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Abstract. The improvement of the teaching quality is crucially important for the nation that
strives for the economic prosperity and social stability. Taking into consideration of this point of
view, the article considers the significance of certain professional qualities of university teachers in
accordance with students' perception of the quality of learning. The aim of the research was to study
the students’ opinion about the role of teacher's qualities in improving the quality of student learning.
The methodological part contains the main results of the students' survey conducted at the
International University of Tourism and Hospitality in the city of Turkestan, Kazakhstan. The survey
conducted among students revealed differences in the answers of respondents depending on the level
of academic performance and gender identity. The article also presents the results of the analysis of
international publications on the role of teacher's professional qualities in the learning process and
students' perception of the teaching process, which revealed the dependence on gender identity. Thus,
the results of the study indicate the importance of customizing the teaching parameters by teachers
according to the portability and individuality of each learner. The data analysis of this study and
subsequent findings have implications for teaching in higher education institutions.
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Introduction

An increasing number of researches on improvement of quality of higher
education teachers show that the modernization of the university systems and applying
the innovative methods in preparing the competitive and high-quality students is in
great demand. While the developed countries education system is heavily focused on
the quality of teachers by providing the financial and pedagogical conditions, the
higher education systems in RK seem to lag behind the counterparts, that is the reform
or modernization is very slow. This research treats teacher quality as a measurable
capacity of teacher in contributing to the achievement of student, rather than teacher
attributes or credentials that are brought to the classroom by the teachers, paying
attention to the position that the quality of teacher ought to be comprehended of as
particular to the framework in which a teacher is educating. An increasing number of
studies confirm that highly qualified teachers contribute to improving student academic
performance. In fact, it seems that it is teachers who play a key role in education and
have the greatest impact on student achievement.

Teacher quality has been assumed in a variety of ways over time as teachers serve
as role models in the teaching space. Teacher quality has been identified with personal
traits such as high moral personality and intellectual interest [1]. With regards to the
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quality teacher, educational organizations such as the interstate New Teacher
Assessment and Support Consortium (INTASC) and the National Board for
Professional Teaching Standards (NBPTS) claim that teachers ought to comprehend
the process through which the student learn and improve, and show commitment to
fostering students learning. Should have profound knowledge of the discipline they
teach and possess the ability to impart the knowledge to students in such a way that
students can interview them [2].

Some people may agree with the comprehensive teaching standards above, but
there is significant disagreement about how teachers can demonstrate their proficiency
in applying them. Moreover, while the quality of the teacher can be considered as an
indisputable characteristic, it is quite possible that the teacher who is extremely
efficient in one situation could be ineffective in another. This study goes on later to
discuss which characteristics seem to predict teacher quality. The way students notice
the teaching and learning environment greatly impacts their emotions, thoughts, and
actions during academic activities. This kind of perceptions can significantly affect
their learning outcomes. For instance, both Biggs, J. and Mooney, M. [3], [4] underline
the importance of various learning conditions, including how students view their
teachers, the methods used in teaching, the assessment strategies, and the structure of
the curriculum.

Some researches in this area suggests that a qualified teacher should not be
completely limited by scientific competencies, but should have the ability to learn,
motivate and communicate with his students. Pedagogical studies emphasize the
importance of teachers effectively clarifying and communicating information to
enhance students' understanding of course material. Equally important is the teacher’s
role in motivating students by strengthening essential motivation, promoting self-
regulation in their learning, and encouraging the development of strategies that involve
critical thinking, leading to deeper, more lasting retention of knowledge. [5].

Furthermore, several studies point to the socio-emotional dimension of teaching,
stressing the consequence of teachers forming a sense of closeness with students
through purposeful discussions [6]. According to several research, bright or gifted
students might do much better when they are in an environment that supports their
professional development. Heller and Viek claim that it is difficult to select relevant,
personalized support measures without fully understanding the impact of contextual
factors, such as the role of teachers in the talent advancement process. [7]. Kudarova
N.A. highlights the enhancement of teacher quality in universities, which plays a key
role in the development of human capital and is an essential factor in expanding student
enrollment. Moreover, education is increasingly recognized as a vital element in
improving the overall quality of human life. In general, the potential of students will
dynamically develop within the educational community and this actively helps students
to increase their capital and improve their competencies [8].

