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Abstract. Teacher education plays a significant role in the renewal and strengthening of
countries' educational systems. Therefore, it has become an important issue in studies aimed at
increasing the quality of teachers and ensuring the quality of teaching. It is stated that primary school
teaching is in a different position both in terms of fields and relationships and that due importance
should be given to the selection and training processes of primary school teachers. This situation
recalls questions such as «How can primary school teachers be trained?» and «What can be done to
improving the quality?». Every institution and individual within the education system is seeking
answers to these questions and contemplating them. It is believed that determining the opinions of
individuals who are at the center of education on teacher training will contribute to enhancing the
quality of the teacher training process. Therefore, this study aims to determine the opinions of teacher
candidates and instructors regarding improving the quality of teacher training. In this context, answers
have been sought for the following questions: To improve the quality of primary school teacher
training; (1) What are the opinions of prospective teachers? (2) What are the opinions of instructors?
In line with these objectives, in this study qualitative research method has been used. For this purpose,
interviews conducted with 25 prospective teachers enrolled in the primary school program at Khoja
Akhmet Yassawi International Kazakh-Turkish University, as well as 10 instructors working in the
mentioned department. The analysis of the data collected through a semi-structured interview form
was evaluated using content analysis technique. Research results show that the most recurring theme
is the need for more theoretical courses in the relevant curriculum and an increase in application
courses.
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Introduction

Primary schools are educational institutions where children leave their families
for the first time and take an important step in life, learn to be alone, make friends, cope
with problems, research, develop and many other important behaviors. Primary school
teachers are the people who help and guide the development of target behaviors, most
importantly positive attitudes, and behaviors in the primary school curriculum. Primary
school teaching is a separate and specialized field among all teaching fields. Primary
school teachers teach individuals how to read, write and most importantly many things
about life. For this reason, it would be correct to define «Primary school teaching as a
human behavior engineer with the perspective of changing human behavior and
shaping society». Primary school teachers have an important role in determining the
individual's relationship with the school, shaping his/her entire future educational life
and influencing the formation of a healthy or unhealthy personality. This situation
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brings along the importance of classroom teacher education. The structure and content
of primary teacher education programs should be handled meticulously, and the
quantity and quality of these studies should be increased.

Teacher education plays a significant role in the renewal and strengthening of
countries' education systems. Therefore, it has become an important subject in efforts
aimed at improving the quality of teachers and ensuring the quality of teaching [1, 2].
Akyol [3] states that primary school teaching is in a different position both in terms of
fields and relationships and states that due importance should be given to the selection
and training processes of primary school teachers. This situation recalls questions such
as «How can primary school teacher be trained? and What can be done to improving
the quality? Every institution and individual within the education system is seeking
answers to these questions and contemplating them. It is believed that determining the
opinions of individuals who are at the center of education on teacher training will
contribute to enhancing the quality of the teacher training process [4]. Therefore, this
study aims to determine the opinions of teacher candidates and instructors regarding
improving the quality of teacher training. In this context, answers have been sought for
the following questions: To improve the quality of primary school teacher training; (1)
What are the opinions of prospective teachers? (2) What are the opinions of instructors?

Materials and methods

This study, designed in the ‘phenomenology’ pattern based on experiences, aims
to determine the opinions and recommendations of prospective primary school teachers
and instructors teaching in the primary school teacher training program towards
enhancing the quality of primary school teacher training. In phenomenological studies,
«the researcher is concerned with the individual experiences of participants, examining
the meanings individuals attribute to perceived phenomena and events being
investigated. Phenomenology is a qualitative research design that tries to describe in
depth how phenomena (events, experiences, perceptions, orientations, concepts,
situations, etc.) that we are aware of but do not have detailed information about are
perceived, experienced, and understood by different people» [5, 6].

Participants

In the research, criterion sampling, which is one of the purposive sampling
methods, has been used. In the sample selection, two main criteria were taken into
consideration: the presence of senior students studying in the «Department of Primary
Education » and the fact that the instructors interviewed were teaching courses in this
department. In the research, interviews were conducted with 25 final-year 4th grade
students and 10 instructors teaching courses in the same program.

Data Collection

In line with the purpose of the study, data were collected using a semi-structured
interview form due to the interaction and flexibility that the interview offers to the
researcher [7]. The questions in both forms were prepared by the researchers and 3
expert opinions were used for their development. In line with the opinions of the field
experts, the draft forms were rearranged and applied to 3 primary school teaching
program students and instructors who did not participate in the study. In this way,



questions that were not understood were written more clearly and the form was
finalized. Researchers and participants met one by one at the central library of the
University, on the appointed days and times. Both students and instructors were assured
of the reliability of the data to be obtained, that the information would be kept
confidential and that the identities of the instructors would be kept confidential and that
their names would not be mentioned anywhere in the research. They were also
informed that their voices would be recorded with a voice recorder and their permission
was obtained. The interviews lasted approximately 30-35 minutes each. To prevent
data loss and ensure the reliability of the data in the research, the interviews were both
electronically recorded and manually noted in handwriting.

