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Abstract. Teaching children with cognitive disorders presents unique challenges and
requires a deep understanding of both the cognitive limitations and the strengths of these students.
Cognitive disorders, such as Attention Deficit Hyperactivity Disorder (ADHD), Autism Spectrum
Disorder (ASD), and intellectual disabilities, can significantly impact a child's ability to focus,
process information, and retain new material. For language teachers, this creates a dual challenge:
not only must they teach a complex subject that involves multiple skills (speaking, listening,
reading, and writing), but they must also adapt their teaching methods to address the individual
needs of students with cognitive disorders.

In this discussion, we will explore the essential approaches that language teachers can
employ when working with children who have cognitive disorders. We will focus on strategies for
language acquisition, classroom management, communication techniques, and the use of
individualized education plans (IEPs) to promote a positive and inclusive learning environment.
Additionally, we will discuss how language teachers can create a supportive environment that
takes into account the emotional, social, and cognitive challenges these children face, helping them
learn languages in a way that is effective and motivating.

This paper examines the role of emotional intelligence (El) in the development of time
management skills among children with cognitive disorders, specifically in the context of language
learning. Cognitive disorders, such as Attention Deficit Hyperactivity Disorder (ADHD) and
intellectual disabilities, often hinder children's ability to manage time effectively, especially in
academic tasks like language learning [1]. The study investigates how El, encompassing emotional
awareness, regulation, motivation, and social skills, can support these children in improving their
time management skills. A 10-week intervention program focusing on El was administered to a
group of children with cognitive disorders, and their progress was evaluated in terms of time
management behaviors in language learning tasks. The results demonstrated significant
improvements in task organization, attention to language learning activities, and completion of
tasks within time limits. The paper discusses these findings, highlighting the importance of El
training for children with cognitive disorders, particularly in language learning contexts [2].

Key words: Mental, retardation, intellectual, socialization, disability, study, inclusive,
education

Introduction

Time management is an essential skill for academic success, particularly in
learning languages, which require consistent practice and structured engagement
with various tasks. For children with cognitive disorders, including ADHD and
intellectual disabilities, managing time can be a significant challenge. These children
often struggle with focusing, organizing tasks, prioritizing, and staying on track,
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which is critical for effective language learning. Emotional intelligence (EI), which
refers to the ability to recognize, understand, and manage emotions in oneself and
others, has been identified as a key factor in promoting self-regulation and executive
functioning, both of which are integral to time management.

This paper explores how EI can be utilized to improve the time management
skills of children with cognitive disorders in the context of language learning. The
study investigates whether fostering emotional intelligence in children with
cognitive challenges can help them better manage their time and engage more
effectively with language learning tasks [3].

Children with cognitive disorders often face difficulties in managing time,
particularly when it comes to organizing and completing tasks on time. These
difficulties are particularly evident in language learning, where children are required
to manage multiple tasks, such as vocabulary acquisition, grammar practice, reading,
and speaking exercises. Studies show that children with ADHD, for instance,
struggle to maintain focus and complete language assignments within the time limits
(Barkley, 1997). Similarly, children with intellectual disabilities may find it difficult
to set priorities and pace their learning, which can impede their progress in language
learning (Sternberg, 2003) [4,5].

Emotional intelligence (EIl), as outlined by Goleman (1995), includes five
key components: self-awareness, self-regulation, motivation, empathy, and social
skills. These components are critical for helping children with cognitive disorders
regulate their emotions, focus on tasks, and manage time effectively. Emotional
regulation enables children to cope with frustration and distractions, while self-
awareness and motivation contribute to better planning and goal-setting.
Additionally, empathy and social skills can enhance cooperation and collaboration
in language learning tasks, thus improving overall task management.

Research has shown that children with higher emotional intelligence tend to
exhibit better self-control, organizational skills, and academic performance
(Greenberg et al., 2003). For children with cognitive disorders, El can be a tool for
improving executive functioning, which is often compromised due to their
cognitive challenges. By addressing emotional and social aspects, El interventions
can improve time management skills, particularly in the context of structured tasks
like language learning (Zins et al., 2004). Language learning is a complex task that
requires consistent effort, planning, and emotional engagement. EI has been found
to play a significant role in language learning outcomes. Studies suggest that
children who can manage their emotions are better able to focus on language tasks,
maintain motivation, and persist in the face of challenges (Gardner, 2006). El-
based interventions have been shown to improve children’s focus, task completion,
and time management in academic settings, including language learning (Raver,
2002). Several studies have explored the efficacy of El training for children with
cognitive disorders. Programs focusing on improving self-regulation, social skills,
and emotional awareness have shown positive effects on academic performance,
behavior, and executive functioning (Greenberg et al., 2003). For example, training
programs that teach children to recognize and manage emotions have been shown
to help them improve concentration, reduce impulsivity, and develop better time



management strategies in both academic and social contexts.

