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Abstract. The study was aimed at identifying and understanding the problems of training future
educators who teach people with disabilities. The main goal is to understand the problems, attitudes
and level of acquired competencies and knowledge of future educators for their professional
development as inclusive educators. Motivation, content, practice and assessment criteria were
identified and disclosed, which corresponded to the conditions of inclusive education and were
associated with the future educator’s readiness to work with students with disabilities. Students from
three universities located in the cities of Shymkent and Almaty in the Republic of Kazakhstan took
part in this study. A total of 146 students (n=146) participated in the experiment. Three levels of
inclusive competence of future educators i.e. students of pedagogical specialties were identified: low,
intermediate and high. According to each methodology, the future educator's level of mastery of
inclusive policy, mastery of the theory of inclusive education, level of motivation for inclusive
education, level of formation of inclusive education experience were determined. The results indicate
that future educators have positive attitudes toward diversity, but there are significant training gaps.
The essential characteristics and structural components of the readiness of future educators for
inclusive education are determined. This research has also been shown to be effective in promoting
more positive attitudes, reducing anxiety, improving teaching in diversity settings, and promoting the
development of inclusive practices and practices that serve as protective factors for educator well-
being.
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Introduction

The level of acquired competences and knowledge of future inclusive educators
affects educational institutions at all levels in terms of inclusion practices. Of particular
importance is the joint work of paedgogs and communities, which reflects one of the
values of the inclusive profile of the educator. We conclude that the fears expressed by
prospective educators, the perceived low impact of the training received on their
professional development as inclusive educators, and deficits in diversity knowledge
are barriers that need to be overcome if they are to feel able to confront changes in
inclusion. Nevertheless, the sample demonstrates an interest in learning about diversity
in all its aspects, and a participatory and collaborative view of education as a process.

“Ensuring inclusive, equitable and quality education” [1] is one of the sustainable
development goals (SDGSs) of the current 2030 Agenda [2]
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It is worth noting that educational policies in many countries are improving
regarding inclusive education, however, barriers still exist to support educational
requirements for inclusive education [3], despite the existence of actual laws [4].

Due to changes in legislation and policy, there is an increase in the number of
students with special educational needs [5], and academic and social levels are
improving thanks to inclusive approaches applied in each educational institution [6].

The relevance of inclusive education affects educational institutions at all levels
in terms of the practice of inclusion, where the educators faces challenges to improve
the quality of inclusive education [7].

According to the Competence Profile of Inclusive Education (European Agency
for Special Needs and Inclusive Education, EASNIE), obtained as a result of the project
“Preparing educators for inclusive education” [8], the attitude of future educators
towards inclusive education is a key aspect influencing the level of adaptation and
academic performance of future educators.

Teacher training is a fundamental element emphasized by UNESCO at the 48th
International Conference on Education “Inclusive Education: The Path to the Future”.
It is necessary to prepare educators to acquire a culture of inclusion, as well as
knowledge of inclusion policies that promote holistic and comprehensive personal
development and ensure a welcoming and well-being for all students in terms of quality
and equity, and in educational institutions - a continuous process of improvement [9].

Of course, the society needs teachers who are “professional” [10], ready to create
favorable conditions for the education of any student, but there is a growing
phenomenon of shortage of teachers in almost every country of the world. Arguments
about the shortage of teachers is not a new discussion, but in the post-pandemic world,
the shortage of quality teachers is a problem that requires a solution. The study of
research and experience in the field of inclusive education shows that in our country
there is a demand for future teachers who teach people with disabilities due to their
health and provide them with quality professional education.

Factors influencing educational inclusion on the part of teachers are their own
experience and training [11]. This aspect is very important for providing quality
education to students with special educational needs [12]. A educator's readiness for
inclusive education is determined by the level of knowledge and competence that
allows him to effectively implement pedagogical activities. The profession of a teacher
includes virtue, adaptability, creativity, communication and moral qualities. The main
meaning of the profession of a educator depends on his activities, and the requirements
for a teacher's personality determine professional preparation for pedagogical activity.

