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Abstract. Academic writing plays a key role in the professional development of prospective
educators, since they must not only have professional competencies, but also be able to effectively
express their ideas and research through written work and scientific articles. Based on this, this
article focuses on the importance of developing academic writing skills among prospective
educators in the modern educational environment.

As part of the theoretical part of the article, based on the analysis of previous studies, the
main challenges faced by prospective educators when mastering academic writing skills were
identified, such as insufficient understanding of academic standards, inexperience in structuring and
arguing their ideas, as well as limitations in language competence.

The empirical study was conducted using thematic analysis method using semi-structured
interviews with 15 fourth-year students, during which the following research questions were posed:
“What difficulties do students experience when writing scientific papers? What strategies can be
used to improve academic writing skills during learning process?

The thematic analysis methodology was based on six steps, which included becoming
familiar with the data, creating preliminary codes, exploring themes, scrutinizing themes,
identifying theme labels, and preparing a final report.

The results showed that prospective educators face a number of problems: a lack of
specialized university disciplines aimed at developing academic writing skills, difficulties with
organizing a literature review, problems with structuring research work, and a general lack of
motivation.

Based on the identification of challenges and teaching strategies in the development of
academic writing skills, practical recommendations were proposed to improve the process of
preparing future teachers.

Keywords: higher education, future educators, academic writing, challenges of academic
writing, educational research, qualitative study, research skill development, writing strategies

Basic provisions

The field of education is characterized by its dynamic and varied nature, which
requires educators to possess versatile skills in order to effectively navigate the ever-
changing academic landscape. The difficulties presented by multidisciplinary
approaches highlight the crucial requirement for higher education institutions to train
future instructors who are skilled in academic writing. This study is grounded in the
framework of the "Development of Preschool, Secondary, Technical and Vocational


https://doi.org/10.48371/PEDS.2024.73.2.014
mailto:fariza.abdiqalyq@gmail.com
mailto:asyoka93@gmail.com
mailto:zhaziraabdykhaykova@gmail.com

Education of the Republic of Kazakhstan for 2023 - 2029" [1]. It employs
compulsory academic writing styles, such as APA, Harvard style, or IEEE, during the
instruction of academic writing. Furthermore, it highlights the significance of these
academic styles in the enhancement of academic writing through proper referencing.

Introduction

Academic writing plays a role, in education serving as an aspect for students
and scholars alike. It enables individuals to express their knowledge participate in
discussions and contribute to their specific areas of study. Students pursuing
education careers face increased expectations regarding their proficiency in writing as
it prepares them for their roles as educators. However, even though academic writing
IS important it poses challenges, for these students often impeding their understanding
and ability to communicate educational concepts effectively.

The concept "Development of Preschool, Secondary, Technical and VVocational
Education of the Republic of Kazakhstan for 2023 - 2029" reveals the need to
improve and update educational programmes, which will include modules aimed at
the development of key flexible skills (soft skills) in the training of future teachers.
Academic writing is considered a soft skill necessary for the professional
development of a teacher [1].

Pedagogical students often face challenges when it comes to writing. One
major difficulty arises from the complexities of using language. Academic writing
requires a nuanced use of language following conventions and employing a formal
tone. For individuals whose first language is not English meeting these demands can
be quite daunting. Expressing oneself accurately and effectively within the
boundaries of style can prove to be a struggle [2].

Moreover, students pursuing education face the complexities of norms.
Academic writing follows a set of recognized principles, which include citation
formats, formatting guidelines and adherence, to disciplinary customs [3].
Understanding and navigating these conventions can prove daunting for students who
are not acquainted with the expectations of academia. Consequently, this often leads
to a sense of bewilderment, frustration and inconsistencies in their written work.

Pedagogical students not only have to overcome linguistic and stylistic barriers
but also need to develop critical thinking skills, which are crucial for effective
academic writing. Critical thinking involves the ability to objectively analyze
information, constructively evaluate arguments, and formulate independent
judgments. For pedagogical students, mastering these skills is essential because they
need to synthesize educational theories, participate in pedagogical debates, and
express their views on educational issues [4].