Data Analysis

Inductive content analysis was used to analyze the data obtained within the scope
of the research. In inductive content analysis, themes and categories are derived from
the data set, and coding aims to reveal the concepts underlying the data and the
relationships between them [7]. In other words, the basic process is to collect similar
data within the framework of certain themes and to organize and interpret them in an
understandable way [7]. In this study, the data were analyzed in three stages. In the
first stage, the audio recordings were separately coded by both researchers. While
organizing the data, the researchers reviewed and listened to the audio recordings and
the notes taken repeatedly to confirm the accuracy of the expressions. This also means
categorization, coding, and mechanical classification of data. In the second stage, what
the instructors said after the interview was converted into written form and this text
was sent to the relevant instructors and they were asked to check it and add any
perceptions or experiences they wanted to add. Participant confirmation was obtained
in this way. In the third stage, after the coding process, the commonalities between the
codes were identified and themes related to the subject that could collect the codes
under certain categories were found. After determining the themes for each question,
tables were created, and exemplary answers were written in the tables. The numbers
alongside the sample statements in the table are used to identify the participants.

Validity and reliability

In qualitative research, the concept of validity refers to the accuracy of scientific
findings, while the concept of reliability refers to the reproducibility of scientific
findings [7, 8]. Participant confirmation was obtained by the researchers to ensure
internal validity credibility. Asking the participants whether the findings of the study
accurately reflect their own thoughts is called participant confirmation [7]. In
qualitative research, to prove its external validity transferability, it is necessary to
clearly state how the sample selection was made, the demographic characteristics of
the participants and the research environment [9]. The researchers tried to ensure the
transferability of the research by using detailed description and purposive sampling
method. In addition, the characteristics of the participants were also specified in detail
within the scope of transferability. To increase internal reliability consistency, the
formula Reliability=Agreement/ Agreement+ Disagreement x 100 was applied on the
coding made by both researchers. The percentage of agreement between the two
researchers was calculated as 93%. An agreement percentage of 70% or above



indicates that reliability is ensured in terms of data analysis. To increase the external
reliability confirmability of the research, the researchers described in detail what was
done during the process [10]. In this context, direct quotations explaining the coding
of the data obtained from the participants are presented in the report.

Results

In this section, the questions posed to the participants in line with the sub-
objectives of the research have been presented considering the sequence of questions
in the interview form. Opinions on determining the quality of teacher training are under
two main headings: the opinions of prospective primary school teachers and the
opinions of instructors.

Prospective Primary School Teacher Opinions

Table 1 - Opinions on prospective primary school teachers' preference for primary
school teaching

Subthemes and | Opinions
Categories
I chose the Yes, | chose this profession myself. | have been dreaming being a teacher since my
department childhood (P.T.3)
willingly Yes, | chose it willingly. Because | love children (P.T.8).
(n=20) Yes, | wanted it for myself. | love my profession. Teaching and educating children is
a very fulfilling job. I think | have the ability to be a teacher (P.T.17).
Yes, because | love children very much (P.T.22)
I chose the No, I didn't choose it because | wanted to. | chose it because my grandmother
department wanted me to. | wanted to be a designer. | love drawing pictures (P.T.12)
unwillingly No, | wanted to be a doctor, but my score wasn't enough (P.T.23)
(n=5) No, | came here based on my parents' advice (P.T.6)

It is seen in Table 1, most of the students (n=20) chose the department of primary
education teaching department knowingly and willingly. Again, the majority of the
prospective primary school teachers who hold this opinion explain this choice with
love for children and desire to work with children, while fewer of them state that they
chose this profession because of love for the teaching profession.

Table 2 - Prospective Primary School Teachers' Opinions on the Primary School
Teaching Program

Subthemes and Categories Opinions
Changes and | Learning, teaching I wish there were more lessons that would help us understand
adjustments | methods and the methods to be used in the lessons and the psychological
requested in | techniques, characteristics of the students (P.T.9)
the program | developmental and I wish there were more courses on teaching methods (P.T.25)
learning psychology | It would be beneficial if we were taught more about how to
(n=13) teach and how to make plans when we become teachers (P.T.12)
Applied training There should be more practical lessons (P.T.2)
(n=4) I would like to take more practical work and practical lessons
because we get more permanent information during practice
(P.T.20)




Mathematics and Regardless of the school country, one needs to have a good

mother tongue command of one's mother tongue, so there should be more
teaching topics related to teaching the mother tongue first (P.T.24)
(n=8) It would be good to have more information about easy ways to

teach math to children (P.T.5)
I wish there were more courses on teaching literacy and
mathematics (P.T.17)

It is seen in Table 2, the majority of prospective primary school teachers want the
addition of courses focused on Learning, Teaching Methods and Techniques and
Psychology of Development and Learning within the scope of the desired changes and
arrangements in the curriculum and/or the arrangement of course contents in this sense
(n=13). Fewer students stated that Mathematics Teaching and Mother Tongue
Teaching should be emphasized in primary education curricula (n=8). Some of the
students demanded Applied Education regulations and enriched programs supported
by real application examples along with theoretical knowledge (n=4).

