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Abstract. The article delves into the significance of higher-order thinking skills in the context
of academic writing, exploring various methodologies aimed at enhancing students' competencies in
this area. It emphasizes the role of critical thinking, which is a key component of interdisciplinary
knowledge as per Bloom's taxonomy strategy, encompassing the stages of remembering,
understanding, applying, analyzing, evaluating, and creating. The study's main purpose is to analyze
the effectiveness of the implementation of academic writing in the development of student's critical
thinking skills. Accordingly, the research seeks to investigate and nurture students' critical thinking
skills through academic writing. It demonstrates that students can effectively acquire critical thinking
skills through specially structured educational activities in a phased learning approach. The study
utilized a mixed-method design, collecting data through observation, written documents, and online
surveys. The data obtained from these sources were then analyzed both quantitatively and
qualitatively. The findings of the research reveal various stages of teaching critical thinking,
facilitated by the instructor's efforts to actively engage students in the learning process. Based on the
results of theoretical and expert analysis, the quantitative and qualitative data were compared and
illustrated positive growth in learners’ academic writing skills. The processed-based approach was
determined as a means of successful learning methodology in the development of higher-order
thinking skills. The study also highlights the importance of well-designed writing assignments and
group activities in encouraging students to revisit concepts, critically evaluate assumptions, and make
substantial revisions to their written work.
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Introduction

The role of critical thinking is regarded as a highly valued outcome of modern
education. Also, academic writing would be the key success of developing students’
higher-order thinking in English lessons. The integration of processed-based learning
stages such as inquiry-based, Scaffolding, Analysis-based learning, and Project-based
learning which include the main academic writing practice in the final stage contribute
to the improvement of students’ cognitive thinking abilities. The participants have a
clear sense of the need to show evidence of critical thinking in their academic writing.
However, when asked specifically about their understanding of critical thinking and its
implementation, the participants revealed their uncertainty about what it entails and
imparted the complexities involved in attempting to express their critical voice.

The purpose of this study is to enhance students’ argumentation skills through the
application of processed-based learning in the classroom designed to use academic
writing.
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Critical thinking is the most essential instrument that has been discussed among
learners in schools, and universities of higher learning. Based on the updated education
system, universities are demanded to be competitive and offer a wide range of
education in addition to a high quality of education [1].

Nowadays, employers accept the best eligible candidates who can apply critical
thinking abilities in the workplace. It is anticipated that if workers can think
cognitively, the problems can be solved easily on their own, and make informed
choices about staff and personal issues. The type of work does not matter actually; the
main thing is to use the ability in the correct order. It includes a set of strategies to help
students encourage reflective analysis and assess interpretations or explanations, to
make decisions about what to believe or do, involving effective technologies [2].

Fresh open ideas to revise are assumed as an inquiry and hypotheses-based
approach to thinking. As well as students often share their thoughts concerning the
topic that they mostly discuss. To understand the integral relationships
between concept and idea the analysis includes breaking down its parts.

Today, students are having challenges in applying critical thinking skills in any
type of writing. One of the complicated writing tasks is an academic writing task which
requires academic structure and concepts. Teachers are talking about critical thinking
but there are no effective methods of implementing it and no internalizing much about
the characteristics of the term [3].

The study aims to encourage young learners' argumentation skills and higher-
order thinking skills through the application of Bloom's taxonomy strategy including
processed-based learning stages as a tool to enhance students' critical thinking abilities
in the classroom. Thus, academic writing is an essential skill that students need to
cultivate throughout their educational journey [4]. To excel in this aspect, it is crucial
to integrate critical thinking skills into the writing process. Critical thinking not only
enriches the quality of academic work but also promotes a deeper understanding of the
subject matter. In the context of an English lesson, incorporating effective critical
thinking skills can significantly elevate the standard of academic writing.

The research plan is designed with a process-based learning approach, breaking
down the writing process into manageable steps [5]. The overarching goal is to enhance
students' high-order thinking abilities and enable them to write academic discussion
essays with self-analysis and critical evaluation [6].