The role of teachers in the implementation of inclusive education is important, but
teachers are not sufficiently prepared for this task [13]. Teachers' lack of understanding
of the concept of inclusive education does not lead to best practice, but creates a unique
environment. As a result, individuals with special educational needs may be included
In a certain educational process, and we can superficially consider it as inclusion.

It is known that the insufficient number of teachers who are ready to work with
students with disabilities due to their health means that education of students with
disabilities is a direction that requires investment and attention of the state authorities.



Here, it is necessary to emphasize the training program of teachers who teach students
with disabilities, therefore, it is aimed to provide quality education to all students [14].

I.V. Artsimovich, showing the insufficient readiness of society to accept a person
with disabilities, the imperfection of the system of social support and provision of such
persons, the inability of teachers to work with such a contingent of students, presented
the author's model of the system of training teachers working with children with
disabilities in the context of inclusive education [15]. Inclusive education requires the
development of new theoretical and practical concepts of teacher training, university
education of future educators paves the way for pedagogical professionalism. And this
defines the image of a teacher who teaches inclusively as a professional who uses
professional competence.

Of course, the initial formation of the future educators begins with mastering the
concepts and paradigms, theory and practice of inclusive education. The primary
education of the teacher shows that it contributes to an effective conclusion between
theory and practice for the development of his conscious professional knowledge.

Nowadays, the society's attitude towards teachers has changed. The objective
characteristics of the teacher's professional training are reflected in the teacher's goals
in inclusive education, its structure, the framework of the teacher's problems, and his
ability to perform his professional functions to achieve the desired result. In the
framework of inclusive education, the range of requirements for teachers will expand,
their functional duties will increase, and the requirements for personal, professional
and developmental qualities will also increase.

Materials and methods

Targeted survey, monitoring and diagnostic methods, mathematical and statistical
data processing methods were used for the research problem. Participation in the study
was anonymous. The questionnaires of N.P. Fetiskin, V. Sinyavskyi, B.A. Fedorishin,
L.N. Berezhnova and O.S. Kuzmina were used in the study.

Practical experiments were carried out by the students of M. Auezov South
Kazakhstan University, Kozha Ahmet Yassaui International Kazakh-Turkish
University, Kazakh National Women’s Pedagogical University. A total of 146 students
(n=146) participated in the experiment, including 57 (39%) men and 89 (61%) women.
The experiment was conducted with 3" and 4™ year students. Three levels of inclusive
competence of future teachers - students of pedagogical specialties were distinguished:
low, intermediate and high. According to each methodology, the indicator of the
teacher's readiness for inclusive education is characterized by a low level of 0-5 points,
an intermediate level of 6-11 points, and a high level of 12-16 points.

The purpose of the study was explained to the respondents and their consent to
confidential handling of their data was requested. It was also possible to withdraw from
the study at any time.

To analyze the obtained data, firstly, a two-dimensional questionnaire was used.
Gender, age, course of study of the participants of the experiment were included.
Secondly, the obtained data were analyzed statistically. A plan of practical-
experimental works was created, goals and tasks were determined.



Results

In order to determine the initial preparation of students, the components of
preparation for inclusive education were taken into account when choosing the initial
diagnostic methods. According to motivational, content, practical and evaluation
criteria, indicators of future teachers' readiness for inclusive education were determined
using assessment methods. From a general theoretical point of view, the teacher's
readiness for inclusive education has a complex dynamic structure, which includes a
number of components:

- motivational (responsibility for performing tasks);

- content (knowledge and ideas about the features, conditions and requirements of
pedagogical activity);

- practical (learning methods and methods of activity, necessary knowledge and
skills);

- assessment (assessing one's readiness and compliance of the professional
problem-solving process with optimal models).

In the course of practical and experimental work, it was planned to carry out
diagnostic works to determine the level of preparation of future teachers for inclusive
education. We divided the practical-experimental work into three stages: identification
stage, formation stage and control stage. The tasks of each stage have been defined.