Table 2 (continued) - Prospective Primary School Teachers' Opinions on the
Primary School Teaching Program

Subthemes and Categories Opinions
Opinions on the The number of field The number of field courses should be increased
courses in the knowledge courses is (P.T.23)
program and low/there are unnecessary | | think there are irrelevant lessons (P.T.2)
course courses (n=14) I still think that there are unnecessary courses that talk
distribution about old methods (P.T.11)
Increasing teaching If there were more teaching practice and internship
practice courses (n=6) courses. Because we see and prepare more there
(P.T.20)

We need to go to more practices. This way we can
better develop our teaching skills (P.T.15)

Emphasizing vocational If there were more courses related to my profession,
knowledge and we would get more information about this profession
educational sciences (P.T.8)

courses (n=5) I would like to have more hours for courses such as

educational psychology because it is very important to
know the child and how to explain to him/her (P.T.23)

In Table 2, it is also seen that the majority of prospective primary school teachers
have the ideas that the number of field knowledge courses is low and there are
unnecessary courses outside the program within the scope of the courses and course
distributions in the program (n=14).

Fewer students stated that teaching practice courses should be increased in the
primary education curriculum (n=6). Some of the students demanded that Professional
knowledge and educational sciences courses should be emphasized (n=>5).

Table 3 - Opinions on the question To what extent do you think the training
provided is sufficient?



Subthemes and Categories

Quality of
instructors

knowledge but
insufficient in
practice (n=2)

Opinions
Academically Our lecturers are highly educated and have a lot of
adequate experience (P.T.25)
(n=23) I think that the professors who give us lectures are quite
knowledgeable and give us the information we need (P.T.1)
Theoretical Although the information given to us by the teachers is

theoretical, I am not satisfied with our teachers due to lack
of practical experience (P.T.8)

The level of education of our professors at our university is
quite high. They even have books in their own fields, but
they are insufficient in transferring their knowledge to us
and putting it into practice (P.T.3)

It is seen that when the prospective primary school teachers evaluated the
adequacy of the education given to them within the scope of the quality of the
Instructors, it is seen that the majority of the instructors were described as Academically
adequate (n=23) and a very small number of them were described as Having
theoretical knowledge but inadequate in practice (Table 3).

Table 3 (continued) - Opinions on the question To what extent do you think the
training provided is sufficient?

Subthemes and Categories

Opinions

Quality of
Teaching
Service

Adequate Yes, | think it's quite enough, even too much (P.T.3) Education at

(n=14) the university is adequate (P.T.19). The information given by the
instructors is sufficient for me and I think | can put the theoretical
knowledge | have learnt into practice (P.T.24). Yes; they provide
very good training for us to be good and successful teachers in the
future (P.T.7)

Inadequate I think that the training given to me is not enough. Mostly

(n=3) theoretical information is given to us. | think we cannot put them

into practice (P.T.23) instructors' lectures are inadequate (P.T.12)

Partially adequate
(n=8)

The theoretical information provided by our teachers here is
adequate, but not only theory is not enough, the training provided
for practice is less. (P.T.8) The training given to us is adequate, we
need to complete the missing parts (P.T.5) Adequate, but we need
to support ourselves by improving ourselves (P.T.18)

In Table 3, it is also seen that when the prospective primary school teachers
evaluated the adequacy of the education given to them within the scope of the quality
of the teaching service, the majority of them described the teaching service as adequate
(n=14), fewer of them described it as partially adequate (n=8) and very few of them
described it as inadequate. It is also among the findings of the research that the main
reason for the insufficient and partially sufficient categories is that theoretical
knowledge is predominant and practical studies are few.

Table 4 - Prospective primary school teachers' opinions and suggestions for
improving the quality of primary school teacher training.

| Subthemes and Categories

| Opinions




Opinions and More emphasis should «Here, we need to get a lot of practical information as
suggestions be placed on practice well as theoretical knowledge. As a result, teaching
regarding the (n=12) require practice and experience» (P.T.16) «Both university
courses in the courses should be more applied and teaching practice and
program internship hours should be increased» (P.T.15)
Unnecessary courses «I think there are too many unnecessary Courses,
should be removed from | especially in the 1st and 2nd year. Instead of these, more
the program courses related to our field should be put» (P.T.24)
(n=4) «Lessons that were removed from the current primary
school program are still in our program, they should be
updated and made suitable for the new program.» (P.T.7)

In Table 4, it is seen that the majority of the prospective primary school teachers
stated that More importance should be given to practice (n=12) and a small number of
them stated that Unnecessary courses should be removed from the program (n=4)
within the scope of improving the quality of primary school teacher training.