Materials and methods

The theoretical methods used in this study are grounded in a combination of
psychological, educational, and cognitive theories that emphasize the
interconnectedness of emotional intelligence (EIl), time management, and language
learning for children with cognitive disorders. These theoretical frameworks provide
a foundation for understanding how emotional intelligence can influence the
development of essential life skills such as time management, particularly in the
context of language acquisition.

To study the formation of time management skills in children with cognitive
disorders through emotional intelligence in language learning, a combination of
empirical methods can be employed to gather data, analyze it, and draw conclusions
about the effectiveness of interventions. These methods are based on observations,
measurements, and analysis of real-world data.

The study involved 30 children, aged 8-12 years, diagnosed with ADHD or
mild intellectual disabilities. The children were randomly divided into two groups:

Experimental Group (n=15): Children who participated in a 10-week
emotional intelligence training program.

Control Group (n=15): Children who received traditional language learning
instruction without the EI component.

The experimental group underwent a 10-week EI training program, which
consisted of weekly 45-minute sessions. The program focused on the following El
components:

Self-awareness: Identifying and understanding personal emotions and their
effects on learning.

Self-regulation: Learning strategies to manage emotions and maintain focus
during tasks.

Motivation: Setting personal goals and staying motivated to complete
language learning tasks.

Empathy: Understanding others' emotions and building cooperative learning
skills.

Social skills: Enhancing communication and collaboration in language
learning activities.

The training incorporated a variety of activities, including role-playing,
emotion identification exercises, group discussions, and goal-setting tasks. The
control group participated in regular language lessons without any specific focus on
El development.

Procedure

The study took place over 10 weeks, with pre- and post-assessments
conducted to measure changes in time management skills. The experimental group
received the EI intervention, while the control group participated in standard
language lessons. At the end of the 10 weeks, post-assessments were conducted to
evaluate improvements in time management skills, followed by a follow-up
assessment after 3 months to assess the long-term effects.



Results

Pre- and Post-Test Time Management Scores

The following table shows the results of the Time Management Questionnaire
(TMQ) before and after the intervention.

Table 1 - Pre- and Post-Test Time Management Questionnaire (TMQ) Results

Group Pre-Test Mean Score  Post-Test Mean Score  Improvement
(%)

Experimental Group 485 75.4 55.4%

Control Group  49.3 52.1 5.7%

The experimental group showed a significant improvement of 55.4% in time
management skills, while the control group showed a minimal improvement of
5.7%.

Behavioral observations were made during structured language tasks,
including vocabulary practice, grammar exercises, and oral language activities. The
following bar chart illustrates the improvement in time management behavior as
observed during these tasks.

The experimental group showed significantly greater improvements in
managing time during vocabulary practice, grammar exercises, and oral activities.

Table 2 - Parent and Teacher Ratings on Time Management Skills

Rating Source Pre-Rating Mean Post-Rating Mean Improvement (%)

Parents (Experimental Group) 3.2 4.6 43.8%

Teachers (Experimental Group) 34 47 38.2%

Parents (Control Group) 3.3 35 6.1%

Teachers (Control Group) 32 34 6.3%

Both parents and teachers reported a significant improvement in time
management skills in the experimental group, with ratings increasing by 38.2% to
43.8%.

A paired t-test was conducted to compare the pre- and post-test results for the
experimental group. The results indicated that the improvements in time
management skills were statistically significant (t = 7.56, p < 0.01), confirming the
effectiveness of the emotional intelligence intervention [6].

The findings from this study support the hypothesis that emotional
intelligence training can significantly improve the time management skills of
children with cognitive disorders in language learning contexts. The experimental
group showed considerable improvements in task organization, time management
behaviors, and task completion rates compared to the control group [7].




