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Abstract. The process of ensuring the quality of education for the development of each country
requires the modernization of specialist training in accordance with its priorities, labor market
demands, educational needs and characteristics of students, where the most relevant and decisive is
the focus on students, in particular on their academic success.

The purpose of the study was to monitor and analyze students' educational activities to
determine its impact on academic success.

The scientific and practical significance of the study lies in the study and analysis of the
academic success of students based on their experience in order to determine strategies for improving
the activities of universities in order to improve the quality of the educational process.

A quantitative method was utilized and the tool for collecting data was a questionnaire on the
Qualtrix and the results were processed on the R-Studio. The empirical basis of the study was a
stratified sample of 500 students from three Kazakhstani universities, which was divided into 4 groups
(courses), and then respondents from each group were randomly selected for inclusion in the sample.

The article presents the results of a study indicating the presence of functional differences in
student experience. A review and comparative analysis revealed the following results and
conclusions: the educational component of academic success varies depending on the type of
educational activity; weak scientific communication involvement of students of all courses in many
types of scientific activities; self-education experience is presented at a fairly average level;
performing practical work for students of all courses is important, and the dominant motive is the
cognitive motive, then professional, social and self-affirmation.

The research results, conclusions and recommendations have practical significance, allowing
teachers and university staff to use them in the educational process to improve student success.

Keywords: quality of education, academic success, student experience, educational strategy,
educational activities, research activities, self-education, motivation

Basic provisions

The quality of higher education is the most important indicator for higher
education institutions. It ensures the fulfillment of the requests of the state and society
regarding the training of modern, highly qualified specialists.

Relevantly, determining the modernization of the educational process at
universities involves focusing on students, particularly their academic success.
Students' academic success depends on their experience of involvement and
independence, their satisfaction of important needs during their studies at the
university, and their attitude towards the learning conditions and towards themselves
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as a subject of learning. The main component of a modern university is the success of
the student, while its research, monitoring, and evaluation are based on an assessment
of the student’s involvement in study, science, research, and self-education, as well as
his preferences and motives in learning.

Research aimed to monitor and assess the of students at three universities in
Kazakhstan. The originality of this study lies in its pioneering attempt to explore and
analyze the academic success of students at the university based on their experience.
The practical significance of the study lies in the findings from this study hold potential
value in identifying strategies to enhance the activities of universities to improve the
quality of the educational process.

The study showed that academic success is formed statically and functionally
without developed dynamics. It requires constant and mandatory monitoring and
analytics of the educational process at all levels of university management and
improving the university learning environment based on university monitoring data.

The study's results are useful for identifying strategies for improving the quality
of the educational process by improving universities' activities.

Introduction

The quality of higher education has always been and will be the most important
indicator for all educational organizations, ensuring the fulfillment of the requests of
the state and society regarding the training of modern, highly qualified specialists.
Ensuring high-quality education allows all universities to be competitive and
continuously develop.

The concept of "quality of education™ remains a subject of discourse among
numerous scholars, leading to diverse definitions. For instance, one of them is
described as "the totality of properties and their manifestations that aid in meeting
human needs and serving the interests of society and the state™ [1, p.31].

Specific approaches are essential to evaluate education quality accurately. This
involves assessing the degree of alignment between the content of educational
programs and the requirements of the State Educational Standard and employers'
needs, as well as ensuring the satisfaction of consumers of educational services and
enhancing the general culture and education of students. It is necessary to create a
system for monitoring and developing the university's activities, such as the
development of educational programs, the implementation process, quality control of
educational materials, the creation of a material and technical base, teacher training,
and other vital areas to manage the quality of education.

Ensuring education quality for each country's progress requires the modernization
of specialist training in organizational, content, and technological aspects in line with
state priorities, labor market demands, new methodologies, training concepts, and the
educational needs and characteristics of the students themselves.

In contemporary educational reform, the paramount focus for university
modernization is centered on students, particularly their educational success. Success,
stemming from an individual's actions and their ability to secure it, can be
comprehensively defined through two perspectives: objective success, gauged by the



degree of attaining expected outcomes, and subjective success, influenced by one's
attitude towards achievements, reflected in self-esteem, and satisfaction with oneself
and one's endeavors [2]. The educational success under consideration entails a
comprehensive evaluation of the effectiveness of educational activities, encompassing
academic performance, preparedness for activity, student skills, and other valuable
learning outcomes.