Apart from the difficulties mentioned earlier, students pursuing pedagogical
studies often encounter challenges in effectively managing their time when it comes
to academic writing tasks. Academic writing entails thorough research, drafting, and
revision, necessitating meticulous planning and time management to meet deadlines
and produce exceptional work. For students striving to juggle multiple assignments,



extracurricular activities, and personal commitments, balancing academic writing
with other obligations can prove to be a daunting task.

Given the complex challenges faced by pedagogical students, it is vital to
explore their academic writing experiences for several reasons. Firstly, gaining
insight into the obstacles they encounter can inform the development of more
effective teaching strategies and interventions aimed at improving their writing skills
[5]. Secondly, promoting pedagogical excellence requires equipping students with the
writing proficiency necessary to succeed in their studies and future careers in
education. Finally, advancing academic discourse in the field of education relies on
pedagogical students' ability to effectively communicate their research findings,
participate in scholarly debates, and share their knowledge.

This article explores the writing experiences of pedagogical students at a
university in Astana, Kazakhstan, to shed light on the obstacles they encounter and
cultivate a more profound comprehension of their writing paths. Through an
examination of these students' experiences, our goal is to contribute to the ongoing
discussion on improving academic writing skills among pedagogical students and
advancing excellence in the realm of education.

Although many scholars have explored the concept of academic writing, few
specific definitions accurately demonstrate its essence. Obtaining an exact definition
of the phrase would be advantageous for research purposes, as it would clarify the
essence of academic writing as a whole, as well as the particular approach students
need to cultivate to acquire this skill. Hence, a researcher might focus their attention
on particular facets of the matter at hand in order to highlight potential challenges and
remedies that may emerge. Tardy defines academic writing as the process of
transforming knowledge in a way that persuades readers of the worth, importance,
and reliability of one's work [7]. Academic writing pertains to the scholarly
discussions generated by scientists according to the established norms and anticipated
standards of their specific disciplines. The style of writing typically employed in
academic writing includes scholarly journals, dissertations, master's theses, and other
professional publications in the field of education. Kemp's definition, is the most
suitable for the purpose of this study[8].

Academic writing offers a lot of advantages to learners. It helps in enhancing
their writing skills and gives them a platform to express themselves in the target
language. This, in turn, improves their creativity and communication abilities.
Besides being an essential language skill, academic writing is also a critical
component of literacy practices that students must acquire to succeed in tertiary
education. Academic writing can be challenging, particularly for undergraduate
students who are tasked with creating extensive written works for the first time,
drawing on their study and current literature. For numerous students, this might be a
complicated and frustrating experience.

Based on the analysis presented above, it can be inferred that academic writing
Is a crucial skill that students must possess during their higher education. Unlike
other language skills, acquiring academic writing skills is complicated as it requires
both disciplinary and linguistic knowledge. During their first year of study, students



may face challenges when attempting to write academically. These issues can
originate from multiple sources, including insufficient determination, employing an
unsuitable writing style, or emotional influences. An obstacle frequently encountered
in academic writing is the absence of suitable academic terminology.

Academic vocabulary is a prevalent characteristic observed in a diverse array
of academic publications. Furthermore, vocabulary constitutes the fundamental
element of each language, including English. Consequently, without a sufficient
vocabulary, it is impossible to effectively communicate and express thoughts,
whether through speaking or writing. In an academic writing class, students are
required to utilize specific terminology relating to scientific activities, subject matter,
and linguistic acts. This includes subject-related vocabulary such as "reduce,”
"present," and "alteration," scientific activities such as "surveys" and "evaluates," and
linguistic acts such as "claim," "state," and "examine" [9].

Academic writing demands students to correctly incorporate sources; hence,
they must remember this while writing. The next academic writing challenge is
usually connected with citation and referencing.

Academic citation and referencing. According to Hyland, citation is a
rhetorical characteristic that plays a crucial role in the social context of persuasion
[10]. Hence, it is imperative to acknowledge that employing citations correctly is
crucial, particularly in scholarly writing. However, many students face difficulties in
correctly using citations while writing academic writings for the first time, as they are
required to integrate their own arguments with the ideas and findings of other
scholars. Consequently, the inaccurate citation of data from a specific source or the
misinterpretation of an author's viewpoint might lead to plagiarism or
miscommunication problems.

Undergraduate students may have concerns with referencing in the academic
writing process. Students must adhere to the referencing format specified by their
colleges, such as APA, Harvard, or IEEE. Researchers have identified two crucial
reasons for the importance of referencing. Firstly, referencing helps to attribute
specific ideas to their respective authors. Secondly, it allows readers to explore other
relevant literature, which can help them identify gaps in information.