Identification stage:

- defining the purpose and objectives of the practical experiment;

- creating a plan of a practical experiment;

- determination of experimental and control groups;

- development of a set of methods to diagnose the preparation of future teachers
for inclusive education;

- conducting initial monitoring in order to determine the initial training of future
teachers;

- analysis of the results of the detection period experiment.

Formation stage:

- modeling of the process of training future teachers for inclusive education;

- checking the proposed educational and methodological complex in practice;

-monitoring in the period of training of future teachers for inclusive education;

- analysis of the results of the formative period experiment.

Control stage:

- final monitoring of training of future teachers for inclusive education;

- generalize and analyze the results of the control experiment;

- development of scientific and methodological proposals for the training of future
teachers of inclusive education;

- summing up practical experiments.

Practical experiments were carried out with the students of M. Auezov South
Kazakhstan University, Kozha Ahmet Yassaui International Kazakh-Turkish
University, Kazakh National Women’s Pedagogical University. A total of 146 students



(n=146) participated in the experiment, including 57 men and 89 women. Information
about participants-respondents is presented in table 1.

Table 1 - Characteristics of respondent participants

Content n-146 %
Gender
Men 57 39%
Women 89 61%
Age
19 4 3%
20 11 8%
21 113 T7%
22 18 12%
3" year of study 72 49%
4™ year of study 74 51%
Total 146 100%

In order to determine the initial preparation of students, the components of
preparation for inclusive education were taken into account when choosing the initial
monitoring methods. In order to diagnose the preparation of future teachers for
inclusive education, a set of methods was developed and diagnostic tools were created.
This allows to objectively assess the degree of mastery of each component of training
students for inclusive education, to determine the level of development of students'
competence, weak and strong points.

In addition, we determined the criteria and indicators for monitoring the level of
preparation of future teachers for inclusive education. Taking into account the criteria
and indicators, we developed a set of methodologies aimed at diagnosing the level of
preparation of future teachers for inclusive education (Table 2).

Table 2 - Diagnosis of the level of preparation of future teachers for inclusive

education

education of students with disabilities due to health. Personal
orientation in the implementation of inclusive positions.
Indicators are the presence of the learner in the project of
orientation to important moral goals aimed at the individual

Preparation Indicators of preparation for inclusive education Assessment
criteria methods

Motivational A set of professionally important personal qualities necessary N.P. Fetiskin
criterion for inclusive education. A motivational approach to inclusive | *“Methodology of

self-assessment of
professional
pedagogical
motivation”

Content criterion

Availability of special knowledge necessary  for
implementation of inclusive education. Indicators - knowledge
about inclusive education system; having knowledge about the
structure and methods of organizing educational activities;
distinguishing from the diversity of information about
interactivity and innovations of inclusive education; ability to
competently create a lesson plan, to be guided by the latest
achievements of science and technology

V. Sinyavskyi and
B.A. Fedorishin
“Methodology for

assessment of

communicative and
organizational
abilities of a

person”




Practical criterion

Learning effective methods of interaction between all subjects
of inclusive education. The ability to design the educational
process for the joint education of students with normal
development and disabilities due to health. Competent
implementation of project activities, establishing positive
relations with their parents and colleagues; ability to create an

L.N. Berezhnova
“Methodology of
diagnosing the
level of self-
development and
professional

by dimensional criteria, analysis capabilities, results, self-
evaluation and goal, i.e. evaluation of one's knowledge,
business, skills, competence, opportunity and ability. In
addition, the ability to determine the effectiveness of
pedagogical innovations according to known criteria, to select
and apply theories presented by concepts, ideas in their
professional activity was determined.

effective trajectory of interaction; ability to carry out activities pedagogical
in clearly defined directions, compliance with goals and tasks; activity”
management of activities within the specified period; taking
into account the project and guiding it; satisfaction in the
implementation of the innovative project
Assessment Self-assessment (reflection) appropriateness and effectiveness 0.S. Kuzmina
criterion of one's actions on organizing inclusive education. Evaluation | “Assessment of the

ability to solve
professional tasks”
and “Evaluation of
the results of
student activities”
methods,
“Preparation for
inclusive
education” survey

According to each methodology, the teacher's readiness for inclusive education is
characterized by a low level of 0-5 points, an intermediate level of 6-11 points, and a
high level of 12-16 points. In our opinion, the used methods allow to effectively and
accurately assess the level of readiness of future teachers for inclusive education. A
total of 146 students participated in the experiment.