According to Bloom’s taxonomy strategy remembering, understanding, applying,
analyzing, evaluating, and creating emphasize its effectiveness in developing cognitive
abilities and argumentation skills in academic writing Previous studies have shown its
potential as a tool for enhancing higher-order thinking skills, aligning with the
professional development goal of improving students' academic essay argumentation
[7]. The process of developing students’ critical thinking through writing is structured
around a Process-based learning approach. The five stages of the approach are
meticulously planned to develop students' research skills and cognitive abilities in
writing academic essays [8, p.210].



1. The inquiry-based learning stage encourages joint decision-making, conclusion
drawing, and fact-based argumentation, enhancing students' abilities to connect with
World History and GPPW perspectives.

2. Scaffolding stages, such as providing written models, are implemented to
support low-achieving students, ensuring they reach their full potential. Future
improvements include the creation of individualized and differentiated tasks to cater to
varying student abilities.

3. Analysis-based learning stage proves effective in facilitating self-analysis and
critical thinking. Students can be tasked with dissecting the logic and evidence
presented in a piece of writing. This not only enhances their comprehension skills but
also enables them to construct well-reasoned and logically sound arguments in their
academic writing [9].

4. The problem-based learning stage addresses challenges faced by students in
identifying and rectifying content and grammar mistakes.

5. The project-based learning stage which is the final stage of this process allows
students to begin writing their essays, leading to successful self-analysis and evaluation
[10].

Students need to write academic essays such as argumentative essays, problem-
solving, opinion essays, discussion essays, double questions, and formal and informal
letters [11]. In this stage students have the accountability to rewrite their essays and
analyze, working out on their mistakes. The above-mentioned methodology is focused
on the strategy of writing and critical thinking, and how students connect their critical
thinking skills in academic writing. Critical thinking and writing are demonstrated in
the following studies which are followed by the theoretical foundation of the
study. The cognitive model of the writing process is presented in the figure revealing
the whole writing process through which students can write what is in their mind [12].

At the beginning of the writing task, the students come across task environment
problems such as requirements of the writing assignments. The student may be
concerned about the topic and motivating signals; worrying about the audience of the
essay[13]. Writing tasks may not be satisfied with the majority of students. The author
may also rely on flash drives or previous essays to support students’ essays [14]. The
familiarity or difference of the writing assignment can be decided by the author with
the help of long-term memory. The knowledge of the topic and the knowledge of the
audience are included in the long-term memory. The students start writing in the final
section which is considered the main part of the writing process. This final stage is
called “ real action ” where the writer utilizes his or her knowledge on paper [15].

e Task achievement

e Long term memory
e Short-term memory
e Real action

The research objectives are to analyze the effectiveness of the implementation of
the academic writing process in the development of student's critical thinking skills.



» How does processed-based learning contribute to the improvement of students’
higher-order thinking abilities?

» How are pre-and post-test results in quantitative research differentiated from
each other?

» To what extent are the pre- and post-phase peer evaluation models provided
successfully and how can observation be incorporated in the classroom?

Materials and methods

The research design employs mixed method research in which Concurrent
Embedded Design is implemented that both quantitative and qualitative data are
collected simultaneously, but one of the two methods is embedded in the other in a way
that allows the teacher to address a question that is different from the one answered by
the dominant method. The article explores mixed-method research both quantitative
and qualitative data were analyzed to collect data from students.

The data analysis of the quantitative data was conducted and numbered to make
it easier to identify, all data recorded in the codebook was transferred to the SPSS, and
the data analyzed from qualitative research was observed and evaluated by participants.

Participants

In the research, a total of 26 third-year students from group 302 Philology faculty
at Abai Kazakh National Pedagogical University participated in the online survey
actively. Following data screening, six participants were omitted from the dataset as
multivariate outliers, while an additional 6 from 20 students were flagged as low-effort
responders which is 30%. Moreover, tendencies of undergraduate studying at the
Philology department toward higher-order thinking through academic writing were
analyzed in terms of some variables. Totally 20 students including 14 females and 6
males, were age 20 or older participated in the research.

Data collection.

Phase 1. Quantitative and Qualitative.

