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Abstract. The article introduces the concept of didactic potential in the context of studying
the communicative competence of students of Humanities universities. Purposeful and systematic
use of the didactic potential of methods, forms and means of control and evaluation plays a
significant role in the formation and development of students’ communicative competence. The
didactic principle of practical solution of a communicative problem is the use of various forms of
active and interactive learning. In addition, the author considers the need for a more complete use
of the didactic potential as an inseparable combination of methods, tools, and forms of learning in
the study of the communicative competence of students of Humanities universities. Also, the
possibilities of the emerging new communicative paradigm of education, the methodological
foundations of communicative education, its content and principles. The article substantiates
communicative education as adequate to the needs of modern society.
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Almost until the end of the twentieth century, the student as a subject of the
educational process was studied by psychology, and pedagogy and,in particular,
what is especially important, didactics studied and identified learning patterns,
operating only with external means in relation to the subjectof learning.

Modern didactics, implementing the tasks of state policy in the fieldof
higher professional education, is actively developing a competence-based approach.
With the transition to new General education standards of higher education, one of
the urgent tasks of practical pedagogy is “creating didactic and psychological
conditions in which a participant in the educational processcan show not only
intellectual and cognitive activity, but also a personal social position, their
individuality, which allows them to Express themselves as a subject of learning” [1].

New guidelines require comprehensive research of students ©* communicative
competence based on the didactic principle. Modern higher school pedagogy
considers communicative competence from different points of view, within the
framework of different approaches, and most authors understand this phenomenon
as a set of communication abilities and skills, focusing on speech skills and the
ability to persuade. At the same time, rapid changes in modern society determine
the importance of such elementsof a student’s communicative competence as the
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ability to identify, search, exchange, and transmit information through various
channels. For a University graduate, the ability to effectively interact in the
professional sphere and the meaningful use of communication techniques are very
important.

The most important components of the communicative competence of
students of Humanities universities should include a set of interrelated knowledge,
skills, activities that allow you to establish and maintain thenecessary contacts
with other people, achieve mutual understanding, determinethe situation and the
subject of communication. From the point of view of didactics, the definition of O.
V.’s communicative competence seems to be the most accurate. Klimova as “a
meaningful generalization of theoretical and practical knowledge in the field of
communication, presented in the form of concepts, principles, meaning-forming
provisions and situations necessary forsuccessful speech interaction” [2].

Based on the provisions put forward in the works Of V. I. Baydenko,

M. V. Dolgikh, I. A. Zimnaya, E. F. Zeer, O. F. Korobkova, N. V. Kuzmina,

A. K. Markova, O. I. Matyash, L. M. Mitina, Yu. g. Tatur, A.V. Khutorsky, the
following components of communicative competence can be distinguished:

* motivational: the need to communicate and exchange information, thedesire
for success, mutual understanding;

* cognitive: a set of knowledge from the field of communication psychology,
thinking processes, rhetoric, style and culture of speech, knowledge of business
communication standards;

* personal: empathy, sociability, tolerance;

*activity-based: the ability to Express their thoughts, public speech skills,
knowledge of modern technologies for searching, displaying and transmitting
information.

Effective formation and successful development of the communicative
competence of students of Humanities universities requires the implementationin
practice of these components in their relationship. This task determines thepriorities
In the choice and nature of the application of various methods, formsand means,
pedagogical techniques in the learning process.

Clarifying and structuring the concept of communicative competence allowed
us to identify a system of pedagogical conditions that contribute to the successful
formation of this parameter. As A. A. Kalyuzhny notes, such goals of higher
education as “organization of the educational process, methods of control and
evaluation, adequacy of knowledge control, etc., are secondaryto the goals of
knowledge transfer, skills formation and socialization of the individual” [3].

In the context of this problem, one of the most relevant areas of pedagogical
and educational work at the University should be the purposeful formation and
development of students * communicative competence as a fundamental professional
and personal quality of a specialist. In modern conditions, communicative
competence is considered as a personal complex resource necessary for building



effective communication in a certain range ofsituations of interpersonal interaction
[4].

