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Abstract. Foreign language acquisition extends beyond linguistic competence, offering
students access to additional knowledge in subjects like geography, history, and literature.
Integrating language learning with other disciplines enables students to use a foreign language as
a tool to enhance their understanding of various subjects. This case study illustrates the
implementation of Al-based tools in the teaching culture alongside foreign language instruction
which aims to impart a foundational critical thinking understanding of the host country's culture.
While it shares some similarities with acculturation, the distinction lies in the fact that foreign
language learners retain their identity as native speakers of their own culture while enriching their
background knowledge with elements from the culture of the language being studied. This process
transforms learners into carriers of global culture and enhances their appreciation for their cultural
heritage. This article spotlights the revolutionary impact of Al tools in English language education.
Al-driven generators have the possibility of transcription and editing capabilities and enhance
listening and speaking skills by offering detailed feedback. It discusses how Al-based instruments
seamlessly integrate into various learning environments, be in-person or remote, offering
personalized guidance for students. The article emphasizes the app's collaborative features,
promoting engagement and peer learning, ultimately propelling language education into a new era.

Keywords: intercultural competence, critical thinking, skills, Al-based tools, culture,
heritage, environment, abilities

Basic Provisions

Intercultural communication involves a comprehensive understanding
between individuals engaged in interaction who belong to different national cultures.
Even when people share the same language, mutual understanding is not always
guaranteed, often due to cultural differences [1]. In everyday communication,
aspects such as conversation models, cultural stereotypes, value orientations, and
cultural symbols become crucial in intercultural interactions [2,3].

The development of intercultural competence, an integral part of
communicative competence, is a result of gaining insights into the culture of the
language being studied and acquiring intercultural communication skills [4].
Creating conditions for learning intercultural communication, enhancing motivation
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to study foreign languages, and instilling the foundations of intercultural
communicative competence are particularly important challenges. Fostering Al-
based generators in the educational process is identified as an effective means for
Kazakhstani students to achieve foreign language communication skills at an
intercultural level within the curriculum.

Every society possesses a unique national culture reflected in its language.
Language mastery involves linguistic skills and an understanding of the cultural
values embedded in the language [5]. Language serves as the custodian of culture,
transmitting societal traditions, rituals, and customs to succeeding generations.

Certain linguistic and cultural phenomena are so distinctive that they can be
comprehensively explored without the need for comparison with other cultural and
linguistic communities [6]. Teachers play a vital role in preparing country-specific
information tailored to the student's nationality, training goals, language proficiency,
and interests. The reliance on the national culture of the learners becomes a
fundamental principle in the field of comparative linguistics. comprehensively
explored without the need for comparison with other cultural and linguistic
communities.

Introduction

In addition, principles for classroom teachers when it comes to suggesting
specific activities and methods for teaching culture in second or foreign language
classes, efforts have been made to assist teachers in addressing cultural issues
appropriately and effectively. Brown (2007) outlined four guidelines for cultural
considerations [7].

Teachers possess pathetic in their interactions with students regarding cultural
matters, recognizing that a student's cultural identity is deeply rooted in emotions.
This includes understanding behaviors, expectations, power dynamics, family and
peer relationships, tolerance for ambiguity, openness to new ideas, attitudes towards
one's own culture and the culture of a second language, and views on individualism
versus collectivism [8]. Teachers also consider language conventions such as
politeness, formalities, and other socio-pragmatic factors. Language instructors need
to be aware of the cultural connotations and nuances in both English and the native
language of their students, using them appropriately and with sensitivity in their
teaching.

Peterson and Coltrane (2003) proposed the culture instruction approach
without emphasizing the importance of presenting cultural information in a
nonjudgmental manner that avoids placing a value judgment on distinctions between
students' culture and the culture being explored in the classroom. They highlighted
that linguistic competence alone is insufficient for language learners to be truly
proficient; learners must grasp that language use must align with culturally
appropriate behaviors for effective communication. The authors suggested that,
rather than implicitly teaching culture through linguistic forms, teachers can
explicitly highlight the cultural features reflected in the language being learned [9).