Table 4 (continued) - Prospective primary school teachers' opinions and
suggestions for improving the quality of primary school teacher training.

Subthemes and Categories Opinions
Opinions on Teaching with new | It would be good for our teachers to use new information
improving the methods and technologies. In this way, we can follow their example and we

teaching service techniques (n=7) can use these technologies when we become teachers. (P.T.3) |
believe that if modern technologies are used in the lessons, the
quality of education will increase, and the lessons will be more
interesting for students. (P.T.11)

Instructors are If only our lecturers had been primary school teachers before,
aware of primary we would have received more education for school and

school programs teaching. (P.T.2) | wish our lecturers had worked in a primary
(n=2) school before, so that they could explain the programs and

practices in primary schools to us better. (P.T.9)

In Table 4 (continued), it is also seen that a great majority of the prospective
primary school teachers stated that Teaching with new methods and techniques (n=7)
and a few of them stated that Instructors should be aware of primary school programs
(n=2) within the scope of increasing the quality of teaching service. At this point, the
emphasis on the need for instructors to have experience in primary school teaching can
be considered as an important finding.

Opinions of Instructors

Table 5 - Instructor views on the qualities that should be present in the ideal
classroom teacher / prospective teacher.

Subthemes and | Opinions

Categories

Pedagogical First of all, to become a primary school teacher, they need to know all the

Knowledge and | developmental characteristics of children in that age group and plan their teaching

Skills (n=3) accordingly. The learning needs of primary school children are different, so of course
the teaching methods should also be different. (l. 7)




Field
Knowledge and
Skills (n=2)

It is one of the most important qualifications that our students' field knowledge is
sufficient. In other words, they should know the subject they will teach very well at
primary school level. Then it can be decided how to teach. (1.2)

Positive Attitude
towards the
Profession (n=2)

This issue starts from the preference stage from the beginning. In other words, our
students need to choose this department willingly and knowingly. It is very important
that they continue their education life with the same enthusiasm and perform the
teaching profession with the same motivation. (1. 5)

Creativity (n=2)

Primary school teaching is a specialization that aims to teach by concretizing all
subjects. In this sense, to plan, design, prepare and implement 2-dimensional, 3-
dimensional and concrete materials in a way that best serves the purpose, the sine
gua non of the primary school teacher is to be able to imagine. (I. 1)

Communication
Skills (n=1)

It is very important for primary school teachers to be able to establish proper
relationships with both children and their families. For this, they should be aware of
the cognitive, affective, and psychological developmental level of the child and
prepare themselves for this communication and interaction system. The
undergraduate period is an important period for these. Our students should pay
attention to this, especially during their internship periods. (1. 3)

According to the data of Table 5, it is seen that the lecturers stated that prospective
primary school teachers should have pedagogical knowledge and skills at the highest
rate (n=3). The least of them emphasized the qualities of having field knowledge and
skills (n=2), having a positive attitude towards the profession (n=2) and creativity
(n=2), and the least emphasized the quality of having communication skills (n=1).

Table 6 - Opinions on the effectiveness of the classroom teacher training process
in the department where they work.

Subthemes and
Categories

Opinions

of specialists in
primary school
teaching (n=5)

Insufficient number

I think we are not achieving the desired success. The most important reason for
this is that the specializations in the department are from very different fields
and there is no specialization in primary school teaching. This situation leads
to the adoption of general teaching principles instead of focusing on the
specific age and period required by primary school teaching and leads to
moving away from the aim. (I. 1).

Ineffective

internships (n=4)

implementation of

Internships are very important in primary school teacher training. In my
opinion, their duration should definitely be increased and the coordination
between the university and the school should not remain only on paper.
Internships should be used in a way that not only students but also instructors
can renew themselves and develop a research-oriented perspective. (l. 6)

Ineffective teaching
of teaching principles
and methods (n=1)

It is not right to subject formation courses such as teaching principles and
methods in primary school teaching departments to the same process as in
other education departments. Due to the age of the students, this should be

considered as a separate specialization and should be given by faculty
members who have developed themselves in this respect. (1. 8)

It is seen that the instructors stated that the lack of primary teacher specialists in
their departments affects the effectiveness of the education at the highest rate (n=5).
Fewer of them stated that not being able to evaluate internships effectively (n=4), and
the least of them stated that not being able to teach teaching principles and methods
effectively (n=1) negatively affected the effectiveness of the program (Table 6).