In addition, students may face several challenges when changing their
reference list to conform to the required referencing structure. According to Harzing,
mistakes in formatting references can reduce the credibility of writers. When
professionals realize that academics are not careful in citing sources and just
regurgitate what others have said, they are reluctant to value the advise given by
academics. Therefore, it is crucial to acquaint oneself with several referencing
methods.

Students sometimes encounter obstacles in academic writing, particularly in
relation to coherence and cohesion.

Coherence refers to the fundamental semantic connections that enable
comprehension of a text. Therefore, a document is deemed coherent when it
possesses meaning. Tanskanen and Benjamins define coherence as the outcome of an
interaction between a reader and the text [12]. For example, a study indicated that the



majority of Malaysian students hold the belief that possessing understanding of
grammar is sufficient to generate high-quality writing [13]. Nevertheless, it might not
be adequate to avert difficulties in generating cohesive written work. Lee explained
that these challenges arise because pupils primarily prioritize language usage rather
than the creation of meaning.

Enkvist defines cohesion as explicit connections present on the surface of a text
which assists the reader in perceiving the overall meaning and coherence of the text.
Therefore, coherence is understood as the inherent linkage of concepts that facilitates
the smooth progression of a text. However, Taher's study has revealed that Yemeni
pupils exhibit a deficiency in writing cohesively, characterized by an absence of
academic vocabulary, linguistic proficiency, and the aptitude to select suitable
language. In addition, a study carried out by Al Badi revealed that most students (16
out of 20) were informed of the crucial role that cohesion and coherence play in
writing. However, they still encountered difficulties in constructing cohesive
sentences. One participant suggested that a lack of understanding of cohesive devices,
such as academic language, the structure, and arrangement of academic writing,
could be the source of difficulties with cohesiveness.

Analyzing the literature review, we have found these key academic writing
challenges faced by future educators: Lack of Academic Vocabulary, Issues with
Using Citations and Referencing, Lack of Cohesion and Coherence.

In summary, academic writing is a crucial proficiency that undergraduate
students must learn, while it can be tough to accomplish. The research mentioned
above indicates that students encounter several difficulties when producing research
papers and assignments. The primary cause of these challenges is a deficiency in pre-
existing knowledge regarding academic writing, academic terminology, and linguistic
aptitude.

Materials and Methods

The study was carried out in February 2023. The objective of this study is to
investigate the difficulties encountered by pedagogical students in academic writing
at a specific institution in Astana. This project aims to investigate the following
research inquiries:

1) What difficulties do pedagogical students experience when writing
academic papers?

2) How can pedagogical students improve their academic writing skills while
studying in higher education?

The current study utilized a qualitative approach to effectively address the
research issues. The study specifically selected fifteen undergraduate students from
the Education Department as respondents, with the purpose of examining the issues
faced by this specific group.

The interview questionnaire was thoughtfully designed to provide pedagogical
students with a platform to express their perspectives on the obstacles they encounter
while engaging in academic writing throughout their university studies. Our objective
IS to identify areas in need of enhancement and create successful methods to tackle



these challenges. The survey had 15 participants - 10 women (66.6%) and 5 men
(33.3%). The questions were in English and Russian. 9 (60%) participants responded
in English and 6 (40%) in Russian.

Thematic analysis is a commonly employed technique for analyzing data in the
fields of social sciences, particularly in the areas of pedagogy and psychology, owing
to its straightforwardness and practicality. Its purpose is to determine the fundamental
assertions and separate concepts inside the data. It proposed a six-phase methodology
for carrying out a thematic analysis. These phases involve becoming acquainted with
the data, generating preliminary codes, investigating themes, scrutinizing themes,
identifying and labelling themes, and producing the final report.

This method is helpful for researchers to gain insights from their data and
present their findings in a clear and organized way.

The interview transcript and document analysis data were subjected to
thorough data coding and theme identification techniques. To initiate the coding
procedure, the initial stage involved the selection of pertinent transcript excerpts and
the creation of preliminary codes. Data extracts are subsets of data that has the
capacity to unveil significant information that is worthy of further investigation. In
order to ensure clarity for the reader, it was imperative to thoroughly examine
pertinent code labels and furnish comprehensive descriptions of the codes during
their creation. In the subsequent stage of the investigation, the codes were
compressed and categories were established in order to enhance the organization of
the data.