In the motivational criterion, during the testing according to N. P. Fetiskin's
“Methodology of self-assessment of professional pedagogical motivation” the
following results were obtained (Fig.1):
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Figure 1 - Indicators of the motivation level of future educators for inclusive
education

The analysis of the results of the conducted research showed a low level of
motivation of future teachers for inclusive education in 39.73% (58 students), a high
level was observed in 14.38% of respondents (21 students). The majority of the
respondents, 45.89% (67 students), showed an average level of motivation.



According to the content criterion, to study the mastery degree in the inclusive
policy of future teachers “Methodology for assessment of communicative and
organizational abilities of a person” based on inclusive education by V. Sinyavskyi and
B.A. Fedorishin was used.

50.68% of the students (74 students) performed it at an intermediate level,
32.88% (48 students) showed a lack of special education necessary for the
implementation of inclusive education. According to the author's methodology, 24
students showed a high level of pedagogical reflection, which was 16.44% of the total
number of those studied (Fig. 2).

48; 24;
32,88% 16,44%

= High level
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74;
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Figure 2- Indicators of future educators' level of inclusive policy mastery

According to the practical criterion, L.N. Berezhnova's “Methodology for
diagnosing the level of self-development and professional pedagogical activity” made
it possible to determine the level of formation of inclusive teaching experience of future
educators (Fig.3).
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Figure 3- Indicators of the formation level of inclusive teaching experience of
future educators

The results of diagnostics showed that this component was the worst formed
among the students. Neither group has a high level of inclusive practice. 71.92% of
students could not perform many tasks (105 students), 28.08% (41 students) showed
an average level.

According to the measurement criterion, O.S. Kuzmina's “Evaluation of the
ability to solve professional tasks” and “Evaluation of the results of students' activities”
methods and author's test “Readiness for inclusive education” were used. According to
the results of the survey, 50.68% of students (74 students) have mastered the theory of



inclusive education at an intermediate level. 5.48% (8 students) demonstrated a high
level of mastery of the subject. 43.84% (64 students) showed low results during the test

(Fig. 4).
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Figure 4 -Indicators of future educators' mastery of the theory of inclusive
education

The results of monitoring the current level of inclusive training made it possible
to conclude that the students mastered the theory well. In terms of inclusive
motivational-value, cognitive, action, and measurement components, the preparation
of future teachers for inclusive education is poorly developed.

Discussion

During the detection experiment, the results of interviews with respondents
confirmed the data of diagnostic methods. Future teachers are poorly oriented to
inclusive values, it is difficult to solve situational pedagogical tasks. In general, they
are afraid to work with people with disabilities, which is explained by a lack of
patience, difficulties in communication with parents, and a lack of special knowledge
on the technologies of organizing inclusive education. The analysis of the monitoring
data shows that the low, intermediate and high training levels of the students in the
experimental and control groups are approximately the same. Thus, in the defining
period of the experiment, we made sure that the preparation of future teachers for
inclusive education is insufficient. This shows the urgency of the problem and the need
to find ways to increase the level of competence of educators in the issues of inclusive
education.

It was aimed to form the theoretical and practical professional training of students
in inclusive education, as well as to form a value relationship to the psychological-
pedagogical laws of the educational process in the case of inclusion. Implementation
of this goal is carried out by solving the following tasks:

- to provide future educators with an understanding of inclusive education as an
important socio-cultural phenomenon of professional education;

- to increase the personal motivation of educators to change their professional
pedagogical activity in the direction of implementing the principles of inclusive
education;



- teaching to develop programs to form a tolerant attitude to persons with
disabilities due to health;

- development of the ability to design a corrective and developmental environment
for the joint education of persons with normal health and disabilities;

- development of ability to work independently with pedagogical literature and
sources, teach how to solve pedagogical situations;

- to contribute to independent professional education, development of their ability
to identify and analyze problems of organizing inclusive practice.