The works of a number of researchers on gender stereotypes and their influence
describe that learners depending on gender (men and women) may favor different
professional qualities of teachers due to differences in approaches to learning. For
example: women often value emotional connection and a supportive environment more



than men because it is related to their tendency towards collectivism and empathy. men
may focus more on the competence and ability of instructors to structure and transfer
knowledge, which is related to their outcome orientation. Women tend to be
collectivistic and empathic while men are result oriented. This is supported by studies
on gender differences in cognitive and interpersonal approaches to learning in labor
Meece, J. L. and Crawford, M. [9].

Women may be more likely to emphasize qualities such as emotional support or
motivation, as these aspects are traditionally associated with feminine roles. Men, in
contrast, may place more emphasis on professionalism and competence, which are
associated with masculine traits. Stereotypes that associate emotional support with
femininity and competence with masculinity are discussed in research Eagle, A. H. and
Wood, W. [10]. Research shows that women tend to perceive and value emotional
connection as the basis for successful interactions. Men may perceive motivation
differently, seeing it as the result of personal initiative rather than teacher interaction.
Gender differences in socialization affect students' perceptions. For example, women
are taught from childhood to be more emotionally and interpersonally oriented,
whereas men are trained to solve problems independently, which affects their learning
priorities [11].

Materials and methods

To estimate the performance of higher education institutions, it is essential to use
a range of information sources, such as statistical data and expert surveys. Though, it
IS important to acknowledge that statistics may not always fully take the qualitative
dimensions of the issue being examined, and expert surveys can be influenced by
personal biases. Regardless of these challenges, the collected data can help identify
issues within the university's educational environment and influence the demand for its
services. Public access to the results of such assessments is crucial for ensuring
transparent and objective oversight of the institution’s activities. Estimation research
can be presented in various formats, including reports, summaries, or informational
statements, which provide details on the university’s academic and research efforts, its
students and faculty, infrastructure, and achievements related to strategic objectives. In
relation to a market economy, there has been an important rise in the number of higher
education institutions, increasing competition within the educational sector.

The educational process in modern universities is a complex multifaceted activity.
It includes not only the transfer of knowledge, but also the tasks of education and social
adaptation of students. A teacher should have not only deep knowledge in his field, but
also skills in organizing the educational process, as well as be able to communicate
effectively with young people, which requires him to have high competence in the field
of pedagogy and psychology. The teacher plays a key role in establishing positive
relationships with the audience and creating an atmosphere for productive learning. To
improve the quality of education, it is important to analyze the educational process and
establish effective interaction between teachers and students. This is possible only if
such relations are based on psychological and pedagogical principles and norms.
Interactive communication methods, such as regular surveys, tests and questionnaires,



help to evaluate the teacher's work, identify problems in learning and interaction and
develop measures to correct them. Surveys allow students to express their opinions
more openly and suggest improvements, which contributes to improving the quality of
the educational process.

To assess the students' opinion about the role of teacher qualities in improving the
quality of teaching, we conducted a survey of students online, in an open form, through
the Survio platform (https://www.survio.com/survey/d/DIB6WIF509H5P8BTY).
The survey covered 100 students of different courses: students of 3 groups of the first
year, and students of 3 groups of the second year (1st year - 56 students, 2nd year - 44
students) were surveyed. Out of 100 students, 72 were female students and 28 were
male students. According to the level of academic performance, out of 100 students -
19 students study on “excellent”, 67 students on “good”, 14 students on “satisfactory”.
Students’ performance is evaluated within the Bologna Process - the grading system is
based on a percentage scale or points, which are then converted to a generally accepted
rating: 90-100%: Excellent (A-, A); 70-89%: Good (C+, B-, B, B+); 50-69%:
Satisfactory (D, D+, C-, C); Less than 50%: Unsatisfactory (FX/F).

Students were asked the key question - “Which of the professional qualities in
teachers in your opinion affect the quality of teaching?”. Three answer options were
offered: Which qualities do you believe are important for a teacher to possess in order
to be a high-quality teacher?