The quantitative data was collected by online survey. The pretest of the scientific
research was organized by checking out students’ prior knowledge and examining their
understandings or general viewpoints. 45% of learners indicate challenges and
acknowledgment in cognitive thinking and writing quality through essay rewriting.
Challenges identified include difficulties in generating ideas and arguments on
unfamiliar topics. Participants were incentivized to complete the 30-minute survey and
informed consent was gained from participants before commencing the survey.

Within the survey, participants were asked about critical thinking skills and close
connections between cognitive thinking skills and academic writing as well as
processed-based learning stages. The survey consisted of multiple-choice questions,
open-ended questions, and close-ended questions. The purpose was to collect survey
responses from the students of bachelor’s degrees to know the learner's background
knowledge and personal experience. After receiving the pretest data, the Qualitative
data was collected by participant observation where the researcher immerses
themselves in a particular social setting or group, observing interactions, and practices
of the participants. This can be a valuable method for this research project that seeks



to understand the experiences of individuals or groups in a particular social context.
The students evaluated themselves using time intervals to determine what was
happening in the lesson setting by periodically observing the activities according to the
stages going on around them. Teachers might develop the quality of the lesson to enable
students to remember what is happening by making notes at regular time intervals (say,
every fifteen minutes).

Phase 2. Quantitative and Qualitative

In the second phase of the study, the quantitative data was gathered as a post-test
of the research which was followed by qualitative research in the end. Both quantitative
and qualitative analyses were researched and tested again in the second phase after one
another. The quantitative data is embedded into the qualitative data, so the priority of
the mixed method study was given to the qualitative phase. The rationale for using
mixed methods in this study is that employing quantitative research assisted in
interpreting the qualitative findings. The participant observation rating scores were
collected from students’ classroom activities (Processed learning methodology) in the
second phase to synthesize the research findings.

Therefore, qualitative research was utilized as the second phase of the study by
using written comments of raters as the qualitative data to explain the relationships
between the two indicators. In other words, in the second phase of the study, the raters’
comments were analyzed to enhance the understating of the quantitative results of the
first and second phases. Using the concurrent embedded mixed method study provided
a complete understanding of the patterns of teaching practices by analyzing
quantitative data first and supporting the findings with qualitative research findings
which is demonstrated in Table 1.

Table 1 - Time sampling sheet

Student name: Observer name:
Time Action
Task Rate {1-5}1 is low,
5 is high
8:00 Providing arguments

and facts, ideas, and
comparison of two situations
according to the essay topic
8:15 creative ideas and
creating plans and
suggestions

8:30 discussion/ Pros and
Cons express their thoughts
and opinions based on
experience

8:45 sharing
problems/addressing
challenges faced by them




while writing (grammar
mistakes, context, vocabulary)

9:00-10:00 Writing an essay

Procedure:

The study was conducted approximately 2 months to 3 grade students of the
Philology faculty. There were different essay topics to choose and according to these
variations, the facilitator worked out to develop learners' higher-order thinking skills
in the lesson. As seen in Table 1, the teacher gives observation sheets to the students
to observe her/his friend every 15 minutes after each activity to evaluate and analyze
the process of applying knowledge from the lesson and to know the improvements in
higher-order thinking competencies.

Results

Participant observation is incorporated to promote student-centered classroom
management, with 90% of students actively engaged in the assessment. Overall, 20
students participated in the lesson, 6 male and 14 female students at the age of 20.

According to the analysis of the data, qualitative observation assessment
illustrated pre- and post-phase results in the table. It can be seen that overall class
academic performance stands at 56% which accounted for 2.8 points in peer evaluation
in the class, rating from 1 to 5, the results can be found in Table 2.

Table 2 — Peer evaluation results

Number of participants Pre phase Post phase
Action rate Action rate
{1islow, 5is high} {1islow, 5is high}

Participantl
Participant2
Participant3
Participant4
Participant5
Participant6
Participant?
Participant8
Participant9
Participant10
Participant11
Participant12
Participant13
Participant14
Participant15
Participant16
Participant17
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Participant18

Participant19

Participant20

The total academic
performance level of the class

5 5
2 4
5 5
2,5-50% 4,1- 82%

There were 65% low achieving students who received the lowest rating points
from their peers, whereas 25% of learners achieved medium scores respectively.