The structure of communicative competence includes cognitive (social
intelligence, socio-psychological knowledge and reflexive-perceptual abilities),
emotional (social attitudes, the system of personal relationships) andconative (skills
and abilities) components. The formation of competence in communication makes
it relevant to address a number of personal parameters of students. First of all, we are
talking about developing students ‘ qualities suchas openness, sociability, empathy,
tolerance, positive social and ethno-culturalidentity, and the ability to work in a
“team”. Speaking about the timeliness of communicative training of a specialist, it
makes sense to talk not so much aboutthe list of special subjects necessary for this,
but in the direction of finding effective ways (forms, methods) of organizing and
building the educational process. In General, it is advisable to combine work on
the developmentof students ¢ communicative abilities with the formation of their
cognitive, intellectual, moral and humanistic, creative and socio-cultural qualities.
To dothis, it is necessary to introduce a “cross-cutting” communication component
in all training courses and in the social life of students. This is due to thefact
that within the framework of this discipline, the tasks of deepening the General
inculturation/socialization of the student, forming his humanistic worldview,
developing intellectual and creative abilities, and General culture are carried out. All
these components are interrelated in the structure of the individual and the
development of one of them increases the level of formationof others. To help them
realize the uniqueness and value of each culture, to promote the study of their native
culture in a variety of connections with all of humanity; - the principle of
communication involves creating conditions for the interpenetration of educational
and communication activities. This will allow, firstly, to actively include the student
in the process of developing their communication skills; secondly, in the future, to
transfer the acquired experience of business (educational) interaction to professional
activities. In the context of personal-oriented humanistic education, the following
can be noted as conditions that contribute to the successful implementation of the
process of communicative training of students: - taking into account and usingthe
individual characteristics and capabilities of students; - active involvementof the
student in the process of developing their communication skills; - co- creation of
the teacher and student as the leading type of educational interactions and
relationships; - Dialogic interaction of subjects of the educational process; -creative
atmosphere in the process of communication; - organization of students ‘work in a
“team”, in a situation of collective co-creation. In all these processes, the
communicative activity of the teacher itself is of particular importance, which is
based on building interpersonal interaction and relationships with students,
establishing psychological contact with the group, with each student,as well as
managing communication in the process of joint activities on the basis of
cooperation and equal partnership.



The main didactic means of solving a communicative problem is the activation
of students * communicative activity in order to acquire the necessaryexperience of
business communication in various communicative situations. Various forms and
methods of active and interactive learning allow students to stimulate their
communicative activity. Speaking about active learning, firstof all, they mean new
(modern) forms, methods and means of learning, called active: problem lectures
(dialogical relations between students and teachers are implemented), seminars,
discussions, business games, research work of students, and others.

Interactive learning in pedagogy is understood as a way of learning carried out
in the forms of joint activity of students: when all participants in the educational
process interact with each other, exchange information, jointly solveproblems, model
situations, evaluate the actions of fellow students and their ownbehavior, and plunge
into the real atmosphere of business cooperation [5].

The main reference point in higher professional education is didacticsas a
field of pedagogical knowledge,which “offers an understanding of the essence and
laws of learning, principles and approaches, a system of methodsand means of
implementing the task” [6]. The pedagogical skills of a high school teacher largely
depend on their knowledge in the field of didactics andtheir creative application.
Understanding the didactic in the communicative competence helps the teacher to
see the relationship of factors that determine the process and results of learning, to
choose the most effective methods, forms and means of forming, developing and
evaluating competencies. In the modern system of personality-oriented higher
education, the didactic principlebecomes a regulatory framework for the formation of
a system of competencies, including communicative ones.

Modern pedagogy defines the hierarchy of these concepts as follows.
Didactics is a “General theory of learning, considering the whole set ofproblems,
goals, content, forms and methods of teaching and learning, and teaching tools” [7].

Since there are two parties involved in the research process-the teacher and
the student-each method should be considered from the point of view of the
teacher’s activity, the students © activity and their interaction.

