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Abstract. This article is devoted to the study of the use of media technologies for the formation
of foreign language mediacommunicative competence of a bachelor’s degree journalist. The term
“media technologies” was defined and its history was presented in the article. The concepts “foreign
language communicative competence” and “foreign language mediacommunicative competence”
were defined and described. The subcompetences of foreign language mediacommunicative
competence of a bachelor’s degree journalist were presented and described. The relevance of using
media technologies for the formation of foreign language mediacommunicative competence of a
bachelor’s degree journalist was explained. The set of exercises for the formation of foreign language
mediacommunicative competence of a bachelor’s degree journalist was illustrated. The process of
organizing the experiment related to the study was described. The outcomes of the conducted
experiment were analyzed. The purpose of the research is to study the essence of using media
technologies for the formation of foreign language mediacommunicative competence of a bachelor’s
degree journalist. The novelty of the research is that the results of the research will be used in teaching
bachelor degree journalists and in advanced courses for foreign language teachers. The theoretical
significance of the study is that the theoretical provisions and conclusions gained during the study
will assist to contribute to methods of teaching bachelor’s degree journalists. The outcomes of the
study can be used as a theoretical basis for the further consideration of the problem. The practical
significance of the work is that the results of the study can be utilized in the practical work of the
university, in the system of training and refreshment training of teaching staff working with future
journalists. The study enables readers to use the proposed set of exercises when forming the foreign
language mediacommunicative competence of a bachelor’s degree journalist.
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Introduction

To date, the educational process in higher educational institutions is significantly
improved via the use of media technologies, which modernize the educational process,
and competences acquired by students remain functional and applicable in their future
work. Although the media technologies are used in the training of various specialists,
for certain professions, these tools are especially essential for the professions, requiring
work with community, for example, the profession of a journalist.

Obviously, the increasingly relevant use of electronic sources and tools dictates a
constant need for improvement in this area, keeping up with advances in the digital
world. In this context, it is of paramount importance that the future journalists acquire
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competences that would enable them to apply media technologies and communicate
using them, therefore it is crucial to develop their mediacommunicatiive competence.

Due to the intensive development of media technologies, this area requires
constant development in order to prepare competitive specialists. In the modern world,
a foreign language plays an important role, since by means of them specialists are
capable of receiving information all over the world, therefore it is significant to teach
future journalists a foreign language, which causes the need to form foreign language
mediacommunicative competence of future journalists.

Undoubtedly, the profession of a journalist has changed significantly in recent
years. It is possible to identify different trends that led to the above changes. First of
all, journalists are now resorting more to technical solutions, such as blogging or video
editing. Secondly, today journalists not only produce content, they conduct monitoring,
collect citizens’ opinions from social networks, and scrutinize material in various
sources such as the Internet as well as books, then edit and present it as well. It is
therefore future journalists are obliged to be capable of using media technologies.

Media technologies, according to I.V. Fotieva, are based on the simultaneous use
of various means of presenting information and based on the use of a set of methods,
techniques for collecting, accumulating, processing and transmitting audiovisual,
graphic, text information within the framework of interactive user interaction with an
information system that implements the capabilities of a multimedia language
environment [1, p.130]. A.A. Zhurin highlights that the use of media technologies
started in the middle of the twentieth century, but it was called media education. The
world's first media education curriculum was developed by the famous Canadian
scientist Marshall McLuhan in 1959 for 11th grade students in Toronto schools [2,
p.30]. I.V. Chelysheva adds that until this time, there was no holistic concept and
system of media education. until the end of the 50s of the 20th century, education was
based on the material of cinema, the press, television, radio and so on existed in the
form of autonomous directions and programs [3, p.157]. Currently, due to the
development of media, the use of media technologies is a well-developed area.

As regards the advantages of this technology, it can combine text, sound, video
and graphics in a computer system. As a result, information is presented in such a way
that a person perceives it with several senses at once, not sequentially, but in parallel.
It should be noted that it is the parallel presentation of audio and video information, as
well as quick access and interactive possibilities for working with it, that predetermine
qualitatively new opportunities for increasing the effectiveness of teaching a foreign
language to journalist students when forming their foreign language
mediacommunicative competence.