The following were the available answers:

1. Sentimental and emotional connection.

2. Motivational.

3. Knowledgeable and the capacity to impart knowledge.

Results and Discussion

The purpose of this study was to determine which of the categories of teacher
quality indicators most attract students. The analysis of the questionnaire results in the
structure of students’ gender showed that female students give more preference to
emotional connection - 36 answers - 50%, motivation - 20 students (28.8%), and to a
lesser extent value knowledgeable and ability to impart knowledge - 16 students
(22.2%) (Picture 1).

And at the same time, male learners value competence (knowledgeable) to a
greater extent - 17 students (61%), with less emphasis on motivation - 7 students (25%)
and emotional connection - 4 students (14%) (Picture 1).
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Picture 1 - Distribution of preference for professional qualities of teachers
depending on students' gender identity

Picture 2 shows the ratio of surveyed students depending on the level of academic
performance. The largest number of respondents are students with “Good” academic
performance - 67 students (67%), while a smaller proportion of students have
“Satisfactory” grades - 14 students. There are 19 students with “Excellent” grades.
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Picture 2 - Structure of respondents by grade level

Out of 19 students who are “Excellent” 4 (21%) chose “Sentimental and
emotional connection”, 5 (26.3%) chose “Motivational”, 10 (52.7%) students chose the
option “Knowledgeable and the capacity to impart knowledge” (Picture 3).

It was found that students with excellent academic performance are more likely
to choose instructor competence because they value instructors who structure the
material effectively and inspire high achievement. It is important for them that the
teacher is a professional who is able to explain complex topics.
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Picture 3 - Distribution of preferences of students who study for “Excellent”

As can be seen in Picture 4, out of 67 students who learn well (Good), 25 (37.3%)
students chose “Sentimental and emotional connection”, 22 (32.8%) students chose
“Motivational” and 20 (29.9%) students chose the option “Knowledgeable and the
capacity to impart knowledge”.

This group of students demonstrates a more balanced approach to the selection of
professional qualities of teachers. Support in the learning process is important to them.
They emphasize emotional connection as it helps to keep interest in learning, and they
value motivation and competence equally.
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Picture 4 - Distribution of preferences of students who study for “Good”

Out of 14 students who are performing satisfactorily, 7 (50%) students chose
“Sentimental and emotional connection”, 5 (35.7%) students chose “Motivational” and
2 (14.3%) students chose “Knowledgeable and the capacity to impart knowledge”
(Picture 5).



Students with satisfactory academic performance are more inclined to choose
emotional connection as they need support and understanding from teachers.
Motivation is important for them as an external stimulus to learning, while competence
IS in the background due to difficulties in learning the material.
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Picture 4 - Distribution of preferences of students who study for “Satisfactory”

The discussion of these results confirms that the emotional connection and
motivation of instructors play an important role in shaping students' academic
engagement. This is in line with the findings of Paris & Turner and Martens & Witt,
who emphasize the key role of the instructor in creating conditions for developing
students' interest and engagement [12], [13].

According to theoretical assumptions, teacher motivation includes criteria such as
stimulating interest, using a variety of strategies, and helping students overcome
difficulties. Emotional connection is formed through openness, accessibility, and the
ability to take into account individual characteristics of students. Although
professional competence of teachers for good and satisfactory students (in-depth
knowledge and pedagogical skills) remains an important component, it is perceived by
students as less important compared to motivation and emotional engagement. This
finding is consistent with Savery, J.R., Duffy, T.M. and Skinner, E.A. researches,
emphasizing the role of the instructor as an organizer of students' active participation
in the educational process [14].

Conclusion

Since the survey was conducted with the indication of full name, each student,
answering the questions, could give a true assessment without hiding their attitude to
the qualities of teachers.

The analysis of the results of the questionnaire of students in the structure of
gender affiliation confirmed the conclusions of the works of a number of scientists who
found that women often value emotional connection and supportive environment more
than men, because it is associated with their tendency to collectivism and empathy. In



this paper, it is found that female learners have a greater preference for emotional
connection with 36 responses - 50%.