During the formation experiment, the level of psychological-pedagogical
formation of the main components of future teachers' readiness to work in an inclusive
educational environment was monitored. As a result of the initial research, a third of
the educators showed a low level of preparation for inclusive education, which
confirmed the need to develop a model that allows for effective organization of their
professional activities in the training of future educators. All of this proves to us the
need to improve the training of future teachers for inclusive education in higher
educational institutions.

Modern educational technologies used in inclusive education made it possible to
increase the productivity of the educational process, make it efficient and dynamic. In
order to prepare future teachers for inclusive education, practical lessons include
making individual presentations, brainstorming method for problem solving, team
work, case method, web-quest, portfolio, media technologies, practical analysis,
upside-down house technology, discussion, presentation, personal defense, training,
initiative, game, critical thinking technology, Japanese technique, debate, coaching,
group analysis were used. The development of projects in an inclusive direction
allowed to revive the cognitive activity of educators, to develop themselves in terms of
preparing them to work with “special” children. For this purpose, various
methodological approaches were used in different educational environments:
technological maps, meetings with parents, creation of an action algorithm,
development of methodological recommendations, creation of a personal educational
trajectory.

The main goals of this study were to understand the problems of the participants,
their attitudes and acquired competencies and knowledge for their professional
development as inclusive teachers, as well as to study the relationship between their
evaluations and experiences within the framework of formal education, strengthening
its role as a catalyst of inclusive practices.

In general, the respondents demonstrate a positive attitude to diversity,
recognizing the right to inclusive education for all students. Respondents attach special
importance to joint work between teachers and the community, which reflects one of
the values of the inclusive profile of the teacher, the participation of the educational
community from the point of view of environmental equality. This approach, which
has a greater impact on student learning, is associated with organizational issues.

Regarding preparation for inclusive teaching and universal design for learning
(UDL), the respondents did not feel prepared. The lowest scores were focused on
everyday tasks such as:



-selection and personalization of goals, competencies and content;

-development of educational situations, adaptation of educational materials and
assessment of students;

-development of measures and programs to solve the problem of diversity.

Respondents do not feel competent to develop methodological strategies,
demonstrating a lack of knowledge. In general, they do not perceive the positive impact
of training in this area, demonstrating a negative attitude towards the quality of the
training received.

Developing inclusive practices using methodology is a weak point for future
educators. Therefore, the first priority is to remove these barriers through continuous
learning.

The right to educational inclusion is being exercised on a global scale with
different strands as barriers to achieving greater inclusion and cultural diversity in the
university, creating challenges for the entire university education system in terms of
compliance and adaptation with the provision of teachers, adjustment of curricula,
interaction between peers and the main resources to satisfy them.

Conclusion

As a conclusion of this study, we can determine that positive attitudes and feelings
towards inclusive education and students with disabilities are not enough. Concerns
expressed by future educators, the perceived low impact of their training on their
professional development as inclusive educators, and gaps in knowledge about
diversity are barriers that must be overcome in order for them to feel empowered to
confront changes in the field of inclusion. However, the tested respondents demonstrate
an interest in studying diversity in all its aspects, as well as a participatory and
collaborative view of education as a process.

This research has also been shown to be effective in promoting more positive
attitudes, reducing anxiety, improving teaching in diversity settings, and promoting the
development of inclusive practices and practices that serve as protective factors for
educator well-being.

If opportunities for access to educational institutions were to be created,
institutional challenges would need to be outlined and demonstrated through guidelines
for promoting inclusive education.
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Anaarna. 3epTTey MYMKIHIIT IHEKTEYJl >KaHIapAbl OKBITAaThIH OoJialiak MyFamiMaep/Ii
maspiay MoOceleNepiH aHbIKTayFa OarbiTTanFaH. Herisri makcar - Oonamiak MyFamiMIepAiH
WHKJIFO3UBT1 OKBITAaTBIH MYFaJIIMJAEp pPETIHIAE KOociOM AaMmybl YIIH aifaH Ky3bIpeTTepl MEH