W.Westera reckons that the active use of media technologies in the process of
teaching creates the following advantages for the student:

1. It promotes multiple repetitions during the preparatory exercises;

2. It allows you to form and improve all four types of speech activity, both
in isolation from each other and in parallel in the process of performing one task;



3. It provides the opportunity to independently improve knowledge, skills
and abilities with continuous and objective automated control;

4. It maximizes the possibility of using electronic dictionary reference books
[4, p.22].

Demonstrating video materials is an essential part of using media technologies in
teaching process. According to Man Ching Esther Chan and Dan Jazby, the availability
of video materials has transformed the way classroom research and teacher
professional development are being conducted and video records allow fine-grained
analysis of complex classroom interactions, through replaying the recording and
examining the interactions from multiple dimensions or perspectives [5, p.78]. Jennifer
Richards et.al claim that teachers can create and share videos from their own
classrooms, engage in peer discussion, and watch and discuss videos in addition to this
[6, p.54]. Due to aforementioned findings, we believe that the use of video within the
framework of using media technologies will be a proper assistant in teaching future
journalists since they directly work with video materials.

In order to understand the essence of foreign language mediacommunicative
competence, it is obligatory to consider the essence of foreign language communicative
competence and media literacy. N.P. Tayurskaya in her article notes that this
competence implies “the ability and real readiness to carry out foreign language
communication with native speakers, as well as introducing students to the culture of
the country of the language being studied, a better awareness of the culture of their
country, the ability to represent it in the process of communication” [7, p.43].
According to A.A. Mirolyubov this competence is a multicomponent concept and is
integrative in nature [8], while H.E. Holf defines it as the ability to effectively interact
with representatives of other cultures different from our own [9]. As regards media
literacy, P.Yelubayeva et.al define itas a set of approaches to take into consideration
language and society interaction, which goes beyond the textual analysis of
language [10, p.201]. In addition Zh.Askar and G.B.Noguzova in their article highlight
that it is essential to incorporate media literacy into foreign language classes in order
to boost language input and enhance students' comprehension [11, p.581]. N.Yu.
Khlyzova in her work claims that in a number of Russian scientific works of E.M.
Vereshchagin, V.G. Kostomarov, V.I. Narolina, V.V. Safonova, S.F. Shatilov and etc,
foreign language media communicative competence is interpreted as an integral part
of foreign language communicative competence along with its other components [12,
p.77]. However, as E.V. Vasil’yeva highlights, many Western scientists like M.Byram,
J. Corbett, Y.Wei, C. Xiao-mei state that it is crucial to integrate these two
competencies. Some Russian scientists like M.E. Elizarova, N.D. Galskova, N.V.
Yazykova are the proponents of this idea [13, p.108]. They believe that the goal of
teaching a foreign language at the present stage should be the formation of a linguistic
personality in the role of an interculural communicator or mediator of cultures. also
believes that foreign language media communicative competence is readiness and
ability of an individual for adequate intercultural interaction in the field of media
discourse based on a complex of knowledge, skills and relationships through a foreign
language [13, p.109]. Based on the above, we reckon that foreign language



mediacommunicative competence can be considered as a separate type of competence
and it can be interpreted as the ability and willingness to carry out foreign language
communication with native speakers, as well as to use media in the process of
communication with them.

In training future journalists, foreign language mediacommunicative competence
possesses a special status. It is mandatory that they a bachelor's degree journalist is able
to use the studied foreign languages in personal and professional communication, for
reading literature, working on the Internet, and be able to apply it in connection with
professional tasks. There is a strong likelihood that it will be successfully organized by
the contribution of foreign language mediacommunicative competence. We developed
the system of subcompetences of foreign language mediacommunicative competence
of a bachelor’s degree journalist (picture 1).

