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Abstract. The relevance of the problem investigated in the article is due to the constant growth
of society's requirements to teachers at any level of the education system. In the article the authors
draw attention to the problem of low teachers’ learning motivation as a factor of self-education, the
problem of formal training courses. The essence of the concept of "teachers' learning motivation™ is
revealed on the basis of analyzing the studies of Kazakhstani and foreign scientists. Educational
motivation of a teacher is formulated as a set of external and internal factors that make him be active
in mastering the results of the professional development course, influencing the desire to learn in his
profession. Learning motivation of a teacher is a dynamic phenomenon. The results of a survey of
teachers were analyzed in order to study the factors of teachers’ learning motivation dynamics during
the professional development course. The factors of the dynamics of teachers’ learning motivation in
several aspects of the professional development course were identified: communication, teaching
methodology, teacher, assignments and assessment. The factors of dynamics are: organizational
(teaching methodology, interactivity of interaction, teaching technologies); communicative
(communication style); target (practical goal of the course, assignments work on the course goals);
resultant (mastering of demanded practical skills at the end of the course). The authors note that it is
possible to ensure and maintain a higher level of teachers' learning motivation during the professional
development course by managing its dynamics. Conclusions on the results of the study are
formulated. The considered factors influencing the dynamics of teachers' learning motivation should
be taken into account in the instructional design of professional development courses. The
pedagogical professional development course should be a system that provides factors of growth of
professional knowledge, skills and abilities, learning motivation of teachers as trainees.
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Introduction

The essence of the concept of "teachers’ learning motivation™ is revealed in the
context of attending a professional development course.

The factors influencing the dynamics of teachers’ learning motivation during the
professional development course are investigated.

To ensure and maintain a higher level of teachers’ learning motivation, the
identified factors are taken into account in the instructional design of professional
development courses.

To maintain the competitiveness of the education system in the context of
globalization, modern society places high demands on teachers at any level of the
education system. The basic requirements are professionalism and mastery. Regulatory
documents emphasize that "a teacher is obliged to continuously improve his or her
professional skills, research, intellectual and creative level” [1].
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In a world where teachers are required to become "high-level mental workers",
the position of the educational organization as a learning organization for teachers is
vital. The authors' research shows that training, ongoing coaching, and joint continuous
professional development contribute to the learning of teachers themselves, as well as
to the development of learners [2].

Self-improvement of a teacher should be understood as self-development,
improvement of his professional competences, conscious development of qualities
necessary for successful professional activity within the framework of established
requirements and modern conditions of its implementation. G.Zh. EImuratov and other
authors as one of the mechanisms for improving the level of professional competences
of a teacher emphasize training within the framework of professional development
courses [3, p.47].

Pedagogical reality indicates that today quite often professional burnout is traced
in teachers, which is expressed in formal completion of professional development
courses, insufficient cognitive activity and self-education. The teacher's activity is
subject to symptoms of gradual emotional fatigue and devastation, which negatively
affects not only the performance of professional activities, but also the level of his
learning motivation in the course of professional development.

In our opinion, the activity of a teacher is subject to symptoms of gradual
emotional overwork and devastation. Professional burnout among teachers is indeed a
serious problem, and its consequences can affect both the teacher and students. The
teaching profession requires considerable physical, emotional and intellectual effort.
Constant interaction with diverse personalities, multitasking, high demands, and
societal and parental pressures can lead to feelings of fatigue and burnout. In addition,
educators may begin to treat their learners with indifference or even negativity. They
may lose their sense of belonging and empathy. Burned out teachers may face a
decrease in the quality of their work, loss of satisfaction from professional activity. All
of the above negatively affects not only the quality of professional performance, but
also the level of learning motivation of teachers in the course of professional
development.

In this article we will try to reveal the essence of the concept of "teachers’ learning
motivation” in the context of professional development, to identify the factors
influencing its dynamics.

The term "teachers’ learning motivation” is not considered in pure form in
scientific literature. This term should be considered on the basis of the concepts of
"motivation", "learning motivation". Motivation is an object of study of pedagogy,
psychology and a number of other sciences.