These results align with previous research indicating that El plays a critical
role in the development of executive functioning skills, which are essential for
managing time effectively (Zins et al., 2004). The study also highlights the
importance of addressing emotional regulation, motivation, and self-awareness in
children with cognitive disorders to help them overcome barriers to effective time
management [8].

The positive effects observed in the experimental group suggest that El
interventions can be a valuable tool for enhancing time management skills in
children with cognitive disorders, particularly in language learning environments

[9].

This study demonstrates the potential of emotional intelligence training in
improving time management skills among children with cognitive disorders,
particularly in language learning tasks. The results suggest that El interventions can
enhance self-regulation, focus, and motivation, leading to better time management
and improved academic performance. Future research could explore the long-term
effects of El training and its impact on other academic areas [10].

Discussion

Time management is a crucial skill for academic success, and it plays a pivotal
role in language learning. For children with cognitive disorders such as Attention
Deficit Hyperactivity Disorder (ADHD), Autism Spectrum Disorder (ASD), and
intellectual disabilities, managing time effectively during language learning can be
particularly challenging. These children may struggle with sustaining attention,
planning, and organizing task all of which are essential for successful language
acquisition.

This paper discusses practical language exercises designed to help children
with cognitive disorders develop time management skills during their language
learning process. It also explores how these exercises, when coupled with emotional
intelligence (EI) interventions, can support children in organizing, prioritizing, and
completing tasks on time. In addition, the paper includes a discussion on the
observed improvements in time management behaviors and skills after the
implementation of these exercises.

1. Task Breakdown and Time Estimation Exercise

A common challenge for children with cognitive disorders is a lack of
understanding about how to break down complex tasks into manageable steps. They
often feel overwhelmed and unable to prioritize tasks effectively. This exercise helps
children practice breaking down language learning activities into smaller
components and estimate how long each task will take.

Objective: To improve the child’s ability to organize language learning tasks
and estimate the time required to complete them.

1. Choose a language task (e.g., vocabulary practice, reading
comprehension, writing sentences, or listening exercises).

2. Break the task into smaller steps. For example:

0 For vocabulary practice:

1. Read the word list.



2. Study the pronunciation of each word.

3. Practice writing each word.

4, Use the words in simple sentences.

3. Estimate time: Ask the child to estimate how long they think each step
will take (e.g., 5 minutes for reading, 10 minutes for writing). Encourage the child
to use a timer or clock to track time.

4, Complete each step within the estimated time: Monitor the child to
ensure they stay on task. Praise them for sticking to the time estimates and guide
them if they become distracted.

5. Review the time management: After the task, ask the child to reflect on
their time estimates. Did the task take more or less time than expected? Discuss
strategies for improving their time estimation for future tasks.

Expected Outcomes:

« Children will develop a better understanding of how to break down tasks.

« They will improve their ability to estimate how long tasks will take.

« The child will begin to see the connection between planning and completing
tasks within set time limits.

2. The Pomodoro Technique

The Pomodoro Technique is a time management method that involves
breaking work into intervals, typically 25 minutes, separated by short breaks. This
technique is particularly helpful for children with cognitive disorders because it
encourages them to focus for shorter periods, thus reducing feelings of overwhelm
and improving their ability to stay on task.

3. Time-Blocking for Language Learning Activities

Time-blocking involves assigning specific periods of time to specific

activities. This exercise can be particularly useful for children who struggle with
structuring their learning time and managing multiple tasks.
The practical exercises were implemented over a 10-week period, with regular
monitoring of the children's time management behaviors. The results demonstrated
significant improvements, particularly in task completion rates and the ability to
manage time during language learning tasks.

Table 1 -Time Management Improvement in Language Learning Tasks (Pre
and Post Intervention)

Pre-Intervention  |Post-Intervention |[Improvement

Time Management Skill Score (%) Score (%) (%)

Task Breakdown and
Time Estimation

Focus during Language
Tasks

Task Completion within
Time Limits

45% 75% 66.7%

50% 80% 60%

48% 78% 62.5%




Pre-Intervention  |Post-Intervention |[Improvement

Time Management Skill Score (%) Score (%) (%)

Time Awareness with

0, 0 0
Visual Timers 42% 70% 66.7%

As shown in Table 1, the time management skills of children significantly
improved after the implementation of the practical language exercises. Specifically,
the ability to break down tasks and estimate time improved by 66.7%, and the ability
to stay focused during language tasks increased by 60%. Task completion rates
within the time limits improved by 62.5%, and the use of visual timers resulted in a
66.7% improvement in time awareness. While the practical exercises provided
children with cognitive disorders with strategies to manage their time more
effectively, emotional intelligence (El) played a critical role in enabling them to
implement these strategies. El is vital for children to regulate their emotions, stay
motivated, and deal with frustration, all of which are necessary for maintaining focus
and completing tasks within time limits. Children who received EI interventions
alongside time management exercises demonstrated better emotional regulation,
which helped them to stay focused on language learning tasks despite distractions.
They also showed improved motivation, particularly when setting time-bound goals
for language practice.