The current and traditionally employed indicators of academic performance may
not directly contribute to successful employment, professional activity, and growth.
The educational system, often centered around grades, primarily serves as a platform
for transmitting experience rather than solely focusing on knowledge, student
achievement, and similar objectives. It is observed that individuals with lower grades
who are already working in their field possess valuable professional and practical
experience, along with self-regulation and self-development skills, leading to success
in their professional pursuits. From a scientific standpoint, encompasses formal
indicators like academic performance, disciplinary knowledge (hard skills), and
communicative, professional, and social competencies. These extend to an active and
conscious approach to decision-making situations, the ability to overcome educational
challenges, and a sense of comfort and positive emotions during the learning and
interaction process within a university environment (soft skills).

Furthermore, investigations into student involve assessing motivation,
engagement, satisfaction with learning, and academic performance. Teacher-
researchers emphasize cognitive learning outcomes, such as a deep understanding of
educational material and academic performance, and behavioral outcomes, like
academic risk linked to potential university departure or expulsion, behavioral
engagement demonstrated through invested efforts, decision-making abilities, and
persistence [3]. Some studies also incorporate social outcomes related to well-being
and personal growth alongside cognitive and behavioral learning indicators [4].

It is common knowledge that students engage in various activities during their
university studies, including educational (academic), research, professional, and
sociocultural pursuits. The outcome or success of any of these activities relies on the
student and their capacity for self-education and active participation in the university's
educational processes. Consequently, our survey of students includes an examination
of students' experiences in these activities, including their preferences and motivations.

From our perspective, monitoring and analyzing students' activities throughout
their university studies play a pivotal role in determining the success of their
educational journey, serving as a key indicator of education quality.

Materials and methods

Higher education holds a significant role in Kazakhstan by imparting essential
professional training across all sectors of the republic's economy while integrating with
science and production. Presently, the primary objective of education in Kazakhstan is
to enhance the global competitiveness of its education and science, cultivate
individuals grounded in universal human values, and amplify the contribution of
science to the country's socio-economic progress. Consequently, the Kazakh education



system has shifted, influencing the expectations for future specialists' professional
qualities, the content of general scientific and professional training, and the evolution
of new models for specialists and learning processes within universities. In alignment
with the Law of the Republic of Kazakhstan on Education, the New Concept for the
Development of Education in the Republic of Kazakhstan [5], and the State Standard
of Higher Education [6], universities must develop modern professional competencies
for future specialists. The quality of education within the universities of the Republic
of Kazakhstan is gauged through accreditation and rating processes conducted by
independent national and international specialized agencies, considering input from
employers, the accomplishments of graduates, and feedback from all stakeholders. To
increase it, tools such as educational audit, benchmarking, information activities,
scientific and analytical work, etc. are used. However, the quality of higher education
Is predominantly assessed through an analysis of the practical experiences students
acquire during their university studies.

Throughout their university studies, students can amass experiences that lead to a
transformative journey as individuals. It is widely acknowledged that various factors,
including academic success, satisfaction with the educational program, active
participation in the learning process, genuine interest in learning, the quality of
educational process organization at the university, and the expectations and motivation
of students influence this transformation. Numerous studies support the notion that a
university's impact on shaping a student's personality is closely tied to their educational
success [5, 6]. Therefore, the success of student learning is the main aspect of a modern
university and requires research.

Our examination of the learning process within a university, coupled with our
established experience in university settings, underscores that evaluating the success
of training necessitates an analysis of students' experiences. This approach allows us
to view the learning process from the students' perspective — how they gauge the
effectiveness and motivation of their activities and whether their educational and social
needs and preferences are met. Additionally, the significance of analyzing and
considering the student experience is evident in its correlation with objective success
indicators, such as academic performance and retention.

