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Abstract. In the present article, a model of formation of intercultural communicative competence of
tertiary students majoring in technical specialties is considered. Essential features of various concepts on
developing foreign language communicative competence are reviewed. Various scientific and theoretical
literary sources on the topical issue are analyzed. Based on this analysis and the authors’ own experience
in the field of ELT, a definition of the notion of «Intercultural Engineering Communicative Competence»
is formulated and its structural components are proposed. Thus, lingua-communicative, socio-cultural,
engineering-conceptual and project-research subcompeteces are distinguished and explained. Moreover,
the principles and conditions of the formation of technical university students’ intercultural communicative
competence using a Situated Language Teaching (SLT) technology are suggested. The authors have
defined the basic principles and specific features of the use of SLT in the development of intercultural
communicative competence of future engineers. Within the developed framework the situational tasks can
be implemented in different forms, including and not limited to case-study, problem and project based
learning, role-plays, simulations, etc. —unless they are produced in accord with the principles and conditions
of the model. The designed formation model of technical students’ Intercultural Engineering
Communicative Competence has been experimentally tested. This article also exhibits the results of a
pedagogical experiment conducted at Satbayev University. The findings of this study can benefit
researchers, curriculum developers and teachers in the field of foreign language teaching, particularly
English language teaching.
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Introduction

Foreign language training in universities of Kazakhstan is defined as compulsory
in accordance with the State Compulsory Standard of Higher Education of the Republic
of Kazakhstan dated July 20, 2022 (as amended on 06.03.2023) [1]. This State
Educational Standard of Higher Education (hereinafter referred to as the SES) has been
developed in accordance with the Law of the Republic of Kazakhstan “On Education”
and defines the requirements for the content of education with a focus on learning
outcomes, the maximal academic load, the level of preparedness of the learners and
training period in the higher education institutions.

According to this SES, the content of the educational program of higher education
consists of disciplines of three cycles: general education disciplines, basic disciplines
and major disciplines. The discipline “Foreign Language” is a mandatory component
of the cycle of general education disciplines.
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In accordance with paragraph 6 of the SES under consideration, the disciplines of
the compulsory component of the cycle of general education disciplines:

1) are aimed at developing the worldview, civic and moral positions of a future
specialist, competitive on the basis of mastery of information and communication
technologies, building communication programs in Kazakh, Russian and foreign
languages, focusing on a healthy lifestyle, self-improvement and professional success;

2) form a system of general competencies that ensure the socio-cultural
development of the personality of the future specialist based on the formation of his
ideological, civic and moral positions;

3) develop abilities for interpersonal social and professional communication in
Kazakh, Russian and foreign languages;

4) contribute to the development of information literacy through the mastery and
use of modern information and communication technologies in all areas of their lives
and activities;

5) form skills of self-development and life-long learning;

6) form a personality capable of mobility in the modern world, critical thinking and
physical self-improvement.

The document also provides the expected learning outcomes upon completion of
the study of compulsory disciplines in the cycle of general education disciplines, and
subject “Foreign Language” includes the following of them:

» The student enters into communication in oral and written forms in Kazakh,
Russian and foreign languages to solve problems of interpersonal, intercultural and
industrial (professional) communication;

» The student uses language and speech tools based on a system of grammatical
knowledge; analyzes information in accordance with the communication situation;

» The student evaluates the actions of the participants of the communication
process.

Currently, the leading technical universities of Kazakhstan (such as Satbayev
University, Kazakh National Agrarian Research University, Almaty Technological
University, International University of Information Technologies, West Kazakhstan
Agricultural Technical University named after Zhangir Khan, Academy of Logistics
and Transport and International University of Engineering and Technology) in addition
to core technical specialties train students of economic and, in some cases, legal
specialties. Consequently, today, according to the SES, technical universities in our
country provide training in three areas: higher engineering education, higher economic
education or higher legal education, as well as higher agricultural education. And in
each of these areas, studying the discipline “Foreign Language” is mandatory. As a
rule, technical universities in the country teach the most common and popular foreign
language — English. In accordance with the SES, 10 academic credits are allocated for
the “Foreign Language” discipline, which is equivalent to 300 academic hours [1].