Table 2 - El and Time Management Improvement

E Skill Pre-Intervention Post-Intervention Improvement
Rating Rating (%)

Emotional 3.2 45 41.3%

Regulation

Motivation 3.4 4.6 35.3%

Self-Awareness 3.1 4.3 38.7%

As seen in Table 2, children’s emotional regulation, motivation, and self-
awareness improved significantly after El training. This emotional growth supported
their ability to manage time more effectively, particularly in managing frustration
and staying motivated during challenging tasks.

One of the most important strategies for teaching children with cognitive
disorders is the use of differentiated instruction. Differentiation involves adjusting
teaching methods, materials, and assessments to meet the varying needs of students.
For children with cognitive disorders, this can involve offering individualized
support and using teaching methods that accommodate different learning styles and
abilities. Language teachers can adapt their content and materials in several ways to
make them more accessible to students with cognitive disorders:

1. Simplifying Language: For children who struggle with language
processing, simplifying the language used in lessons can help. Teachers can provide
clear, concise instructions and break down complex concepts into smaller, more



manageable parts. For instance, when teaching grammar rules, a teacher might use
visual aids or charts that illustrate sentence structures rather than relying solely on
verbal explanations.

2. Visual Supports and Multimedia: Visual supports, such as flashcards,
pictures, diagrams, and videos, can aid comprehension and retention for children
with cognitive disorders. Research has shown that children with cognitive
challenges, such as those with ADHD or intellectual disabilities, often respond better
to visual cues than to verbal explanations alone. Teachers can use visual
representations of vocabulary words or grammar structures to make abstract
concepts more concrete.

3. Use of Technology: Technology can be an excellent tool for children
with cognitive disorders. Language learning apps, interactive websites, and digital
games can make learning more engaging and allow students to work at their own
pace. For instance, language learning platforms like Duolingo or Memrise provide
gamified experiences that motivate children and offer immediate feedback, which
can be particularly beneficial for students who struggle with traditional learning
methods.

4, Scaffolded Instruction: Scaffolded learning involves providing support
that is gradually removed as the student becomes more competent. For example,
when teaching a new language, teachers might start by providing sentences with
gaps (cloze exercises) and then slowly reduce the amount of support as the student
becomes more confident in constructing their sentences independently. Scaffolded
exercises help children with cognitive disorders build confidence and independence
while learning a language.

Traditional assessments, such as written tests, may not always be the best way
to evaluate the language abilities of children with cognitive disorders. These students
may have difficulties processing written information or producing written responses
quickly enough to demonstrate their understanding. Therefore, differentiated
assessments may include:

1. Oral Assessments: For children who have difficulties with written
language, oral assessments are a valuable alternative. Teachers can assess a student's
vocabulary knowledge, pronunciation, and sentence formation through structured
conversations or interviews, providing them with the opportunity to demonstrate
their knowledge in a more natural, communicative setting.

2. Interactive Tasks: Interactive tasks such as role-playing, group
discussions, or problem-solving activities can be useful ways to assess a child's
ability to use the language in context. These tasks can be less intimidating than
written tests and allow children to demonstrate their language skills in a more
dynamic and supportive environment.

3. Ongoing Assessment and Feedback: Instead of relying solely on end-
of-term exams, language teachers can use ongoing formative assessments. These
might include weekly quizzes, peer reviews, self-assessments, and reflective
journals, which allow teachers to track the child's progress and provide immediate
feedback. Regular feedback encourages students to engage with their language
learning and make continuous improvements.



Classroom management is a critical aspect of teaching children with cognitive
disorders. These students often struggle with maintaining focus, following
instructions, or managing their behavior, especially if the classroom environment is
overstimulating. Therefore, teachers must create a structured and predictable
classroom environment that minimizes distractions and supports positive behavior.