The study entailed a robust rapport with the subjects. Our team adhered
rigorously to the code of ethics for researchers, placing particular emphasis on three
key ethical considerations: permission, privacy, and anonymity. In order to guarantee
informed consent, prospective participants were provided with a comprehensive
information sheet that outlined the precise details of the study, including the process
of enrolling, the nature of the study, and the procedure for opting out. Prior to the
interview, participants filled out a Consent Form.

The Code of Ethics for Educational Researchers in Kazakhstan emphasizes the
significance of taking into account the influence of translation and interpretation on
participants' comprehension of the subject matter while conducting research in
various languages. In order to guarantee precision and inclusivity, all material was
presented in both the English and Russian languages. In order to safeguard the
confidentiality of the individuals involved, any personally identifiable information
was extracted from the audio recordings and transcripts. These details were then
securely saved in a separate file that is protected by a password. In order to provide
further protection for privacy, pseudonyms were employed throughout the process of
data processing, interpretation, and storage.

Results

Through the process of thematic analysis, we were able to generate 10 distinct
codes. Subsequently, we organized the codes into a concise set of four overarching
themes: Inadequate preparation for academic writing, Issues with organizing



Literature review, Problems with structuring research work, and lack of motivation
(figure 1)
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Figure 1 - Thematic Map of the Academic Writing Challenges Faced by Future Educators

Inadequate preparation for academic writing

One of the themes found in the research is that pedagogical students are mainly
faced with the challenge of inadequate preparation for academic writing.

It was observed from the answer of Student 4:

“At school, we had no experience in writing research papers, and there was no
appropriate training or course that would have developed academic writing skills. At
the university, we took a course called "Methods of Scientific Research” in which the
emphasis was more on theory, and worked with the conceptual apparatus of
organization of scientific research, but we did not get practical skills and did not
practice in real exercises the skills of academic writing”.

In this regard, the student lacked preparation for Academic Writing and the
university's Academic training does not include the development of research skills
and academic writing.

The lack of preparation was also pointed out by Student 2:

“I have not encountered the writing of research papers, or projects and have not
received the relevant knowledge that would contribute to the development of research
skills. While I was studying at the university, we did not have a course "Academic
Writing" for pedagogical specialities, and we did not have the opportunity to apply
the skills of academic writing in practice, in a real learning situation”.

In this case, we can see that the participant notes the absence of a specific
course on academic writing tailored for pedagogical specialities. This finding
highlights a potential gap in the educational curriculum, where students pursuing



pedagogical degrees may not have had a structured opportunity to learn and practice
academic writing skills specific to their field.

Issues with organizing Literature review
The Challenges in Structuring a Literature Review pointed out by Student 5:

“l experienced difficulties in conducting a literature review, which was
expressed in the identification of relevant sources, in the ability to link existing
research to the topic of my research”.

Student 8 also identified challenges in organizing a literature review.

“I did not know how to properly cite other people's work, | did not know how to
summarize the author's idea correctly, how to link different ideas of scientists in a
single logical context”.

It was observed from the answer of Student 1:

“My supervisor required me to group different ideas of authors into one
scientific direction, | reread and rewrote passages from their works without any
classification because | did not know how™.

The responses from the participants indicate that the main reasons for the
Issues with organizing literature review for prospective teachers are limited research
skills, lack of clear guidelines, difficulty synthesizing information, inadequate
understanding of the topic, lack of prior experience, and difficulty in establishing a
logical flow. This highlights a potential gap in the educational curriculum, suggesting
that students enrolled in pedagogical programs may not have had a systematic
opportunity to acquire and apply academic writing skills specific to their discipline.

Problems with structuring research work

The research work's organizational challenge was addressed by Student 6
answer:

Student 6: When applying to university, | had to approve a thesis topic and
write a justification for it. It was a real challenge for me, as it was the first time |
faced such a requirement and | had no idea how to do it. | knew nothing about the
structure of a dissertation, about the logic of scientific research, I did not understand
at all where to start.