The remaining 10%, high achieving students, demonstrated the potential for
further challenge, suggesting a need for more advanced assessments in the future.

The high percentages are demonstrated in the post results that students’
knowledge of higher-order thinking abilities through the process of teaching in the
classroom has increased considerably by 82%. By the end of the study, the mean score
on the post-test indicated that all participants demonstrated some improvement.

However, peer evaluation was conducted to determine whether the differences in
the mean scores were statistically significant. Table 1 shows that the students are very
positive about applying processed-based learning stages in the foreign language
classroom, which was addressed by the mean scores around 4 and 5. Many students’
responses reported that processed based was easy and made learning interesting,
providing more convenience to utilize the cognitive thinking approach in academic
writing, and creating more writing opportunities. As a result of the conducted study,
third-year students appeared to take their higher-order thinking skills to the next level.

Approximately 80% of participants met the learning objectives by generating
high-quality discussion essays with the remaining 20% attaining partial results in pre-
and post-phase qualitative research. Interdisciplinary argument generation is identified
as strengths including collaborative learning, whereas weaknesses are observed
through problem-based learning. The qualitative research findings illustrate significant
strengths, with identified areas for improvement. The research objectives are addressed
effectively by providing valuable insights into the practical application of Bloom’s
taxonomy; including Processed-based learning stages in developing students’ critical
thinking skills.

Quantitative results

To evaluate the quantitative data in the research, the data obtained were first
analyzed according to some statistical prerequisites. The first step was to analyze if the
data exhibited characteristics of a normal distribution. The Shapiro-Wilk test was
conducted for this purpose, and the results can be found in Table 3.

Table 3- Descriptive statistics and normality test results

Group N X sd Shapiro-Wilk p

Pre-test 20 12.10 3.27 0.603

Post-test 20 21.65 3.60 0.162




As seen in the table, both the pre-test and post-test data is normally distributed
(p>0.05). Additionally, upon closer analysis of the descriptive statistical values, it is
evident that the data falls within the specified range of values. Therefore, the decision
was made to utilize the t-test for dependent samples to assess the impact of the
academic writing process-based approach on enhancing students' critical thinking
abilities. The results we obtained are presented in Table 4 below.

Table 4- Results of t-test for dependent samples

Group N X sd df t p

Pre-test 20 12.10 3.27 19 - 0.00
17.67

Post-test 20 21.65 3.60

Based on the provided data, the pre-test score of the group was 12.10 which then
increased to 21.65 after the post-test. This indicates a significant improvement in the
participants' critical thinking skills. When the pre-test significance value was
examined, it was determined that there was no difference in the pre-test critical thinking
skills of the participants within the group. Participants in the group were initially equal.
When examining the post-test scores, it becomes evident that the average test score is
21.65. The significance value is also considered to be statistically significant (t=-17.67,
p<0.05). It appears that participants in the group using academic writing experienced a
significant improvement in critical thinking skills from the pre-test to the post-test.

Discussion

The outcomes of the research have provided major improvements in students’
knowledge in developing higher-order thinking skills using the help of academic
writing which is integrated into processed learning methodology. The results of this
study showed an interesting overlap between writing skills and critical thinking.
Reflection on the writing process and criticism occur in academic writing because
students focus more on content rather than technical writing skills.

In academic writing, students need to make decisions about the material, ideas,
and logical sides of the topic and content of their writing. This study has found that
previous language ability does not affect writing and critical thinking skills.

Based on these aims, we ran effective experiments with the same conditions and
group. The results showed that in this research study, the accuracy of data, and
students’ critical thinking abilities have increased better than the first phase mixed
research findings.

The results contribute insights into the development of participants' higher-order
thinking skills using processed-based learning methodology. One could easily argue
that the obvious practical implication of this study is that it proposes self-independent
work which allows students more writing practices, and rewriting rather than making



participants collaborate and exchange ideas with peers before setting in a writing
process.