Table 7 - Responses to the question What are your opinions about the student
profile in the primary school teaching department during your professional life?

Subthemes and | Opinions

Categories

Gender Almost all our students are girls. There is an idea that a primary school teacher

(n=3) cannot be a male. I am not saying this in the sense of the failure of female students,
but I think that male students should also be orientated towards this profession. (I. 3)

Recruitment Especially in recent years, since there have been problems with job placement after

(n=3) graduation, preferences are naturally affected in terms of number, which directly
affects the quality of students (l. 9)

State Support The number of state scholarships directly affects the student profile. As the number

(n=3) of scholarships increases, quality students prefer our university. It has been this way

for years. (1. 5)

Internationality | Although our university is an international university, | consider the fact that we do
(n=1) not have international students who prefer the department of classroom teaching as a
missing aspect of the general student profile. The main reason for this may be that
our undergraduate program is not fully compatible with the programs of other
countries. (1. 10)

It is seen that the lecturers mostly stated that the gender perception of teaching
(n=3) and the decrease in the rate of job placement after graduation (n=3) affected the
student profile due to the numerical and qualitative decrease in the number of
preferences. Only one of the faculty members stated that the student profile was
negatively affected by not choosing international students in the context of
«internationalism» (Table 7).

Table 8 - Instructors' opinions on the quality of teaching instructors in the
department of primary teaching

Subthemes and Categories Opinions
Adequate Experience All of the professors in our department are experienced instructors.
(n=5) Most of them have been serving in the department for many years and
have contributed to the training of most of the teachers in the region.
(1.4)
Productivity As a matter of fact, the facilities of the department are limited. The
(n=1) main source of this limitation is the lack of physical facilities and

equipment. Department lecturers continue their educational activities
at the maximum level with the existing facilities. (1. 5)

Inadequate Expertise We do not have primary school teaching specialists in the real sense
(n=2) as in foreign countries. If we are supported with such experts, we can
work as a much stronger department. (1. 7)
Self-Renewal I think that professors need to renew themselves with current
(n=2) scientific knowledge and experience. | do not find it right to lecture

with slides from 10 years ago. (I. 2)

According to Table 8, most of the lecturers stated that the quality of the lecturers
at the primary school teaching department is sufficient (n=6). Most of the lecturers in
this opinion emphasize the importance of the «experience» factor (n=5) and very few



of them emphasize the efficiency of the lecturers in terms of the results obtained with
the existing opportunities and state that the department staff is sufficient.

Some of the lecturers, on the other hand, stated that the quality of the lecturers in
the primary school teaching department was insufficient (n=4). They explained this
situation with the factors of not having enough specialists in the field of primary
teaching (n=2) and not being able to renew themselves (n=2).

Table 9 - Instructors' views on the areas/topics that need to be intervened first to
improve the quality of primary school teacher training.

Subthemes and Categories Opinions

Opinions on | Giving importance to Practical courses need to be taught efficiently, effectively, and
the program | practical courses (n=12) | qualitatively, for this, the application phase of each course
should be designed. (1. 8)

Conducting the teaching | It is necessary to extend the duration of teaching practice
practice course courses both at the faculty and at the internship schools. It is
meticulously/increasing | very important to establish a mechanism to supervise faculty-
the course hours (n=6) school coordination. (1. 10)

Removing unnecessary | The content of the courses should be reviewed, and the weekly

courses from the course hours should be re-examined. Because there are some
program and adding courses that are unnecessary or have too many weekly hours.
more useful courses to | There are some courses that do not have enough class hours. (I.
the program (n=5) 9)

Discussion-based, real In schools, more real life, real student problems, school
learning environments/ | problems, discussion with students, decision-making and
situations should be evaluation processes should be experienced by prospective
created. (n=2) teachers. (1. 4)

Opinions on | Assigning qualified and | In our department, it is clearly seen that there is a need for
the quality of | expert instructors in the | qualified professors who are educated abroad and who have
instructors field to the program postgraduate education in our field. This is important for us to
(n=4) break the traditional education system. (1.7)

According to Table 9, it can be seen that the majority of the lecturers' opinions
about the curriculum in terms of increasing the quality of primary school teacher
training are «Giving the necessary importance to the practical courses» (n=12), and
fewer of them are «Conducting the teaching practice course meticulously/increasing
the course hours» (n=6), Some of them emphasized that «unnecessary courses should
be removed from the program and more useful courses should be added to the
program» (n=5), and a very small number of them emphasized that «real learning
environments/situations based on discussion should be created» (n=2).

Within the scope of the quality of the instructors, it was found that 4 instructors
emphasized foreign education and field experts and stated that «qualified and expert
instructors in the field should be assigned to the program».