Brown and Eisterhold (2004) described the classical model of culture shock
as a U-shaped curve of five stages:



1. The honeymoon stage

2. The stage of disintegration

3. The reintegration stage

4. The stage of autonomy

5. The stage of interdependence [9].

To explain in more detail what each stage means, Brown and Eisterhold stated
that in the first stage, the honeymoon stage, the differences observed in the new
culture are exciting and attractive. The second stage, disintegration, is a period of
frustration and helplessness. During this period, the new culture seems
overwhelming, and the reaction of the newcomer is usually depression or
withdrawal. At the stage of reintegration, culture seems to be a problem, and the
newcomer takes a defensive position, rather than reacting. A beginner at the stage
of autonomy has an idea of culture, and his or her opinions are balanced, objective,
and relatively positive [11]. Finally, some people reach the stage of interdependence
when they adopt a new identity as a bicultural or multicultural personality.

So, this classroom is organized as an opportunity to educate students about
diverse cultures and convey that no single culture is superior to another. In situations
where cultural differences emerge, teachers guide students in appreciating and
celebrating diversity [12]. In learning English as a second language, where students
represent various cultures within the same class, teachers should strive to create a
model of openness, tolerance, and respect.

Nowadays Artificial Intelligence (Al) due to the swift development of
technology and globalization is evident in the educational environment. The
implementation of Al-based tools in ELT provides the integration of a theoretical
grounding with practical activities most effectively.

Theodosis Karageorgakis, in his article, emphasizes the significance of Al for
Generation Alpha, the generation born after 2010. He describes how Al will
profoundly impact their lives, like how previous generations experienced
technological advancements. Al is poised to enhance efficiency, healthcare, and
safety, making it an essential part of Generation Alpha's future. Al will provide
personalized support and blur the boundaries between the physical and digital
worlds, creating a tangible digital future for this young generation. Karageorgakis's
insights highlight why Al matters in shaping the future of Generation Alpha.

Al-based tools are not just tools, they are interactive companions,
transforming the way we absorb and comprehend spoken English.

Our era is marked by technological innovation and a growing need for
personalized and effective language learning, educators are increasingly turning to
artificial intelligence solutions to enrich the English language learning experience.
One such groundbreaking tool that has captured the attention of language instructors
and learners alike is the Al apps Descript, MagicSchool, Mentimeter, etc.

The positive perceptions of the effectiveness of innovative technologies in
facilitating language improvement underscore its potential as a valuable instrument
for language and intercultural education.

It is important to consider the curricular demands in terms of content when
selecting Al-based tools. In addition, it is vital to focus on the learner group and their



readiness, interests, and learning profiles. Factors such as the learners’ age, their
level of proficiency, abilities, and background knowledge should also be considered.
Additionally, tools are ideally meaningful to learners in that they can relate the plot
to their life experiences, emotions, and expectations. Moreover, activities have a
beneficial and lasting effect on the learners’ development of communicative and
intercultural competencies. This best is achieved if a task is chosen that is enjoyable
and thematically motivating to learners. Selecting a suitable Al-based generator for
a class is a very individual process. To stay up to date, it is important to engage
students with multimodal texts that help them develop vital multimodal literacy
skills using Al-based applications such as Mentimeter, MagicSchool, Gimkit,
Quizalize, edpuzzle, etc. These innovative tools help create engaging and effective
presentations, and quizzes in no time, saving precious teachers’ energy.

To further this discussion, the outline of task examples illustrates how Al-
based tools are integrated into practice.

Materials and Methods

Participants

The participants of this study consisted of 50 students from two parallel
University groups. The students were 4" year course. The subject was “Critical
thinking skills”. The selection of participants from different environments and
cultures ensured the reliability and accuracy of the results.

The participants in each class were divided into two groups: experimental and
control. The number of students was equal, and their academic performance also was
the same.

Instruments

A lesson plan was developed for teaching English using a communicative-
intercultural approach. The lesson was divided into three phases according to
Scheme 1.

Introducing key vocabulary and task

Cultural review - discussion background and cultural
information for comparing cultures

Performing post-reading activities such as writing and speech
exercises

Scheme 1 — Lesson modelling



In the first stage, when learning the language, students were provided with a
task “Your friends want to visit Florida to explore the Kennedy Space Center, relax
at Miami Beach, and have fun at Walt Disney World. However, Florida’s wildlife
includes sharks in the water as well crocodiles and snakes on land, so visitors should
be cautious all the time, which may be considered as a drawback” along with a list
of vocabulary items with cultural meanings.