Researchers N.M. Khalimova and O.L. Golovan define motivation as a process.
According to the authors, as a result of this process, a certain activity becomes
significant and extremely interesting for the individual, external goals become an
internal need for him [4, p.140].

The issues of professional motivation of a teacher, motivation of pedagogical
activity was considered by researchers O.A. Veselova, A.S. Ryseva, S.G. Vershlovskii
and others. According to S.G. Vershlovskii, the motivation of pedagogical activity is a



"set of motives, needs, interests, aspirations that encourage a person to choose a
particular profession” [5, p.29].

There is a large number of studies of learning motivation, its types, structure, and
sources. Studies more often consider the issues of learning motivation, motivation to
learning activity separately (A.K. Markova, L.A. Zenkova, S.N. Kariakina, and etc.).

The researcher L.A. Zenkova, based on the analysis of various definitions of
learning motivation, formulates it as "a private type of motivation included in learning
activity and determining the need to obtain knowledge" [6, p.115].

Foreign researchers, considering extrinsic and intrinsic motivation to study, note
that a person's actions on the basis of intrinsic motivation are related to the inherent
pleasure and interest in performing academic tasks, which indicates a high level of self-
determination [7].

E.L. Deci and R.M. Ryan link intrinsic motivation to learning and other activities
with psychological needs. The researchers studied the factors that enhance intrinsic
motivation, self-regulation and well-being. The authors' findings led to the theory of
three innate psychological needs - competence, autonomy and attachment - which,
when satisfied, increase self-motivation and, when suppressed, lead to a decrease in a
person's motivation in any activity [8].

Internal motivation accompanies actions and activities that are performed for the
satisfaction of the activity itself. External motivation is associated with the
performance of activities that are unpleasant for the individual for a number of reasons:
external pressure, control, praise or reward.

We would like to reveal the essence of the concept of "learning motivation of a
teacher" in the context of self-education, namely in the course of professional
development. The authors A.Zh. Murzalinova and N.G. Pavlovskaia identify the ability
to independently determine the readiness for self-learning and analyze the possibilities
of its implementation as one of the results of teachers' self-development and self-
realization [9, p.112].

In our opinion, this ability of a teacher is expressed in the constant study of his
own activity, based on personal interest in managing its development, identifying his
real capabilities, as well as searching for meaningful experience in the form of
systematic study of psychological and pedagogical literature, practical experience of
colleagues, taking a professional development course.

Based on the considered concepts, it is possible to formulate the following: a
teachers’ learning motivation can be considered as a set of factors that make him be
active in mastering the results of a professional development course, influencing the
teacher's desire to learn in his profession.

Professional development of teachers, according to the normative document, is
defined as "a form of professional training that allows acquiring new, as well as
maintaining, expanding, deepening and improving previously acquired professional
knowledge, skills, abilities and competences to improve the quality of teaching and
learning" [10].

Professional development of teachers, as well as any other specialists, should be
focused on scientific principles, relevance and practical applicability of knowledge. It



Is important that educational programs are based on modern research, and their content
reflects current trends in the relevant field. Such a science-oriented approach to the
professional development of teachers will help to ensure the stability of knowledge,
their applicability in real situations.

Scientific interpretation of the practical aspects of teaching and learning
methodology known to teachers expands their capabilities as professionals. This effect
is noted by researchers A. Howard-Jones P., T. Jay and L.Galeano. Scientific reflection
on one's practice skills provides insights that, along with other evidence, support the
educator in decision making in daily professional activities [11].

The course of pedagogical professional development, in our opinion, is a
completed system that aims to provide growth factors of professional competences and
learning motivation of teachers. Teachers with reduced learning motivation are
characterized by a superficial idea of the significance of the professional development
course, unstable interest in the studied professional development course, weak and
inconsistent desire for self-education, not always adequate assessment of the level of
their professional activity.

Teachers’ learning motivation is a dynamic phenomenon. By dynamics we mean
the changes that occur in a teachers’ learning motivation during a professional
development course under the influence of a number of factors.

Materials and methods

As part of the study, a theoretical analysis of psychological and pedagogical
resources on the problem was carried out. Methods of synthesis and generalization
contributed to the systematization of scientific provisions for understanding the
concept of "teachers’ learning motivation™. In order to study the dynamics of teachers’
learning motivation during the professional development course and the factors of its
change, an online survey of 86 teachers of different educational levels was conducted
using Google Forms. The teachers were interviewed using the questionnaire "Teachers’
learning motivation™ developed by the authors.