The primary component of the student experience is shaped by antecedent factors,
including social support, student goals, perception of the learning environment,
previous academic achievements, and elements influencing learning outcomes such as
grades and satisfaction. Furthermore, the experience of educational and professional
activities is intertwined with the fulfillment of fundamental needs for autonomy, social
connectedness, and competence, ultimately influencing an individual's subjective well-
being, a crucial aspect in the context of success. The need for autonomy is met when
students can align their actions with their values and goals, exercising independent
thinking and feeling. To illustrate, fulfilling the need for social connections involves
receiving support from teachers and fellow students. Competence satisfaction is
reflected in students' confidence in the effectiveness of their activities, academic
success, and the enhancement of their abilities. With this understanding, it follows that
subjective success is a student’s experience of engagement and independence in the



course of professional activities, a positive evaluative attitude toward the learning
environment, and self-perception as an active agent in their development. Subjective
success is intertwined with objective academic performance. Yet, the detailed
exploration of how students perceive their learning experiences in shaping success has
not been extensively studied in the academic realm.

Our interest in students is motivated by several factors. On the one hand,
achieving educational and social success for students hinges on subjectivity, individual
autonomy in the educational process, and the motivation to succeed [2]. Conversely,
internal factors crucial for success, such as internal motivation, universal
competencies, reflexivity, and other subjective qualities, are often underdeveloped in
these students [7].

The topic of academic success and the factors influencing it is familiar but
relevant for research due to its importance for students and educational institutions.
However, what is meant by successful learning needs to be better defined. Some
authors of theoretical and review studies on this topic point to the ambiguity and
vagueness of this concept and on their heterogeneity of definitions [8]. There is an
opinion that successful learning consists of six components, such as "academic success
as inclusive of academic achievement, attainment of learning objectives, acquisition of
desired skills and competencies, satisfaction, persistence, and post-college
performance” [8, p.5].

According to this view of academic success, involvement in learning is not an
element but a success factor. More often, educational success refers to academic
performance, such as GPA, or it is associated with the student population as an
important indicator of an educational institution. Today, the issue of learning success
is studied using qualitative methods, such as questionnaires, interviews, and
experimentation, to determine students’ opinions about the success of learning and the
factors influencing it. Students are also interested in this issue, for them the learning
process is as important as the result. They identified important factors for the success
of training, for example, internal ones, i.e., individual characteristics of students, and
external ones, i.e., university assistance and finances. In addition, they consider grades
and their involvement in learning, the process of experiencing positive emotions, as
markers of success, effort expended, and stress [9]. The notion of educational success
is shaped through the educational process, influenced by institutional understanding
and personal perspectives.

Thus, researchers pay attention to different aspects of academic success, but the
common thing is that they analyze the actual experience of students. Therefore, the
student’s view of the success of their studies is important and determines the
assessment of the quality of the higher education they receive [8].

Therefore, students' perspectives, shifts in their experiences, and the success of
their learning significantly impact the evaluation of education quality. This is
substantiated by research in this field conducted by scholars like M. Tam and P.
Ashvina [10], D. Chung Sea Law, A. Dean A., P. Gibbs [11], and et. al.

In pedagogical research, the consensus is that student experience equates to
student success. An alternative perspective considers student experience to encompass



their engagement, defined as «as students’ involvement with activities and conditions
likely to generate high-quality learning, is increasingly understood to be important for
superior education» [12, p.3]. This engagement is influenced by the student's overall
institutional experience and is linked to the student's self-esteem as an indicator of
education quality. In additional studies, educational experience is considered a criterion
associated with student satisfaction with university studies [13]. Some viewpoints
assert that self-regulation and self-learning are essential components of a student's
comprehensive educational experience, with their development occurring through
metacognitive (reflective) practices [14].

Following this review and analysis of studies on the university, it is evident that
researchers tend to emphasize its aspects rather than the experience itself.
Consequently, we assert the importance of considering and analyzing student
experience as an individual's capacity and readiness for conscious, successful action
throughout the entire university learning process. The outcomes of such assessments
will enable us to identify essential priorities in shaping educational strategies at the
university and determining the internal quality of education.

In scientific approaches to, the significance extends beyond formal academic
performance indicators. The results encompass engagement in educational, research,
and self-educational activities, learning preferences, and student motivation throughout
the learning process.

Our research aimed to monitor and assess the of students at three universities in
Kazakhstan (S. Seifullin University, Almaty Management University, and Kazakh
Ablai Khan University of International Relations and World Languages). The objective
was to derive proposals and recommendations to enhance the quality of education in
universities across the country.

To accomplish the objective, the following tasks were outlined:

« Examine the students across all courses at the three Kazakhstani universities
based on their learning experience.