In the second stage, cultural review, using any of the following Al-based
generators (Mentimeter, MagicSchool, Gimkit, Quizalize, edpuzzle, Descript)
discuss the advantages and disadvantages of this trip, select images of these places
of interest, create a presentation or poster, and practice collaborative task.

Learners engaged in pronunciation exercises using Descript's voice
recognition technology. The student practiced speaking and recording sentences
from dialogues focusing on clear pronunciation. Immediate feedback from Descript
guided students in improving their articulation, fluency, and pronunciation.

Interactive exercises within Al-based tools included shadowing (repeating
spoken sentences), gap-filling activities, and role-play scenarios. The students
enjoyed the role-play exercises to act out everyday conversational situations,
enhancing their practical language skills.

Throughout the experiment, students were engaged in self-assessment. They
listened to their initial recordings and compared them to more recent ones, noting
improvements in pronunciation, fluency, and comprehension. Self-assessment
served as motivation for learners, reinforcing the sense of achievement and the path
toward language proficiency.

In the third stage, when considering enrichment issues, the class discussed
them by focusing on intercultural challenges and all aspects of cultural awareness.
The students were then asked to perform post-reading activities such as writing an
email to inform everyone at the university about the decision and the chosen
location. As the tutor, Descript, MagicSchool also proved to be an invaluable tool
in the creation of tailored learning materials. The application facilitated the
development of suitable video films and audio explanations to clarify complex
topics. It streamlined the process of producing engaging and instructive content,
benefiting the overall teaching approach.

Data Collection Procedures

The case study was divided into two stages.

Each stage was performed as follows. In the first week, students of the
experimental and control groups were asked to take a preliminary test for critical
thinking skills. Students in the experimental group were taught using lesson plans
based on a communicative-intercultural approach. Students in the control group
were taught using the traditional method which referred to the teacher-led approach
consisting of the teacher's one-sided discourse and the passive reaction of the
students. In addition, the teacher focused only on the elements of a learning culture
for the development of the English language.

After 10 weeks, students in both groups were asked to take a performance test,
a test for critical thinking skills, and questionnaires to study their attitude to learning
culture in the development of a second language.



Data Analysis

An achievement test was developed to compare the literature knowledge of
students in the experimental group with those in the control group before and after
the experiment.

We implemented as an assessment criterion a set of critical thinking skills
tests. This set has also been developed to measure five levels of critical thinking
skills: 1) understanding; 2) analyzing arguments, statements, or evidence; 3)
drawing conclusions using inductive or deductive reasoning; 4) judging or
evaluating; and 5) making decisions or solving problems.

Finally, a set of questionnaires was prepared for the students of the
experimental and control groups to study the attitude of students to learning culture
when learning English. It included 15 points and was divided into three parts:
opinions, feelings, and propensity for action. The reliability and usability of the
product were determined during the pilot phase study.

Discussion and Results

The data of the achievement test and the critical thinking skills test were
evaluated.

At the beginning of the case study, we calculated each learner's score and then
divided it by the total number of learners. The experimental group’s achievement
was 77, and the achievement of the control group was 75.

The same calculation was done at the end of the study. The experimental
group’s achievement was 89, and the result of the control group was unchanged.

The following results were demonstrated in Scheme 2.

Indicators of the results of the control and experimental
groups
95
90

85

80

75 —

70

65 : :
Before the experiment After the experiment

= Control group 75 77
Experimental group 77 89



Scheme 2 — The results of the case study

Learners were also asked questions that reflected their interests, ways of
obtaining information about the culture of the language being studied, experience in
communicating with representatives of other cultures, and difficulties in
communicating with them. Some questions involved expressing their own opinions
and requiring additional comments.

This component increased by 12%, this indicates that the control stage
learners productively performed various tasks that contribute to the formation of
certain skills.

As a result of comparing post-experimental and pre-experimental
indicators, it can be concluded that the experimental work effectively contributed to
the formation of the quality of knowledge and students’ cognitive activity.

Conclusion

Researchers hold different positions regarding the relationship between
language and culture. It appears insufficient to comprehend one facet without
considering the other when seeking a comprehensive understanding of a particular
community. Consequently, acquiring proficiency in a language necessitates an
exploration of its associated culture, and conversely. In the context of instructing
second and foreign languages, a sole focus on linguistic mastery, devoid of
cultivating a profound understanding of the target culture, may result in an
asymmetry in students' knowledge. Hence, while students may attain a high level of
linguistic competence, their cultural competence in the studied language might not
be proportionate.