OlLTIMACPIHIH ACHTeHiH aHbIKTay. MHKITI03UBTI OUTiM Oepy IIapTTapbiHa JKoHE Ooamiak MyFajliMHIH
MYMKIHJIT1 IIEKTeYJ i OKYIIBUIAPMEH JKYMBIC iCTeyTe JasipiblFbIHA COUKEC KEeNETiH MOTHBALUSIIBIK,
Ma3MYH/IBIK, TPAKTUKAJIBIK XKOHE Oaraiiay KpuTepuiiepi KapacTeipbuiabl. by 3eprreyre Kazakcran
PecniyonukaceiabiH LIBIMKEHT koHEe ANMaThl KanalapblHAa OpHATACKAH VI YHUBEPCUTETTIH
CTYJIEHTTEP1 KaThICTBhL. DKCTIEpUMEHTKEe 146 Oimim amymibl KaTeICThl (n=146), OHBIH iHIIHIE epiep -
39%; oiiennep - 61%. DxcnepumeHT 3 xoHE 4 Kype CTyAeHTTepiMeH Xyprizinai. [legarorukanbix
MaMaH/IBIKTapAbIH OoJaliaK meaaror CTyACHTTEPIHIH HMHKIIO3UBTI KY3BIPETTUIITIHIH YII JCHTeHi
AHBIKTAIJBI: TOMEH, OpTa JKOHE JKOFaphl. OpOip omicreMe OoibIHINA OoNamIaK TMeIarorThiH
WHKJIFO3UBT1 CasicaTThl Wrepy JEHreii, WHKIIO3UBTI OUTiM Oepy TEOpHSICHIH Wrepy JeHIeHl,
WHKITIO3MBTI OKBITYFa BIHTAJNAHABIPY ACHIEHi, WHKIIO3UBTI OKBITY MPAKTHUKACBIH KAJBIITACTBIPY
JeHreii aKpiHaanael. HoTmkenep Oomamiak reaarortapablH OpTYPIIUTIKKE JIeTeH OH KO3KapachlH
KepceTeli, anaiina OuriMaepiHae aWTapibIKTall OJKBUIBIKTap Oap. bonamak wmyramiMaepaiH
WHKJTFO3UBTI OKBITYFa JaspIIbIFIHBIH MaHbI3/Ibl CHITATTAMAaJIapbl MEH KYPBUIBIMIIBIK KOMITOHEHTTEPI
AHBIKTAIIBL. Bysl 3epTTey COHBIMEH KaTrap OH KO3KapacThl KaJbIITACTBIPYIA, ajaHAayIIbLIBIK
JIEHI'CHiH TOMEHETYIe, SPTYPIUIIK JKaFJalbIHIa OKBITYbI JKaKcapTyJa KoHE MYFAIIMACPIIH O-
ayKaThl VIIIH KOpFaHbIC (paKkTopiapel peTiHIE KbI3MET eTETiH WHKJIIO3UBTI OIiCTep MEH
TOXKIpUOENIep/Ii d3ipaeyre KOMEKTeCy/ 1e ©31HIH THIMIUIITIH KOPCETTI.

Tipek ce31ep: UHKITIO3UBTI OKBITY, IIEarorTap, NeIaroruKaiblK JaspliblK, TaspibIK JeHTeHiH
MUarHOCTHKajay,  JICHCAyJbIFBIHA  OalJIaHBICTBI ~ MYMKIHIIKTEpl  IIEKTEyJ  TYJIFaiiap,
KY3BIPETTUTIKTED, KYPBUIBIMIBIK KOMIIOHEHTTEpI, IeHT el

JAUATHOCTUKA YPOBHA TOTOBHOCTHU BYAYINUX TEJAT'OI'OB K
NHKJIFO3UBHOMY OBYYEHHIO
*TTapmankynosa I1.1, Konnac6exosa C.2, Axmerosa D.3
*1210sxn0-Kasaxcranckuii yausepcuter uM. M. Ayasosa, IlleivkenT, Kazaxcran
3l0skn0-KazaxcTanckuii neparorudeckuii yausepcureT uM. Y. JKannGekosa,
[evkent, Kazaxcran