« Analyze the obtained results of the student.

« Formulate recommendations to identify strategies for enhancing the activities of
universities to improve the quality of the educational process.

The originality of this study lies in its pioneering attempt to explore and analyze
students at the university based on their experience. The findings from this study hold
potential value in identifying strategies to enhance the activities of universities to
improve the quality of the educational process.

Drawing from different interpretations of the concept of "educational experience"
[12], we have formulated our working definition of student experience. We define it as
the student’s idea of the success of his educational and professional activities. Since
the student is the subject of this activity, his learning and social context are significant
for educational success, as is his readiness for self-education, self-development, and
subjective well-being.

In pedagogical literature, the customary division of university educational
experience includes learning experience and direct institutional experience. Learning
experience pertains to academic preparation at the university [5], while institutional



experience encompasses aspects of life on campus. From our perspective, assessing a
student's readiness to actively engage in university life, educational preferences, and
motivation allows us to evaluate their readiness to act and judge the educational
experience as a personal mental structure.

The study was conducted using a qualitative methodology, and the material for
analysis was derived from a questionnaire developed by T. N. Korneenko and I. A.
Shcheglova [15]. All survey questions were hosted on the R-Studio platform, enabling
the creation of anonymous surveys and their online administration. The empirical
foundation of the study consisted of data obtained from a survey of students across
three Kazakh universities: S. Seifullin University (Astana), Kazakh Ablai Khan
University of International Relations and World Languages (Almaty), and Almaty
Management University (Almaty). A total of 496 students, with a distribution of 165-
166 participants from each university, spanning 1st to 4th years across six educational
programs, actively participated in the survey. The survey was conducted anonymously
and voluntarily, utilizing electronic mailings to students' email addresses. Among the
496 participants, 103 were first-year students, 154 were second-year students, 128 were
third-year students, and 111 were fourth-year students.

The survey questions were divided into 4 subgroups to determine the degree of
students’ involvement in study and science, the degree of self-education and
motivation, and students’ educational preferences in the learning process. To examine
the composition of students spanning four years of study in three Kazakhstani
universities, we performed a descriptive analysis of respondents' educational,
scientific, and self-educational experiences. Additionally, we assessed the degree of
their preferences and motivation during their university studies.

Results
1. Academic Success and Study. To gauge educational success as an integral facet
of the student experience, we examined the level of students' engagement in the

learning process. Picture 1 illustrates the survey results characterizing the educational
engagement of students across all courses.

ENWEAUION
L0000

CO000000
SO0
SBJJJJ2JXR

>
‘T};)

never
rarely
occasionally
often
never
rarely

often

never
rarely

often

never
rarely

often

never
rarely

often

never
rarely

often

occasionally
occasionally
occasionally
occasionally
occasionally

jo
=S
jo
N
jo
w
jo]
=
jo]
(%]
jo
o))

e=@==1 course ==@==? course 3 course ==@==4 course

Picture 1 - The educational component of academic success



The analysis of the data indicates that, considering responses of "always" and
"from time to time," students exhibit fluctuating yet above-average engagement in
educational activities, with a slight decline noted towards graduation for specific items
(Q3 and Q6). Students across all courses actively participate in class discussions (Q1)
and engage in interesting educational tasks (Q3). However, the appeal of discussing
meaningful course issues with the teacher outside class time (Q5) could be much
higher. The survey highlights variations in students' learning engagement based on the
nature of the learning activity. Notably, for graduate students, there is a decline in their
participation in practices and group discussions defending specific positions in the
classroom (Q6) (“often” at only 22.8%) and in conversations with the teacher during
extracurricular time on the discipline's content (Q5) (“often" at only 15.7%).

2. Academic Success and Science

To evaluate students in research activities, we scrutinized their engagement in
such endeavors. The questionnaire included questions about how often students
searched scientific literature, worked on an article and its publication, prepared a
presentation of a scientific report at a scientific seminar, interacted with the teacher and
students at a scientific seminar, etc.