To complete the questionnaire, teachers had to indicate the factors influencing
their learning motivation during the professional development course. The
questionnaire was developed based on the main components of the course:
communication, teaching methodology, instructor, assignments, and assessment,
which were used to evaluate the results of the questionnaire.

To speed up the processing of the results, the questions had ready-made answers.
The response numbers of the online form were selected as an indicator, respectively,
the frequency of a specific response. Quantitative analysis of the survey results allowed
us to see general trends, identify statistically significant differences and draw
conclusions. To obtain descriptive statistics, the absolute indicator was taken into
account as the average value between the participants' answers to each question. A
qualitative analysis of the content of the answers made it possible to better understand
the opinions and views of the respondents, to interpret the factors influencing the
dynamics of the teachers’ learning motivation during the professional development
course.



Results

Based on the results of the survey of teachers, it was found out that a sufficient
number of teachers take professional development courses only on demand (37.7% of
respondents).

In the course of the survey, teachers had to note the factors that contributed to the
increase or decrease of learning motivation when taking a professional development
course earlier the interviewees had an opportunity to choose several answer options).

In determining the content of the survey, we relied on the key parts of the training
course. Thus, learning outcomes are the core of the course and represent what educators
strive for, what they are able to demonstrate at the end of the course. The learning
outcomes are the basis for designing assignments to assess them against the criteria.
Based on what the educator will know, understand, and demonstrate at the end of the
course, the learning content is organized and delivered in a variety of formats and
volumes. The correct selection of learning technologies is of particular importance for
achieving the results of the course. All of the above is complemented by
communication, which ensures the process of interaction between all course
participants.

Thus, the survey looked at aspects of the professional development course:
communication, teaching methodology, instructor, assignments, and assessment.

The analysis of teachers' answers makes it possible to identify the factors that had
the greatest positive and negative impact on the dynamics of their learning motivation
when mastering the professional development course.

The optimal format of communication between the teacher and the course
participants is also of great importance for teachers. Each of the teachers has education
and certain achievements in his work, and therefore expects an appropriate attitude to
himself. During the professional development course, it is necessary to organize
respectful, businesslike communication that is conducive to cooperation and
productive joint work. Therefore, teachers' learning motivation is reduced by the
authoritarian style of communication between the teacher and the course participants
(Table 1).

Table 1 - Factors of teachers' learning motivation during the professional
development course (communication)

No. Positive factors %

1 Comfortable working environment 67,9

2 Optimal communication format for course participants 54,7

3 Opportunity to socialize with other course participants 20,8
Negative factors

1 Training in an authoritarian style of communication 54,7

2 Too high discipline requirements 35,8

Furthermore, educators seek to create new professional links with other course
participants in order to share experiences and solve other collaborative professional
tasks in the future, which implies the possibility of joint activities during the course,



creating a community for communication and further post-course support. On this
basis, they need a comfortable working environment in the classroom to enable them
to socialize.

In terms of the course instructor themselves, what is important to educators is their
competence and experience and their active participation in discussions. The
incompetence and uncertainty of the instructor and lack of help from him reduce the
educators' desire to learn. This is due to the fact that practicing teachers, as a rule, have
experience and knowledge, but they need to make a transition in their activities to a
new level. For this purpose, they need a more competent person and his help (Table 2).

Table 2 - Factors of teachers' learning motivation during the professional
development course (instructor)

No. Positive factors %
1 Competence and experience of the course instructor 88,7

2 Active attitude of the course instructor, participation in discussions 34

3 Recognition by the instructor of the successes of the course participants 20,8

Negative factors

1 Incompetence and insecurity of the course instructor 56,6

2 Lack of assistance from the course instructor 34

3 Predominance of controlling behavior of the course instructor 30,2

4 Passivity of the course instructor 20,8

In the teaching process, the use of modern teaching technologies positively
influences teachers' learning motivation, as well as clear course logic and the way of
presenting information (Table 3).