We are living in the XXI century — in the era of rapid technological advancement and
global industrial development that take place in both developed and developing states.
Every country considers these factors as facilitators of economic growth. Therefore,
demand for technical and engineering specialists is increasing steadily. In April 2023, in



his public speech at the first meeting of the Kazakh National Council for Science and
Technology our President Kassym-Jomart Tokayev highlighted the necessity of launching
strong research centers and institutes specializing in natural sciences, engineering,
technology, social and humanitarian sciences [2]. At the same time, a year before, in
January 2022, at the meeting of the lower house of the Parliament, Kassym-Jomart
Tokayev had emphasized a greater priority of technical specialties over humanitarian ones,
stating that it was a high time to bring up a new generation of engineers and industrialists
in the state [3]. Since then, branches of some prominent foreign technical universities have
been set up on the basis of local technical universities: a branch of the Polytechnic
University of Marche (Italy) at Zhetysu University named after I. Zhansugurov, a branch
of Hong Kong City University at Satbayev University, a branch of the Northwestern
Polytechnic University (PRC) at Al-Farabi Kazakh National University, Higher School of
Artificial Intelligence and Computer Science of Seoul National University of Science and
Technology at Kyzylorda University named after Korkyt ata and Tianjin Professional
University’s Lu Ban workshop on joint training of technical personnel in the field of road
transport at East Kazakhstan Technical University named after D.Serikbayev [4].

All these efforts in building up international connections and exchange of expertise
are aimed at strengthening the effectiveness of higher engineering education in the Republic
of Kazakhstan. To increase the quality of education technical universities in our country
are following a competence-based approach which implies creating a graduate’s profile
from a set of competences needed for a particular specialist and providing further training
to form the prescribed competences. The competency framework of a future specialist in
technical universities of Kazakhstan includes “intercultural communicative competence”
as a mandatory component in accordance with the State compulsory standard of higher
education of the Republic of Kazakhstan as of July 20, 2022, in which “Foreign language”
Is declared as a compulsory university discipline. In light of the boosted international
cooperation with foreign universities, intercultural communicative competence gains
greater significance for technical university students.

Moreover, as defined in SES, to improve the quality of professional training and take
into account the specifics of the areas of personnel training, universities are allowed to
independently elaborate the content of the “Foreign Language” discipline. However,
having analyzed syllabuses of “English language” disciplines in various technical
universities of Kazakhstan, one can figure out that they are generally aimed at developing
the four language skills (reading, listening, writing and speaking) and enrichment of
vocabulary and grammar within general, academic and professional contexts without
following any particular model justified scientifically and empirically. In this regard, the
purpose of this research paper is to create and propose a model of formation of intercultural
communicative competence of technical university students based on consideration of the
existing scientific approaches in this field, as well as demands and trends of the modern
world.

As stated by Rawboon et al. (2021) in today’s global context, engineers are required
to demonstrate not only their technical competencies, but they must also possess relevant
global competencies in order to succeed in the international workplace. According to these
scholars, the ability to apply more than one foreign language in communication and



implementing other job responsibilities comes along with other basic engineering
competencies and their importance is not undermined [5].

Materials and methods

To achieve the objective of the study both theoretical and empirical methods have
been applied. The exploited theoretical methods include: literature review, analysis,
synthesis, induction, deduction, specifying, analogy and comparing. Works on the
structural components of the intercultural communicative competence by both local and
foreign scholars have been reviewed and analyzed in order to provide a comprehensive
approach to addressing the research problem. What is more, modern tendencies in foreign
language education have been brainstormed and articulated. Then, taking into account these
conceptual findings as well as the authors’ own experience in the field of ELT, a model of
the formation of technical students’ intercultural communicative competence was
developed.

Thus, the empirical method used in this research is a modelling method. Nowadays
the modelling method is used almost in all sciences, and pedagogy is not an exception.
According to Zhunussova, Althonayan & Golovchun (2020), in the field of foreign
language education modelling can be applied in multiple ways and within different scopes:

- to model the entire system of foreign language education by formulating the theory
and practice of teaching;

- to model the process of foreign language acquisition;

- to model the methodology of a training system;

- to model communicative acts and situations [6].

According to the new dictionary of methodological terms and concepts by E.G.
Azimov and A.N. Shchukin, a model (from French “modele”, Latin “modulus” — a
measure, a sample) “in a broad sense means “a simplified mental or symbolic image of an
object or system of objects, used as their “substitute” and a means of operating (including
training)” [7].

