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Abstract. This article analyzes the primary challenges and proposes solutions for
incorporating Internet resources into the training of instructors of Russian language and literature.
The objective of this endeavor is to enhance the quality, accessibility, and cultural pertinence of
digital information utilized in educational programs, while also augmenting the digital literacy of
prospective educators.

This article emphasizes the primary domains necessitating a systematic approach and multi-
tiered execution. The creation of specialized educational platforms featuring validated content that
adheres to academic standards will enhance material quality and diminish reliance on unverified
web sources. Secondly, the incorporation of culturally focused modules highlighting Russian culture
will enhance students' comprehension, facilitating a deeper knowledge of the language's cultural
dimensions. The third approach entails the development of methodological guidelines for educators
to facilitate the proper utilization of digital resources, with frequent updates to align with
contemporary standards. The fourth route entails the creation of practice-oriented courses that
incorporate activities and exercises designed to apply theoretical knowledge in authentic teaching
contexts. The fifth alternative is to incorporate a digital literacy course into teacher training curricula,
enabling educators to proficiently utilize Internet resources and technologies in their instructional
practices. It is planned to equip educational institutions with essential apparatus and a reliable
Internet connection, emphasizing the utilization of available free resources. The article underscores
that the execution of these solutions necessitates an interdisciplinary approach and collaboration
among educational institutions, cultural organizations, and governmental agencies for the effective
integration of digital technologies in the training of Russian language and literature educators.
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cultural depth, quality control, pedagogical strategies

Introduction

The utilization of online resources in the education of Russian language and
literature teachers is connected with numerous challenges that want careful
examination. While the digital age has provided many educational advantages, it is
important to acknowledge and tackle the difficulties that come with using online
platforms into teacher training programs.

Kostomarov V.G. identifies a significant issue in the utilization of online
resources for educating Russian language teachers, which is the probable absence of
authenticity and cultural context in these resources. The Russian language and
literature include profound cultural and historical intricacies, and depending
exclusively on digital resources can unintentionally result in a shallow comprehension
of the topic. Conventional teaching approaches frequently highlight the significance of
direct engagement and immersive encounters, which are challenging to replicate in an
online setting [1, 45 p.].


https://doi.org/10.48371/PEDS.2024.75.4.021

Scientist T.N. Kasymkhanova's research focuses on analyzing distant learning as
a kind of education and its role as an essential component of the education system.
Kasymkhanova T.N. argues that remote learning, as a method of education, both
maintains and alters the essential components of the educational process, adjusting
them to the specificities of online communication. Within this particular framework,
the focus lies on the utilization of Internet technology and other methods that facilitate
the interactivity of remote education [2, 20. p]. The works of G. M. Levina and O. N.
Kalita suggest the emergence of a new generation of students who require adapted
methods of presenting educational content through diverse applications. These pupils
are sometimes referred to as “digital aborigines”, “next generation” (n-gen), or
“Generation X”. They are characterized by their consistent integration of digital
technologies into their daily lives. Particular emphasis is given to the cohort known as
“Generation Z”, which refers to individuals born after the year 2000. This group is
currently enrolled in educational institutions and beginning their university studies [3,
5p.].

Researcher A. B. Seitov cites clip thinking as a distinctive characteristic of this
generation. This implies that the world is predominantly viewed through concise and
impactful visual representations and communications, such as television news, concise
articles, or brief video snippets. The clip serves as the logical culmination and the most
efficient manifestation of the concept of "mounting attractions”" developed by S.
Eisenstein. This idea involves choosing forceful methods that are intended to have a
sensual or psychological effect on the observer. These methods are carefully tested and
calibrated to create specific emotional shocks. Furthermore, the digital gap amplifies
preexisting disparities in the availability of educational resources. Not all prospective
educators may have equitable access to a dependable Internet connection, suitable
devices, or the essential technological proficiency. This disparity can diminish the
efficacy of online educational programs and prolong educational inequity, particularly
in areas with inadequate technological infrastructure [4, 30 p.].

It is important to acknowledge that while online resources offer flexibility and
convenience, the challenges related to their utilization in the education of Russian
language and literature teachers should not be disregarded. In order to effectively train
teachers in this field, it is crucial to strike a balance between digital tools and traditional
teaching methods, tackle access and quality concerns, and incorporate real-time
feedback systems. These steps are essential for leveraging the full potential of online
resources [5, 3 p.].