Discussion

As aresult of the research, it was revealed that most prospective teachers preferred
the department of primary school teaching willingly. Numbers of prospective teachers
who prefer the department because they like working with children is quite high. This



finding of the study does not coincide with the findings of Aydogmus & Yildiz [11]
that prospective teacher came to the department of primary school teaching reluctantly;
they preferred the department for reasons such as family pressure, not getting enough
points to be placed in other departments, the desire to study in their hometown, and the
lack of appointment problems. Main finding of the research is that prospective teachers
believe that the practical teaching of the courses contributes more to them. The other
important results of the study is that the teaching practice course should be carried out
meticulously and seriously. These results of the study coincide with the results of many
studies [12] in which the teaching practice course was found useful and functional. In
this study, there were also opinions that there were too many courses in the program
that would not contribute to the field, the number of field knowledge courses was
insufficient, and the distribution of general culture, field knowledge and teaching
professional knowledge course hours was disproportionate.

There are many studies in the literature that support these results of the research
[13].

As a result of the research, it was revealed that most of the prospective teachers
believed the lecturers teaching their courses had sufficient equipment and
qualifications.

In support of this, most of the prospective teachers consider the teacher education
they receive as «adequate» or «partially adequate». Although these two situations are
consistent in themselves, they do not coincide with the results of the related research
in the literature [14].

Another aim of the study was to reveal the opinions of the lecturers on improving
the quality of primary school teacher training.

For this purpose, firstly, it was tried to determine the perceptions of the lecturers
about what kind of characteristics the ideal primary school teacher and prospective
primary school teacher should have.

Based on the opinion of the lecturers, the ideal classroom teacher and prospective
teacher

- could communicate effectively,

- who loves children and knows them,

- patient, with deep knowledge of the program,

- who loves his profession,

- The view that there should be an individual who considers primary school
teaching as his primary goal has emerged.

According to the instructors, unlike the prospective teachers, the education given
in the department is insufficient to train the ideal primary school teacher.

Since there are not enough specialized instructors in the field of primary teaching
program, prospective teachers cannot get enough efficiency from the lecturers who
teach the courses. This is expressed as the need for instructors specialized in the field
of primary school teaching.

According to the opinions of the instructors, the irregularities in the course content
are some of the issues that need to be intervened first in primary school teaching. In
this context, the following issues were evaluated in accordance with the literature [15].



- It was emphasized by the instructors as well as the prospective teachers that the
courses taught in the primary school teaching program did not contribute to the
prospective teachers sufficiently.

- It was stated that theoretical and practical courses related to the teaching
profession were not sufficient.

- According to the opinions of the instructors, the number of unnecessary courses
in the program is too high and instead useful and qualified courses should be included
in the program.

- It is seen that the number of applied course hours in the primary school teaching
program is low and more emphasis should be given to these courses.

Conclusion

The results of the research firstly reveal the necessity of reorganizing the content
of primary teaching curricula. Both instructors and pre-service teachers stated that the
existing courses should be directly related to the field. At the same time, it is also
important to increase the number and quality of courses that require practice. It is
considered important to reorganize the theoretical and practical courses in a balanced
and harmonious way.

Again, the results of the research emphasize the importance of teaching courses
by experts in the field of classroom teaching. The fact that faculty members from
different fields teach classroom education courses can be considered as an important
obstacle to specialization in the field.

In addition, presenting the teacher candidate profile suitable for the requirements
of the classroom teaching profession to the students during their preference periods can
be considered as an important study. In this way, the candidates will be given the
opportunity to compare their own characteristics with the professional characteristics
in the choice of profession, and this will pave the way for them to make the right
choices.
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BACTAYbIUI CBIHBIII MYTAJIIMJIEPIH JAAPJIAY CAITACBIH
APTTBIPY: IIEPCIIEKTUBAJIBI M¥TAJIIMJAEP MEH
OKBITY IBLIAPIBIH KO3KAPACTAPBI - KA3AKCTAH MBICAJIBIH/IA
*[Munren I'.L, [Munren I1.2, Kypan6aesa A3
123K 0xka Axmet Slcaym aTbIHAaFbl XalbIKapalbIK Ka3aK-TYPiK yHHMBEPCHUTETI,
Typxkicran, Kazakcran