This study has limitations within which our findings must be interpreted carefully.
Some limitations of the study should be mentioned. Firstly, there is a small population
in this study, which may make the result inaccurate because the data is insufficient:
only 20 participants were involved in this study.

Secondly, another limitation of this study is the short span of independent work.
Since the survey was conducted in a class at the university, we didn't have the
additional time and the teacher feedback sessions were limited.

Study design and small sample size are important limitations. This could have led
to an overestimation of the effect. Future research should reconfirm these findings by
conducting larger-scale studies.

Conclusion

Critical thinking is essential in writing academic essays, research work, or
informal letters that read well and avoid plot holes and inconsistencies. The integration
of processed-based learning into English lessons is grounded in a practical framework
that highlights the symbiotic relationship between language proficiency and higher-
order thinking abilities. The role and impact of the academic writing process-based
approach on students' critical thinking are discussed as the subject of this research. A
mixed research method was used to determine the effect of an academic writing
process-based approach on students' critical thinking skills. Quantitative and
qualitative data were collected and analyzed to find answers to the research questions
in the study.

The quantitative research data were analyzed in the SPSS program. In a class of
20 students, where the effect of using academic writing on developing critical thinking
skills was investigated, as a result of the t-test for dependent samples was conducted to
determine whether there was a difference between the averages of the test scores before
and after the academic writing process-based approach, a significant difference was
found between the pre-test mean scores of 12.10 and the post-test mean scores of 21.65.
This shows that using the academic writing process-based approach in the classroom
has a significant effect on students' critical thinking skills.

The Qualitative research by participant observation demonstrated the
effectiveness of a learning process in improving students' higher-order thinking skills.
The research study found that utilizing time-sampling sheets for students enhanced the
learning process by emphasizing the inclusion of peer assessment.

Selecting accurate pedagogical stages such as positive reform, corrective
feedback, and scaffolding strategies increases the overall effectiveness of the research
design lies in student-centered design and successful performance of academic writing.
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AFBLTHIBIH TIJII CABAKTAPBIHJIA AKAJTEMMSJIBIK 7KA3BLJIBIM/IbI
KY3ET'E ACBIPY APKbLJIbI CbIHU TY¥YPI'BIIAH OUJIAY KABIVIETTEPIH APTTBIPY

*Ceiiganuena I'.0.%, baiinabek ¥.b.?
*1.2 AGaii ateianarsl KazYI1Y, Anvatel, Kazakcran