In this article we consider didactic modelling of the formation of technical university
students’ intercultural communicative competence by identifying its main components
(subcompetences) and conditions necessary for the model’s proper realization. Besides, we
offer a set of principles and conditions of the formation of technical university students’
intercultural communicative competence using a Situated Language Teaching (SLT)
educational technology.

Moreover, as defined by Mikhailova (2023) modelling in foreign language education
Is a process of designing not only the learners’ intercultural professionally-communicative
activity, but also its content [8]. Following this valuable methodological instruction, we
have also conducted a thorough analysis of the existing ESP coursebooks aimed at
engineering and technical students and professionals in order to formulate
recommendations on the content of situated assignments for curriculum developers.

Results and discussion
Nowadays there are dozens of different definitions of the notion “intercultural
communicative competence”. Especially opinions vary across countries and regions, as



well as numerous linguistic and methodological schools within them. For example,
Western authors emphasize mainly the intercultural component and often relate
intercultural communicative competence to the concept of “Intercultural Communication”.
Meanwhile, methodologists from Post-Soviet countries view intercultural communicative
competence as a broader and more complex phenomenon which in its turn, alongside the
ability of intercultural communication incorporates a collection of various interrelated
components, such as linguistic, socio-cultural, strategic and other particular
subcompetences. Moreover, in the Western sources and literature what we call
“Intercultural communicative competence” (hereinafter — ICC) is usually expressed as
“foreign language competence”. However, the founder of Kazakhstani paradigm of foreign
language education Professor S. Kunanbayeva derives that ICC is not a structural
component of a so called “foreign language communicative competence”, but vice versa,
it can be viewed as an autonomous competence that has its own subcompetences. Based on
a thorough analysis of the approaches and definitions of such scientists as Jan Van Eck, S.
Savignon, D. Himes, L. Bachman and D. Kulibaeyva, she defines the following
components as part of ICC: cognitive, conceptual, linguocultural, communicative, person-
centered, social and sociocultural subcompetences [9].

It is also known that scholars from the neighboring Russia denote ICC as a set of the
following subcompetences: cognitive, linguistic, verbal, sociocultural, educational and
compensatory. Whereas European scientists split it into linguistic, sociolinguistic,
sociocultural, discursive, strategic and social subcompetences [10].

Taking S. Kunanbayeva’s concept as a basis and considering our own methodological
and teaching experience, we would like to introduce a new notion regarding the engineering
students’ ICC — “Intercultural Engineering Communicative Competence” (henceforth —
“IECC”) — which we define as a holistic complex of knowledge, abilities and skills
necessary for the effective professional communication in the foreign language in various
engineering situations and comprising lingua-communicative, socio-cultural, engineering-
conceptual and project-research subcompetences (see Picture 1).

We specify lingua-communicative subcompetence of the IECC as the ability to
partake freely in the communication process in the target language both verbally and non-
verbally within international engineering context. It includes the ability to exploit correct
grammatical forms and syntactic constructions. The learners should be capable of
recognizing semantic units in the speaker’s speech which are organized in compliance to
the existing norms and rules of a foreign language.

Socio-cultural subcompetence of the IECC can be determined as a complex of
knowledge about the cultural and national characteristics of the states of the target language.
The learners are expected to distinguish between general and specific features in both the
linguistic and cultural sense. The awareness of differences and peculiarities of both the
native and the foreign culture equips the students with the ability to effectively
communicate both verbally and non-verbally in intercultural settings. Moreover, social
component helps to vary the communication style and approach depending on social
characteristics of the interlocutor(s).
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Picture 1 — Structural components of the Intercultural Engineering Communicative
Competence

Engineering-conceptual subcompetence of the IECC implies the understanding of
how various engineering concepts work and applied. Proper knowledge of this concepts is
considered as very beneficial for the process of acquiring professionally-oriented foreign
language, as it encourages better understanding of technical terms and grammatical patterns
used is a variety of professional situations.