Children with cognitive disorders often thrive in structured environments
where routines are clear and predictable. Teachers can establish daily routines that
outline the tasks to be completed, the materials needed, and the time allocated for
each activity. This structure helps reduce anxiety and uncertainty and allows
students to anticipate what comes next. For example, teachers can post a visual
schedule that shows the day's activities, or they can use timers to indicate when it is
time to transition from one activity to the next.

Many children with cognitive disorders exhibit challenging behaviors, such
as impulsivity, inattention, or frustration. Language teachers should have a range of
behavioral support strategies to address these behaviors:

1. Positive Reinforcement: Rewarding positive behavior is an effective
strategy for children with cognitive disorders. Teachers can use praise, tokens, or
other rewards to motivate students to stay on task, participate in class activities, or
complete assignments on time. For example, a student who finishes a language task
within the allotted time might receive a sticker or a small privilege.

2. Behavior Contracts and Goals: Setting clear, achievable goals for
individual students can provide motivation and direction. Teachers can work with
students to create a behavior contract, which outlines expectations for language
learning tasks (such as completing assignments on time) and rewards for meeting
those expectations. This helps students with cognitive disorders understand what is
expected of them and what they will receive in return for their efforts.

3. Sensory Breaks: For students with ADHD or sensory processing issues,
short sensory breaks during lessons can help them reset and refocus. A sensory break
might involve a brief walk, deep breathing exercises, or a quiet space to relax. These
breaks help reduce restlessness and frustration, allowing students to return to the
lesson with increased focus.

For children with cognitive disorders, peer interactions can be both a
challenge and an opportunity for growth. These students may struggle with social
communication, which can hinder their ability to practice language in real-world
contexts. Language teachers can encourage peer support and cooperative learning in
several ways:

1. Pair Work and Group Work: Pairing students with a buddy or working
in small groups provides opportunities for social interaction and language practice.
For children with ASD or intellectual disabilities, having a peer partner can help
model appropriate social behaviors and facilitate communication. Group tasks such
as collaborative writing, role-playing, or problem-solving also give students
opportunities to use language in a meaningful, real-life context.

2. Social Skills Training: Teachers can incorporate social skills training
into language lessons. This might include activities such as practicing greetings,
making requests, or taking turns in conversation. Social skills training can help



children with cognitive disorders build the interpersonal skills they need to navigate
social situations both inside and outside the classroom.

An essential tool for supporting children with cognitive disorders in language
learning is the Individualized Education Plan (IEP). An IEP is a legal document that
outlines specific learning goals, accommodations, and services for students with
disabilities. In language learning, an IEP can help teachers tailor instruction to meet
the child’s specific needs.

Language teachers should collaborate with other professionals, such as special
education teachers, speech-language pathologists, and school counselors, to ensure
that the child receives the support they need. These professionals can provide
additional resources, such as speech therapy sessions or social skills training, that
complement the language lessons and support the child’s overall development.

Additionally, parents and caregivers play a critical role in supporting children
with cognitive disorders. Teachers should maintain open communication with
parents to share progress, challenges, and strategies for supporting language learning
at home

Conclusion

The integration of time management exercises with emotional intelligence
training significantly enhanced the time management skills of children with
cognitive disorders in language learning tasks. By using strategies such as task
breakdown, the Pomodoro technique, time-blocking, and visual timers, children
were able to manage their time more effectively, resulting in higher task completion
rates and improved focus.

The findings suggest that emotional intelligence interventions play an
essential role in supporting the development of time management skills in children
with cognitive disorders. Moving forward, integrating El into educational practices
could have far-reaching benefits for children’s academic performance, particularly
in subjects that require sustained effort, such as language learning.

Teaching language to children with cognitive disorders requires patience,
flexibility, and a deep understanding of how these disorders impact language
acquisition. By using differentiated instruction, providing individualized support,
and creating a structured, supportive classroom environment, language teachers can
help these students develop the skills they need to succeed. Furthermore, teachers
must recognize that cognitive disorders often impact not only a child's ability to
process and produce language but also their social and emotional well-being. By
addressing these broader needs and fostering a collaborative approach with other
professionals and families, language teachers can create a learning environment that
enables children with cognitive disorders to thrive academically and socially [14].
In people with intellectual disability, as well as in people with physical
underdevelopment, the ability to spontaneous development significantly decreases.