Research methodology. The research methodology involves analyzing the object
and subject of the study, which are online resources used in the training of Russian
language and literature teachers [6, 12 p.]. In order to accomplish these objectives, the
approach of examining prevalent issues is employed, relying on identifying the most
pertinent and pervasive problems. This analysis is conducted by the evaluation of data
acquired from surveys, literature review, and interviews with seasoned educators. The
crucial element of the approach is to ascertain the popularity of the highlighted issues
by analyzing both the frequency of their mention and their level of impact on the
educational process [7, 34 p.].



Materials and methods

The literature review employed a theoretical analysis approach based on the
examination of scientific publications. The research, organization, and critical
evaluation of current scientific sources such as articles, monographs, reports, and other
publications pertaining to the research topic were made possible by this methodology.
During the literature analysis process:

— The main ideas and concepts covered in the scientific literature were
noted.

— The primary trends and directions in the field under study are made clear.

— Analyses and comparisons of methods and findings from other studies
have been conducted.

Results

Quality control is becoming an urgent concern as teachers attempt to provide
curriculum-appropriate content while ensuring the accuracy of information
communicated to students. The vast amount of online content makes it difficult to view
and verify the legitimacy of each resource, allowing for mistakes in educational
materials. This can have a negative impact on students' learning experiences because
they may mistakenly perceive incorrect information, making it difficult for them to
understand the subject [8, 55 p.].

The proliferation of misinformation makes it difficult to maintain a high standard
of quality for instructional web content. Because numerous sources present
inconsistent or misleading information, teachers confront the challenging task of not
just identifying credible resources, but also teaching pupils how to critically evaluate
the credibility of online information. It is critical to teach students how to traverse the
large sea of digital content competently, but this involves additional time and resources
that may not be accessible in a traditional educational setting [9, 10 p.]. Integrating
internet resources into teaching practice presents a number of issues, namely the
possible lack of authenticity and cultural depth in digital materials. The table below
(Table 1) summarizes the essential components of these difficulties, emphasizing their
implications for language and literature learning [10, 224 p.].

Table 1 - Problems and ways of using Internet resources in the training of teachers
of Russian language and literature

Ne Problem Problem Description Causes Solutions
1 | Content quality | Diverse resources lack | Lack of unified criteria | Development of specialized
and consistent control over | and  methods  for | educational platforms with
standardization | quality and alignment | assessing material | verified content tailored to
with educational | quality in  online | meet academic standards
standards environments
2 | Authenticity Insufficient focus on | Limited content aimed | Integration of culture-oriented
and cultural | cultural elements | at a universal audience | modules  that  emphasize
relevance essential for teaching Russian cultural nuances in
digital educational content




Russian language and
literature
3 | Lack of | Absence of clear | Lack of standards and | Creation of methodological
methodological | methodological experience in | recommendations for teachers
guidelines instructions and guidance | incorporating  digital | with potential for regular
for integrating digital | methodologies updates and adaptation to
resources into the current needs
curriculum
4 | Gap between | Predominance of | Shortage of interactive | Establishment of practice-
theory and | theoretical materials with | technology and | oriented courses that include
practice insufficient  interactive | developments in | exercises for skill application
practical exercises practice-oriented and knowledge integration
education
5 | Lack of digital | Low level of digital | Insufficient focus on | Inclusion of digital literacy
literacy among | competency among future | digital  literacy in | courses in education
teachers teachers, hindering their | teacher training | programs, geared towards the
use of online resources programs use of internet resources for
teaching
6 | Limited Limited access to | Requirement for high- | Provision  of  necessary
technical platforms for certain | speed internet and | equipment and internet
accessibility institutions and students | technically complex | connections to educational
due to technical | equipment institutions, with a preference
constraints for accessible, free resources

The survey findings indicate that a significant number of educators utilize websites
for instructional objectives. In a parallel investigation, nearly all educators concur that
the Internet can be utilized to explore all academic disciplines in primary education.
Teachers in remote areas hold a positive view regarding the utilization of information
technology [10, 1 p.].