The survey findings on the scientific component of academic success lead to the
following observations:

1) There is a notable lack of scientific engagement among students across all
courses in various types of research activities, including participation in a research
circle (Q2), engagement in research projects (Q3), participation in scientific
discussions with doctoral and undergraduate students (Q10), attendance of scientific
research seminars (Q13), and collaboration with teachers on projects (Q15). However,
it is worth noting an active inclination among students to utilize scientific literature in
classes (Q5), participate in group mini-projects (Q7), independently refer to scientific
sources (Q9), and complete tasks on topics of interest (Q8).

2) Despite the overall reluctance of students towards scientific endeavors, first-
year students exhibit a greater interest in this domain than their senior counterparts.
They actively engage in assisting teachers with scientific research (Q1), attending a
science club (Q2), participating in research projects (Q3), utilizing scientific literature
in class (Q5), presenting a scientific literature review before an audience (Q6),
independently referring to scientific sources during the study process (Q9), and
independently selecting complex topics (Q14). In contrast, second-year students tend
to choose the responses "never" or "rarely" for variables such as attending a science
club (Q2), participating in scientific discussions with doctoral and master's students
(Q10), and collaborating with a teacher on a project (Q15), indicating low engagement
in these research activities. Third-year students actively participate in almost all
research activities except Q1, Q2, and Q5. Graduate students exhibit the lowest level
of engagement in scientific activities throughout their university studies.

3) A noteworthy negative aspect is the remarkably low engagement of all
respondents in visiting a science club (Q2), participating in a research project (Q3), and
engaging in scientific discussions with doctoral and master's students (Q10).

3. Academic Success and Self-Education



In the third segment of the survey, we delved into self-education as an indicator
of students. The results, depicted in picture 2 below, reveal that students' experiences
with self-education are moderately average.
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Picture 2 - Self-educational component of academic success

Notably, students across all courses indicated that when faced with cognitive
challenges, they attempt to resolve them independently using scientific and educational
literature and information presented by the teacher (Q1). They also seek assistance
from classmates (Q2) or explore similar lectures and teacher videos from other
universities on the internet (Q5). Third and fourth-year students, in particular, tend to
prefer seeking guidance from teachers (Q3). Interestingly, there needs to be more
enthusiasm among students for online courses (Q4).

4. Academic Success and Students' Preferences

In order to determine the correspondence between the educational activities of the
university and the expectations of students, the questionnaire asked questions about the
educational preferences of students. The results, depicted in picture 3, reveal that all
presented activities are deemed important by students across all courses.
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Notably, first-year students express a specific preference for solving challenging
and interesting experimental tasks (Q1) and engaging in discussions with the
opportunity to ask questions (Q3) (“important" at 54.7% and "very important" at
19.8%). Second-year students exhibit similar preferences across all types of activities.
Third-year students also favor group work on interesting tasks (Q2) (“important™ at
53.3% and "very important” at 27.5%) and participation in discussions with the
opportunity to ask questions (Q3) (“important” at 44.2% and "very important” at
29.6%). Graduate students, on the other hand, express a preference for working more
independently to solve problems (Q4) ("important” at 60.4% and "very important™ at
14.9%).

5.Academic Success and Motivation

The fifth segment of the survey aimed to uncover the connection between
students' motivation and their level of success in the educational process. Motivation
is directly reflected in the extent of students' engagement in active university life,
contributing to career growth, the pursuit of new knowledge, self-education, and active
participation in the educational process.

The results obtained from the survey of students from the 1st to the 4th year on
motives as a factor of engagement suggest that, for all students, the dominant motive
IS cognitive - the desire to study and learn new things. The second-ranking motive is
professionalism, linked to acquiring profound professional knowledge and skills. In
third place is the social motive, associated with material well-being. The motive of self-
affirmation, "l study to prove to myself that | am an intelligent person," occupies the
fourth and last position.

The results of the survey indicate that students of all courses choose the answer
“like to study and learn new things” for many types of work, i.e. The cognitive motive
IS in the lead, and then only the “professional motive”.

Following closely is the professional motive. Thus, the motives for learning are
intricately connected to students' engagement in the educational process. The greater a
student's motivation for their educational activities, the more inclined they are to
participate in these activities actively.

Discussion

The findings presented in our research, which focused on monitoring and
analyzing students at three universities based on their experience, can offer valuable
insights for devising strategies to enhance university activities and improve the quality
of the educational process. While this study doesn't propose a concrete educational
strategy, it does provide some recommendations.

