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Abstract. The article deals with the problem of definition of the notion of “professionally
oriented foreign language training of future legal specialists”, particularly, it reveals the

9 13

differentiationof the notions of “foreign language training”, “foreign language education” and
“teaching foreign languages”, determines the purpose and the content of foreign language
educationand teaching foreign languages and the peculiarities of foreign language education of
future legal specialists. The concept of professionally oriented foreign language training is
analyzedand defined by scientists as a process of teaching foreign languages oriented to the
formation of foreign language professional competence for solving professional tasks in their
sphere. The key factors of professionally oriented foreign language training of future legal
specialists (cognitive and informational, linguistic, professional, psycholinguistic, content and
structural)are introduced in the paper. The leading role of foreign language education consists in
effective communication, cultural awareness, ability to work and adapt to multilingual and
multicultural teams and high level of communication competence, which are considered as thekey
requirements of the recruitment strategies of employers.

Keywords: foreign language training, foreign language education, teaching foreign
languages, professionally oriented foreign language training, future legal specialists, professional
linguodidactics, case study.

Modern conditions of continuous development of legal science and expansion
of the information space set new goals for higher education totrain specialists
who meet the standards of higher professional education. Improvement of the
educational process in legal education dictates the need to move from information
and communication methods and forms of education to active and interactive.
Acquisition by future lawyers of communicative competence in the educational
and professional sphere of communication contributes to the intensification of the
educational process, improves the quality of training of lawyers.

Conceptually new approaches to language teaching in a nonlinguistic higher
school submitted the following: professionally-oriented focus of the learning
process; communicative, motivated student activities; take into account real
communication needs of the future lawyer in dealing with clientsand colleagues in
terms of multi-lingual space; taking into account specifics of professional
communication in the field of written and oral communication; the reliance on the
students linguistic, speech and communication skills.

The purpose of professionally-oriented English language training in law
school is to acquire future lawyers the basics of communicative competence
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necessary for professional communication, mastering oral and written forms of
communication in the language of the specialty as a means of information activities
and further self-development. Cognitive-language and operational- speech
competencies allow students to use language as a means of obtaining professionally
relevant information using different types of reading; communicative competence
allows to participate in oral and written professionalcommunication. Acquisition by
future lawyers of the basics of communicativecompetence in the field of professional
communication is carried out in the process of realization of the ultimate goals of the
discipline [1].

Today, the higher school sets the task not only to significantly update the
content of language teaching, but also to introduce new ways of forming the
communicative competence of future specialists. When selecting approaches tothe
formation of communicative competence of students, the correspondence of forms
and methods of educational work to the goals of the formation of a competent
specialist is taken into account. For this purpose it is necessary to select such
approaches which being directed on formation of competences, can be called
competence. Among them, there are those forms and methods ofwork that have not
only educational but also professional justification, while the formation of students
‘ competencies depends on their activity.

In the process of teaching the specialty language to students of non-
philological faculties, the following competence technologies can be used:

« development of critical thinking through reading and writing

+ game technology (language games, role-playing games, situational tasks)
* problematic discussions

« interactive learning technology (in pairs, small groups)

* scenario-context technology

* project method

» method of debate

» modular learning technology

* case study method

» method of situational problems

Among the most effective methods of teaching the language of the specialty
IS the case study method [2]. The essence of this method is the independent
communicative activity of students in an artificially created professional situation,
which makes it possible to combine theoretical trainingand practical skills necessary
for creative activity in the professional sphere. Students are invited to understand the
situation of professional activity, whichprovide for the need to solve the problem. In
the process of solving the problem, students are forced to update the necessary
complex of acquired knowledge. The case-method allows to take into account the
professional training of students, interests, developed style of thinking and
behavior, which makes it possibleto widely use it for teaching the language of the
future profession. The case study method is an effective method of active training of



law students ofsenior courses on the basis of real situations. We can say that this
method is aimed not so much at the development of specific knowledge or skills, but
at the development of the General intellectual and communicative potential of
students as specialists.

Competence-based approach puts on the first place not the awareness ofthe
student, and the ability to solve problems, so the technology for the formation of
professional competence should be practice-oriented and as a result to formthe
ability of the student to act, solve professional problems. Summarizing theabove, it
should be noted that taking into account these aspects will increase the efficiency of
the educational process and will contribute to the successful formation of
communicative competence in a non-linguistic University. The relevance of the
introduction of competence technologies in the practice of higher professional
education is currently due to two trends: the first follows from the General direction
of the development of education, its orientation is not so much to obtain specific
knowledge as to the formation of professional competence, skills and mental
activity, the development of personal abilities, among which special attention is paid
to the ability to learn, change the paradigm of thinking, the ability to process huge
amounts of information;the second follows from the development of requirements
for the quality of a specialist, who, in addition to meeting the requirements of the
first trend, mustalso have the ability to optimal behavior in different situations, to
differ in thesystem and efficiency of actions in professional activities.