Nevertheless, the scarcity of necessary resources and the inadequate degree of
technological means and equipment impede their implementation. Teachers frequently
utilize websites for instructional reasons and instruction, and they routinely record the
names of the websites they employ. In addition, websites are utilized to accomplish
diverse educational and training objectives. Specifically, it was seen that they utilized
websites to acquire pre-existing information and papers, specifically for the purpose of
studying, downloading, and organizing these resources. Teachers mostly utilize
computers for tasks such as lesson planning, lesson preparation, and online learning,
as indicated by the study [11]. The survey revealed that teachers predominantly depend
on utilizing pre-designed lesson plans sourced from the internet for educational
purposes. The findings indicate that educators in the education sector utilize Internet
technologies, which have undergone development over the years, for a range of reasons
that extend beyond just access to pre-existing lesson materials.

Discussion

The outlined solutions aim to address critical obstacles in integrating online
resources into Russian language and literature teacher training programs. Each
proposed solution is guided by a main objective, using distinct methods and organized
stages for implementation, offering a structured path towards enhancing digital teaching
effectiveness in Russian language and literature education.



The goal behind each solution is to boost the accessibility, cultural relevance, and
overall quality of digital tools for teacher preparation. By executing these solutions,
training programs can help future educators engage more deeply with the Russian
language and cultural context. A combination of diverse methods is used to achieve
these goals, each designed to meet academic standards, promote cultural insights, and
develop digital skills.

1. Building specialized educational platforms with verified content aligned to
academic standards

The objective of creating these dedicated educational platforms is to ensure that
teacher resources not only meet quality standards but are also directly relevant to
Russian language and literature education. Such platforms will reduce dependence on
unverified resources, helping to elevate the learning experience for future teachers.

Methods: to achieve this, partnerships with academic institutions and expert
educators are essential for developing high-quality content. A thorough review process,
regular updates, and criteria-based quality checks will be applied to each resource to
ensure it meets the required standards. Teachers and education professionals would
collaborate closely, creating a platform where users can report issues or suggest
enhancements, maintaining both accuracy and relevance.

Ways: initially, the academic criteria and quality standards will be defined. Then,
partnerships with content developers and educational experts will be established to
create tailored resources. Pilot schools will test the platform, and feedback from
educators will guide refinements. In the final phase, the platform will be launched more
broadly, with training sessions to familiarize teachers with its features.

2. Incorporating culture-focused modules emphasizing Russian cultural aspects
into digital educational content

The goal of integrating culturally enriched modules is to enhance digital learning
materials by highlighting the distinct cultural aspects of the Russian language, allowing
students to experience a more comprehensive understanding beyond just language.

Methods: to design these culture-specific modules, collaboration with cultural
experts, historians, and linguists will be essential. The modules would feature
multimedia elements such as video clips, interactive cultural timelines, and virtual field
trips. Partnerships with cultural organizations, such as museums and universities, would
allow for up-to-date and engaging cultural content.

Ways: first, culturally significant topics are selected, ensuring they are both
educational and relevant. Multimedia content development follows, after which
usability testing is conducted to verify student engagement and effectiveness. In the
final stage, the modules are integrated into the main educational platform, and teachers
receive guidance on utilizing them effectively in class.

3. Crafting methodological guidelines for teachers with options for regular updates
and adaptation

The objective of creating these flexible guidelines is to provide teachers with
adaptable, regularly updated instructions that make integrating digital resources into the
curriculum easier. These guidelines would guide educators in effectively selecting,
applying, and assessing digital teaching tools.



Methods: developing these guidelines requires collaboration with curriculum
specialists and digital education experts. Designed as an evolving resource, the
guidelines would undergo regular updates, semi-annually or annually, based on
technological advancements and user feedback. The approach includes hosting
workshops, webinars, and online training sessions to support educators in applying
these guidelines.

Ways: the first step involves identifying common challenges that teachers
encounter with digital tools. Following this, draft guidelines are prepared and reviewed
by educational experts. These guidelines are then introduced in trial programs, where
teachers’ feedback informs further adjustments. The guidelines are updated
continuously based on this feedback, with ongoing teacher support provided to ensure
confidence in their application.

4. Developing practice-oriented courses with exercises for skill application and
knowledge integration

The goal of these courses is to connect theoretical concepts with practical
application, empowering future teachers to confidently apply their knowledge in
authentic classroom situations.