Designing modern educational strategies in universities typically revolves around
meeting the educational needs of students and aligning them effectively with social
development goals. Our research highlights that student experience comprises three
key components: educational experience, scientific experience, and self-education
experience, each requiring specific attention. Additionally, factors such as preferences
and motivation play a crucial role.



The moderate level of student engagement in university educational activities, as
revealed in our study, indicates the necessity for further refinement of the educational
practices or strategies implemented by the university. This emphasizes the importance
of continuously adapting and enhancing these strategies to better cater to students'
evolving needs and preferences.

We made the following conclusions according to the results of our research:

« The presence of unstable but above-average educational success among students
of all courses highlights the need to enhance the educational component of the student
experience. This could be achieved by revising class formats and emphasizing group
discussions, presentations, and discussions with teachers outside regular class time.
Particular attention should be given to 4th-year students, recognizing their significance
as future graduates and specialists.

« The low indicators of scientific success, compared to educational engagement
across all courses, suggest a weak engagement of students in research activities by the
teaching staff. Consequently, there is a need for the university's teaching staff to
develop a strategy to attract students to scientific pursuits, including engagement in
scientific projects, circles, conferences, lectures, seminars, and discussions. Teaching
students how to independently work with scientific literature and undertake complex
tasks and projects is essential.

« The survey results indicate that students rely on self-education when faced with
difficulties. They seek additional knowledge through interactions with peers and
teachers, online searches, and scientific and educational literature and presentations.

oIt is crucial to involve students in self-education from their first year,
encouraging them to acquire additional professional knowledge through specialization
and online courses. This early engagement aims to foster self-determination within a
professional educational environment throughout their university studies.

« Acknowledging the paramount importance of student, there is a pressing need to
boost motivation for learning.

- Considering the positive changes in student experience observed across different
courses, a revision of the university's educational policy is warranted.

« To enhance students' motivation for active educational participation at the
university, it is crucial to augment the incorporation of interactive technologies into
educational strategies. This, in turn, will elevate cognitive activity in individual, group,
professional, and research communications.

« When formulating university educational strategies, a heightened emphasis on
strengthening the overall communicative component is essential. This serves as the
foundation for stimulating and enhancing student engagement.

Conclusion

In the contemporary world, a student is a pivotal indicator of educational quality.
This success evolves through the mastery of relevant educational programs within the
scientific and educational milieu of the university. Our study focused on monitoring
the success of students' learning, considering significant components such as study,
science, and self-education and factoring in students' preferences and motivation.



The study's findings revealed that the level of educational success in universities
needs to be sufficiently high, it tends to be static and functional, and there is no
development of dynamic characteristics, which confirms the need for mandatory
monitoring of the educational process at the university.
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Anaarna. OpOip enmaiH AaMybl YIOIiH OUTIM camachlH KaMTaMmachl3 €Ty YIepici OHBIH
0achIMIBIKTapblHA, €HOCK HAapBIFBIHBIH TaJalTapblHA, OUTIM  amymsuiapablH - OimiM - Oepy
KOKETTUTIKTEPI MEH €pEeKIIeTIKTepiHe COUKEC MaMaHIap bl Jaspiiayabl >KaHFBIPTY/IbI Tajlal eTel,
MYH/Ia €H ©3€KTi )KOHE MMyl OaFbIT CTYIEHTTEpre, SCipece OapAblH aKaJIeMHUSIIBIK KETICTIKTEPI.

3epTTeyAiH MakcaThl CTYACHTTEPIiH OKY iC-OpeKeTiH Oakplaay >KOHE Tajjay, OHBIH OKY
KETICTIKTEepiHE oCEepiH aHBIKTAay OOJIIBI.

3epTTeyAiH FhUIBIMU-TOXKIPUOETIK MaHBI3ABUIBIFEI OLTIM Oepy YAEpICiHIH calachblH apTThIpY
YIIIH YHMBEPCHUTETTEpPAIH KBI3METIH OKETULAIPY CTpaTervsulapblH  aHBIKTay MaKCaTBIH/AA
CTYJIEHTTEPIiH OKY KETICTIKTEPIH OJapIbIH TOHKIpHOECiHEe CYWEeHE OTHIPHIT 3ep/ieiey MEH Tajliayaa
KaTBIP.