Project-research subcompetence of the IECC encompasses skills of conducting
research and project-management in engineering fields in the target language within
international settings. All the engineering jobs are technology-driven and depend on new
scientific developments and research. It is crucial for any type of engineer to be capable of
planning and conducting experiments as well as sharing the results of these studies with the
public. Nowadays engineers encounter the necessity to participate in various engineering
projects which are mostly of international character — therefore, they have to be aware of
project-management procedures and be able to implement them in at least one
internationally recognized foreign language, most often English.

In our stance, alongside subcompetences, a comprehensive model of ICC should
include the following: a content block, a methodological block, a procedural block, an
assessment bock and the expected outcome. The model of technical university students’
ICC designed by the authors of this article is presented in Tablel.

Table 1 — Model of the formation of technical university students’ intercultural
communicative competence

| MISSION |




Aim: to form students’ Intercultural Engineering Communicative Competence (IECC) as an intrinsic aspect of
their professional and personal development by training a specialist capable of using English in various
intercultural professionally oriented situations.

Components (subcompetences) of technical students’ IECC

Lingua-communicative Socio-cultural Engineering-conceptual Project-research
subcompetence subcompetence subcompetence subcompetence
CONTENT BLOCK

Subject content of the educational process

=

Intercultural engineering lingo-cultural modules

Situations of intercultural and professional communication in engineering fields

3. Educational and methodological complex of the discipline «English for Engineering» for technical
university students

N

METHODOLOGICAL BLOCK

Methodological approaches

Competence-based approach
Learner-centered approach
Communicative approach
Intercultural approach
Interdisciplinary approach
Project-based approach
Research-based approach

NookowdE

Principles of Situated Language Teaching for the formation of IECC

Didactic-psychological principles | Linguistic principles | Methodological principles

PROCEDURAL BLOCK

Pedagogical conditions necessary for IECC formation

- aiming at increasing the level of motivation of students to learn a foreign language;

- considering the individual characteristics and traits of students;

— application of modern pedagogical and coaching technologies;

- the use of new information and communication technologies;

- level-based distribution of students into groups;

— development of educational materials based on authentic sources;

- grading the language to the students’ level while elaborating educational materials;

- interdisciplinary nature of the content of educational programs suitable for a wide range of engineering
specialties.

Procedures

Pre-course procedures | On-course procedures | After-course procedures

Stages of IECC formation

Intention formation | Information accumulation | Integrative application | Creative Production

ASSESSMENT BLOCK

Indicators of IECC formation

Emotive motivation | Subject knowledge | Situational application

Levels of IECC formation

Zero IECC | Low IECC | Intermediate IECC |  Advanced IECC

OUTCOME

An engineering specialist with IECC formed capable of using English in his/her professional communication
within multiple engineering subfields and international environment.

The content block of the suggested model should include the following mandatory
component: intercultural engineering lingo-cultural modules identified through the
preliminary needs-analysis; a set of situations of professional and intercultural
communication in engineering fields; educational and methodological complex of an ESP
discipline for technical university students, containing lesson plans designed in accord to
the Communicative Language Teaching methodology.



We believe that Professional English (notion common in Post-Soviet states) or as it is
denoted internationally - English for Professional Purposes — should be taught to future or
acting engineers within professional situations close to the real work environment. This
methodology is called Situated Language Learning. Having analyzed many articles
dedicated to this methodology we formulate the following definition: Situated Language
Teaching (hereinafter — SLT) is an educational technology that aims at immersing the
learners in real-life situations, or the ones that are very similar to them in their features, in
the process of foreign language acquisition. Modelling such kind of authentic situations for
engineering students can be carried out by applying different interactive language teaching
approaches, namely: Competence-based approach, Learner-centered approach,
Communicative approach, Intercultural approach, Interdisciplinary approach, Project-
based approach and Research-based approach. It should be stipulated that in order to suit
the SLT methodology, all these approaches should be of experiential nature, allowing the
learners to practice the newly gained engineering subject matter in authentic professional
situations. Hereby we refer to the educational philosophy of a prominent educationist of the
20th century John Dewey, who wrote extensively about the importance of practicing
concrete and meaningful real life situations in a classroom based on the on the principle of
learning by doing [11]. A similar opinion has been expressed by S. Ter-Minasova, who
notes that in order to teach a foreign language as a means of communication, it is necessary
to create an environment of real communication, establish a connection between teaching
foreign languages and real life, and actively use foreign languages in natural situations [12].
As advocated by recent findings of Ng.Clarence, language learning engagement in itself is
a naturally experiential, situated and reflective process when considering it from the
perspective of learners’ emotional lived experience [13].