Methods: course development will involve collaboration between experienced
educators and digital platform designers. The courses will include simulated classroom
scenarios, practical case studies, and exercises designed to mimic real teaching
challenges. Augmented or virtual reality (AR/VR) tools could also be introduced to
create immersive experiences, allowing teachers to practice instructional techniques
and classroom management.

Ways: first, curriculum developers and seasoned educators work together to design
course content focused on real-world challenges. Digital simulations and interactive
activities are then created, followed by testing in pilot programs within teacher training
institutes. In the final stage, these courses are implemented widely, with support and
training available for teachers to maximize these exercises in classroom practice.

5. Introducing digital literacy courses in teacher training programs with emphasis
on using online resources for teaching

The objective of incorporating digital literacy courses is to prepare future teachers
with the essential skills required to use digital resources effectively, ensuring they can
apply internet-based tools and platforms within their instructional methods.

Methods: these courses are developed with the help of digital education specialists
and include essential skills such as evaluating online resources, virtual classroom
management, and digital communication. The courses are interactive and include
assessments that measure each teacher’s competency with these tools. Regular
curriculum updates ensure that content remains relevant as new digital tools and
educational technologies emerge.

Stages: initially, a curriculum is outlined covering core digital literacy
competencies for teaching. Instructional materials are then developed, followed by a
pilot course introduced in select training institutions. Based on feedback from
participants, revisions are made, and the curriculum is incorporated more widely across
teacher training programs.



6. Providing necessary equipment and internet access to educational institutions,
with a focus on accessible free resources

The objective of this initiative is to ensure educational institutions have the
technological infrastructure to support digital learning, especially in areas where

resources may be limited.

Methods: collaboration with government agencies, technology providers, and non-
profit organizations will help to secure affordable digital resources and equipment.
Emphasis is placed on cost-effective options like open-source or free digital tools to
ensure all institutions can access these resources. Training will be provided to school
administrators on maintaining the equipment, ensuring its longevity and usability.

Ways: the process begins with assessing the specific technological needs of
educational institutions across various regions. Next, procurement partnerships are
established to obtain the necessary resources. After installation and setup, training
sessions are held for administrators and technical staff to maintain the equipment.

Finally, institutions receive ongoing technical support to help manage and maximize
these resources effectively.

Collectively, these solutions—from specialized platforms and digital literacy to
cultural modules and technical accessibility—provide a strategic framework to help
Russian language and literature teacher training programs fully leverage digital
resources. With well-defined objectives, methods, and implementation stages, these
solutions create a roadmap that both elevates teaching standards and enhances student
engagement through digital innovation.

Conclusion

Using online resources to train teachers of Russian language and literature is a
complex process that has both advantages and problems. The digital age provides
flexibility, accessibility, and variety of materials to improve teacher preparation.
However, addressing their inherent challenges is critical to ensuring the effective
inclusion of online resources in teacher education programs. The possible lack of
authenticity and cultural diversity of digital materials requires careful selection and
immersion in online content in addition to online content. Using real-life examples,
facilitating cultural exchanges, and fostering authentic language interactions are all
potential strategies to bridge this gap.

At the same time, issues of quality control and the spread of misinformation in
online content highlight the importance of effective teacher preparation programs.
Teachers must be digitally literate, which means they can critically analyze online
resources, examine sources of information, and help students distinguish accurate
information from potentially inaccurate information. To make the most of the benefits
of Internet resources, an integrated approach is required. This includes ongoing teacher
training, developing specific content assessment criteria, and incorporating critical
thinking skills into the curriculum. Such methods will allow teachers to effectively
navigate the digital space and help students better understand the Russian language and
literature. In navigating the barriers and opportunities that online resources provide,
teachers and educational institutions must strike a balance between the use of digital



technologies and the preservation of the authenticity and cultural richness inherent in
the Russian language and literary studies. Finally, well-informed and technologically
literate faculty will not only teach students to cope with the complexities of the digital
age, but also to think critically.
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KA3AK TIJII MEH O9JIEBUETI M¥FAJIMJIEPIH JAWUBIHIAY 1A
OHJIAMH PECYPCTAP: MOCEJIEJIEPI MEH HIEIITY KOJIIAPBI
“Kanammuaa .M., Beranuesa C.B.?
*1'28J1—<Dapa61/1 atbiHAarel Kaz¥y, Anmartel, Kazakcran