The teacher’s activity is regulated by the didactic structure of research, which
consists of three stages that act as three generalized didactic tasks: updating basic
knowledge and key skills; forming new knowledge and skills; applying knowledge,
forming skills and abilities. These problems are solved tovarying degrees by different
research methods.

In an interactive study, the student actively develops the content of
communicative competence in interaction with the educational environment,
acquires new experience in a real communicative situation related to hisfuture
professional activity. Develop skills of mutual understanding, empathy, and
tolerance for communication partners. If the research is conducted in a microgroup,
students gain experience of communication and interaction in a small group, “value-
oriented unity of the group” and skills of flexible change of communicative role



depending on the situation are formed, and skills of “analysis and self-analysis in
the process of group reflection are developed... ability to resolve conflicts, ability to
compromise” [1].

Students  activities are largely independent (i.e. independent of the teacher),
which allows us to evaluate their communication skills, ability to workin a team,
ability to listen and persuade, and other elements of communicative competence.

The didactic potential of this type of research for the “teacher - group” system
Is provided by the informal organization of the educational process, thepresentation
of a communicative situation in various dimensions, as well as the expansion of
interpersonal interaction beyond educational situations.

The following tools can be used in the study of communicative competence:

* rating model that determines the level of development of key elementsof
competence-knowledge, skills;

* monitoring model that provides for creating a portfolio of achievements;

discussion;

* creating various types of texts: essays, answers to questions, public
speech, term papers and theses;

presentation;

* situational and behavioral tests;

* tests of information processing efficiency;

*  personal questionnaires, sets of standardized questionnaires with closed-
type questions;

* interview (strategic interview) with an open discussion of weaknessesand
strengths and defending your point of view;

- Observation;

. survey.

Based on the above, all the listed forms and means used in the course of
research have their own characteristics and their own didactic potential. Thus, during
discussions, interviews, and methods with elements of an oral survey, oral speech is
trained, and the skills of information exchange and persuasion of the interlocutor are
developed both on the verbal and non-verbal levels. Written works provide more
opportunities to assess the quality of language proficiency, its norms, the level of
development of monologue speech, etc. Term papers and theses demonstrate the
skills of working with information, the ability to receive it, structure it, and the
knowledge of scientific and business style of speech.

Active and interactive research methods and forms contribute to the
development of communication competence of future specialists in the Humanities,
increase students ° interest in their future professional field, allowthem to feel the
communicative situation, develop and test possible strategies for their own actions.
Working on the tasks set by the research, students improvetheir language skills, work
in an atmosphere of cooperation, learn to select, sort and analyze information,
conduct a discussion and defend their point of view. Therefore, active forms of



research on the communicative competence of students of Humanities universities
have a much greater didactic potential than passive ones.
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KOMMYHUKATHUBTIK KY3BIPETTIJIIKTEI'T IUJAKTUKA
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AngaTtma. Makanajga TyMaHHUTApJbIK JKOFapbl OKY OpPBIHIApbl  CTYACHTTEPiHIH
KOMMYHUKAQTHUBTIK  KY3BIPETTUIINH  3€pTTeYy  KOHTEKCTIHAE  JIUIAKTUKAIBIK  OJIeyeT
TYKBIpBIMIaMachkl eHri3iiesl. bakpuiay, Oaranay omicTepiHiH, HbICAHIAPHI MEH KYpaJlJapbIHBIH
JIMIAKTUKAJIBIK QJICYCTIH MAKCATThl JKOHE KYHesl MmaiaiaHy OKYIIbUIAPpAbIH KOMMYHHUKATUBTIK
KY3BIPETTUIINH KaJIBINTACTHIPY MEH JaMbITyJAa MaHbBI3Ibl peJI aTKapaabl. KoMMyHHKaTHBTI
MOCeJIeHI MPAKTUKAIBIK IIENTyAiH JUJAKTAKAIBIK TMPUHIUII-OCIICEHII KoHE HWHTEPAKTUBTI
OKBITYIIBIH opTypii ¢dopmanapbiH Konjnany. COHbIMEH KaTap, T'YMaHHUTApibIK >KOFapbl OKY
OPBIHJIAPHI CTYICHTTEPIHIH KOMMYHUKATUBTIK KY3bIPETTUIIrH 3epTTeY/e AUIAKTUKAIIBIK SJIeYeTT1
OKBITY QJIICTEPIHIH, KypaJJapbIlHbIH, HBICAHIAPBIHBIH aKbIpaMac YilleciMi peTiHlle HEeFYpIbIM
TOJIBIK TMailanaHy KaKeTTUIri Typaibl Mmacene KapacTeipeuiyna. Conpaii-ak OutiM OepyniH
KaJbIITAChIN KEJe JKaTKaH JKaHa KOMMYHUKATUBTIK TapaJurMachbiHbIH MYMKIHIIKTEPI,
KOMMYHUKATHUBTIK YHBIMIACTBIPBUIFAH OUTIM Oepy/liH dicCHaMasbIK HeT13/1epi, OHBIH Ma3MYHbBIMEH
KaruzgaTTapsl. Heri3zmeneni KOMMYHHMKAaTUBTIK OiuiM Oepy Oapabap cypaHbIC Kazipri3aMaHFbI
KOFaM.