At this stage of society's development, the subculture of people with
intellectual disabilities is not capable of self-organization and self-development. For
its emergence and existence, organizational, supportive efforts on the part of society
are needed. The subculture of such people, first of all, needs the intellectual and



emotional support of society. Receiving intellectual and emotional support from
society, such people are capable of productive emotional, physical, and creative

interaction with society [15].
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TUIJIEPJI YAPEHY KE3IHJIE SMOIIMOHAJIJIBI MHTEJUIEKT APKBLIbI
KOI'HUTUBTI BY3bUUIBICBI BAP BAJIAJIAPJIA YAKBITTbI BACKAPY
JAT ABIVIAPBIH KAJIBIIITACTBIPY
“Toxrapyust JI.}, Kopoknaesa M.?, Ucnamranuesa B.3, XKaxpmo6ekosa C.*
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Annarna. KorautusTti Oy3putynapsl Oap Oanamapiabl OKBITY Oipereil KMBIHIBIKTAPIbl
TYJBIpa/ibl )KOHE OCBhI OKYIIBUIAPBbIH KOTHUTHBTI IIEKTEYJIEPiH A€, KYIITI XKaKTapblH Jla TepeH
TYCiHYAl Tajan erefi. 3eliH TanIbLUIBIFBIHBIH TUIepakTUBTLIITHIH Oy3butybl (CJIBI), ayTtusm
crneKTpiHiH O0y3buTysl (ASD) KoHE MHTEIIEKTYaN bl Oy3bUTYJIap CHSAKTHl KOTHUTUBTI Oy3bUTyIIap
OanaHbpIH 3€HIHIH HIOFBIPIAHIBIPY, AKNApaTThl OHJACY JKOHE jKaHa MaTepUaNIbl €CTE CaKTay
KabineTiHe aTapabIKTail ocep eTyi MyMkiH. et Tini MyFamiMaepi yiuin 6yJ1 exi »akTbl mpobiaema
TYFBI3aJIbl: OJIAp KONTETeH NarablIapipl (ceisiey, TIHAAY, OKY JKOHE jKa3zy) KAMTUTBIH KypaAedi



MIOH/I OKBITHIT KaHa KOWMai, COHBIMEH KaTap OKYy OMICTepiH KOTHHMTHUBTI OY3bUTyIaphl Oap
OKYIIBUTAP/IBIH KeKe KaKeTTUTIKTepiHe OeHiMaeyi Kepex.

byn Tankputaya 613 meT TUTi MyFaTiMACepiHiH KOTHUTUBTI Oy3buTyIapsl Oap OanamapMeH
KYMBIC iCTey Ke3iH/Ae KOJJaHa ajaThIH HEri3Ti TocUIAepiH KapacTblpambl3. bi3 Tinai MeHrepy
CTpaTerusIapblHa, CHIHBINTHI 0aCKapyFa, KapbIM-KaThIHAC SJICTEPIHE KOHE OH JKOHE MHKJIIO3UBTI
OKY OpTachIH KYpy YILiH >keke OiniM Oepy xocnapiapsin (IEPs) naiinananyra Ha3ap aygapambis.
CoHbIMeH KaTap, 013 T Ti11 MyFaJlIMJIEPiHIH OChI OaltajapabIH SMOIIMOHANIBI, OJICYMETTIK KOHE
KOTHUTHBTI MOCEJIENIEpiH €CKepe OTBIPHII, OJapFa TULASPl THIMAL )KOHE BIHTAIAHABIPYILBI TYPAE
yipeHyre KOMEKTECETIH KOIaiIbl OpTaHbl Kajai Kypa ajJaThIHBIH TaTKbUIAMMBI3.