The subcompetences foreign language
mediacommunicative competence of a bachelor’s degree
journalist
I

S . media-
communicative socio-cultural systemized

Picture 1 - The subcompetences foreign language mediacommunicative
competence

We believe that by means of communicative subcompetence bachelor’s degree
journalists will be capable of interacting with native speakers, with the help of socio-
cultural subcompetence they will be ready to socialize with the representatives of other
societies and culture, and media-systemized subcompetence will assist them to apply
media in communication. Besides this, the successful formation of foreign language
mediacommunicative competence of a bachelor’s degree journalist should be based on
principles. We offer the modular principle, the communications independence
principle, and the principle of media individualism, which will enable separating a
complex system into more manageable components known as modules,
communicating with interlocutors and media resources independently, and using media
technologies for personal aims respectively. The didactic conditions for the formation
of foreign language mediacommunicative competence of a bachelor’s degree journalist
include: determining subcompetences of foreign language mediacommunicative
competence, reveling the principles for foreign language mediacommunicative
competence, developing a set of exercises, conducting an experiment and analyzing its
effectiveness.

Methods and materials



A.V. Fedorov [2], 1.V.Chelysheva [3], and W.Westera [4], M. Chan studied the
use of media technologies in the education process. J.Richards, [6] A.A.Mirolyubov
[8], H.E. Holf [9], N.Yu. Khlyzova [13], and E.V. Vasil’yeva [14] scrutinized the
concept of foreign language mediacommunicative competence.

The following methods were used in the research process: descriptive to describe
and define the basic concepts like “foreign language communicative competence” and
“foreign language mediacommunicative competence”, comparative to compare and
contrast the basic concepts, analysis method to analyze the results of the research,
determination of qualitative and quantitative indicators to analyze the results of the
conducted experiment.

Results

The successful formation of foreign language mediacommunicative competence
of a bachelor’s degree journalist requires the formation of each of its subcompetence.
So, in order to develop foreign language mediacommunicative competence of a
bachelor’s degree journalist, we developed a set of exercises devoted to the formation
each subcompetence of foreign language mediacommunicative competence bachelor’s
degree journalist based on modular principle. This set was developed by using several
digital educational platforms such as Hemingway, Quizland, Quizlet, DaVinci Resolve,
Animato, Google docs, Google forms, Instagram, Facebook, Twitter, YouTube, Trivia
game, and FlipGrid. The illustration of tasks is demonstrated in picture 2.

l
|
i

DaVincs Resolve, Ammoto

Picture 2 — The digital educational platforms used to develop a set of exercises

As the volume of the article does not enable us to perform the whole set of
exercises, we demonstrate some samples of task devoted to the formation of each
subcompetence. In order to develop communicative subcompetence students were
given the task dedicated to communication on the basis of communications
independence principle. Students complete this task pairs and defend their works. Once



each pair is done, they interact with each other by discussing each other’s works
(picture 3).

Logics, facts consideration and data collection
Use examples found in different online newspapers to complete this chart.
Remember, I = inform, P=persuade and E=entertain.

Article/message | Pageand | Category: I, | Why did you | Group(s) interested in the
headline section PorE use L, P, or E? article/message
Questions for discussion:

1. Discuss the results with your partner or in small groups.
2. Would people in your country be interested in reading such articles in the local

newspaper?
3. What ideas would you like to include in your local newspapers?

Picture 3 — example of the task from the set of exercises

Another task for developing this subcompetence was a speaking assignment,
devoted to discussing the position of an international correspondent. Students should
communicate sharing their opinions and proving their ideas. This task was based on
communications independence principle (picture 4).

4. SPEAKING: Cool job
Being an internationa | correspondent sounds like a cool job. Which of the following “perks” of be ing a
reporter sound most appealing or attractive to you?
1. You get to travel around the world.
2. Your friends and family see you on TV.
3. You get to see amazing things happening.
4. You meet world leaders.
5. You have the opportunity to change people’s lives with your reports.
6. The money must be good.
7. Telling people you’re an international correspondent sounds cool.
8. You cantell the world the truth about the world’s bad leaders.
9. You see history being made right in front of you.
10. You get a BBC/ CNN... T-shirt.