The integration of Al-based tools plays a pivotal role in the dynamic
interaction between teacher and student, particularly in the realm of foreign language
education. The utilization of multimedia elements such as images, graphics, and
musical animations proves crucial in conveying a foreign language. Elements like
shapes, tools, palettes, design, linguistic nuances, and artistic expressions exemplify
the diverse components employed in this approach. The amalgamation of these
elements enriches the learning experience and contributes to a holistic understanding
of a foreign language. This approach has been observed to engage all senses,
enhance cognitive abilities, stimulate analytical thinking, foster visual perception,
and establish the groundwork for the comprehensive assimilation of instructional
context.

This case study highlights the incorporation of information technology in the
classroom setting that creates an immersive and natural learning environment. It not
only furnishes practical examples of conversation but also cultivates and enhances
students' critical thinking skills.
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Anparna. llleren TuUTiH MEHTrepy JWHTBUCTUKAIBIK KY31PETTUIIK MICHOCPIHEH IIBIFHIIL,
CTYJEHTTepre reorpadusi, Tapux xKoHe d/IEONET CUIKTHI ToHAep OOMBIHIIIA KOCBIMINIA OLTIM amyFa
MYMKiHAIK Oepemi. Tinm yiipeHyal 6acka MOHIEPMEH WHTETpamusiay CTyACHTTepre IeTes TiTiH
OpTYPIIi MAHAEPAl TYCIHYAIH Kypallbl peTiH/Ie naiiananyra MyMKiHIiK Oepeni. by Taxipubenik
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MBICQJI OYBIN >KaTKaH €JJIIH MOACHHETI Typajbl Iprefi ChIHA OWJIayIbl TYCIHYre OaFbITTaFaH
IIETEJI TUTIH OKBITYMEH KaTap OKbITY MOJICHUETIH/IE KacaH bl MHTEIUIEKT HET131HAeT1 Kypasiaap bl
eHrizyai kepceteni. OHBIH aKKyJIbTYpalUsIMeH KeHOip YKCaCThIKTaphl Oap Oosica na, meTen TUTiH
yiipeHyIisiep ana TUliHAE COMNCHTIH TyIFanap peTinae e3/epiHiH 6acTanksl MoieHU OiTiMAepiH
cakTar, OKbITI )KaTKaH TiJ1 MOJICHUETIHIH dJIEMEHTTepiMeH OaitbiTanbl. by yaepic yiipenymrinep/ai
ahaHJBIK MOIEHHUETTIH TachIMalJaylIblIapblHa aWHAIABIPAIbl JKOHE OJapAblH MOICHU
MypaslapblHa JETeH TYCIHIKTI apTThIpansl. byn makana skacaHIIbl MHTEIUIEKT KYpaslJapbIHBIH
aFBUIIIBIH TUTIH OKBITYIaFbl PEBOJIIONUSITBIK dCEPiH KopceTei. XKacaH bl MHTEIIEKT OacKapaThiH
TeHEePaTOPJIAPIbIH TPAHCKPHUIIIHSIIAY )KOHE OHJICY MYMKIHIIKTEp1 Oap jkKoHE erKel-Ter ke Kkepi
OaillaHbIC YCHIHY apKbUIBI TBHIHJAY JKOHE Ceiliey NarabUiapblH jkakcapranbl. On kacaHIbl