Anaarna. Ilemarorukanslk OimiM  engepaid OuriM  Oepy KyHelepiH >KaHApTyda >KoHE
HBIFAlTY]a MaHbB3ABI poa aTkapanbl. COHABIKTAH OJ MYFaNiMAEPIiH camachlH apTTHIPyFa JKOHE
OKBITY camachlH KamMTamachl3 eTyre OarbITTalFaH 3epTTeyjeple MaHbI3Abl Mceyere aniHaiJibl.
Bacraysln MekTenrTe OKBITY cananap OoO#bIHINA 12, KapbIM-KaThIHAC TYPFBICBIHAH Ja Oacka
MO3UIIMSIIA )KOHE OACTaYBIII CHIHBI MYFAIIMJICPIH 1PIKTEY KOHE aspiay MpolecTepine THICTI Ha3ap
aynapy KakeT Aen aiTeuianbl. by skarmail «bacTayblll CHIHBIT MYFaliMiH Kalail naiblHIayra
Oomaner?» xoHe «bacTaypIll CBIHBITT MYFAIMJIEPIH Jaspiiay camachlH apTTHIPY YIIIH HE icTeyre
Oomanpl?» ereH cayangap OOWBIHIIA OWIaHyFa UTepMeneli. byn cypakrapasiH skayaOblH Oi1iM
Oepy Kyi#eciHnaeri 6apiablK MEKeMeJIep MEH agaMjap i3ecTipye kKoHe KapacTeipyaa. bimim 6epy
OpTANBIFBIHAAFBl alaMAApAbIH MYFaTIMIEpAl Aaspiay Typajbl MiKIpiH TYCIHIIpY MyFailimaepni
Jasipyiay IpOLIECIHIH carmachlH apTThIPYFa bIKMA eTel aen OommkaHaasl. COHIBIKTAH OYJI 3€pPTTEYIiH
MakcaTbl OoJylaliaKk MyFajgiMzaep MEH OacTaybllll CBIHBINI MYFaliMICpPiHIH OacTayblll CHIHBII
MYFaJIIMJIEpIH Jaspiiay camachblH apTThIPyFa KAaTBICTHI MIKIpJAEPIH aMKbIHAAY OOJBINT TaObLIAIIbI.
Ocpiran 06aiIaHBICTHI KeJIeci CypaKTapFa ayar ajlblHAbl: 0acTaybIll ChIHBIIT MYFaIMACPIH Haspiay
camacelH aptTeipy yuriH, (1) Bomamrak myramimaepaid mikipaepi kanmai? (2) OKBITYIIbLIAPIBIH
mikipi Kaugaii? KolblmraH MiHAETTEpre colKec 3epTTeyle Camaibl 3epTTey OMiCi KOJIaHBUIIBL.
Momnimertep Koka Axmer Slccaym aThiHmarbl XaldbIKapaJIblK Ka3aK-TYPIK YHHBEPCUTETIHIC



OacTaybIlll MEKTENTE OKBITY OarjapiamMachiHa KaObUIIaHFaH 25 OojalraKk MyFajliMMEH, COHJIal-aK
aTanraH (QaKyJIbTeTTe XKYMBIC icTeiTiH 10 OKBITYIIBIMEH KYPri3iireH cyxoar 6apbIChIHIA KUHAIJIBL.
Cyx0aTThlH KapThlaail KypbUIbIMAAdFaH (OpMachl apKbUIBl J>KHHAIFAH MOJIMETTEpAl Taljay
KOHTEHT-TaJJIay OMiCi apKbUIbI OaFaiaH bl 3epPTTEy HOTHKENEpl KOPCETKeH IEH, €H KUl Ke3eCeTiH
TaKBIPBII - TUICTI OKY YKOCTIAPBIHIAFbl TEOPHUSIIBIK KYPCTap/AblH CAaHBIH KOOCUTY jkK0HE KOJIAaHOAITbI
KypCTapblH CaHbIH KOOCUTY KaXXeTTiir1.

Tipek ce3aep: binim 6epy, Mmyramim naibpiHaay, OacTayblll CHIHBINITA O151iM Oepy, OoJarmak
MyFaniMzaep, Oomamak OacTaybllll CHIHBII MYyFamiMaepi, OacTayblll CBHIHBIT MyFaliMIEpPiHIH
OUTIKTUIITIH apTTHIPY, OaCTAaYBIII CHIHBIN Carnachl, Ka3aKCTaHIBIK Kenc

MOBBIIIEHUE KAYECTBA IIOJATIOTOBKH YUUTEJEN
HAYAJIBHOM IIKOJIBI: B3IJISI bl IEPCIIEKTUBHBIX
YUUTEJIENA U IPENNOJIABATEJIEHN - HA IPUMEPE
KA3AXCTAHA

*TIunten I'.L, Iunren 1.2, Kypan6aesa A2
“1.23Mex TyHApOAHBIN Ka3aXCKO-TYPELKUI YHUBEPCUTET MMEHH X0/Ka AXMe/a
ScaBu, Typkectan, Kazaxcran