The use of the above methods increases the level of knowledge of the language
as a whole; contributes to the development of skills in the use of terms and their
understanding more effective than simple memorization; develops creative thinking,
forcing to think in the language; develops presentation skills (the ability to publicly
present their work in the languageof the future profession); teaches to formulate
various types of questions; develops the ability to lead a discussion, argue answers,
which contributesto the development of speech without reliance on the finished text;
improves skills of professional reading of the scientific text or the text on a speciality
andinformation processing; teaches to work in team and to develop the collective
decision; allows to solve fully individual and group independent work; allows
students to think creatively.

Thus, communicative competence in modern conditions becomes not less
important component of qualification of the expert, than actually professional
knowledge and abilities. Practical skills to set and solve a certain type of
communicative tasks, to determine the goals of communication, to assess the
situation, to take into account the intentions and methods of communicationof the
partner, to choose adequate communication strategies language means, to be ready
for a meaningful change in their own speech behavior, to establishand maintain the
necessary contacts with colleagues and other, “techniques” of communication (rules
of politeness and other norms of behavior) contributeto the effective implementation
of the communicative task of professional communication.



The case method combines two elements: the case itself and the discussion of
that case. Cases provide a rich contextual way to introducenew material and
create opportunities for students to apply the material they have just learned.
Effective cases are usually based on real events, but can be drawn from both the
present and the past. A decision-maker faced with the situation described in a case
can choose between several alternative coursesof his action, and each of these
alternatives may be supported by a logical argument. During the classroom
discussion students carry out analytical workof explaining the relationships among
events in the case, identify options, evaluate choices and predict the effects of
actions. Cases could be different involume and content. It depends on the aims of
teaching foreign languages, thelevel of students, as well the type of required help in
the process of making the decision. Therefore, cases relatively can be divided into
following types:

Scientific research, which is oriented at accomplishing research activity; 2.
Practical, which reflects real life situations; 3. Educational, the task of which is
organizing educational process [3]. Scientific research case study acts asa model
for getting advanced knowledge of a situation and action in it. Its educational
function comes down to scientific research teaching skills by the help of modeling
approach. Practical case study sets up a problem of a detail life situation reflection.
Therefore this case creates a practical case model. Educational task of practical
case comes down to a training of vocabularyand grammar learned before,
practicing and decision making in a particular language situation. Educational case
reflects typical language situations, whichare appearing in a real life more frequently.
Students are more possible to comeacross with such situations in their professional
life. Furthermore, training andeducational tasks are placed on the first place. There
are numerous advantagesto use cases while teaching foreign languages. Study cases
help to develop and raise critical thinking and reflective learning of the learner;
developproblem solving skills; improve the student’s organizational skills; enhance
communication skills; train managerial communication skills; encourage
collaborative learning and team-working skills; connect theory and practice; get
students to be active, not passive. The case study method usually involvesthree
stages: individual preparation; small group discussion; large group or class
discussion. Case studies are usually discussed in class, in a large group. However,
sometimes, teachers may require individuals or groups of students toprovide a written
analysis of a case study, or make an oral presentation on the case study in the
classroom. It is extremely important that the case studies arewell prepared inadvance
so that each student knows what his role is. There aremany ways of introducing the
case study to your students. Here is a list of stepsthat should be completed during the
case study introduction class:

1) Read the case study thoroughly with your students. Here you can dealwith
any lexical or grammatical issues. You may also like to ask your studentsto represent
the background information in a visual form.



2) Provide the students with some input on how they should analyze the case
study.

3) Pre-teach the language required to discuss the case study [4].

There are many publications for teaching meeting skills, presentation skills or
negotiation skills. It is important to select the skill you would liketo focus on and
teach the specific language. A classroom case discussion is usually guided by the
supervisor. Students are expected to participate in the discussion and present their
views. The interactionamong students, and betweenthe students and the teacher, must
take place in a constructive and positive manner. Such interactions help to improve
the analytical, communication, andinterpersonal skills of the students. To sum up
the above information we can state that the power of the case method lies in the
active participation of the students. In case learning, students encounter the problem
before they create the structure to solve it. The method is basically inductive and
experiential.