Anparna. Makanazia oKy MeH OuTiM/Ii Urepyre bIKIaiblHa epeKIle Ha3ap ay1apa OTHIPHII, Oy
3epTTEy OPBIC TUTI MEH 91cOMETI TIOHIH OKBITY/Ia OHJIAMH pecypcTapibl MalamaHy bl KaH-)KaKThI
Tangayasl YChIHAABL. TeK MUQPIbIK Ke3Aepre cyiHeHy HOTHXKeECIHIEe OO0ITybl MYMKIH TYITHYCKAJIBIK
MeH MOJICHU COMKECTIKTIH O0JMayblH 3epTTey 3e€pTTECY/IIH MaHBI3Ibl aCIEKTICI OOJBIN TaObLIA b,
By ¢akTopiapra opbIC TiJIl MEH 9/IeOMETIH OKBITY CalachlH/a YJIKEH KOH1T OesiHe N, oiTKeH1 Oy
AJIEMEHTTEP eTIMI3IH TapUXbl MEH MOJICHUETIMEH THIFbI3 OaiIaHBICTHI.

By makana Tiit MeH o1e0MeTTi OKBITY/1a OKBITHUIATHIH MOJICHH MYPaHBbI CaKTail OTBIPHIIN JKOHE
XKETIIPE OTBIPHIT, CAHABIK PECYPCTapIbl CHIHBINKA COTTI KIPIKTIpE alaThlH CTpATETHsIIap/IbI
o3ipiey JKOHE EHII3y KaXeTTUIriH kepceredi. bynm TakTukamapasl KoJjaHy TeK HIHQPIBIK
pecypcTap/pl aiaaanyabl FaHa eMec, COHBIMEH KaTap OKY KEIITepiHe KaThICy, TAPHUXHU OPBIHIApFa
AKCKYpCHSUIap, OHEP TYBIHABUIAPBIMEH TAHBICY JKOHE aHa TLUTIH/AE COMICUTIH afaMaapIblH TiKelen
ecenTepl CHUSKTHI HAKThl MOACHHM TXKIpUOENepai KOCynbl KamTybl Kepek. Ocwlmaiina, o
MOJICHUETIIEH TEPEHIPEK ©3apa dpEeKeTTecyre MYMKIHIIIK Oepel, MoJCHUeTapalIbIK KY3bIPETTUTIKTI
JAMBITAJIBI )KOHE OKY YACPICIHIH IMIBIHAWBUIBIK ICHIEHIH apTThIPAIbI.

3epTTey HOTWXKENEpl JKEIUIIK pecypcTrapibl NaijanaHy MEH JHWHTBHCTUKAIBIK JKOHE
oneOueTTaHy FBUIBIMBIHA TOH TYMHYCKAIBIK TICH MOJCHU OPTYPJIUIIKTI CaKTay apachlHAarbl Tere-
TEHIIKTI caKTay KaKeTTUIriH kepcereni. by Tene-tenaik OinimM OepyaiH THIMIALIITIH apTThIpyFa,
COHMai-aKk OumiM Oepyni uM@piaHAbIpy MPOIECIHIAE >KOFAITYbl MYMKIH Oipered MoIeHU
epeKIeNikTepi cakrayra MyMKiHaik Oepeni. CoHpaii-ak, 3epTTey HOTHXKeIepl LUPIbIK 1oyipae
MyFaliMIepAl THIMII TablHaay OOMBIHINA JUATOTTHI TOJIBIKTBIPHIN, MYFaIIMIEp MEH OUTiM Oepy
MeKeMelepi YIIiH Maiansl YeeIHbIcTap Oepei, 0JlapablH KOCiON aFAblIapbiH KETIAIpYyTe bIKIa
erenl.