Picture 4 — example of the task from the set of exercises

One more task covers writing five good questions about journalism in the table.
This is a pair work. Each student should write the questions on their papers. Once they
are done, they should interview other students. This task was based on communications
independence principle as well (picture 5).



7. GROUP SURVEY: Write five GOOD questions about journalism in the table. Do this in pairs. Each
student must write the questions on his / her own paper. When you have finished, interview other
s students. Write down their answers.
STUDENT 1 STUDENT 2 STUDENT 3

QT

Q2.

Q.3.

Q.4.

Q5.

Picture 5 — example of the task from the set of exercises

In order to develop socio-cultural subcompetence students were given the task
dedicated to enable students to interact with other societies and cultures. Students were
asked to define the words. If students do not know words, they were instructed to use
dictionaries, social media or digital educational platforms to define them. This task was
based on principle of media individualism (picture 6).

Define the words. When you have finished analyzing the words, you can try to

make 10 sentences with some of the vocabulary.

Here are 10 sentences set as examples to inspire you. You can make your sentences

longer if you wish.

Bi-monthly: A bi-monthly newspaper is published twice a month.

Influential: Mainstream newspapers are influential because they often have large
audiences.

Scientific: You will read about science discoveries in scientific newspapers.
National: National newspapers cover stories of national interest.

Travel: Travel journalists are passionate about their work.

Lifestyle: Articles about lifestyle can mostly be found online.

Powerful: Powerful newspapers are often rich and influential.

Picture 6— Example of the task from the set of exercises

The next task will contribute to the development of this competence as it asks
students to elaborate at ways students can stay in touch, communicated and get
informed using several tools. On the basis of principle of media individualism, students
utilize and exemplify the use of those tools (picture 7).

7. GROUP SURVEY: Your university is trying to find out how students can stay in touch,
communicate and be kept informed. They want to know which of the following tools are the most
useful and why: Decide which are most useful. Agree on three.

e email ¢ online discussion groups
e Skype e social media sites (e.g.Facebook, Instagram, etc)
e blogs e texting

Picture 7 — Example of the task from the set of exercises



The task devoted to correct pronunciation and finding definitions of the words was
also developed for the formation of this competence, taking into consideration
communications independence principle (picture 8).

b) Pronounce the following words and word combination properly and give them definitions:

Humanitarian, nature, encouragement, Chinese, representatives, majority, budget, proposal,
requisitioning military forces, twice, health, though, to strengthen, judicial, headquarters, to
adjudicate, advisory opinion, procedure, to ensure, non-self-governing territories,

neighboyring, statute.

Picture 8 — Example of the task from the set of exercises

In order to develop media-systemized subcompetence students were given the
task devoted to use the media to for interaction. Students were asked to read the text
and demonstrate its content using the digital educational platform called Animato. The
bask was based on a principle of media individualism (picture 9).

Experimental School in California Has No Homework

Khan Lab School is bringing back the one-room mode 1 to teach young students
in Mounta in View, California. The school is a laboratory for an experime nta | kind of
learning. Silicon Valley, known for its technology companies, is also the birthplace of
the school.

Twelve-year-old Misha 1 Junaid loves the Khan Lab School’s untraditional
methods. “Whe n I wake up in the morning, I want to wake up, unlike my last school
where I want to sleep in and not goto school...”

Juna id and her sister’s reactions to the school surprise the ir parents. The girls’
father, Juna id Qurashi, told VOA: “Our children, they love going to school, to the
point that eve n if they are tired or sick or have the flu,” they will not stay home from
school. “To the point that we worry why kids come home so happy. Are they really
learning things?”

Students ages 5 to 15 atte nd the experimenta | Khan Lab School. It has no grade
levels and no homework. The students are in school from 8:30 in the morning until six
o’c lock at night. And, the school is open all year long, with small breaks here and
there.