Table 3 - Factors of teachers' learning motivation during the professional
development course (teaching methodology)

No. Positive factors %
1 Use of modern learning technologies 66
2 Clear course logic 49,1
3 Convenient format of information presentation 49,1
4 Differentiated approach to students 28,3
5 Use of assignments for mastering practical skills 54,7
6 Solving cases from real professional practice 52,8
Negative factors

1 Monotony of teaching style 472
2 Unrelated course topics 32,1
3 Outdated teaching technologies 39,6
4 Lack of additional materials for the course 26,4
5 Theoretical focus of assignments 49,1
6 Assignments not related to learning outcomes 35,8

The existing educational trends (continuous learning, digitalization, gamification,
virtual and augmented reality, mobile learning, blended learning, MOOC, etc.) find
their realization through modern learning technologies. Modern technologies in the
organization of the educational process appear due to the obsolescence of the previous
ones, the need to take into account the individual characteristics of students and
teachers-practitioners, the development of competencies necessary in the modern
world. This suggests the need to match the technologies used with the expectations of



teachers. Each of the technologies has the potential to meet the basic needs of teachers
as course participants. For example, the use of differentiated approach in terms of the
level of complexity of the material and tasks, resources and pace of work, level of
independence, interests and level of training of students allows to create a comfortable
educational environment of the professional development course. Some teachers are
affirmed in their abilities, while others are given the opportunity to experience success,
which increases their self-esteem and sense of competence. Communicating with
others, discussing different opinions collectively and in small groups using dialogical
approach and collaborative learning satisfies the teachers' need for interconnection
with others.

During the course, the teachers' learning motivation is considerably increased by
the assignments that involve the mastering of practical skills. This is explained by the
fact that teachers need knowledge that they can immediately apply in practice or with
the help of which they can solve any professional tasks or problems and improve their
competence. Accordingly, theoretical tasks contribute to a decrease in learning
motivation.

Low practical value of the course and monotony of the teacher's teaching style
discourage teachers from completing the course to the end and performing tasks in a
qualitative manner.

Lack of feedback reduces teachers' learning motivation, as they do not receive
comments on further work and opportunities to improve their work. This factor is
especially strongly reflected in the learning motivation of teachers taking professional
development courses remotely. Lack of feedback entails the feeling of "loneliness in
distance". On the contrary, the presence of qualitative feedback stimulates the increase
of teachers' learning motivation during the professional development course, creates a
feeling of connection, support and ability to improve their results (Table 4).

Table 4 - Factors of teachers' learning motivation during the professional
development course (assessment)

No. Positive factors %
1 Descriptive feedback 75,5
2 Participation of trainees in the development of assessment criteria 41,5
3 Availability of ongoing progress monitoring 28,3
Negative factors
1 Poor or no feedback 47,2
2 Lack of assessment criteria 39,6
3 Ineffective format for assessing learning outcomes 30,2

Practicing teachers are quite aware of their current capabilities, but expect
differentiated and accurate comments in terms of growth and development within the
course topic. Quality feedback is necessary for them to progress through the most
difficult parts of the course, understanding provisions that are new to them. It should
be noted that the quality of feedback is also greatly influenced by teachers' ability to
accept it.

The analysis of teachers' answers allows us to identify the factors that had the
greatest positive and negative impact on the dynamics of their learning motivation in



mastering the professional development course. The results of the survey are given in
Tables 5-6.

Table 5 - Main factors for increasing teachers' learning motivation during the
professional development course

No. Factor %
1 Comfortable working environment in the class 67,9

2 Competence and experience of the teacher 88,7

3 Use of modern learning technologies 66

4 Mastering practical skills in carrying out tasks 54,7

5 Qualitative assessment feedback 75,5

Table 6 - Main factors of decreasing learning motivation of teachers during the
professional development course

No. Factor %

1 Authoritarian style of communication between the instructor and the trainees 67,9

2 Incompetence, un confidence of the teacher 56,6

3 Low practical value of the course 56,6

4 Theoretical orientation of the tasks to be performed 49,1

5 Lack of or inefficient feedback 47,2
Discussion

Thus, the dynamics of teachers' learning motivation within the framework of the
professional development course is provided by the following groups of factors:

- organizational (teaching methodology, interactivity of teaching, teaching
technologies);

- communicative (teacher's communication style, discipline);

- target (practical goal of the course, content and assignments work towards the
course goal);

- productive (mastering of practical skills in demand at the end of the course).