Bys makanayia korHUTHUBTI Oy3bLTyIapsl Oap Oananap/a, acipece Tl yiipeHy KOHTEKCTiH/Ie
YakpITTBI 0acKapy MJaFIbUIapblH JaMBITYJaFbl SMOLMOHANAB HHTEIEKTTIH (DU) pem
KapacThIpbUIaAbl. 3€iiH TaNUIBUIBIFBIHBIH TUNepakTUBTUIINHIE  Oy3butysl  (CJBIT) xone
WHTEJUICKTYaJIJIbl OY3bUTYJIap CHUSIKTHI KOTHHTHBTI OYy3bUTyJIap KeOiHece OanajaplblH YaKbITThI
THiMIi Oackapy KaOineriHe Keaepri KenTipemi, ocipece Tl YHpeHY CHSKTBI aKaJIeMUSIIBIK
TarchlpMaliapAbl OpbIHIAy Kesinae [1]. 3epTrey sMOIMOHANIB Xa0apAapibIKThI, PETTEY,
MOTHBAIIMSIHBI )KOHE QJICYMETTIK JaFapUIapIsl KaMTHTRIH DU Oy Oamanmapra yakbITThI Oackapy
JaFIbUIAPBIH JKaKcapTyFa KaJal KeMEKTeceTiHIH 3epTTeiiai. KorHuTuBTi Oy3bUIBICTapHI Oap
Oanamap To6b1 DU-HBI nambiTyFa OarpiTTanFad 10 antansik OargapiaMagad ©TTi )KOHE ONapIbIH
JKETICTIKTEP] TIT YHPEHY TalChIpMaIapbIH OPBIHIAY KE31HJE YaKBITThI 0acKapy TYpPFhICBIHAH
Oaramannapl. Horwkenep  TamcelpMamapabl — YABIMIACThIpyna, TUIAI  YHpeHyre  >KoHe
TarchIpMaliapAibl  OeNTiJIeHreH  Mep3iMlie  OpbIHAayFa Ha3zap ayjaapyna aWTapibIKTai
KaKcapTylnapabl KepceTTi. Makanaga ochbl HOTHIKEJIEep TalKbUIAHAAbl, KOTHUTUBTI OY3bLTyIIaphl
Oap Oananap yIiH, dcipece TiI YHpeHy KOHTEKCTIH/IE €1 OKBITYIBIH MaHbBI3IbUIBIFBI aTam OTUIe ]
[2].
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AnHoramusi. OOydyeHHE JeTel C KOTHUTHUBHBIMH PAacCTPONCTBAMH COIPSDKEHO C
YHHUKAJIBHBIMU TPYTHOCTSMH U TPeOYeT rTyOOKOro MOHUMaHUs KaK KOTHUTHBHBIX OTPaHUYEHUH,
TaK U CWIBHBIX CTOPOH 3THX ydamuxcs. KOrHMTHBHBIE pacCTpOMCTBAa, TaKME KAaK CHHAPOM
nepunura BHUMaHug u runepaktuBHocTH (CJIBI), paccTpoiicTBa ayTHCTHYECKOTO CIEKTpa
(PAC) u uHTemneKTyalbHble HApPYLIEHHs, MOTYT CYLIECTBEHHO IOBJIMATH Ha CHOCOOHOCTh
pebenka cocpeoTaunBaThCsl, 00padaThIBaTh HH(OPMAIIMIO U 3aTIOMUHATh HOBBIM MaTepuai. J{is
IpernojiaBaTenel MHOCTPaHHBIX SI3BIKOB 3TO CO3A€T JBOWHYIO IPOOIEMY: OHH IOJIKHBI HE TOJIBKO
IPEnoIaBaTh CIOKHBIM MPEeAMET, KOTOPBIN BKIIOYAECT B ce0s MHOXKECTBO HaBBIKOB (FOBOpPEHHE,
ayJUpOBaHME, 4YTEHHWE M TNHCbMO), HO M aJalTUpPOBaTh CBOM METOJbl OOyYeHUS K
UH/IMBUYaIbHBIM MOTPEOHOCTSM YHALIHXCS C KOTHUTUBHBIMHU PAaCcCTPOHCTBAMH.

B 3TOM 00CyXI€HMH MBI PacCCMOTPUM OCHOBHBIE MOJIXObI, KOTOPBIE YUHUTENs] HHOCTPAHHOTO
SA3bIKa MOTYT HCHOJNB30BaTh NpU paboTe C JETbMH, CTPAJAIOUIMMHU  KOTHUTHBHBIMHU
paccTpoiicTBaMu. MBI COCPENOTOYMMCSA HA CTPATETHAX OBJIANEHUS A3BIKOM, YIPaBICHUHU
KJIACCOM, METO/ax OOLICHHS W HCIIOIb30BAaHMM MHIMBUAYAIBHBIX 0Opa3oBaTENIbHBIX IUIAHOB