Nine-year-old Holly Thompson enjoys going there. "You get to choose what you
learn, and it's not just a teacher hands you a worksheet and tells you what to do. You
get to set your own goa Is. You have a schedule. You go to different classes."

“Where I see the future going is somewhat revisiting the past. There’s a lot of
really good things about the one-room schoolhouse that you might have had in the rural
areas that you still have today ina lot of places where you have mixed-age
classrooms...” He said this system lets the older studentstake responsibility and help
younger students. That means the younger children get a lot of he Ip. They get the help
of the teacher and the older students.

Picture 9 — Example of the from the set of exercises

Another task for the development of this subcompetence was a reading task based on
principle of media individualism, which asks students to analyze the article writing
comments (10).



8. Reading

You are going to read an article from 2014 on Google Glass, a state-of-the-art invention that
later turned out to be a failure as a consumer product. Study the list of features and uses below
and tick the ones that are mentioned in the text.

mapping guidance
voice recognition
medical advice

live translation
appointment booking

Picture 10 — Example of the from the set of exercises

Hence, the set of exercises contains a plethora of task dedicated to the
development of each subcompetence of foreign language mediacommunicative
competence of a bachelor’s degree journalist on the basis of principles for the formation
of foreign language mediacommunicative competence, which we proposed.

Discussions

The experiment dedicated to the formation of foreign language
mediacommunicative competence of a bachelor’s degree journalist and verification of
developed set of exercises was arranged at Al-Farabi Kazakh National University and
Kazakh Ablai khan University of International Relations and World Languages. 100
sophomores of the educational program “6B03201 — Journalism” from Al-Farabi
Kazakh National University, 22 students of the educational program “6B03202 —
“International journalism” and 24 students of the educational program “6B03202 —
Connection with the community” from Kazakh Ablai khan University of International
Relations and World Languages were involved in the experiment. They were divided
into control and experimental groups. However, we had an objective to divide them
equally, so we chose 70 students out of 100 from Al-Farabi Kazakh National University
as a control group and the rest of them, more precisely 30 out of 100, were added to
the experimental group, which all students of Kazakh Ablai khan University of
International Relations and World Languages were engaged in. Overall, the
experimental group contained 76 students. In order to conduct experiment the
discipline “Professionally-oriented foreign language”, which all students from both
universities studied, was selected as a means of forming foreign language
mediacommunicative competence of a bachelor’s degree journalist. Prior to the
experiment they passed the entering test with an attempt to check their existing level
of foreign language mediacommunicative competence and in order to check the
outcomes of the experiment they took the final test. To assess the results, we produced
3 levels of the formation of foreign language mediacommunicative competence: high,
optimal, low. Students of a high level were between 85-100%, the optimal level
students reached between 50-84% and the low level students demonstrated 0-49%. The
results of the experiment are presented in table 1.

Table 1 - The results of the experiment



Enter test Final test

Number of % Number of %
students students

1  Control group High level 27 39% 29 41%
70 students Optimal level 36 51% 34 49%
Low level 7 10% 7 10%

2  Experimental High level 19 25% 45 59%
group Optimal level 47 62% 27 36%

76 students Low level 10 13% 4 5%

To analyze the outcomes of the experiment in details, we created the diagram,
demonstrating the percentage of students in each level before and after the experiment
(picture 3).

after experiment
before experiment
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Picture 3 — The analysis of the conducted experiment

As is seen in the table, as a result of the experiment the control group had almost
the same result. Students of a high level increased from 39% to 41%, whilst optimal
leveled students decreased from 51% to 49% and the low level students demonstrated
the same 10% result. When it comes to the experimental group, the outcomes are
comparatively better. The high level surged up from 25% to 59%, the half of students
remained at an optimal level and the low level students lessened dramatically from 10
to 5. It illustrated that the developed set of exercises were sufficient for the formation
of foreign language mediacommunicative competence of a bachelor’s degree
journalist.