The answers provided by respondents 7 and 10 emphasized the presence of
uncertainty resulting from insufficient data while organizing the research project:

Student 7: When | started writing my diploma project, | did not know what its
structure should be, or what parts or chapters it should consist of. There was no
understanding of the logical sequence and structure of writing a diploma work.

Student 10: Creating a well-structured and organized research paper can be a
daunting task, especially if you have never done complex research topics before.
When | entered university, it was difficult to even choose a research topic.

Being able to structure research work is a vital skill for aspiring teachers. It not
only contributes to their academic growth but also equips them with the necessary
skills for effective communication in the educational field. From the responses of
Students 7, 10, and 6, it is evident that they encountered various challenges in their



research work, such as limited research experience, unclear research objectives,
finding a balance between practice and theory, limited exposure to research tools, and
technology-related issues. Overcoming these challenges requires providing support
and mentorship in academic writing that caters to the specific needs of prospective
teachers. Structuring research work should be considered not only an academic
requirement but also a fundamental skill that fosters their development as effective
educators and researchers in the field of education.

Lack of Motivation

It was evident that Student 11 faced difficulty in finding motivation, as
indicated by the response:
Student 11: In the process of writing my diploma paper, it was difficult for me to
keep motivated for a long time, | had to force myself and write through "force", | did
not see a clear result and did not understand my research work.

From the response of Respondent 12, we can conclude that the student was
unable to establish a connection and relevance to their diploma paper:
Student 12: In the course of writing a diploma work | often fell into the Writer's
deadlock, so | didn't see the value and need in the conducted research and | didn’t
take proper feedback from my instructor. There was a piece of limited information on
how should I improve my diploma paper.

The student's lack of motivation is evident in Respondent 15's answer
regarding the diploma project continuation:
Student 15: Because of the lack of internal motivation to write academic writing, for
a long time could not force myself to sit down to work, postpone until the last critical
moment and achieve the minimum result for the acceptance of my work for defense.

Prospective teachers often lack motivation for academic writing, which can
hinder their academic and professional development. This issue is influenced by
several factors, such as the perceived irrelevance of academic writing, limited
understanding of its significance, unclear expectations, lack of personal connection,
and fear of evaluation.

Discussion

After analyzing the context in Kazakhstan, it can be observed that courses
aimed at developing scientific writing skills have only been introduced in recent
years. Although at the Bachelor's degree level, courses like "Methods of Scientific
Research™ and "Methodology of Scientific and Pedagogical Research” are offered,
their purpose is to provide students with theoretical knowledge to write research
papers without any practical exercises or tasks to develop academic writing skills.
Thus, the methodology of these courses is purely theoretical. Academic writing
courses are only implemented at the doctoral level, which is not enough as doctoral
students are expected to have already developed research skills during their
undergraduate and master studies.

Respondents 4 and 2 mentioned a significant challenge: aligning practical
applications with theoretical foundations in the classroom. This highlights the need



for aspiring educators to develop a balanced perspective that bridges the gap between
theoretical knowledge and its real-world implementation. Including practical
exercises in academic writing courses could be an effective strategy.

In Kazakhstani universities, anti-plagiarism programs are implemented to
combat issues resulting from impractical research preparation in the context of
academic writing.

Plagiarism commonly entails the exact replication of an original writer's words.
It can be considered a type of plagiarism. Plagiarism can occur by deliberate cheating
or inadvertently incorporating text from a source without providing appropriate
acknowledgment or attribution. Despite the growing prevalence of plagiarism in
recent years, there are still many learners who have misunderstandings regarding the
definition of this phrase. Some students believe that including the author's name in
their work exempts them from committing plagiarism by using someone else's words
and ideas. Consequently, they can lack the ability to identify plagiarism in their own
work.

During the interview, respondents 6, 7, and 10 mentioned that many aspiring
educators struggle with defining their research objectives precisely. This is an
important finding that suggests that clearly articulating the purpose and goals of a
study is a significant challenge for academic writers. Future research and training
programs should emphasize the importance of establishing well-defined objectives as
an integral step in overcoming this challenge.

Thematic analysis suggested that individuals preparing to become educators
lacked experience in crafting Literature Reviews. Respondents 5,8 and 1 highlighted
the difficulties that prospective teachers face in creating comprehensive literature
reviews. This may be due to the limited exposure to formal research methods during
teacher training programs. To address this issue, institutions should consider
incorporating more comprehensive research components into their curricula, ensuring
that future educators are well-prepared to conduct thorough literature reviews.