In our opinion, to ensure and maintain a higher level of teachers' learning
motivation throughout the course will allow managing its dynamics taking into account
the above factors.

At the beginning of a professional development course, it is necessary to make
sure that teachers are clear about the purpose of the course.

In addition, it is necessary to create interest in the course content, to show its value
for their professional activity. To do this, it is necessary to rely on teacher’s existing
level of knowledge and experience. We agree with colleagues’ opinion that "in most
cases, the professional development system lacks or poorly developed a system for
assessing the initial knowledge and professional skills of listeners” [12, p.20].

Particular attention should be paid to revealing opportunities for their initiative,
demonstration of theoretical and practical skills during the course. At this stage, the
personality of the teacher, his experience in the field of teaching, as well as
communication style are of great importance.

The work in the main part of the professional development course should be aimed
at interactive interaction of teachers with each other, with the teacher, based on high



practical significance, fulfilment of tasks with different levels of difficulty and
problematic, providing their performance with feedback. Feedback should not be only
a part of the course taken by teachers. It should go beyond it in the structure of post-
course support. At this stage, much depends on the experience and level of teaching,
the ability of the teacher to organize the logic of the course. It should be noted that the
training of practicing teachers is based on experience, existing skills. At this stage of
the course, it is necessary to take into account the negative experience of teachers in
learning new skills, as it affects the desire to learn new things and prevents the effective
and quick mastering of the required competences. Productivity and learning outcomes
depend on the quality of communication between participants.

Most professional development activities focus on individual teachers, such as
mentoring or the use of portfolios. However, new trends in education require educators
to work together in teams more often. Due to these changes, there is a growing need
for team-oriented professional development activities [13].

During the professional development course all functions of communication are
implemented: the teacher and students act as a source of information, as organizers of
activity, the process of course mastering is controlled with the help of communication
tools, and cooperation skills are developed. When developing a course, it is necessary
to select learning technologies, having previously studied their practical usefulness and
functionality to achieve learning outcomes for teachers, to maintain positive dynamics
of learning motivation.

Taking into account the basis and the reason for the emergence, it is possible to
distinguish the following groups of modern technologies:

- technologies with the priority of personal relationships, individual approach;

- on the basis of activation and intensification of the learning process;

- on the basis of organization and control of the learning process.

The use of modern technologies in work with teachers during the professional
development course allows them as trainees:

- master the variety of teaching technologies, rationally combine them;

- possess the skills of effective communication with students;

- possess skills in the field of technologies and methodology of their use as an
effective tool of activity, in particular, in the conditions of distance and blended
learning;

- improve their professional skills in course development, designing educational
environments, and creating learning resources;

- continuously reflect on their practice in order to improve their activities and
skills.

The modern technologies for increasing learning motivation in the course system
include gamification, collaborative learning, and the development of collaborative
skills.

At the end of the professional development course, it is important for teachers to
realize their successes and obtain the professional skills they need. It is necessary to
provide teachers with the opportunity to realize their potential, to show their learning
results, to apply the acquired skills, i.e., to show the results of the course. Here the key



role is played by the teacher's implementation of the final assignment, project, etc.,
completed during the course. Approbation in practice develops teachers' reflexive skills
and stimulates its growth.

Returning to the theory of E.L. Deci and R.M. Ryan's theory of psychological
needs we can note their connection to the instructional design of the course [8]. The
purpose of the professional development course, which is significant for the teacher,
the choice of activities, the format of assignments and assessment, the implementation
of a differentiated approach by the teacher, the availability of the possibility of self-
checking provide the teacher's need for autonomy. Understanding and participation in
the development of assessment criteria, achievement of learning outcomes, feasible
assignments, accessible language of the course content and the possibility of self-
realization ensure the teacher's need for competence. Opportunities for productive
communication and teamwork, the use of peer-assessed assignments, the creation of a
comfortable working environment, and the opportunity to give back, share and teach
others fulfil the educator's need for interconnectedness with others.