Conclusion

Foreign language media communicative competence, as already mentioned, can
be classified as a separate competence that reflects the specifics of a particular subject
area. The component composition of foreign language media communicative



competence coincides with the content of basic foreign language communicative
competence, but at the same time acquires its own specific features, determined by the
framework of media discourse.

This article illustrates that the use of media technologies is essential for the
formation foreign language mediacommunicative competence of a bachelor’s degree
journalist, since this competence is associated with the willingness to interact in foreign
language using media. In order to enable bachelor’s degree journalists to delve into
their future profession it is significant to teach them foreign languages, so that they are
able to make research from a variety of sources.

Determining the status of foreign language media communicative competence
and its place in education allow us to consider the relevance of the formation of this
competence. Solving this problem requires clarifying the content of all
subcompetences of foreign language media communicative competence and
developing a set of exercises for its formation. As a result of this research the
subcompetences of foreign language media communicative competence of a bachelor
degree journalist were identified, as well as this the set of exercises for its formation
was developed. To verify their effectiveness the experiment was held, and the outcomes
of the experiment demonstrated that the students of the experimental group illustrated
an outstanding result, which proves the effectiveness of a developed set of exercises.
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MEJUA TEXHOJIOTUSIJIAP BAKAJIABP JJEHTEMTHJIET'T
KYPHAJIMCTIHIH IHETEJ TIJII MEANAKOMMYHUKATUBTIK
KY¥Y3BIPETTIUIII'TH KAJIBIIITACTBIPY KYPAJIBI PETIHE.

*Belikyroa A.M.}, Kynaxosa K.O.?, Ceimpiokan A.H.2
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Anpatnma.  byn  wMakana  OakamaBp — JeHTeWiHIEri  JKypHalIHWCTIH  IHeTen  Tili
MEIUAaKOMMYHUKATUBTIK ~ KY3BIPETTUIITIH  KaJBINTACTBIPYy YIIH MEIuWa TEXHOJIOTHSIIap.IbI
naiijanaHyipl 3epTTeyre apHairaH. Makamaga «Meana-TeXHOJIOTHsUIapy TYCIHITIHE aHBIKTaMa
Oepitin, OHBIH TapuXbl KepceTiial. «IlleTen Tiji KOMMYyHUKATHBTI KY3BIPETTUIIT D )KOHE «IIETEIT Til
MeIMaKOMMYHHUKATHBTIK KY3BIPETTUIIr » YFhIMIApbIHA aHbIKTaMa Oepinin, cunarranasl. bakamasp
JOPEKECIHACT] )KYPHAIKMCTIH MIETEN Tl MEIUaKOMMYHUKATUBTI KY3BIPETTUIITIHIH CyOKY3bIpeTTepi
YCBIHBUIBII, CUIIaTTAIBI. baxanasp TopexXeciHaeri KYPHAIHUCTIH ieTesn Tl
MEIMAaKOMMYHUKATUBTIK ~ KY3BIPETTUIITIH  KaJBINTACTBIPYy YIIH MEIua TEXHOJIOTHSIIap.Ibl
KOJITAHYABIH ©3€KTUIr Tycinmipinai. bakamaBp mopekeciHzaeri >KypHINCTIH IIETeNT Tl
MEIMAaKOMMYHUKATUBTIK KY3BIPETTUITH  KaJbIITACTHIPYFa apHAIFaH JKATTBIFYJIAp KEIIeHI
KepceTinai. 3eprreyre OailllaHBICTBI AKCHEPUMEHTTI YHBIMAACTBIPY YIEpici CHUIATTaJIBL.
JKyprizinreH sKCnepuMeHT HOTHXKeENepl TaagaHabl. 3epTTeyAiH MaKcaThl — OaKagaBp JAOpEkKeCiH T
KYPHAJIHUCTIH LIETeNT Tl MEIMaKOMMYHHMKATHBTIK KY3BIPETTUIIrH KaJIBINITACTBIPY YLIIH Meaua
TEXHOJIOTUSUIAPIbI KOJIAHYIBIH MOHIH 3epTTey. 3epTTeYiH TCOPUSIBIK MaHBI3IBIIBIFBI — 3€PTTECY
OapbIChIHIA aNBIHFAaH TEOPHUSUIBIK epeXelep MEH TYKBIppIMAap OakajmaBp JopekKeciHJeri
KYPHAIIMCTEPAIH OKBITY OMICTEMECIHE BIKHNANT eTeli. 3epTTey HOTHXKENIepl MOceleHl olaH opi
KapacThIpy VIIIH TEOPUSIIBIK HETi3 peTiHAe MaiAasaHbulybl MYMKiH. JKYMBICTBIH MpaKTHUKAIBIK
MaHBI3JBUIBIFBl  3€PTTEY HOTHXKEJCPIH YHUBEPCUTETTIH MPAKTHKAIBIK >KYMBICBIHIA, OoJamak
KYPHATMCTEPMEH KYMBIC ICTEUTIH MPO(eCcCOPIIbIK-OKbITYIIBUIAP KYPaMBIH Jaspliay >KoHE OJIap.IbIH
OUTIKTUIITIH apTThIpYy JKyHeciHae maimamanyra Oonagpl. 3epTTey OakajaBp IOpeKeciHIET
KYPHAJIHUCTIH MIETeN TUTI MEJUaKOMMYHHMKATUBTIK KY3BIPETTUIINiH KaJbINTaCThIpyFa apHaJFaH
JKaTTBHIFyJIap KEIICHIH KOJIJJaHy Tak1aabl OOIFaHbIH oM el . 3epTTey OKbIpMaHIapra OakaaaBp
JOPEXKECIHACT] JKYPHAIUCTIH HIETEN TN MEIMAaKOMMYHHKATHBTIK KY3BIPETTUIITH KaJbIITACTHIPY
KE31H/Ie YChIHBUIFaH XKaTTHIFyJIap KeIIeHIH MaliatanyFa MyMKIHIIK Oepe/i.