As far as the pedagogical principles of the SLT educational technology are concerned,
we group them up in three dimensions as follows:

1. Didactic-psychological principles:

—  the principle of a student’s consciousness and autonomy;

—  the principle of students’ engagement and active participation;
—  the principle of visualization (using visual aids);

—  the principle of proper assimilation of the studied material and skills;
—  the principle of accessibility and feasibility;

—  the principle of systematicity and consistency;

—  the principle of practical orientation;

—  the principle of interdisciplinary relationship and coordination;
—  the principle of intercultural interaction;

—  the principle of research-based approach;

—  the principle of professional competence of the instructor.

2. Linguistic principles:

—  the principle of linguistic systematicity, which considers language as a systemic
formation consisting of interconnected elements of different levels, united into a single
whole;



—  the principle of concentrism, which provides for such a nature of selection and
introduction of lexical and grammatical material that ensures repeated access to already
studied material with its gradual expansion;
—  the principle of language functionality;
—  the principle of stylistic differentiation, meaning the importance of taking into account
in the learning process the linguistic and speech characteristics of different speech styles;
— the principle of gradation (minimization) of language [14].

3. Psychological principles:
—  the principle of motivation;
—  the principle of phasing in the formation of speech skills and abilities, which
determines the dynamics of changes in the structure of speech activity in the learning
process;
—  the principle of considering the individual psychological characteristics of students;
—  the principle of taking into account adaptation processes;
—  the principle of career guidance and coaching.

To form the proposed subcompetencies of IECC, it is necessary to comply with
certain pedagogical conditions, which comprise a set of factors that influence the
achievement of the goals and objectives of teaching a foreign language at a technical
university. We propose the following pedagogical conditions:

— organization of the educational process aimed at increasing the level of motivation of
students to learn a foreign language;

— taking into account the individual characteristics (cultural, ethnic, linguistic,
psychological) of students in the process of teaching a foreign language;

— the use of modern pedagogical and coaching technologies in the process of teaching
a foreign language, which will contribute to the self-development of the student’s
personality;

— the use of new information and communication technologies in teaching a foreign
language in order to diversify the forms of the educational process and thereby increase
the level of interactivity and learner engagement;

— level-based distribution of students into groups depending on their level of foreign
language proficiency in accord to the standards of the Common European Framework
of Competences (hereinafter - CEFR) in order to ensure a comfortable and effective
educational process;

— development of educational materials based on authentic sources, taking into account
the level of foreign language proficiency of each group of students;

— interdisciplinary nature of the content of educational programs in a professionally
oriented foreign language, applicable for a wide range of engineering specialties.

In our formation model of the engineering students’ ICC we define three sets of
important procedures as follows:

Pre-course procedures:

- Mandatory in-depth pre-course analysis of the learners’ needs and the educational
entity’s facilities.

- Designing the engineering ESP course based on the principles of ESP elaboration
methodology.



On-course procedures:

- Involvement of interactive teaching methods and educational technologies, namely:
Situated Language Teaching, Task-Based Learning, Project-Based Leaning, Problem-
Based Learning.

- Combining online and offline modes of study by the application of various e-
learning tools and platforms.

- Providing regular feedback to the learners.

- Carrying out ongoing assessment.

- Exploiting a variety of available visual aids at both offline and online classes.

- Conducting a midterm test to evaluate students’ current progress as well as the
effectiveness of the methodology and programme being applied.

After-course procedures:

- Conducting final exam to evaluate the level of students’ IECC formed after having
studied this course.

- Getting students’ and the instructors’ feedback on the course via a questionnaire -
for identifying further steps in improving the course (Optional).

- Forming a final report including assessment statistics and SWOT analysis.

Thus, formation of technical university students’ IECC requires a step-by-step action
plan on the educators’ part. As far as the students are concerned, we suggest that they should
undergo four consecutive stages to get their IECC fully formed:

1. Building up a clear and concrete intension to acquire a foreign language (can be
achieved via applying coaching mission-setting techniques “SMART” and “Dilt’s
Pyramid”).