WHTEJUICKT HETI31HAeT] KYpaaaapIbIH OpTYPJIl OKYy OpTajapblHa Kajlaid Y3MIKCi3 KipIKTIPUICTIHIH,
JKEKe HeMece KalllbIKTaH OOJIyBbIH, CTYIEHTTEepre >KeKe HYCKAayJbl YCHIHATHIHBIH TAJIKbLIANIbI.
Makanana GarmapiaManblH OIpJIeCKeH MYMKIHIIKTepiHEe Oaca Hazap ayJapbUiajibl, ojap e3apa
OpeKeTTeCy 1l KOHE CTYACHTTEPAl OKBITY bl BIHTAJIAHABIPAIbI, CAbII KeNTeH e, TU OUTIMIH XKaHa
JOyipre KEeTeIeH/Ii.
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AHHoTanus. OBlaJeHNEe NHOCTPAHHBIM SI3BIKOM BBIXOAMT 332 PAMKH JIMHTBHCTUYECKOU
KOMIIETEHIIWY, ITpeJIarasl y4alumMcsi JOCTYII K JOIIOIHUTENbHBIM 3HAHUAM I10 TAKUM IIPEIMETaM,
Kak reorpadus, ucropus u iuteparypa. MHTerpanus nzydeHus a3bka ¢ ApyruMyu AUCHUIUIMHAMU
MIO3BOJISICT YYalllMMCSl HCIIOIb30BAaTh WHOCTPAHHBIN SA3BIK KaK WHCTPYMEHT I YJIy4IIEHUs
IOHMMAHHS PA3JINYHBIX MPEIMETOB. DTOT NMPAKTUYECKUM IPHUMEP WIUIIOCTPUPYET BHEIPECHHE
WHCTPYMEHTOB Ha OCHOBE MCKYCCTBEHHOI'O MHTEIIEKTAa B KyJIbTYpYy IIPEIOJAaBAaHUs Hapsay C
00y4eHHEM HMHOCTPAHHOMY S3bIKY, LIEIbI0 KOTOPOTO SIBJIAETCS NPUBUTHE (PYHIAMEHTAIBLHOTO
KPUTHYECKOIO0 MBIIIJIEHUS, MOHUMAaHUSA KyJbTypbl NPUHUMAIOUICH CTpaHbl. XOTS OH HMeEET
HEKOTOpPOE CXOJCTBO C AKKYJbTypalUeH, pa3iudue 3aKJII0YaeTcss B TOM, 4YTO H3y4YaroIlue
MHOCTPAaHHBIA S3bIK COXPAHSIOT CBOIO HJCHTUYHOCTh Kak HOCUTeNell cBoeil coOcTBeHHOU
KYJITYpBl, OZIHOBPEMEHHO o0oraias CBou 0a30Bble 3HAHUS 3JIEMEHTAMH KYyJIbTYpbl H3y4aeMOro
SA3bIKA. DTOT MPOIIECC MPEBPAIIACT yYAIIUXCs B HOCUTENEH II100aJbHON KyJIbTYphl ¥ MOBBIIIACT
UX TIOHMMaHHUE CBOETO KyJIbTYPHOrO Hacienus. B 3Tol craTbe OCBEIAETCs PEBOJIOLMOHHOE
BIMSIHUE MHCTPYMEHTOB HCKYCCTBEHHOT'O HHTEJUIEKTa Ha OOpa30BaHME AHIJIMICKOTO S3bIKa.
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["eHepaTopsl, yIpaBisieMble HCKYCCTBEHHBIM HHTEIZICKTOM, HMEIOT BO3MOKHOCTD TPAHCKPHUIIITHH
U PENAKTUPOBAHUSA, a TAK)KE YJIYYINAIOT HABBIKM CIyLIAaHUS U Pa3rOBOPHOM pedH, Ipeziaras
0 ApOoOHYI0 00paTHYIO CBsI3b. B HEM 00CyKIaeTcs, Kak HHCTPYMEHTHI Ha OCHOBE HCKYCCTBEHHOTO
MHTEJUIEKTA JIETKO MHTETPUPYIOTCS B pa3IMYHbIE Cpeabl 00yUeHHUs, KaK OUYHbIE, TaK U YAaJCHHBIE,
npejyiaras ydaiuMcsl HHIMBHAyalIbHOE PYKOBOJCTBO. B cTaThe MOAUEPKHBAIOTCS (DYHKIIHH
NPUJIOKEHUsT Ui COBMECTHOH pPabOThI, CHOCOOCTBYIOLIME B3aUMOACHUCTBUIO M B3aUMHOMY
00yUYCHHIO, YTO B KOHEYHOM HUTOTE IMPOJBUTACT SI3BIKOBOE 00Pa30BaHUE B HOBYIO 3DYy.

KuroueBble cji0Ba: MEXKYJIbTypHasi KOMIIETEHIUS, KPUTUYECKOE MBIIIJIEHUE, HaBBIKH,
HHCTPYMEHTBI HMCKYCCTBEHHOTO HWHTEIUIEKTa, KYyJIbTypa, Hacleaue, OKpysKaiolas cpeaa,
CIIOCOOHOCTH