Conclusion

Thus, a teachers’ learning motivation is a set of external and internal factors, based
on the need for autonomy, competence and interrelation with others, the satisfaction of
which makes him active in professional self-improvement. The basis of internal
learning motivation of teachers is the pleasure from the process of acquiring new
knowledge, increasing the level of professional competences and acquiring new
practical skills. External learning motivation of a teacher can be associated with
material, social and emotional rewards. The learning motivation of a teacher during a
professional development course is dynamic.

The purpose of our study was to identify factors that influence the dynamics of a
teachers’ learning motivation during a professional development course. We found a
spectrum of (organizational, communicative, target, outcome) factors that positively or
negatively influence students' learning motivation. The above-mentioned factors
influencing the dynamics of teachers' learning motivation should be taken into account
in the instructional design of professional development courses.

It is necessary to consider more carefully the potential consequences of the
influence of each of the factors on the learning motivation of teachers and the
possibilities of its regulation. Further research could fruitfully continue consideration
of this issue.
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HNEJATOTTAPIbIH OKY MOTHBAIUSICHI TMHAMMKAChIHBIH
OAKTOPJIAPBI
*Omaposa M.K.!, Mupsa H.B.2, Mykanosa C.JI.2
*12.3E A Bexeros ateinaarsl Kaparanasl yausepcuteti, Kaparanael, Kasakcran

AngaTna. Makanana 3epTTeNreH MOCENIeHIH 03eKTiIri KOFaMHBIH O1TiM Oepy >KyHeciHiH Ke3-
KEJITeH JEHTeHIHIerl Tmemarorrapra KOWBUIATHIH TajanTapblHBIH YHEMi ecyiHe OailIaHBICTHI.
Makanaia aBTopiap HearorTapbH 03iH-031 XeTuinepy (akTophl peTiHAe OKYy MOTHBAIHSICHIHBIH
TOMEHJIITIHE JKOHE OUTIKTLIIKTI apTThIPy KypCTapblHaH Ty pecMH Typae 0oy MmoceseciHe Hazap
aynapaabl. KazakcTaHABIK JKOHE INETENIIK FaJbIMIApAbIH 3epTTEyNepiH Tajujay HerisiHjae
«TeJaroTThIH OKY MOTHBAIUSD) YFBIMBIHBIH MOHI ambiiaabl. [1enarorTelH OKy MOTHBAIUSCH OHBIH
OUTIKTUTITIH apTThIPY KYPCBIHBIH HOTHXKeNepiH urepyae Oescenai OomybsiHa cebern 0onaThiH