61% of male learners value the competence of the teacher to a greater extent,
which also confirms the researchers' data that men may focus more on the competence
and ability of teachers to structure and transfer knowledge, which is related to their
orientation to the result.

The analysis of students' answers depending on the level of academic performance
revealed that students with “excellent” academic performance more often choose
competence of teachers, as they value teachers who effectively structure the material
and inspire to achieve high results. While for students with “satisfactory” performance,
emotional connection is important, i.e. they are more in need of support and
understanding from instructors. For students with “good” academic performance all
three investigated qualities of a teacher are important: support in the learning process
is important for them, they emphasize emotional connection as it helps to keep their
interest in learning, and they value motivation and competence equally.

It may be possible to develop methodological recommendations on methods and
individual approaches to teaching depending on gender and grade level when
conducting further questionnaires with the inclusion of questions related to specific
pedagogical and personal qualities of the teacher.
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CTYAEHTTEPAIH OKY CAITIACBIH APTTBIPY JIAFBI
OKbITYHIBIHBIH KOCIBU KY3bIPETTIJIIT'THIH POJII
“Torwiz0aes J1.0.}, [Taitsymaes E.H.2, Tyraecea A.A.3
“LZX anpIKapasbIK TypU3M JKOHE MEWMAaHIOCTHIK YHUBEPCHTETI, TypKicTaH,
Kazakcran
SAxmer Scayn ynusepeureri, Typkicran, Kazakcran

AHaaTna. DKOHOMHKAIIBIK OPKEHICY MEH JJICYMETTIK TYPaKThUIBIKKA YMTBUIFaH €1 YIIiH
OKBITY CallachlH apTTHIPYy ©T€ MaHbI3IbI. OCBI KO3KAPaCThI €CKEPEe OTHIPHII, MAKAIA (A CTYACHTTEP IIH
OKBITY camachl Typajbl TYCIHIKTEpIHE COMKEC YHHMBEPCHTET OKBITYIIBUIAPBIHBIH KEUOIp KociOm
KAaCHUETTEpiHIH MAaHBI3JbUIBIFB KapacThIPbUIAAbl. 3epTTEY/iH MaKcaThl — CTyAEHTTEpAIH OuliM
camachlH apTTHIPYJaFbl OKBITYIIBI KACUETTEPIHIH POl Typalibl CTYJACHTTEP/IIH MIKIPJIEPIH 3epTTey.
Onicremenik Oemimae TypkicTaH KajlachblHAAa OpHATACKaH XalbIKapajblK TYypU3M IKOHE
MEHMaHJIOCTBIK YHUBEPCUTETIHIE CTYACHTTEp apachlHAa S>KYPTi3UIreH cayallHaMaHBbIH HETI3Ti
HoTKenepi  Oepuiren.  CTyAeHTTep  apachlHIA  OKYPri3UITeH  cayajqHama  HOTHXKeJepi
PECTIOHACHTTEPIIH JKayanTapblHIa OKY YJrepiMi JCHreil MeH JKbIHBICBIHA OalIaHBICTHI
allBIpMAIIBUTBIKTApPAbIH 0ap €KEeHIH aHBIKTaAbl. Makamaga COHBIMEH KaTap OKBITY TpOIIeCiHJIe
OKBITYIIBIHBIH KOCIOM KaCHUETTEPIHIH peJl JKOHE CTYICHTTEPIiH TeHIEPNIK OailaHbICKa KaThICThI
OKBITY TIPOIECIH KaObUIAayhl Typanbl XalbIKapalblK JKapUsUIAHBIMAApPFAa Tajjay HOTIKeIepi
kentipiared. Ochutaiiima, 3epTTey HOTIDKENEpl OKBITYIIBIIAPABIH OKY MapaMmeTpiepiH opoip
CTYACHTTIH KaXETTUIr MEH JapaliblfblHAa COMKEC PEeTTEeyAIH MaHBI3AbUIBIFBIH Kepcereni. Ochl
3epTTEYAIH JEpPEeKTepiH Tajjay oHE OJaH KEHIHT1 TYXBIPhIMAApP J>KOFapbl OKY OpBIHAApbIHIA
OKBITYFa dCep eTe/i.