Tipek ce3mep: meaua, Meaua-TEXHOJOTHUSIIADP, MIETEN Tl KY3bIPETTUTIr, IeTeN Tl Meaua
KY3BIPETTLIIT], caHABIK OuriM Oepy rutargopmManapbl, KOMMYHHKATHBTI CYOKY3BIPETTLIIK,
QJICYMETTIK-MOJIEHH CyOKY3bIPETTIIIK, MeIna-KYHeIeHT'eH CyOKY3bIPETTIIIK

MEJAUATEXHOJIOI'MA KAK CPEJACTBO ®OPMHUPOBAHUA
WHOSI3BIYHOM MEJJUAKOMMYHUKATUBHOM KOMIIETEHIIUH
KYPHAJIMCTA BAKAJIABPUATA
*Belikyroa A.M.}, Kynaxosa K.O.?, Ceimpixokan A H.2
*12Kazaxckuii yHMBEPCUTET MEKyHAPOIHBIX OTHOIIEHHI M MUPOBBIX S3BIKOB
nMeHu AObutai xana, Ainmartel, Kazaxcran
SKazaxckuii Haponansneiii [lenarornueckuii YaupepcuteT umenn AGas,
Anmarsl, Kazaxcran

AHHOTanusA. /[aHHas CTaThs MOCBSIIEHA MCCIECIOBAHUIO HCIOJIBb30BAHNUA MEIUATCXHOJIOTHH
s (GOPMHUPOBaHMS  WHOSAZBIYHOM  MEIMAaKOMMYHUKATHBHOM  KOMIETEHLMH JKypHAJIUCTA
OakanaBpuata. B ctarbe maHO ompeznereHHe TEPMHUHY «MEAMATEXHOJOTHUM» M IPEJCTABICHA €ro
uctopusi. OrnpeneneHbl U ONUCAHbl MOHATUS «HMHOS3bIYHA KOMMYHHMKATHBHAs KOMIIETEHLUS» U
«MHOSA3BIYHAS ~ MEAMAKOMMYHUKAaTHBHAasg  KOMIETeHUWs».  IIpencraBieHsl M ONHCaHBI
CyOKOMITETEHIINY UHOSI3BIYHON MEIMaKOMMYHHUKAaTUBHON KOMIIETEHIINH KypHAJIMCTa OaKkagaBpuara.