AnHotanus. [lemarormdyeckoe oOpa3oBaHHE WrpaeT BAXHYIO pPOJIb B OOHOBIECHUU H
YKpEIIeHHu 00pa3oBaTelbHBIX CHCTeM cTpaH. [lo3ToMy OHO CTajllo Ba)XXHBIM BOIIPOCOM B
WCCJICIOBAHMIX, HAIPABJICHHBIX HA TOBBHIINICHWE KAauecTBAa ydWTelNed M oOecredyeHue KadecTBa
NIPENoIaBaHusl. YTBEPKAACTCS, YTO MPENOJaBaHWE B HAYaIbHOM IIKOJIE HAXOAUTCS B HHOM
MOJIOKEHUHU KaK C TOYKU 3peHHs 00JacTeid, Tak U ¢ TOYKU 3PEHUS OTHOIICHUH, U YTO HEOOXOIMUMO
YAETATH T0JDKHOE BHUMaHUE TMpolieccaM 0TOOpa U MOJATOTOBKU YUUTeNel HavyalbHOW MIKOJIBL. JTa
CUTYyaIlUsl 3aCTaBJISIET 33 {yMaThCsl HaJl TAKUMHU BOIIpocaMi, Kak «Kak MOXHO MOJTOTOBUTh YUUTEIS
Ha4aJIbHOW IIKOJBI?» U «UTO MOXHO clenaTh Ul MOBBINIEHUS KA4eCTBA MOJATOTOBKH YUYUTENEH
HAYaJTIbHOW MIKOMBI?». OTBETHI HA 3THU BOMPOCHI UIIYT U OOJAYMBIBAIOT BCE YUPEXKICHHUS U JIIOIU B
cucteme obpazoBanus. [Ipennonaraercs, 4To BhIICHEHHWE MHEHHUS JIIOJIEH, HAXOIAUINXCSA B LIEHTPE
o0pa3oBaHus, O MOJATOTOBKE yduTened OyaeT crnocoOCTBOBATH MOBBIIMIEHUIO KayecTBa Ipolecca
NOATOTOBKK yuuTened. 1103ToMy Lienbro TaHHOrO HCCIeAOBaHUS SIBISETCS BBIACHEHHE MHEHMM
OyIoymux yduTeled W TperojaBareieil HadallbHOM MIKOJBl OTHOCHTEIHHO TMOBBIIICHUS KAa4eCTBa
MOJTOTOBKU yUUTEJIeH HadallbHOM IKOJIbL. B CBA3M ¢ 3TUM ObUIM MOJIyY€HbI OTBETHI Ha CIEIYIOIINE
BOMPOCHI: J[7151 MOBBIIIICHHS KauecTBa MOATOTOBKH YUUTeNel HadanbHO# 1ikodsr; (1) KakoBbl MHEHUS
Oynymux yuutenei? (2) KakoBo mHeHHEe mpenojaBareneii? B cCOOTBETCTBUHM C MOCTAaBICHHBIMH
3a/ladyaMH B UCCIIEIOBAaHUU OBLI MCIIOJIB30BaH METOJ KAYeCTBEHHOTO MccienoBanus. JlanHbIe ObUTH
coOpaHbl B XOJiI¢ HMHTEPBHIO, MPOBEACHHBIX C 25 OyAYIIMMU YYUTEISIMH, 3a4UCICHHBIMH Ha
nporpaMmy TMpernojaBaHvs B HayaldbHOM 1IKoJie B MeXIyHapOJIHOM Ka3aXCKO-TYpPELKOM
yHUBepcuTeTe UMeHn Xomku Axmera fccayu, a Takxke ¢ 10 npenogaBarensiMu, paboOTarOIIMMH B
yKa3aHHOM (akynbTeTe. AHANM3 JaHHBIX, COOpPAHHBIX C MOMOIIBIO TOIYCTPYKTYPUPOBAHHOM
(GbOpMBI HTHTEPBBIO, OIICHUBAJICS C TTIOMOIIBIO METOIa KOHTEHT-aHan3a. Pe3ybTaTel cclieI0BaHus
MOKA3bIBAIOT, YTO HanOOJIee YacTO BCTPEUAIOIICHCS TEMOU SBISETCS HEOOXOAMMOCTh YBEITUYCHHUS
KOJIMYECTBA TEOPETHUECKUX KYPCOB B COOTBETCTBYIOIIEM YU€OHOM IJIaHE U YBEIIMUCHHUE KOJTMYECTBA
MPUKJIIATHBIX KYPCOB.

Kurouesble ciioBa: ObpazoBaHue, NOJArOTOBKA yUuTeNeH, 00pa3oBaHNe B HaUaIbHOW IIKOJIE,
Oynymue y4uTens, OyAyllue y4uTels HadalbHOW IIKOJBI, MOJATOTOBKA YUYUTENeH HadaabHOU
IIKOJIbI, KaY€CTBO HA4aJIbHOM IIKOJIbI, Ka3zaxcTaHckuil ciy4dait
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