2. Accumulation knowledge (information) on the target language — both linguistic
and cultural.

3. Integrative application of the acquired knowledge in practice.

4. Creative production of own oral utterances and written discourse in various
engineering situations.

Furthermore, we distinguish three groups of indicators of the technical students’ IECC

formation:

1. Emotive motivation: a combination of cognitive, motivational and reflective
abilities necessary for learning a foreign language in the engineering context.

2. Subject knowledge: awareness and understanding of linguistic and socio-cultural
peculiarities of the target language, as well as of the basic engineering, research
and project-management concepits.

3. Situational application: the ability to apply the acquired knowledge and skills of
the target language and the engineering, research and project-management
concepts in various professional situations.

These indicators are assumed as intrinsic to all the four subcompetences of technical

students’ IECC.

The effectiveness of the designed model of the IECC formation has been tested via a
pedagogical experiment conducted at Satbayev University. Overall 60 students took part in
the experiment split in 2 experimental and 2 control groups. The former have been taught
applying the proposed model and its underlying SLT technology. Whereas in the latter
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traditional FLT methodology was exploited. The pre-test levels of both the control and
experimental groups were almost the same. However, the post-test results of control and
experimental groups vary significantly as shown in table 2.

Table 2 — Post-test levels of IECC of control and experimental groups

Indicators Levels

of IECC Low IECC Intermediate IECC Advanced IECC
formation CGs* EGs* CGs EGs CGs EGs
Emotive 59% 9% 27% 65% 14% 26%
motivation

Subject 45% 11% 47% 55% 8% 34%
knowledge

Situational 57% 8% 34% 62% 9% 30%
application

Average 54% 9% 36% 61% 10% 30%
indicator

*CGs — control groups
*EGs — experimental groups

Thus, the comparative analysis of the obtained statistical data proves noticeable
superiority of the SLT methodology over traditional FLT in the formation of IECC of
technical university students. As only 9% of learners possess low IECC after the
experiential teaching, whilst the same low level is inherent in more than a half (54%) of the
control groups. Meanwhile, around 91% of students in experimental groups have managed
to form intermediate and advanced levels of IECC as a result of experiential training,
whereas less than a half (46%) of the control groups have achieved these levels.

Conclusion

In today’s global context, graduates of technical specialties have to demonstrate not
only their technical expertise, they must also possess crucial global competencies to
succeed in the international environment. The authors of this article believe that the
Intercultural Engineering Communicative Competence is one of these essential global
competences as it equips technical university students with important lingua-
communicative, socio-cultural, engineering-conceptual, project-management and research
skills necessary for effective foreign language communication in the multinational
workplace. The formation of IECC should be considered as a systematic holistic step-by-
step process based on particular didactic principles and methodological approaches. The
paramount focus has to be placed on the application of various interactive techniques and
methods that immerse learners in real-life professionally-oriented situations. The formation
model of Intercultural Engineering Communicative Competence put forward in this article
has proved its efficiency over a traditional Professional English teaching. This model can
be used in other universities or colleges educating technical and engineering students.
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TEXHUKAJIBIK YHUBEPCUTET CTYJIEHTTEPIHIH
MOJEHUETAPAJIBIK KOMMYHUKATHUBTIK K¥Y3bIPETTLIII'TH
KAJIBIIITACTBIPY MOJIEJII

*Kankaesa A.B.%, Tonosuyn A.A.2 Uprarorny A
*19J1—CDapa6H ateiHgarel Ka3z¥'Vy, Anmatel, Kazakcran
2 AObLIal XaH aTbIH/IAFbI KazXKxOTY, Anmatsl, Kazakcran
SAnkapa Xamxu baiipam Benu Yausepcurerti, Aukapa, Typkus

Anparna. Ockl Makajiaga TEXHUKAIbIK MaMaHJIBIKTap OOMBIHIIA KOFapbl KYpC CTYIEHTTEPIHIH