3epTTeyae CaHABIK dJ1IC KOMAAHBUIABI, al JepeKTepAl kuHay Kypaisl Qualtrix-ta cayanHama
0o0u11b1, OHBIH HOTIKENEpi R-Studio-na enaenai. 3epTTey/IiH IMIUPUKAIIBIK HET131 I Ka3aKCTaH bIK
yHuBepcuTeTTiH 500 CTYIeHTIHEeH TYPaThIH cTpaTU(DHUKAIIMsIIaHFaH 1pIKTey OOJIIBI, OJIap TOPT TOIKA
(kypcrapra) OeuiHiIN, cojaH KEHiH IpiKTeyre KOCy YIIiH 9p TONTaH PECHOHACHTTEP Ke3IECHCOK
TaH/IaJI]Ibl.

Makanaga CTyIEHTTIK ToxipuOene GYHKIUOHANABIK aWbIPMAIIBUTBIKTAPABIH —OONYBIH
KOPCETETIH 3epTTey HoTkenepi OepinreH. CTyACHTTEP/IH OKY XKETICTIKTEPiHIH KOPCETKIITEPiH
IIOJIy JKOHE CalBICTHIPMANIbBI Taljay KeJecl HOTIDKENep MEH KOPBITBIHIBUIAPABI KOpCEeTTi:
CTYJIEHTTEP/IiH OKY JKETICTITIHIH TOpOHMeNiK Kypamaac 0eliiri oKy OpeKeTiHIH TypiHe OailIaHBICTHI
e3repeni; OapibIK Kypc CTYISHTTEPiHIH FBUIBIMH KbI3METTIH KONTEreH TypJepiHe FBUIBIMU
KOMMYHUKAITUSIIBIK KYJIIIBIHBICKI ©T€ TOMEH; CTYACHTTEPIiH ©3iH-031 TopOueney Toxipubdeci
KETKUIIKTI opTalia JIeHreiie YChIHBUIFaH; OapbIK Kypc CTYyAEHTTEp1 YIIiH MPAKTUKAJIBIK dKYMBICTBI
OpBIHIAYy MaHBI3/IbI; OAPJIBIK CTYJIEHTTEP YIIIH TaHBIMIBIK MOTHB, COJIaH KEHiH KOCci0M, QJIEyMETTIK
YKOHE ©31H-031 OEKITy MOTHUBTEP OAchIM OOJIBIT TaObLIAIBI.

3epTTey HOTHIKENEPiHIH, KOPBITHIHIBLIAPHI MEH YCHIHBICTAPBIHBIH IMPAKTHKAIBIK MaHbI3bI Oap,
OYJ1 OKBITYIIBUIAP MEH YHUBEPCUTET KbI3METKEpIIepiHe CTYACHTTEPIiH KETICTIKTEPIH apTTHIPY YIUiH
Oimim Oepy yaepicinae naiiganianyra MYMKIHIIK Oepei.

Tipek ce3nep: Oinim Oepy camackl, aKaJeMUSUIIBIK JKETICTIr, CTyIEHTTIK TOXipuoe, Oiiim Oepy
CTPATETHUsCHI, OKY 1C-OpEKETI1, FEUIBIMU-3EPTTEY 1C-OpeKeTi, 631-031He O11iM O0epy, MOTHUBAIIHS
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Annoranus. [Ipomecc obecrieueHns kauecTBa oOpa3oOBaHMS U1l PA3BUTHUS KAXIOU CTPAaHBI
Tpe6yeT MOACPHU3AINHU MOATOTOBKHU CIICIUAIIMCTOB B COOTBCTCTBUH C €C IPUOPUTECTAMU, 3alIPOCAMU
pBIHKA Tpyaa, 00pa3oBaTEIbHBIMU MOTPEOHOCTIMU M OCOOCHHOCTSIMHU CTYJCHTOB, TJe HamOolee
AKTYAJIbHBIM U ONPCACIAIOIINUM ABJISICTCS OPpUCHTAIUA HAa CTYACHTOB, B YdaCTHOCTH Ha YCIICIIHOCTDH
X OOy4CHHUS.
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Llenb uccnenoBaHus 3aKI04aIach B MOHUTOPUHTE U aHAJIN3€ 00pa30BaTeIbHOM JESTEIbHOCTH
CTYZCHTOB IS OTIPE/ICTICHNUS €€ BIUSHHS HA aKaIEMUUECKYIO YCICITHOCTb.

