practices. Institutions
must review and adapt existing curricula to accommodate the linguistic and pedagogical
requirements of English-language instruction. The significance of curriculum reform in



enhancing the quality and relevance of education programs to meet the needs of a globalized
society, is indisputable.

C) Since EMI instruction requires having access to a wide range of educational
authentic resources, including textbooks, academic journals, and multimedia materials,
universities need to invest in the development and acquisition of English-language resources
to support teaching and learning activities.

d)  Another suggestion of crucial importance is providing language support for
teaching staff to enhance their proficiency in English and facilitate effective classroom
instruction. This support may include professional development opportunities, both
domestically and overseas, such as language courses, workshops, and conferences.

e) Universities must establish clear language requirements for students entering
English-medium programs and provide appropriate support mechanisms to assist them in
meeting these requirements. This support may include English language preparatory courses,
both optional and compulsory, and academic language support services provided between
the secondary and tertiary education.

The present study serves as the initial step in a deeper and more comprehensive
research initiative within the project dedicated to the exploration of EMI practices in
Kazakhstani higher academic institutions. A natural progression of this research would be
exploring the challenges HEIs encountered while implementing EMI at organizational and
instructional levels by carrying out observations, interviews, and surveys with the key policy
actors: senior leadership team members, teachers and students.

Funding: The research presented in this article was supported by a state-funded
research grant IRN: AP 19676131 “Exploring the practices of using English-medium
instruction in the context of internationalization of higher education institutions in
Kazakhstan”.
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AnpaTrna. BoJoH IexiapanusiChIHBIH TalanTapblHAa COHKec 00Ny MAaKCaThIHIA JKOHE YKOFaphl
6iniMHiIH Eyponansik KeHicTiriHe coTTi MHTerpanusuiay yiria Kazakcran ykiMeTi MemiiekeT O6oiibiHIIa 6itiM
Oepy camaceinaa okbITY Kypanbl (EMI) petinae arpUImIbIH TiTIH JKBUIAaM CHIi3yre KipickeH. by makanama
Ka3aKCTaHBIK JKOFapbl OLTiM Oepyne, atan ailTKaH/Aa, TOJBIK koHe imiHapa EMI 6ap 11 ynuBepcurerte
EMI enrizyre OainaHbICTBl aKaJeMUSIIBIK cascaTKa >KaH-KakKThl mony OepinreH. EMI crynentrep MeH
OKBITYIIBUTAPABIH aKaJAEMHUSITBIK YTKBIPIBIFBI, FEUIBIMU BIHTBIMAKTACTBIK, XAJIBIKAPAIBIK PEHTHHT CUSKTHI
WHTEPHAIMOHAJIAHABIPY MaKcaTTapblHA KOJ KETKi3y Kypasibl OOJIBINI CaHANajbl. 3epTTey dfici peTiHae
JKQIIITBIFA KOJ JKETIMAI MHCTUTYIHOHAIIBIK casicaT KYXKATTaphIH JKOHE YHUBEPCUTCTTEPAIH PECMH BeO-