Tipek ce31ep: OKBITYIIBI, CTYJISHTTEP, YHHUBEPCUTET, KY3BIPETTLIiK, OUTiIM Oepy, KociOm
KacHUEeTTEP, IMOLIMOHAIIBIK OalIaHbIC, BIKIAT

POJIb IPO®ECCUOHAJBHOM KOMIIETEHTHOCTH
INPEIIOJABATEJIA B IIOBBIINEHUU KAYECTBA OBYUEHUS
CTYJIEHTOB
“Torus6aes JI.A.L, Maiizynnaes E.H.2, Tyraesa A.A.3
“L2MexmyHapOaHBIM YHUBEPCHTET TypU3Ma U rOCTENpUUMCTBa, TypKecTaH,
Kasaxcran
3Vuusepcurer Axmena Scasu, Typkecran, Kazaxcran,

AHHoTanus. [ToBpIIcHNE KauecTBa NMPENOJAaBaHU UMEET PEIIAOIIEEe 3HAYCHUE NI HALUH,
CTpeMsIILEHCs K AKOHOMHUYECKOMY TMPOIBETAaHUIO M COLMAIbHOW cTabwibHOCTH. [IpuHUMas Bo
BHUMAaHUE  BBIIIECKAa3aHHOE, B  CTAaTb€ pPacCMaTpUBACTCA  3HAYUMOCTb  OIPEIEICHHBIX
npodecCHOHATBHBIX KaueCTB MpernojaBareiell By3a B COOTBETCTBUHU C BOCIIPUATHEM O0YyYarOIUXCs
KagecTBa 00ydeHus. Llenblo uccnenoBanus sIBUJIOCh U3yUYEHHE MHEHUS CTYJEHTOB O POJIM KaueCTB
IPEro/IaBaTess B MOBBIIICHUN KauecTBa 00yUeHHs CTYyIeHTOB. MeTo00rnyecKast 4acTh COACPIKUT



OCHOBHBIE  pPE€3YJIbTaThI AHKETHUPOBAaHUS CTYJEHTOB, IIPOBEACHHOIO B MeXAyHApOAHOM
YHUBEpPCUTETE TypHU3Ma U rocTenpuuMcTBa B ropojsie Typkecran, Kazaxcran. Onpoc, npoBeIeHHbII
CpelIM CTYJEHTOB, BBIABWJI pA3JIM4YMUsl OTBETOB PECHOHJECHTOB B 3aBUCUMOCTH OT YPOBHS
YCIIEBAEMOCTH U T€HJIEPHOU NMPUHAJIKHOCTU. B cTaThe Tak»ke mpe/iCTaBlIeHbl pe3yJbTaThl aHAIU3a
MEXIyHApOAHBIX MyOJIMKAMi O PO MPOPEeCcCCHOHANBHBIX KAaueCTB IMPErojaBaTelis B Mpoliecce
00y4YeHHUs U BOCIIPUATUHU CTYJIEHTaAMH TpoIlecca MPernojaBaHusl, KOTOPbIE BBISIBUIA 3aBUCUMOCTD OT
TeHIepHON MpUHAUIeKHOCTU. TakuM 00pa3oMm, pe3yIbTaThl HCCIEI0BAHUS YKAa3bIBAIOT HA BAXKHOCTD
HACTPaWBaHUs MapamMeTpoB OOYUYEHHUS NPENOAaBaTEISIMH B COOTBETCTBHUU C IMOPTEOHOCTHIO H
WHAUBUAYAIbHOCTBIO K&XJIOro oOydaromierocs. AHalu3 JaHHBIX 53TOTO HCCIENOBaHUS U
MOCIIEAYIOIME BBIBOIBI UMEIOT TIOCIEACTBHS JIJIs PENOIaBaHUS B BBICIIUX YYCOHBIX 3aBEICHUSX.

KuroueBble ci1oBa: mpenoaBaTelib, CTYACHTbI, YHUBEPCUTET, KOMIIETEHTHOCTh, 00pa30BaHuUE,
npodeccuoHaNbHbIE KaueCTBa, SMOIIMOHATLHAS CBSI3b, BIUSHUE
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