Tipex ce3aep: WHTEpHET pecypcTapbl, MyFraliMAECpAiH OUTIKTUIrH apTTHIPY, OPBIC Tii,
onebueri, WIBIHAWBLIBIK, MOJICHM TEpPEeHMAIK, camaHbl Oakpulay, MYFaIIMIEpAl Jaspiay,
Me/1arOrMKaJIbIK CTpaTerusap



OHJIAMH-PECYPCBHI B OBYYEHUU YUUTEJEN PYCCKOI'O
SA3BIKA U JIUTEPATYPbBI: IPOBJIEMbBI U ITYTU UX PEIHNEHUS
“Kanamuua U.M.!, Beraimuesa C.B.?
*12KasHY umenu ans-Dapadu, Anmater, Kazaxcran

AHHoOTanus. Y enss ocoboe BHUMaHUE X BIUSHUIO HA Mpoliecc 00y4eHUs U mpuoOpeTeHus
3HAaHUM, JAHHOE HCCIEIOBAHUE MPENJIaracT BCECTOPOHHHMM AaHAJIM3 MCIIOJIb30BAaHUS OHJIAKH-
pECypcoB B TMpENOJaBaHUU PYCCKOTO fA3bIKA U JUTepaTypHOro oOpa3oBaHus. M3ydenue
BO3MOXXHOTO OTCYTCTBUSI ayTEHTHMYHOCTH W KYJIbTYpHOW CaMOOBITHOCTH, KOTOPHIE MOTYT
BO3HUKHYTh B DPE3YyJbTaTe€ HCIOJIb30BAHUS HCKIIOYUTENIbHO HHUQPPOBBIX HUCTOYHHUKOB, SBIISAETCS
B2XHBIM aCIEKTOM HCCIICIOBaHMs. DTHM (akTopaM ynemnsieTcs OOJIbIIoe BHHUMAaHHE B O0JAacTH
MIPENOJIABAHUS PYCCKOIO SI3bIKa W JIMTEPATYpbl, MOCKOJBKY 3THU 3JIEMEHTHl TECHO CBS3aHBI C
HCTOPUEN U KYJIBTYPOU CTPaHBI.

B aT0i1 cratbe momuepkuBaeTCs HEOOXOAMMOCTH Pa3pabOTKH M MPUMEHEHHUS Ha MPAKTHKE
CTpaTeruii, KOTOPbIe MOTYT YCIEIIHO HHTETPUPOBATh IU(POBBIE pEeCypCchl B YUeOHBIN Mpoliecc,
COXpaHss NPHU ITOM M IMPUYMHOXKAs KyJbTYPHOE Hacleaue, KOTOPOE MpErnoAaceTcs B paMKax
oOydeHus SI3bIKY U JauTeparype. [IpuMeHeHne 3Toi TaKTUKU JIOJDKHO BKITIOYATh B ce0s HE TOJIBKO
UCIOJIb30BaHKE IIU(PPOBBIX PECYPCOB, HO U J100aBlIeHNE KOHKPETHBIX KYJIbTYPHBIX BIEYATICHHIA,
TaKUX Kak ydacTHe B BeYEepax YTEHHS, SKCKYPCHUU IO HCTOPUYECKUM MECTaM, 3HAKOMCTBO C
MIPOMU3BEICHUSIMHM UCKYCCTBA U pacCKasbl U3 MEPBBIX PYK JIFOJIEH, KOTOPBIE SBIIAIOTCS HOCUTEISIMU
s3pika. TakuM 00pa3oM, 3TO TMO3BOJSET TIIyOKe B3aUMOJCHCTBOBATH C KYJIbTYPOH, pa3BHBACT
MEXKYJIbTYPHYIO KOMIIETEHTHOCTh M TOBBIIIAET YPOBEHb AyTEHTHMYHOCTH O0pa30BaTEIbHOTO
rpouecca.

BriBOaBI MccneoBaHUS TOMYEPKUBAIOT HEOOXOIUMOCTh COOIOCHHsT OanaHca MEXITy
WCIOJIb30BAaHUEM OHJIAWH-PECYPCOB M COXPaHEHHWEM ayTEeHTHUYHOCTU M Pa3sHOOOpasus KyJIbTYpHI,
KOTOpbI€ MPHUCYIIN JTUHTBUCTUYECKUM M JIUTEPATypOBEAYECKUM HCCleoBaHUsIM. Takoil OamaHc
MO3BOJISIET TOBBICUTH dPPEKTUBHOCTh 00pA30BaHUs, a TAKIKE COXPAHUTh YHUKAIIBHBIE KYJIbTYpPHBIC
YepThI, KOTOPBIE MOTYT OBITh YTPadeHBI B MpoIiecce onuppPOBKHA 00pa30BaHMUS.
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