MOJICHHETApAIILIK KOMMYHHUKATHBTI KY3BIPETTUIITH KaJbINTACTBIPY MoJei KapacTeipbutrad. [lleren
TUTIHAETI KOMMYHHMKATHBTIK KY3BIPETTUINH aMbITy OOWBIHINA OPTYpJi KOHLEMIIMSUIAPIBIH HETI3r1
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EpPeKIeTKTepl KapacThIpbUIaAbl. ©O3€KTI Mocelie OOWBIHIA OPTYPIl FHUIBIMU-TCOPHSIIBIK oneOn
nepekkesiep Tanaanaapl. OCchl TanayablH JKOHE aBTOPJIAPABIH aFbUIIIIBIH TUTIH OKBITY CaJlaChIHIAFbI 63
TOKIPUOECIHIH HETI3IHAC «MOICHUETAPATBIK MHKEHEPITIK KOMMYHUKATHUBTI KY3bIPETTUTIK» TYCIHITIHIH
AHBIKTaMaChl TYKBIPBIMIAIBIN, OHBIH KYPBUIBIMIBIK Kypamaac Oemikrepi YChHBUIaABL. OcChUIaidla,
JIMHIBO-KOMMYHUKATUBTIK,  OJICYMETTIK-MOJCHH,  MHXCHEPTIK-KOHIIENTYAIAbl  KOHE  YKOOANIbIK-
3epTTEYIIUTIK KOCAJIKBl KY3BIPETTEp aKbIpaThUIbi, TyciHmipieni. COHbIMEH Karap, TEXHUKAJIBIK
YHUBEPCUTET CTYACHTTEPIHIH CHUTYaTHBTI TUIMIK OKbITY (SLT) TEXHONOTHSCHIH KOJJIAHY apKbUIBI
MOJICHUETapabIK KOMMYHUKATHBTI KY3BIPETTUIIH KAJIBIITACTBHIPY/bIH MPUHIMIITEPI MEH IIapTTaphbl
YCBIHBUIA/IBI. ABTOpiap OoJaliak MHXCHEPIICPAIH MOACHUETAPATBIK KOMMYHHKATHUBTI KY31pETTUIITH
MAMBITYZ]a CUTYaTUBTI TULMIK OKBITY KOJJAHYJBIH HET3Tl TPUHIUNTEPI MEH CHenU(pHKAIBIK
EpPEKIIETKTEPIH aHBIKTA/Ibl. O3IpJICHreH IIeHOep/e >KaFIasTThIK TarlChIpMaiap opTypill HbICaHIap/aa
JKY3ere achIpbLTybl MYMKIH, OHBIH iIIiHIE KeHc-cTamu, MpoOIeMabIK JKOHE KOOATBIK OKBITY, POIIIK
OMBIHIAP, MOZCIIB/ICY KOHE T.0. KOCa alFaH/Ia )KOHE OJIapMEH HISKTeIMeH i, TeXHUKAIBIK CTYICHTTEpAIH
MoJICHUETapAIIBIK MHKEHEPITIK KOMMYHHUKATHBTI KY3bIPETTUIITH KAIbITACTHIPY/ IbIH KOOATaHFaH MOJIEI]
SKCIIEPUMEHTAIIBI TYpAe Tekcepiam. by Makamana Satbayev University yauBepcuTeTiHe sKyprisiiren
NEAArOTMKANIBIK  SKCIIEPUMEHTTIH HOTIDKENepl Jieé KepceTulreH. byn  3epTreymiH  HOTmXenepi
3epTTeyIIIepre, OKy OarnapiaaManiapbiH o31pJeyIIiiepre oHe eT TUTIH OKBITY CaJlaChIHIaFbI, dcipece
aFBUIIIBIH TUTIH OKBITY CalaChIHAAFbl MyFaTiMIepre maiianb! 60Iybl MyMKiH.

Tipek co31ep: MoeHUETapAIILIK KOMMYHHUKATHBTI KY3BIPETTUTIK, TUIIIK €eMEC MaMaH/IbIKTap YIITiH
aFBUIIIBIH T, MH)KEHEpJIep YIIIH aFbUIIbIH T, TEXHUKAIBIK aFbUIIIBIH TUT, apHAibl MaKcaTTarbl
aFBUTIIBIH T, IIET TUTIH OKBITY, IET TUTIHIH KOMMYHHKATHBTIK KY3bIPETTUTITHIH KOCAJIKBI KY3BIPETTEPI,
KY3BIPETTUTIKKE HET13/IeNITeH TUIII OKBITY