Participants in the study observed that they encountered difficulty in terms of a
dearth of motivation. This fact is evident from the responses of Respondents 11, 12,
and 15. These individuals linked their challenges to the feedback received from their
instructors. The absence of seasoned instructors or advisors who can provide
guidance to aspiring educators throughout the research process is of utmost concern.
The provision of appropriate feedback assumes a central role in addressing
challenges, offering personalized guidance, and fostering a supportive environment
for novice researchers. Educational institutions must invest in mentorship programs
that pair aspiring educators with experienced faculty members, thus enabling them to
navigate the intricacies of academic writing.

Conclusion

In conclusion, we must recognise that our data collection methods were limited
to just two main qualitative methods. Consequently, it may be difficult to extend our
findings to a wider audience using thematic analyses. Nevertheless, we were able to



identify serious problems related to academic writing in future educators. Therefore,
further research can be conducted for a wider range of participants.

It was found that Kazakhstani future educators face various problems early in
their careers, which in turn could potentially hinder the development of their
professional development. Thus, we offer the following recommendations based on
the barriers to academic writing of future educators:

1. Development of practice-oriented courses on academic writing:

For individuals who aspire to become teachers, it is crucial that they have excellent
writing skills. One of the best ways to develop these skills is by enrolling in writing
workshops or academic writing courses that are offered by universities and other
institutions. These courses provide a comprehensive understanding of writing
techniques, styles, and formats, and also offer opportunities for practice and
feedback. By participating in these programs, aspiring teachers can enhance their
writing skills and develop the confidence to communicate their ideas effectively in
the classroom.

2. Integration into Curriculum The Model of Effective Writing:

It is important to include writing assignments in the curriculum of various subjects.
This will help future educators to develop their writing skills across different contexts
and disciplines. Sharing well-written academic articles, essays, and research papers
can serve as good models for effective writing strategies, organization, and use of
evidence. Analyzing these examples together can also help highlight these strategies.

3. Integration of Library and Research Skills:

It is crucial to equip aspiring educators with the necessary skills required for
conducting effective literature reviews and research. They should be familiarized
with academic databases, citation styles, and the significance of accurately citing
sources. In order to facilitate learning, students should be provided with access to
resources. In addition, instructors should ensure the integration of library resources
by enabling students to use a database of scholarly texts.

4. The implementation of Writing Centers models
Academic writing centres exist in many universities around the world, teaching
students writing skills from the beginning of their studies. It is necessary to introduce
these centres in universities across Kazakhstan, as they have already proved to be
beneficial in many other countries. The use of writing centres or educational
institutions' tutoring services should be encouraged, as they offer one-on-one
assistance to help students improve their writing skills.

5. Encourage Analytical Reading:

Based on the OECD results, Kazakhstan's reading literacy level ranks 249th, which is
much lower compared to the average results of other OECD countries . Hence, we
consider it extremely crucial for students to enhance their analytical reading skills.
We also believe that it is essential to inculcate a reading culture among aspiring
educators. Their exposure to well-written academic literature will help them
internalize the proper writing styles and structures.
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JaFIBUTAPBIH TAMBITY KapacThIPBIIaIbL.
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MakayianplH ~TEOpUSUIBIK  O6JIiri  aschlHAa OTKeH 3epTTeyJepal Tajjay Heri3iHiae
aKaJeMUSUTBIK JKazy JaFaplUIapblH MEHTepy Ke3iHae OoJjalmiak menarorrepie Ke3IeceTiH HeTisTi
KHUBIHIBIKTAD aHBIKTAJBI aKaJCMHSUIBIK CTaHIApTTAPIbl KETKUTIKCI3 TYCIHY, KYpPbUIBIMIAY JKOHE
03 UJICSUTAPbIH JAJIENJIY TOKIPHOCCIHIH a3/bIFbl, TULMIK KY31PETTUTIKTET] MEKTeyep.