https://adilet.zan.kz/rus/docs/V1600013420

CBIPTKBI JKOHE 1K1 (PaKTOPJIApABIH KUBIHTHIFBl PETIHIE TY)KBIPbIMIATIAbI, OYJI MeIarorTely 63
KociOiHe OKyFa JETeH YMTBUIBICHIHA ocep eTedi. [legarorTelH OKy MOTHBAIHMACH JUHAMHUKAIBIK
KYOBUTBIC OOJBIN  TaOBLIAABl. BUTIKTUTIKTI apTTBIPy Kypchl OapbIChIHIA TIE€JArorThiH OKY
MOTHUBAIMSICBIHBIH ~ TUHAMHUKACHI  (DaKTOpJIApBIH  3epjeliey MakcaThlHIa CayaJHaMAaChIHBIH
HOTWOKENEepl TalnfaHAbl. DBUTNKTITIKTI apTTBIPY KYPCHIHBIH OIpHEINe acmhekTiiepl OoWbIHIIA
MEeAarorTapIblH OKY MOTHBAlUACHIHBIH JUHAMHUKACBHIHBIH (DAKTOPIAPBl AHBIKTAIIBL: KapbIM-
KaThIHAC, OKBITY OIICTEMECI, OKBITYIIBI, TaliChbipMayiap >koHe Oaramay. /luHamuka QakTopiiaps:
YUBIMIACTBIPYIIBUIBIK  (OKBITY —QIICTeMECi, ©3apa OpeKeTTeCYyAiH HMHTEPAKTUBTLIIr, OKBITY
TEXHOJIOTHSIAPHI); KOMMYHUKATUBTI (KapbIM-KaThIHAC CTWJI1); MaKcaTThl (KypCTBHIH MPAKTHKAIBIK
MaKCaThl, TalChpManap KypPCTBIH MaKCaTTapblHA COWKEC Key); HOTHXKeNl (Kypc KOPBITHIHIBICHI
OOMBIHIIIA TAJIAIl €TUICTIH MPAKTUKAIIBIK JaFIbUIApABI UTEPY). ABTOpIIap OUTIKTUTIKTI apTTHIPY KypChl
OapbICHIHIA TTEAArOTTAP IbIH OKY MOTHBAIIUSACHIHBIH KOFAPhI JCHIeHiH OHBIH TMHAMUKACHIH OacKapy
apKBUIBI KaMTaMachl3 €Tyre JKOHE KOJJayFa OOJIaTBIHABIFBIH aTam OTTi. 3epTTey HOTHXKenepi
OOMBIHINIA TYXKBIpBIMIAp jkacananbl. [lemarorrapaiH OKy MOTHBAIUSICHIHBIH JUHAMUKACHIHA dCEp
€TEeTIH KapacThIPBUIBIN (hakTOpsap OUTIKTIIIKTI apTTHIPY KyPCTAPhIHBIH I€1aroTUKaIbIK JU3aiHBIHIA
eckepinyi kepek. [lenarorukanbik OUTIKTUTIKTI apTTBIPY KYPCHI TeAarorTapAiH ThIHAAYIIbI pEeTiHAeT1
KociOm OLTIMIHIH, ICKEpJIriT MEH JaFbUIapbIHBIH, OKY MOTHBAIIUSACHIHBIH ©cy (aKTopiIapbiH
KaMTaMachl3 €TETIH XKyle OomyFa THic.

Tipek ce3nep: megaror, MOTHBAaIUsl, OKy MOTHBAIHSICHI, NENAarOrThIH OKY MOTHBAIIHSICHI,
OUTIKTUTIKTI apTTBIpy KypChl, OKY MOTHBAIMSACHIHBIH JUHAMHUKACHI, OKY MOTHBAIIMSICHIHBIH
daxTopnap, neIarorukaibK JH3aiH

®AKTOPHI JUHAMUKH YYEBHOW MOTHUBAIINM MEJATOI'OB
*Omaposa M.K.}, Mupsa H.B.2, Mykanosa C.JI.2
*123Kaparanaunckuii yausepcuteT um. E.A. Bykerosa, Kaparanma, Kazaxcran