The case method offers certain benefits. For one, cases are usually interesting.
They involve real parties with real problems and therefore tend tostimulate students
more than do textbooks with only hypothetical problems. The case method also
helps students develop the ability to read andanalyze cases, which is a crucial
skill for attorneys. Students learn to reducecases to four basic components: the facts
of the controversy; the legal issue thatthe court decides; the holding, or legal
resolution, that the court reaches; andthe reasoning that the court uses to explain
its decision. Students, especiallyin their first year of legal study, often outline these
components in written casebriefs, to which they can refer during classes and while
they prepare for exams. Another advantage of the case method is that it teaches,
by example, the system of legal precedence. By reading cases, students learn how
and why judges adhere, or do not adhere, to law developed in previous cases.
Students also learn how judges have the discretion to create law by construing
statutes or constitutions.

The case method continues to have critics. One criticism focuses on lawschool
examinations. Typically, law students are tested only once in each class. They face
enormous pressure to perform well on this examination since their single score on it
usually constitutes their entire grade for the class. It is difficult to test analysis skills, so
often these examinations test the students’ ability to spot legal issues and apply legal
rules [5]. Therefore, although professors try to teach case analysis skills, students
tend to focus on simply learning rulesof law in the hope of getting good grades.
This diminishes the case method’s intended result.

The case method may be unpopular with law students owing to the amount of
reading it requires. It is not uncommon for law professors to assigntwenty to thirty
pages of reading, containing excerpts from four or five cases, each night for each
class. Some law professors have argued that pupils learn toanalyze cases within the
first few months of law school, and that thereafter the case method becomes
ineffective because students lose enthusiasm and interestin reading cases.



Another complaint concerns the role of casebooks. Casebooks commonly
contain cases or case excerpts as well as some explanatory text. They aremost
often compiled by law professors, who arrange the cases to show legal development
or illustrate the meaning of legal principles. These casebooks provide only a small
sample of cases, the vast majority of them appellate- level decisions. Thus, law
students usually receive little or no exposure to decisions of trial courts. Some
commentators suggest that students therefore miss critical elements of a lawyer’s
initial role: discovering and shaping facts and determining legal strategies to present
to the court at the trial level.

Frequently, students do not see legal conflicts in their undeveloped formuntil
they graduate and begin practicing law. Law schools increasingly are trying to
remedy that problem by offering instruction in basic lawyering skills.

For example, classes in trial advocacy allow students to conduct mock jury
trials. Other courses teach client-counseling skills, document-drafting skills, and oral
argument skills. The idea is not to abandon the case method entirely but to balance
it with other teaching methods.
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CASE STUDY HEI'BIHJE 3AH CAJIACBIHIAT'BI CTYAEHTTEPIHIH
HETTUIAI KOCIBU-BAT'BITTBI KY3BIPETIHIH KAJIBIIITACTBIPBIIY bI
EPEKIIEJIIKTEPI
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Anparna. Makanana «OoJallak 3aH MaMaHAApbIHBIH KociOM OariapiaHfaH IIET TUTIH
naspiay» YFbIMBIH aHBIKTay MOcelleCi KapacThIpbUIFaH, «IIeT TUIH OKBITY» TYCIHIr
allKpIHJANFaH, «IeT TUIiHEe OuTiM Oepy» JKOHE «IIeT TUIAEpPiH OKBITY» TYCIHIKTEpiHIH
middepenuunanusices! ambutFad. Ler TinaepiH OKpITY MaKcaThl MEH Ma3MYHBIH JKoHe OoJIalllaK 3aH
MaMaHJapbIHBIHIIET TUTIH OKBITY €peKIIeTiKTepiH aHbIKTalIpl. KociOu OarpITTaNFaH IMIET TUTiH
OKBITY TYXKBIPBIM/IAMACBIH FAJIBIM/IAP 63 cajaapbIHIaFbl KOCIOM MIHAETTEepAl SNy YIIiH [IeTel
TUTIHIH KOCiOM KY3BIPETTLIIrH KaJBINITACTHIPYFa OaFbITTaJFaH ILIET TUIAEPIH OKBITY MpoIleci
perinie Tanjgaiel JKoHe aHBIKTalabpl. Makamaga Oojamak 3aH  MaMaHIapblH — KociOu-
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OarjapiaHfaH IIETeN TUTIHE OKBITYABIH HEri3ri (hakTopiapbl (KOTHUTHBTI KOHE aKIapaTThIK,
JUHTBUCTUKAIIBIK, KOCIOH, TICHXOJIMHIBUCTUKAIBIK, Ma3MYH/IBIK JKOHE KYPBUIBIMJIBIK) CHT131ITCH.
Hler Tinaik O6i1iM OepydiH KETEeKIIi pesii )KyMbIC OepylIiepal *Kajigay CTpaTerusChIHBIH HETi3r1
TaJIaNTapbl PETiHAE KapacThIPbUIATHIH THIMII KapbIM-KAaThIHACTAaH, MOJIEHH XalapAaplibIKTaH,
KYMBIC KaOUICTTUIINHCH J>XOHE KOMNTUIII JKOHE KOIMOJCHUETTITonTapra OeHiMaenyieH KoHe
KOMMYHUKAIHSI KY3bIPETTUTINIHEH TYPaIbl.