AHHoTauus. VccnenoBaHue HampaBiIeHO HA BbISBIEHHE MPOOJIEM MOATOTOBKU OYHyIIMX
MeJaroroB, KOTOpble 00y4aroT JIHI] C OTPaHUYCHHBIMU BO3MOXKHOCTAMHU 3/10pOBbsi. OCHOBHAS 11€Jb
COCTOUT B TOM, YTOOBI ONPEAETUTh YPOBEHb NMPHOOPETCHHBIX KOMIETCHIUI M 3HAHUN OyTylIuX
NeAaroroB Juisi UX NPOPECCHOHATBHOIO pa3BUTHS B KauyeCTBE MHKIIO3WBHBIX I1€/1aroroB.
PaccMoTpeHBl MOTHBALIMOHHBIE, COAEP)KATEIbHBIE, IPAKTUYECKHME U OLICHOYHBIE KPUTEPHH,
COOTBETCTBYIOIINE YCIOBHUSIM HMHKJIIO3MBHOIO OOpa30BaHUS M CBA3aHBI C TOTOBHOCTHIO OYyIyIIEro
yuutens paboTarh ¢ OOy4almuMHCS C OTPaHWYEHHBIMH BO3MOXKHOCTAMH 3/0pOBbsi. B 3TOM
UCCJIEJOBAaHUM TPUHSIM Y4YacTHE CTYAEHThl TPEX YHHUBEPCUTETOB, PACIOJOKEHHBIX B TOpojax
HIeivkenT U Anmatsl PecriyOnuku Kazaxcran. B skcnepumente ydactBoBanu 146 oOydaromuxcs
(n=146), u3 HUX MY 4UHBI - 39%; >keHIUHBI - 61%. DKCEepPUMEHT IPOBOAUIICS CO CTYAEHTaMH 3 U
4 xypcoB. BriieneHsl Tpu ypOBHS HHKITIO3MBHOM KOMIIETEHTHOCTH Oy TyIIUX ME€AaroroB - CTyIEHTOB
MeIarOrMYeCKUX CIENUATIbHOCTEN: HU3KUM, CPETHUI 1 BRICOKHU. 110 KaXk101 METOAMKE ONIPEACIICHBI
YPOBEHb OCBOCHMS OYIyIIMM MEIaroroM HMHKIIO3MBHOM IMOJUTHKH, YPOBEHb OCBOCHHS TEOPUHU
MHKJIIO3UBHOTO 00pa3oBaHUsl, YpPOBEHb MOTHMBAllMM K WHKIIO3UBHOMY OOYYEHHIO, YPOBEHb
c(OPMHPOBAHHOCTH MPAKTHKH HHKIIO3UBHOTO OOyudeHUs. Pe3ynpTaThl ykasbplBalOT Ha TO, YTO
Oynyliue TMenarors MposBISIOT MO3UTHUBHOE OTHOIIEHWE K pPa3HOOOpa3uio, HO HUMEIOTCS
3HaYUTEbHbIE TPOo0Oeibl B 00yueHnu. OmpeesieHbl CYIIHOCTHBIE XapaKTEPUCTUKU U CTPYKTYPHbIE
KOMIIOHEHTHI TOTOBHOCTH OyAYyUIMX TEJaroroB K WHKIIO3MBHOMY OOy4YeHHIO. DTO HCCleO0BaHUE
TaKXKe I0Ka3alo CBOIO H(PPEKTUBHOCTh B (HOpMUPOBAaHHHM Oo0jee MO3UTUBHOTO OTHOIIEHUS,
CHI)KEHHMHU YPOBHSI 03a00YEHHOCTH, YITyUlIEHHH 00yUeHHs B YCIOBUSAX MHOTOOOpa3Hs U COACHCTBUU
pa3paboTKe HMHKIIO3UBHBIX METOAMK M MPAKTUK, KOTOPHIC CIYXKaT 3aIIUTHBIMU (DaKTOpamH ISt
OJ1arornory4ust neJjaroros.
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