Hay4Ho-npakTHueckas 3HAaUUMOCTb MCCIIEOBAHUS 3aK/IIOYAeTCs B MCCIEOBAHUN M aHAIIN3E
YCIIEUIHOCTH OOy4YeHHs] CTYJIEHTOB Ha OCHOBE HX OIbITa JIs OINpEeNieHUs] CTpaTeruid Mo
COBEPIICHCTBOBAHUIO  JAEATENbHOCTH  YHMBEPCUTETOB C  II€JbI0  IOBBIIIEHUS  KadyecTBa
00pa3oBaTeNBLHOTrO MpoIecca.

BB MCII0/Ib30BaH KOJIMYECTBEHHBIN METO/I, @ ”HCTPYMEHTOM JUIsl cOOpa JaHHBIX OblIa aHKeTa
Ha Qualtrix, pesymbrarel koTOpoii ObuTM 0Opaboransl Ha R-Studio. Dmmupudeckyro 06a3zy
HCCIIEIOBaHMsI COCTaBUiIa cTpatuuiupoBaHHas BbelOOpka u3 500 cTyIeHTOB TpeX Ka3axCTaHCKHX
YHHMBEPCHTETOB, KOTOpasi ObuIa IojeieHa Ha 4 rpynmbl (Kypca), a 3aTeM CiydailHbIM 00pa3oM
0TOOpaHbI PECIIOHAEHTHI U3 KXKI0W I'PYIIIBI I BKIOUYEHUS B BBIOOPKY.

B crarbe mpencraBieHBl pe3yNbTaThl HMCCIEIOBAHHUS, CBHJCTEIBCTBYIOUIME O HAIUYHH
(GYHKIIMOHATBHBIX Pa3JIMuui CTyAeHUYEeCKOTo onbiTa. O030p M CPaBHUTEIBHBIN aHAIHM3 MTOKa3aTeIeH
YCIEUIHOCTH OOy4YeHHUs] CTYJIEHTOB BBIABMJ CIEAYIOIIME pEe3yJbTaThl M BBIBOJBL yueOHas
COCTaBJIAIOLIAs] YCIEHNIHOCTH OOY4YeHHs CTYAEHTOB MEHSETCS B 3aBUCHMMOCTH OT BHAA y4eOHOMH
JeSITeIbHOCTH; OUeHb c1alas HayuyHasi KOMMYHHUKALMOHHAs! BOBJICUEHHOCTh CTYJICHTOB BCEX KYPCOB
10 MHOTMM BUJIaM HAy4HOM JESTEIbHOCTH; OIBIT CAMOOOpPa30BaHMsl y CTYJCHTOB MPE/ICTaBJIEH Ha
JIOCTAaTOYHO CPETHEM YpPOBHE; BBIMOJHEHUE IMPAKTHYECKUX PadOT Uil CTYJEHTOB BCEX KYPCOB
ABISICTCA ~ BaXHBIM;  JOMHHHMPYIOIIMM  BBICTYHNAeT  IIO3HABaTEIbHBIH  MOTHB,  3aTeM
npodecCHOHATIBHBIN, COLMATBHBII MOTUBBI U MOTUB CAMOYTBEPKICHUSI.

PesynbraThl MccieqOBaHUSA, BBIBOABI M PEKOMEHJAIMM HMEIOT IMPAKTHUYECKOE 3HAYeHUe,
NO3BOJISIONIEE  MpernojaBaTeNsiM W paOOTHHKAM  YHUBEPCUTETOB  HCMOJNb30BATh HUX B
00pa30BaTEILHOM IPOLECCE JUISl TOBBIIEHUS YCIEIIHOCTH CTYI€HTOB.

KawueBble ca0Ba: KauecTBO 00pa30BaHUS, aKaJAEMUYECKUH YCHeX, CTYJCHUECKUH OIbIT,
oOpa3oBaTenbHas CTpaTerus, yueOHasl IesSTeIbHOCTh, HAyYHO-UCCIIEAO0BATENbCKAs AEATEIbHOCTD,
camoo0pa3zoBaHue, MOTUBAIUS
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