AngaTna. Makanajga axkaJeMUsUIBIK Ka3y KOHTEKCTIHAE JKOFaphl JCHrelil oiinay
JAFIbUIapbIHBIH ~ MaHBI3ABUIBIFBI  KapacThIPbUIAZbl  JKOHE  CTYIACHTTEPAIH  OChl  Callalarbl
KY3BIPETTUIITIH apTThIpyFa OarbITTalFaH oOpTYpil omictep KapacTelpbiiansl. CBIHM TYpPFBIIAH
OMJTayJIbIH POJIi €CTe CaKTay, TYCIHY, KOJaHy, Tajjaay, Oaranay *oHe Kypy Ke3eHIEpiH KaMTHUThIH
BryM TakCOHOMMSICBIHBIH CTpaTerusicbl OOMBIHIIA TOHApaibIK OLTIMHIH HETi3ri Kypampaac Oediri
OosbIn  TaObUTANBI. 3€PTTEYIIH HEri3ri MakcaThl — OKYIIBUIAPJBIH CHIHU TYPFBIJAH OWJay
KaOlJIeTTepiH JaMbITy/1a aKaJIeMUSIIBIK a3y Ibl KOJIaHyAbIH THIMIUTITIH Tanaay. TuiciHiie, 3epTTey
aKaJIeMHMSUTBIK a3y ToKipuOeci apKbUIbI OKYIIBUIAPABIH CHIHM TYPFBIIAH Oilay KaOlaeTTepiH
3epTTEyre JKOHE JaMbITyFa OarpITTanFadH. Makanaja OKYIIBUIAPABIH CHIHM TYPFBIIAH OWJay
JaFIbUIapblH apHaibl KYpbUIBIMIAIFaH OKY 1C-9peKeTTepl MEH OKBITYJIbIH CaThLIbl 9/1iC1 apKbLIbI
TUIM/II MEHIepe alaThlHbl KOPCeTUIreH. 3epTTey/e AepekTep Oakpliay, )kazdalia KyKaTTap KoHe
OHJIAMH cayaJlHaMaJlap apKbUIbl XKUHAJIFAH apajiac oficTep oiici Kommanpuiabl. ComaH KEeWiH OCHI
KO3JIep/IeH aJbIHFaH JACPEKTep CAHMBIK JKOHE CalalblK TYPFBIIAH TaJJaHbl. 3epTTEy HOTHKEIepi
CBIHHM TYPFBIJIaH OMJIayFa YHUPETYIiH OpTYpsi Ke3eHIEpiH amaapl, OV MyFaliIMHIH OKY IPOIIECIHE
OKYULIBUTAp/bl OeJNCeHAl TapTyFa KYII calybIMEH >KeHuineTuienl. TeopHsuIbIK jKoHE capanTaMalibIK
Tajnay HOTHXKeNepl OOMBIHINIA CaHMBIK JKOHE CAlalIbIK JEPEKTEP CABICTBIPBUIBIN, CTYACHTTEP/IH
aKaJeMUSUTBIK JKa3y JaFblIapbIHBIH aWTapIibIKTail JTaMbIFAaHBIH OCHHENe i, al MPOIECcCTiK 9JIic
JKOFaphl JCHTEHIl Olay JaFIbUIapblH JaMbITy/1a Ta0BICTHI OKBITY OMIICTEMECIHIH KYpalibl peTiHIe
aHBIKTAIIBL. 3epTTey COHBIMEH KaTap CTYACHTTEpAl TYXKbIppIMJIaManapAbl Kaita Kapayra,
OoJpKamapIel ChIHAYFa KOHE jkaz0anapbIHa eneylli e3repicTep eHrizyre bIHTaJaHIbIPaThIH KaKChl
KYpacThIpbUIFaH ka3z0ariia TarcelpManap MeH TONTHIK dPEKETTEPA1H MaHbI3IbUIBIFBIH KOPCETE/I1.

Tipek ce3aep: CbIHU TYPFBIJAH OiJiay JaFablIaphl, aKaJeMUSIIBIK Ka3y, KOTHUTUBTI TACL,
IIETEJI TUTl, YIEPICKE HET13/IENITeH OKBITY SIiC1, )KOFaphI ACHT €Il OMJIay JaFIplIaphl, ©3apa 0aKeLIay,
cayamHama

PA3BUTUE HABBIKOB KPUTUYECKOI'O MBIIIJEHUA MIOCPEACTBOM
HNCIHOJBb30BAHUA AKAJEMMNUYECKOI'O INCBMA HA YPOKAX AHTJIMACKOI'O
SI3BIKA

* Ceiimamuena [.0.%, Baiina6ex ¥.b.?