MOJIEJb ®OPMHUPOBAHUSI MEXKYJIbTYPHOU
KOMMYHUKATHUBHOU KOMIIETEHTHOCTHU CTYJIEHTOB
TEXHUYECKOI'O BY3A
*Kankaesa A.B.}, Tonosuyn A.A.2, Upratormy A2
*KasHY um.ans-Dapady,

Asmarel, Kazaxcran
?KazsYMOuM Slumenn A6bunaii xana, Anmartel, Kazaxcran

SYuusepcurer Ankapa Xamku baiipam Benu, Ankapa, Typuys

AHHoOTanus. B Hacrosell cratbe paccMaTpuBacTCsi MOACTb (OPMHUPOBAHUS MEKKYIBTYPHOI
KOMMYHHMKATUBHOM  KOMIIETEHLIMM  CTYACHTOB TEXHWYECKUX CIIEHUATIBHOCTEH  yHUBEPCHUTETA.
PaccMoTpeHbl  CyIIECTBEHHBIE OCOOCHHOCTH  pa3iMYHBIX KOHLEMIMHA  Pa3BUTUS  MHOS3BIYHON
KOMMYHHMKATUBHON KOMIIETECHIIMU. AHAIM3UPYIOTCS Pa3/IMuHble HAYYHO-TEOPETUUECKUE JIUTEPATyPHBIE
MCTOYHMKH T10 aKTyaIbHOM Ipobiieme. Ha ocHOBE poBeIeHHOT0 aHaTi3a M COOCTBEHHOT'O OITBITa aBTOPOB
B 00J1acTH OOYUECHHUS aHTIIMHCKOMY SI3bIKY C(hOPMYJIMPOBAHO OMNpeseseHre MOHITHs «MeXKYyIbTypHas
VHKEHEpHas KOMMYHHMKATHBHAsI KOMIIETEHLIMSD) U MPEUIOKEHB] €€ CTPYKTypHbIE KOMIIOHEHTHI. Takum
00pa3oM, BBIIENSAIOTCS U OOBACHSIOTCS JIMHIBO-KOMMYHUKATUBHAS, COLIMO-KYJIBbTYpHAsl, WH)KEHEPHO-
KOHIIENITyaJIbHAsl ¥ TPOEKTHO-UCCIIEN0BATENIbCKas CyOKoMIeTeHIMH. Kpome Toro, mpesioxKeHsl
NPUHLMUIBI U YCIO0BHUA (POPMHUPOBAHUS MEXKKYJIBTYPHON KOMMYHHKATUBHOW KOMIIETEHIIMU CTYIECHTOB
TEXHUUYECKUX BY30B C HCIOJIB30BAHMEM TEXHOJIOTUH CHUTYaTUBHOro oOyueHus s3biky (COSI). ABTOpHI
OTIPEJICITUIIN OCHOBHBIE MPUHIIUTIBI M 0COOEHHOCTH HcTionb3oBanuss COSl B pa3BUTHN MEXKYJIBTYPHOU
KOMMYHUKATHBHOM KOMIICTEHUIMH OyIylIMX HWHXEHEpoB. B pamkax pa3paboTaHHOW CTPYKTYpbI
CHUTYAI[MOHHBIE 33]Ja4l MOTYT PEaM30BbIBATHCS B PA3IMUHBIX (hOpMaXx, BKIIFOYAsL, TOMUMO IPOYEro, Keiic-
CTa i, MPOOJIEMHOE M IPOEKTHOE 00YUCHHUE, POJIEBBIC UTPbI, CAMYJISILIMU U T.I1. — €CJIM OHU PEATH3YIOTCS
B COOTBETCTBUM C TNPUHLUIIAMH M YCIOBUSIMU MpemiokeHHOW Monenu. PaspaGoranHas mopnenb
dopMHUpOBaHUS ~ MEXKKYJIBTYPHOM HMH)XEHEPHOHM KOMMYHMKATHBHOM  KOMIIETCHIIMM  CTYJCHTOB
TEXHUYECKUX CHEIUATLHOCTEH TIPOIIIa OSKCIEPUMEHTAbHYIO ampobarmio. B maHHON craTthe

14



MIPEICTaBIICHBI Pe3yJIbTaThl MEIArOrMYeckoro SKCIEPUMEHTa, MpoBeaeHHOro B Satbayev University.
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