Tipex ce3aep: Ky3bIpETTUIIK TOCUI, JMJAKTUKAIBIK oJeyeT, KOMMYHUKATHBTIK
KY3BIPETTLTIK, KY3bIpeTTep/i Oaranay oJicTepi.
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AnHOTanus. B crathe BBOAMUTCS MOHSATHE TUIAKTUYECKOrO MOTEHIIMANIA B KOHTEKCTE
HCCIIEIOBAaHUA KOMMYHMKATUBHOM  KOMIIETCHIIMM  CTYACHTOB  T'YMAHHUTApHBIX  BY30B.
LlenenanpaBi€HHOE M CHCTEMATHYECKOE  MCIOJB30BAHUE JUJAKTUYECKOTO  MOTEHUIHAJIA
METOJIOB, (POpPM HCPEINCTB KOHTPOJIS, OIEHKHA UTPACT 3HAUYUTEIBHYIO POJIb B (POPMHUPOBAHUH U
pa3BUTUM KOMMYHHUKAaTMBHOM KOMIIETEHUMM ydamuxcs. JUAAKTUYECKUM  MPUHIIMIIOM
MIPAKTUYECKOTO PEIICHUS KOMMYHUKATUBHOM 3a/1a4M SIBJISICTCS UCTIOJB30BAaHUE PA3IMIHBIX (OpM
AKTUBHOTO M WHTEpPaKTUBHOTO oOyueHus. Kpome »sToro, paccmarpuBaercs BOIPOC O
HEOOXOoaUMOCTH  0o0Jiee TOJIHOTO  MCIOJIb30BaHHUS  JUJIAKTHMUYECKOTO  TOTEHIHala  Kak
HEPa3phIBHOTO COEIUHEHUS METOJOB, CpeACTB, ¢opM oOOydyeHHUss B  HCCIECIOBAHHUU
KOMMYHUKATUBHOM KOMIIETEHIIMM CTYAEHTOB TYMaHHMTapHbBIX BY30B. TakKe BO3MOXHOCTH
dbopmupyromeics HOBOW KOMMYHUKATHMBHOM TMapagurMbl 0Opa30BaHUs, METOJOJOTHYECKUE
OCHOBaHHUS KOMMYHUKATHUBHO OPraHW30BAHHOTO O0pa30BaHUs, €r0 COJCP>KaHUE U MPUHITUIIBL.
OO60CHOBBIBaeTCSI KOMMYHUKAaTUBHOE 00pa3oBaHHE Kak aJeKBaTHOE 3ampocaM COBPEMEHHOTO
oOmiecTBa.

KinwueBble c¢jioBa: KOMIETEHTHOCTHBIA TMOAXOJ, JUJAKTUYECKUN  MOTEHIHUAI,
KOMMYHUKATUBHAsl KOMIIETEHIINS, METObI OLIEHKH KOMITETCHIINH.
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