OMIUPHUKAIBIK ~ 3EPTTEY TOPTIHIN  KYpPCTBHIH 15 crynenTTepiMeH KapThUIAN
KYPBUIBIMIAIIFAH CYXOaTThl KOJIJAHY apKbUIbI TaKBIPBINTHIK Talaay OMICIMEH JKYPTi3Uili, OHBIH
OapbICBIHAA KeJieCl 3epTTey CypakTapbl KOUBLLABI: «CTYIACHTTED FBUIBIMH JKYMBICTAPIBI JKa3y
Ke3iH/Je KaHJail KUBIHIBIKTapFa Tam 0onaabl? YHUBEPCHUTETTE aKaJIEeMUSIIBIK Ka3y JaFAbUIapbIH
JKaKcapTy YIIiH KaHJai cTpaTerusiap/sl KoIanyra 001aabl?

TakpIpBIITHIK TaNJay oMIiCTEMECi JEPEKTEPMEH TaHBICYy, AIJbIH ana KOATap Kacay,
TaKBIPBINTAPJbl 3€PTTEY, TAKBIPBINTAPILl 3EPICiCY, TaKbIPhIT OCITUICPiH aHBIKTAy KOHE
KOPBITBIH/IBI €CENTI NalbIH/Iay 16l KAMTUTBIH aJIThl KaJlaMFa HET13/IeNreH.

Hotmwxkecinme Oosamak megarorrep — Ke3ikTipeTiH Oipkartap KeAeprijiepli aHBIKTaJbl.
aKaJeMUSUTBIK Ka3y JaFdbUIapblH JaMbITyFa OaFbpITTalfaH MaMaHIaHIBIPBUIFAH YHUBEPCUTETTIK
MIOHJIEPAIH JKETICIEYIIIT, ofAeOneTTepre IOMyAbl YHUBIMAACTHIPYIAFbl KUBIHABIKTApP, 3EPTTEY
YKYMBICBIH KYPBUTBIMAAYJaFbI poOaeManap KoHe Kalbl MOTHBAIUSHBIH O0JIMAYHI.

AKaJleMUSIIBIK JKa3y JIaFIbUIapPbIH JaMBITYIaFbl KUBIHJIBIKTAP MEH OKBITY CTpaTeTHsIIapbIH
aHBIKTAy HETi31HIe OoJalaK meaarorrepAl qaiblHaay YAEpiciH KeTUIAipy OOMBIHIIA MPAKTHKAIBIK
YCBIHBICTAP YCHIHBLIIBI.

Tipek ce3aep: >xorapsl OiniM, OoJamak OKBITYIIBIIAP, aKAIEMUSIIBIK jKa3y, aKaJleMUSIIBIK
JKa3yJIbIH KHBIHIBIKTAPHI, O1L1iM Oepy callachIHIAFbl 3€pTTEYJIEp, camalbl 3epTTey OIICl, 3epTTey
JaFIbUTAPBIH TaMBITY, jKa3y CTpaTerusuIapbl

PA3ZBUTHUE HABBIKOB AKAJIEMUYECKOI'O IIMCBMA Y BYJIYHIUX
HEJAT'OI'OB: BBI3OBbI U CTPATEI'MA OBYUEHUSA
*Oonikaneik O.E.}, Abubymnaesa A.B.%2, A6apixansikosa JXK.E.3

*Inokropant, EHY um JLH.I'ymunesa, Acrana, Kazaxcran
e-mail: fariza.abdigalyg@gmail.com
.11, mpodeccop, EHY um JL.H.I'ymunesa, Acrana, Kazaxcran
e-mail: asyoka93@gmail.com
3PhD, acc. mpodeccop, EHY um JL.H.I'ymunesa, Acrana, Kazaxcran
e-mail: zhaziraabdykhaykova@gmail.com

AHHOTanuUsl. AKaJeMUYECKOE IMHCbMO HUIPaeT KIIOYEBYIO DPOJb B MPO(ecCHOHATBHOM
PasBUTHUU GYI[yH_II/IX neaaroros, IMMOCKOJIBKY OHHU JOJI?KHBI HE TOJIBKO OGJ’I&[{&TB
poeCCHOHAIBHBIMA KOMITETEHIIUSIMH, HO W yMeTh 3(PGeKTUBHO O(OPMIIATH CBOU HICH H
HCCIICAOBAaHUA YCPC3 MUCBMCHHBIC pa6OTI>I U HAY4YHBIC CTAaTbH. I/ICXOI[H U3 3TOIr0 JaHHas CTaThiA
doxycupyercs Ha BaXKHOCTU Pa3BUTHS HABBIKOB aKaJeMHUECKOIo MUChMa y OyAyIIMX MEeJaroros B
COBPEMEHHOM 00pa30BaTeIbHON cpefe.