AHHOTaUMA. AKTYaJbHOCTb HUCCIIEAYEeMOH B CTaThbe MPOOIEeMbl 0OYCIIOBIIEHA MOCTOSHHBIM
pocTtoM TpeOoBaHMI oOlIecTBa K Iexaroram Jr00ro ypoBHs CHCTEeMbl oOpa3oBaHus. B crathbe
aBTOPHI OOpaIaroT BHUMAaHUE HA MPOOJIeMy HU3KOW y4eOHOW MOTHBAIIUU TEJAaroroB Kak Qakropa
camoo0pa3zoBaHus, MpolieMy (OpMaATBEHOTO MPOXOXKACHUS KYpPCOB IMOBBIIMICHUS KBATU(PHUKAIHIH.
PackpbiBaeTcss CyIIHOCTh NOHATUS «y4deOHas MOTHMBaLUs I[I€[jarora» Ha OCHOBE aHalu3a
UCCIICIOBAaHUM Ka3aXCTaHCKUX U 3apyOeXHBIX Yy4YeHbIX. YueOHas MOTHUBalMs Iejarora
(bopMynupyercs Kak COBOKYITHOCTb BHEIIHUX U BHYTPEHHHUX (PAKTOPOB, 3aCTABIIAIOILIUX €0 ObITh
aKTUBHBIM B OCBOCHUHU PE3YJIbTATOB Kypca MOBBILIICHHS KBAIU(DHUKAIIUHU, BIUSIONINX Ha XKeJlaHue
mejarora y4uThCcs B CBOed mpodeccuu. YdueOHas MOTHBAIMS IE€Iarora MpeCTaBisieT co0oi
JUHAMUYHOE sBlieHHE. [IpoaHanu3upoBaHbl pe3yibTaThl ONpOCa IEJaroroB C IEJIbI0 H3Y4YCHHS
(akTOpOB TMHAMUKM Yy4eOHON MOTHBAIIMH II€Jarora B TEYEHNUE Kypca MOBBIIEHUS KBATU(PHUKALHH.
Briienensl (akTopel AMHAMHUKK Y4eOHOH MOTHMBAIlMU IEAarora Mo HECKOJIBKUM acleKTaM Kypca
HOBBIIIEHUS] KBIM(UKAMKU: OOILIEHHe, METOAMKa NpenojaBaHMs, IpenojaBareib, 33aJaHUs U
olieHuMBaHWe. B kadecTBe (PAKTOPOB JAWHAMHUKHM BBICTYHAIOT: OpPraHMU3alMOHHBIE (METOJIMKa
IPENoJIaBaHMsl, MHTEPAKTUBHOCTb B3aMMOJEHCTBHSI, TEXHOJIOTUU OOyuYeHMs); KOMMYHHUKATHBHBIE
(ctunp OOLIEHMS); LieNeBble (IIpakTHYecKas IeNb Kypca, 3aJaHus paboTaloT Ha LEIH Kypca);
pe3yJbTaTUBHbIE (OCBOEHUE BOCTPEOOBAHHBIX NMPAKTHUECKUX HABBIKOB I10 UTOraM Kypca). ABTOPEI
OTMEYaIOT, YTO OOECNEYUTh M MOJJICPKUBATh Oojee BBICOKHH YpPOBEHb Y4YeOHOW MOTHBALUU
IIElarOroB B TEYEHHE Kypca IOBBIMIEHHMS KBaTM(DUKALMU MOXHO, YNpaBisis €€ JAMHAMUKOM.
DopMyIHPYIOTCS BBIBOABI IO pe3yIbTaTaM UCClieZIoBaHUs. PaccMoTpeHHbIe (PaKTOPbI, BIUSIOUINE HA
JUHAMUKY Y4eOHOW MOTHBAIMM N€Aaroro, AOJDKHBI YUUTHIBATHCS MPH MEAArOTMUYECKOM JH3aiiHe
KypCOB MOBBIIIEHUS KBanupuKkanuu. Kypc MOBBIIEHUS MMEAaroruuyeckoi KBanu(UKauuu TOJHKEeH
OBITH CHUCTEMOM, KOTOpast obecrieunBaeT (akTopbl pocTa NMpodecCHOHATBHBIX 3HAHUW, YMEHUN H
HAaBBIKOB, Y4€OHON MOTHBAILIMU NIEIarOTOB KaK CIyIIaTeseH.



K1roueBble ci10Ba: niejaror, MOTHBALUS, y4eOHas MOTUBANNs, ydeOHast MOTHBALIHS TIeJarora,
KypC MOBBIIICHUS KBATHU(PHUKAIUY, AMHAMHUKA yueOHOM MOTHBaMH, (aKTOpbl yueOHOH MOTHBAIIHH,
enarornyecKuil qu3amy

Received: May 15, 2024



	[1] Закон Республики Казахстан «О статусе педагога» от 27 декабря 2019 года. – [Электронный ресурс]. – Режим доступа: https://adilet.zan.kz/rus/docs/Z1900000293 [Дата обращения: 12.05.2024]
	[3] Ельмуратов, Г.Ж., Калиева, А.Б., Ельмуратова, Б.Ж. Самообразование как важное условие формирования профессиональных компетенций педагога / Образование: традиции и инновации: Материалы XIII международной научно-практической конференции. – Прага: Wo...
	[1] Zakon Respubliki Kazahstan «O statuse pedagoga» ot 27 dekabrya 2019 goda (Law of the Republic of Kazakhstan “On the Status of Educator” dated December 27, 2019). – [Elektronnyj resurs]. – Rezhim dostupa: https://adilet.zan.kz/rus/docs/Z1900000293 ...
	[3] El'muratov G. ZH., Kalieva A.B., El'muratova B.ZH. Samoobrazovanie kak vazhnoe uslovie formirovaniya professional'nyh kompetencij pedagoga (Self-education as an important condition for the formation of teacher's professional competencies) / Obrazo...