OObsicCHEHa aKTyalbHOCTh HCIOJB30BAaHUS MEIUATEXHOJOTUH is (POPMHPOBAHUS HHOSIZBIYHON
MEIMaKOMMYHHKAaTHBHOH  KOMIIETEHIIMM  KypHanucta OakanmaBpuarta. llpowsumoctpupoBan
KOMIUIEKC YNPaXHEHUN 1Mo (GOPMUPOBAHUIO UHOS3BIYHONW MEIMAKOMMYHUKATUBHON KOMIETEHIIMU
KypHanucTta OakanaBpuara. ONHMCAaH TMPOLECC OpraHU3alMM HKCIEPUMEHTA, CBS3aHHOTO C
uccienoBanveM. [IpoaHanu3upoBaHbl  pe3yJbTaThl  MPOBENEHHOrO  3KcmepuMeHTa. lLlenp
UCCIICIOBAaHUS - M3YYUTh CYIIHOCTh HCIIOJNB30BAaHUS MEIUATEXHOJNOTUN st (OpMHpPOBAHUS
MHOSI3bIYHON MeIMaKOMMYHHKAaTUBHOM KOMIIETEHTLMH KypHanucTa 6akanaBpuara. TeopeTnueckas
3HAUUMOCTh HCCJIEIOBAHUS 3aKIIOYAETCSl B TOM, YTO TEOPETHUYECKHE IIOJIOKEHHS U BBIBOJBI,
MOJTy4YE€HHBIE B XOJi€ HCCIeAOBaHUsA, OyAyT CIIOCOOCTBOBATh METOJUKE OOyUEHUS >KYypHAJIHCTOB
OakanaBpuata. Pe3ynpTaThl HCCIEOBaHUS MOTYT OBITh MCIIOJIB30BaHbI KaK TEOPETHUECKAsi OCHOBA
JUISL AalibHEHIero paccMoTpeHus: npobiemsl. [IpakTudeckas 3HAaYUMOCTb pPabOThHI 3aKJIIOYAETCS B
TOM, 4YTO pe3yJIbTaThl HCCIEIOBaHHUA MOTYT OBITh HCIOJB30BaHBI B IPaKTHUECKOW pabdote
YHUBEpPCUTETa, B CHCTEME IOATOTOBKM M TOBBIIICHUS KBaTHPUKAUU TpodheccopcKo-
IPEroIaBaTeIbCKOTO0 COCTaBa, paboOTaloIIero ¢ OyaylmMMHy XypHaiauctamu. MccienoBaHue aaer
BO3MOXXKHOCTh ~ YUTATENsIM  KCIOJb30BaTh  IPEAJIOKEHHBIM KOMIUIEKC YNpaXHEHUH mpu
(opMHPOBAHNN HHOS3BIYHONW MEIMaKOMMYHHKATUBHON KOMIIETEHIIMH KypHaIIUCTa OaKkanaBpuaTta.

KualoueBble ciaoBa: Meaua, MeIWAaTEXHOJOTHHM, HMHOSA3BIYHAS ~ KOMMYHHMKATHBHAs
KOMIETEHIIMS, HHOSA3BIYHAS Mea KOMMYHHUKATUBHAsI KOMIIETEHIINS, IUPPOBbIE 00pa3oBaTeIbHbIE
wiatpopmMbl, KOMMYHUKAaTHBHAasg  CYOKOMIIETCHIUS,  COLMOKYJIbTypHasi  CyOKOMIIETEHIIHS,
MeJracucTeMaTU3UPOBaHHAS CyOKOMITETEHIIUS
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