caTTapelH Tajaay KoiamaHeuiael. EMI OGarmaprmamanapblH Ky3ere acwlpaThiH KeilOip KazakcTaHabik
YHUBEPCUTETTEP WHTEPHAMOHAIIAHABIPY TPOIECTEePiH, OKyFa TYCyre KOWBUIATHIH TULAIK TaJlaliTap/Ibl,
CTYACHTTEpre TULIIK KOJIIayAblH KOJDKETIMAUIITIH )KOHE HHTEPHAIMOHAIAHIBIPBIIFAH OKY JKOCTIapIapbiH
KOPCETETIH HAKThl HMHCTUTYIIUOHAJIBIK CasiCaTThl OeNTiIereHiMeH, 0acka YHUBEPCUTETTEp OYJ1 IporecTep
TypaJibl MaHbI3/Ibl aKmapatr OepMereHIiri aikeiHAamabl. JKoFapeiga aTanraH KYKaTTaplbl Tajlaay THICTI
aKaJeMUSUTBIK CasCH KOJIJIAy IbIH JKeTICTIeYIIUTriH aHbIKTaabl. by Hotmwke EMI enrisyiHiH THiMALTITiHE
Kenepri kenTipyi MmyMmkid. Ocbuiaiima, 3eprrey HoTmxkenepi 2KOO-HbIH HHCTUTYIIMOHAIIBIK aKaJAeMUSITBIK
cascarrapeiaga EMI eHri3y mpouectepi Kamaik KepceTiIeTiHI Typaibl TYCIHIK Oepeli »oHe HpPOIEeCTiH
OapiblK MYAJENl TapanTtap YIIiH THIMA1I OOTybl YIIiH aHBIKTAIFaH OJKBUIBIKTAP/Ibl KO KaKETTLIIr MEeH
©3CKTUIIrH KOpCeTeIi.
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YKOCHAPBIH d3ipIiey
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AnHoTtanusa. C Lenbl0 COOTBETCTBUS TpeOOBaHUSAM bBoOJOHCKOM Jexmapanud W yCHEIIHOW
MHTETpaIMi B €BpOIEiCKOe MPOCTPAHCTBO BHICIIEr0 00pa3oBaHMs, MpaBUTEILCTBO KazaxcTaHa Hadaso
BHE/IPEHHE aHTIIUICKOrO sA3bIKa Kak cpecTBa o0yuenus (EMI) B o6pa3zoBarenbHbIil CEKTOD 110 BCeil cTpaHe.
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B nanHoii nccnenoBatensckoil pabote npeacTaBieH 0030p akaJeMUYECKUX OJIUTUK By30B OTHOCUTEIBHO
BHeperus EMI B kazaxcraHckoM BbICIIeM 00pa30BaHUM, B YaCTHOCTH, B 11 yHHMBepcHUTeTax ¢ MOJHBIM U
yactuuHbiM EMI. EMI cunrtaercs MHCTpYMEHTOM Jii AOCTHIKEHMsI Li€Jed MO HMHTepHAllMOHAIU3ALHH,
TaKUX Kak axaJeMHYeckas MOOWJIBHOCTh CTYACHTOB U IIperojaBaTeNieil, MCCIeI0BaTeIbCKoe
COTPYAHHUYECTBO, MEXAYHApOJIHBIH pPEeUTUHI. B KkauecTBe MeTo/a MCCIIEAOBAaHUS MCIIOJIB30BAaH aHAIU3
OOIIEIOCTYMHBIX HMHCTHUTYIIHOHAJIBHBIX JOKYMEHTOB M O(DHIMAIBHBIX CAaWTOB YHHBEPCHUTETOB. bBBIIO
YCTAHOBJIEHO, YTO TOrJa Kak B HEKOTOPBIX Ka3aXCTAHCKUX YHUBEPCUTETAX, PEAINU3YIOLIMX MPOrpaMMbl
EMI, omnpeneneHa MHCTUTYLMOHAJIbHAs MOJUTHKA, OTpakawoollas MPOLECCHl HWHTEPHALMOHAIN3ALMH,
A3BIKOBBIE  TpeOOBaHMsI MpH IOCTYIUIEHHMM, HaJIW4Me SA3bIKOBOM MOAJEPKKU CTYAEHTOB U
MHTEPHALMOHAJIM3UPOBAHHbIE y4eOHbIE IUIaHBI, B JPYIMX YHHUBEPCHUTETaX OTCYTCTBYET HeoOXoaumas
uHpopmauus 00 3TuUX mpoueccax. B menoM, aHamu3 IOKYMEHTOB II0Ka3zal HEIOCTAaTOK JOJKHOHN
JOKYMEHTAJIbHON TMOAJCPKKH, YTO MOXKET HpensaTcTBoBaTh 3ddekruBHoctn BHenpenus EMI. Takum
00pa3oM, pe3ysbTaThl UCCIIEAOBAHUS PACKPBIBAIOT MIPEICTABICHUE O TOM, KaK mpouecchl BHeApeHus EMI
OTPaXalOTCSI B MHCTUTYLIMOHAIBHON aKaJEeMHYECKOM IIOJIMTUKE BY30B, a TAaKXKe I[OJYEPKUBAIOT
HE00XO0IMMOCTh ¥ CPOYHOCTh YCTPAHEHUS BBIBICHHBIX IPOOEIOB JJIs TOrO, YTOOB! JAHHBIN Ipolecc ObuI
3 PEeKTHUBEH U BCEX 3aMHTEPECOBAHHBIX CTOPOH.
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