Tipek coe3/1ep: meT TUIIEPiH OKBITY, IIET TUIIEPIH OKBITY OLTIMI, IET TUIIEpiH OltiM Oepy,
KociOm OarmapiiaHFaH IIET TUTIH OKBITYy, OoJlaliak 3aHrepiiep, KociOM JIMHTBOAMIAKTHKA, KEHC-
CTaJIH.
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IOPUINYECKUX CTYAEHTOBHA OCHOBE CASESTUDY

Kynakosa K.Y, 1. . 1., npodeccop
AcaHoBa A’., MaruCTpaHT
12Ka3YMOuMSI um. A6bLtait xana, Anmarsl, Kazaxcrane-mail: moon_122@mail.ru

AHHoTanusi. B cratbe paccmarpuBaercss mpoOiema  ONpENeNeHUs  MOHSTHS
“npodecCHOHaTbHO OpUEHTHpOBaHHAs IIHOs3bIUHAs TOAroTOBKa OYyAYyIIMX IOPUCTOB”, B
YaCTHOCTH, pacKpbiBaeTcs Auddepenuaiusg nouatui “MHos3pIYHas TOArOTOBKA”, “UHOSI3BIYHOE
oOpa3zoBaHue” W “IpernojaBaHUE WHOCTPAHHBIX SI3BIKOB”, OMPEACISAIOTCS I1eJb U COJCpKaHUE
MHOSI3bIYHOTO 00pa30BaHUSl W MPENOJaBaHUs WHOCTPAHHBIX S3bIKOB, a TaK)Ke€ OCOOCHHOCTH
WHOSI3BIYHOTO 00pazoBaHus Oyaymux opuctoB. [loHsTre npodeccnoHaIbHO OPUEHTUPOBAHHOM
MHOSI3bIYHOM MOJITOTOBKU aHAJIM3UPYETCS U OIpeNessieTcsl YYEHBIMU Kak Ipolecc 00ydeHus
MHOCTPaHHBIM S3bIKaM, OPUEHTUPOBAHHBIA Ha (GOPMHUPOBAHUE MHOS3BIYHON MPO(decCHOHaTbHON
KOMIIETEHTHOCTH JUIsl pelieHus mpodeccnoHambHBIX 3amady B cBoed cdepe. B crarbe
MpPEJICTaBICHbl  KIIOYEeBbIE (PAKTOpPhl MPO(PECCHOHAIBHO OPUEHTUPOBAHHONW  HHOSI3BIYHOM
MOATOTOBKM  OYyAyHMIMX  IOPUCTOB  (KOTHUTHBHO-MH(MOPMAIMOHHBIN,  JMHTBUCTUYECKHI,
npodeCcCHOHANBHBINA, TICUXOJIMHTBUCTHYCCKUN, COICP)KATEIbHBI W CTPYKTYpHBIN). Bemymas
pPOJIb HMHOSI3BIYHOTO 00pa3oBaHusl 3aKiitoyaeTcss B A(PPEKTUBHOM OOIIEHUHU, KYJIbTYPHOM
CaMOCO3HAHUHU, YMEHHH pabdoTaTh U aJaNTUPOBATHCS B MHOTOS3BIYHBIX U IOJIUKYJIBTYPHBIX
KOJUIEKTUBaX M  BBICOKOM  YpPOBHE KOMMYHHUKAaTUBHOW  KOMIIETEHTHOCTH, KOTOpBIE
paccMaTpuBalOTCs B Ka4eCTBE KIIFOUEBBIX TPEOOBAHUN KaJPOBBIX CTpaTeruil paboToAaTeNei.

KutoueBble ci10Ba: MHOS3bIYHAS MOArOTOBKA, HHOSA3BIYHOE 00pa3oBaHue, MPenoJaBaHue
WHOCTPaHHBIX S3BIKOB, MPO(eCCHOHATBHO-OPUEHTHPOBAHHAS HHOS3bIUYHAS TIOTOTOBKA, OyAyIINe
IOPUCTBI, IPO(ecCHOHaIbHAs IMHTBOIUIAKTHKA, KeHC-CTaau.
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