(IEPS) mist co3aanust MO3UTHBHOM M MHKJIIO3UBHOM cpepl 00yueHus. Kpome Toro, Mer 00Cyum,
KaKk TpernojaBaTelld HHOCTPAHHBIX S3BIKOB MOTYT CO37aTh OJIATONPHUATHYIO  Cpendy,
YUUTBHIBAIOUIYI0O 3MOLMOHANIbHBIE, COLUAIbHbIE W KOTHUTHUBHBIE MPOOJIEMBI, C KOTOPBHIMU
CTAJIKMBAIOTCS OTHU JIETH, TIOMOTasi UM U3Y4aTh S3bIKU d(H(HEKTHBHBIM U MOTUBUPYIOIIUM 00Pa30M.
B nmaHHOW cTaThe paccMaTpuBaeTCs poJib 3MOIMOHAIBLHOTO WHTEIekTa (OU) B pa3BuTuH
HABBIKOB TaliM-MEHEIDKMEHTA y JeTel C KOTHUTHBHBIMU PACCTPONCTBAMH, OCOOCHHO B KOHTEKCTE
u3ydyeHus s3blka. KOrHUTHBHBIE paccTpoiicTBa, TakuWe Kak CHUHAPOM JeduiuTa BHUMAHUS U
runepaktuBHocTH (C/IBI') 1 mHTENIEK Ty abHbIC HAPYIIIEHUS, YACTO MPEMATCTBYIOT CIIOCOOHOCTH
netel 3¢ (PeKTUBHO pacmopsbKaThCs BPEMEHEM, OCOOCHHO MPU BBHIMOJIHEHHM aKaJeMHUYECKHX
3a/1a4, TaKUX Kak u3ydeHue si3bika [1]. B uccrnenoBanuu uccnenyercs, kak DV, oXBaTbIBatOMIMI
SMOILIMOHAIBHYIO OCBEIOMJIEHHOCTh, PETrYJISIUI0, MOTUBALIMIO U COIMAJIbHBIE HABBIKH, MOXKET
MOMOYh OJTHUM JIETSM YIy4YlINTh CBOM HABBIKH YNpaBICHUS BpeMeHeM. [pymma nmeredt ¢
KOTHUTHUBHBIMU paccTpoiicTBamu mpouuia 10-HenenbHy0 HporpaMMy, HampaBlIEHHYIO Ha
pazButne DU, W WX MPOrpecc OICHHUBAICA C TOYKH 3PEHHS YIPABICHHUS BPEMEHEM IMPHU
BBIMOJTHEHUH 3aJaHUM MO0 M3YYEHHIO s3bIKa. Pe3ynabTaTsl MPOJEMOHCTPUPOBAIN 3HAUUTEIbHBIC
YIIyYIIEHUS] B OPTaHU3AINH 33JJaHUH, BHUMAHUH K W3YYCHHIO S3bIKA M BBITIOJHEHUU 3aJaHUN B
YCTaHOBJICHHbIE CPOKH. B cTarbe 0OCYX HalOTCSl 3TU pe3yNbTaThbl, MOAUYEPKUBACTCS BaXKHOCTH
oOyuenus DU 1is nereil ¢ KOTHUTUBHBIMH PacCTPOMCTBAMU, OCOOCHHO B KOHTEKCTE M3yUeHUS
sI3pIKa [2].

KiroueBble c¢ji0Ba: TICUXUYECKUH, OTCTAIOCTh, WHTEIUICKTYalbHBINA, COIMATM3AIINS,
MHBAJINIHOCTb, U3y4YeHHE, HHKIIO3UBHBIN, 00pa3oBaHUe

Received June 3, 2024



	This paper explores how EI can be utilized to improve the time management skills of children with cognitive disorders in the context of language learning. The study investigates whether fostering emotional intelligence in children with cognitive chall...
	Children with cognitive disorders often face difficulties in managing time, particularly when it comes to organizing and completing tasks on time. These difficulties are particularly evident in language learning, where children are required to manage ...
	Emotional intelligence (EI), as outlined by Goleman (1995), includes five key components: self-awareness, self-regulation, motivation, empathy, and social skills. These components are critical for helping children with cognitive disorders regulate the...
	Research has shown that children with higher emotional intelligence tend to exhibit better self-control, organizational skills, and academic performance (Greenberg et al., 2003). For children with cognitive disorders, EI can be a tool for improving ex...
	Materials and methods