*12Ka3HITY umenu A6Gas, Anmatsl, Kazaxcran

AnHoranus. B crarne HCCIICAYCTCSA BAXXHOCTH HABBIKOB BBICHICTO IMOPAAKa MBIIJICHUSA B
KOHTCKCTC aKaACMUYCCKOTO MMMCbMaA, paCCMAaTPUBAIOTCA PA3JIMYHBIC MCTOJAUKH, HAITPABJIICHHBIC Ha
ITOBBIIICHHUEC KOMHCTCHHI/Iﬁ CTYACHTOB B oTOM obnactu. Poib KPUTHYCCKOTI'O MBIIUJICHUA SABJIACTCA
KIIFOYCBBIM KOMIIOHCHTOM MCKAUCIIUIIIMHAPHBIX 3HAHUI COTJIACHO CTPAaTCrui TAKCOHOMUU BHYMa,
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OXBaTBIBAIOIIECH ATallbl 3alOMUHAHUs, MOHUMAHMS, [TPUMEHEHHUs, aHAIN3a, OLUEHKU U CO3JaHMS.
OcHoBHasl 11eJTb UCCIISIOBAHUS — IPOAHATU3UPOBATH Y(PPEKTUBHOCTH TPUMEHEHUS aKaJeMHIECKOTO
IIUCbMAa B pa3BUTUM HABBIKOB KPUTHYECKOIO MBINUIEHHS CTYJeHTOB. (COOTBETCTBEHHO,
MCCJIeI0BAHNE HAIIPABJICHO KaK Ha U3YUYEHUE, TaK U Ha Pa3BUTHE HABBIKOB KPUTHUUECKOTO MBIIILICHUS
CTYJIEHTOB IOCPEACTBOM IPAKTHUKM aKaJIEMHYECKOro MUChMa. B cTaThe AEMOHCTPUPYETCS, YTO
ydarecs: MOryT 3(Q¢EeKTUBHO MHpPUOOpETaTh HABBIKM KPUTHYECKOTO MBIIUICHUS IMOCPEICTBOM
CHEIHAIbHO CTPYKTYPUPOBAaHHOW 0O0pa30BaTEIbHOU MEATENbHOCTH U TMOATAMHOIO MOAXoAa K
o0yuyeHu1o. B ncciegoBaHnm UCIIONIB30BANICS CMEIIaHHBIA METO/I: JAHHBIE COOUPATTUCH TOCPEICTBOM
HaOJIO/IeHUsI, MUCHbMEHHBIX JOKYMEHTOB U OHJIafH-OMpOcoB. JlaHHbBIE, TMOJy4YEHHBIE M3 ATHX
HCTOYHUKOB, 3aTeM OBLIH MPOAHATN3NPOBAHEI KaK KOJIMYECTBEHHO, TaK U KA4eCTBEHHO. Pe3ynbTaThl
HCCIIEIOBAHMS PACKPBIBAIOT pa3IMYHbIE ATamnbl OOyYEHHUS KPUTHYECKOMY MBIIUICHUIO, YeMy
CIOCOOCTBYIOT YCHJIUS IIPEIOIaBaTeNs [0 aKTUBHOMY BOBJICUEHHIO CTYICHTOB B IIPOLIECC O0YUYCHHUS.
Ha ocHOBaHMM pE3ynbTaTOB TEOPETUYECKOTO M HKCIEPTHOTO AaHAIM3a KOJUYECTBEHHBIE U
KaueCTBCHHBIE JJAHHBIC OBLIIN COMTOCTABIICHBI M IPOMILTIOCTPUPOBAIIH ITOJOKHUTEIBHBIA POCT HABHIKOB
aKaJEeMHYECKOro MHUChbMa y4YalIuXcs, a MPOLeCcCyallbHbIM MOAX0J ObUT OMpeleleH Kak CPeACcTBO
YCHENMIHOM METOJ0NOTuN OOydYeHHs B pPa3BUTHH HABBIKOB MBIIUICHUS BBICIICTO TOPSIIKA.
HccenenoBanue Takke MOAYEPKUBACT BAXKHOCTh XOPOIIO IPOJYMAaHHBIX NMHUCBMEHHBIX 3aJlaHUU U
TPYNIOBBIX 3aHATUN, MOOYXKIAIOIMUX YyYaAlIMXCS IePecCMAaTPUBATh KOHICTIUU, KPUTHYECKH
OLICHUBATh MPEATNOIOKEHHSI U BHOCUTH CYIIECTBEHHbIC U3MEHEHHS B CBOU MUChMEHHBIE PAOOTHI.

KiroueBble ¢JIOBa: HaBBIKM KPUTHYECKOTO  MBIIUJICHUS, AaKaJEeMHUYECKOE ITHChMO,
KOTHUTHUBHBI TOJXOJ|, MHOCTPAHHBIM S3bIK, MPOIECCYalbHbIH MOAXO0J K OOY4YEHMIO, HaBBIKH
MBIIIUICHHSI BBICIIETO MOPSIIKA, KOJUIETHAIbHOE HAOII0ICHHE, OTIPOC
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