B paMkax TeopeTHyecKoil 4acTH CTaThbM Ha OCHOBE aHajW3a MPEIbIAYIINX HCCIEAOBAHUMI
6I>IJ'II/I BBISIBJICHBI OCHOBHELIC BBI3OBBI, C KOTOPBIMH CTAJIKUBAKOTCA GYI[yH_[I/IG neaaroru nmpu OCBOCHUMN
HABBIKOB aKaJIEMUYECKOr0 IMHChMa, TaKHe KaK HEJO0CTaTOYHOE IMOHMMAaHHE aKaJeMHYEeCKHX
CTAaHJApTOB, HEOIBITHOCTh B CTPYKTYpPUPOBAaHUM U apPryMEHTAllMM CBOMX HJEH, a TaKKe
OTpaHUYEHUS B S3bIKOBOM KOMIIETEHIUH.

OMIUPUYECKOE UCCIIEIOBAHME MPOBOAMUIOCH METOJOM TEMAaTUYECKOro aHaiu3a ¢
UCIOJIb30BAaHUEM TOJYCTPYKTYPUPOBAHHOTO HHTEPBBIO 15 cryageHTOB ueTBEpTOro Kypca
neaarort4yeCKux CHGI_[I/IaJII:HOCTeI‘;I, B X0ae KOTOpOro 6I>IJ'II/I IIOCTAaBJICHBI ciIeayronume
UCClIeIoBaTeNbCKue BOMpochl: «Kakue TpyAHOCTH HCHBITBHIBAIOT CTYACHTHI MpPH HaNHCaHUU
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Hay4yHbIX pabor? Kakme crparermu MOTyT OBITH HCIOJB30BaHBI ISl YJIYYIICHUS HABBIKOB
aKaJeMHYeCKOro MMChMa B Tpoliecce 00y4YeHUS B By3e?»

Mertomonoruss NPOBENCHHUS TEMAaTHYECKOTO aHaIM3a OCHOBBIBAJIACH HA IIIECTH JTalloB,
KOTOpBIE BKIIOYAIOT B ceOS O3HAKOMIJICHHE C JAaHHBIMH, CO3JaHHE IMPeIBaPUTEIbHBIX KOOB,
UCCIIC/IOBAaHUE TEM, TIIATEIbHOE HM3YYCHHE TEM, ONPE/ICICHUE MapKUPOBKA TEM M IMOITOTOBKY
OKOHYATEIILHOTO OTYETA.

PesynbraThl TOKa3amy, 4To OyAyllue TEJarord CTaJKUBAIOTCS C PSIOM  MPOOJeM:
HEJOCTAaTOYHOCTh CICIUATH3UPOBAHHBIX BY30BCKHX JTUCIUIUIMH, HAMpPaBICHHBIX Ha pa3BHUTHE
HaBBIKOB aKaJeMUYECKOT0 MUChMa, TPYAHOCTH C OpraHU3anuel 0030pa JIUTepaTyphl, MPOOIEMBI CO
CTPYKTYPHUPOBAHHEM HCCIIEIOBATENILCKON PabOTHI M 00IIIee OTCYTCTBHE MOTHBAIUH.

Ha ocHOBe BBIABICHHS BBI3OBOB U CTpaTeruii OOyYeHUS B pa3BUTHH HaBBIKOB
aKaJeMUYECKOr0 THChMa OBUIM MPEIJIOKEHBl MPAKTHUECKHE PEKOMEHAANUU sl YIydIIeHUs
nporiecca MOArOTOBKY OyAyIIUX MeAaroros.

KiroueBble cjioBa: Beiciee oOpazoBaHue, OyIyIue MEAarord, akaJeMHU4ecKoe MUCHMO,
npoOJIeMbl aKaJeMHUYECKOr0 IUChMa, HCCIIEOBaHUS B 00JacTh 00pa3oBaHMs, KauyeCTBEHHBIN
aHaJIN3, Pa3BUTHE UCCIIEOBATEIHCKUX HABBIKOB, CTPATET N HAMTMCAHUS TEKCTOB

Cmamuws nocmynuna 23.01.2024



