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Abstract. This research investigates a new collaborative learning strategy and its potential to
significantly enhance preschool English teachers' professional intercultural and communicative
competence in Kazakh higher education. This research aims to provide valuable insights into how CL
can enhance preschool English language teachers' intercultural and professional communicative
competence. Traditional teacher education programs often prioritize linguistic and pedagogical skills
while neglecting the intercultural dimensions of teaching. This gap in teacher education presents
significant challenges in adequately preparing educators to meet the needs of a multicultural student
population. To address these challenges, this study explores the following research questions: the
extent to which the Collaborative Learning for Intercultural and Professional Communication
Framework enhances preschool English language teachers' intercultural and communicative
competence and the perceived challenges and successes of implementing the Framework in
multicultural classrooms. The findings are expected to benefit educators, curriculum designers, and
policymakers working to improve teacher training programs in Kazakhstan and other similar
educational contexts. The results indicate that this innovative strategy is highly effective in improving
teachers' intercultural and communicative skills, offering promising prospects for their professional
growth in a multicultural educational setting. These findings have significant implications for you as
an educator, curriculum designer, or policymaker, inspiring you with the potential of this strategy to
enhance teacher training programs in Kazakhstan and similar educational settings.
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Introduction

This research aims to provide valuable insights into how collaborative learning
can enhance preschool English language teachers' intercultural and professional
communicative competence. The findings are expected to benefit educators,
curriculum designers, and policymakers working to improve teacher training programs
in Kazakhstan and other similar educational contexts.

Despite the increasing recognition of the importance of intercultural competence,
many preschool English language teachers in Kazakhstan need more training in this
area. According to an outstanding Kazakh scholar in language education,
Kunanbayeva, traditional teacher education programs often prioritize linguistic and
pedagogical skills while neglecting the intercultural dimensions of teaching. This gap
in teacher education presents significant challenges in adequately preparing educators
to meet the needs of a multicultural student population. To address these challenges,
this study explores the following research questions: the extent to which the
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Collaborative Learning for Intercultural and Professional Communication Framework
enhances preschool English language teachers' intercultural and communicative
competence and the perceived challenges and successes of implementing the
Framework in multicultural classrooms.

The evolution of Foreign Language Education (FLE) has transitioned from a
primary focus on linguistic competence (Chomsky, 1965) to the broader concept of
communicative competence (Hymes, 1972; Canale & Swain, 1980), ultimately leading
to the adoption of a competency-based approach that emphasizes Intercultural
Communicative Competence (ICC) as a key outcome (Byram, 1997, 2008, 2019) [cited
in 1, p.2]. This shift reflects the growing recognition that language education (LE)
extends beyond mere language acquisition to develop skills necessary for effective and
appropriate communication across cultural boundaries [1-2].

The Council of Europe (2016) has highlighted the role of education in fostering
learners' engagement in democratic and diverse societies, positioning them as active
citizens and enhancing their career prospects. In this context, culture is increasingly
central to modern LE, where understanding specific social groups' cultural practices
and beliefs is crucial. The given intercultural research in education, in alignment with
the Council's vision, addresses these challenges by providing valuable insights into
policy and pedagogy, thereby facilitating the development and implementation of ICC
within English as a Foreign Language (EFL) education, particularly in Kazakhstan.

The demand for preschool teachers equipped with robust ICC has intensified in
today's rapidly globalizing world. Such competencies are essential for educators to
effectively teach in diverse classrooms and contribute to a more inclusive educational
environment [7]. Within Kazakhstan, the need for well-trained preschool English
language teachers capable of navigating the complexities of cultural and linguistic
diversity is particularly pressing [4, 5-8]. This research addresses this critical need by
exploring how collaborative learning (CL) strategies enhance these teachers'
intercultural and professional communicative competence (IPCC) in Kazakh higher
education settings.

Despite the increasing recognition of the importance of intercultural competence,
many preschool English language teachers in Kazakhstan need more training in this
area. Traditional teacher education programs often prioritize linguistic and pedagogical
skills while neglecting the intercultural dimensions of teaching [4]. This gap in teacher
education presents significant challenges in adequately preparing educators to meet the
needs of a multicultural student population. To address these challenges, this study
explores the following research questions:

- To what extent does the Collaborative Learning for Intercultural and
Professional Communication Framework enhance preschool English language
teachers' intercultural and communicative competence?

- What are the perceived challenges and successes of implementing the CLIPC
Framework in multicultural classrooms?

This research aims to provide valuable insights into how CL enhances preschool
English language teachers' IPCC. The findings are expected to benefit educators,



curriculum designers, and policymakers working to improve teacher training programs
in Kazakhstan and other similar educational contexts.

Materials and methods

Intercultural Competence in Language Education

Intercultural competence (IC) is the ability to interact effectively and
appropriately with individuals from diverse cultural backgrounds, which is
increasingly recognized as vital in language education [9-10]. This competence allows
teachers and students to navigate the complex cultural nuances of language learning
and teaching (LLT), fostering a deeper understanding and more meaningful
communication [8].

Communicative competence (CC), as initially conceptualized by Canale and
Swain (1980), encompasses the ability to use language effectively and appropriately
across a variety of communicative contexts [10]. This model includes linguistic,
sociolinguistic, and pragmatic competencies, each essential for effective LLT. As
language education evolves, integrating IC within this framework has become
increasingly important, reflecting the need for teachers to equip students with the skills
necessary to engage in cross-cultural communication.

The growing interest in interdisciplinary studies and examining cultural
communication codes has profoundly impacted the education system. Language
education, now conceptualized within a triadic language, culture, and communication
framework, is central to fostering mutual understanding, recognizing diversity, and
promoting respect in multicultural and multilingual societies [7]. The role of IC in EFL
classrooms has become pivotal, as new generations must develop intercultural
awareness and communication skills to navigate the complexities of globalized
interactions [4-8]. These skills enable learners to appreciate and respect significant
cultural values, facilitating effective and appropriate interactions with individuals from
various linguistic and cultural backgrounds.

Contemporary language classrooms increasingly aim to create environments that
raise learners' cultural awareness and enhance their intercultural communication skills,
particularly in academic discourse. As Fantini notes, creating conducive conditions for
LLT in cross-cultural contexts is crucial, as students may need help with adverse
feedback to cross-cultural experiences [11]. Deardorff and Arasaratnam-Smith further
emphasize that learners benefit significantly from explicit training in strategies
designed to manage social and cultural situations, which leads to a more nuanced
understanding of intercultural dialogue [12].

Porto, Houghton, and Byram contribute to this discourse by introducing a model
of ICC-driven FLL [7]. Their model integrates critical cultural awareness, emphasizes
the importance of understanding individuals from different cultural and linguistic
backgrounds, and advocates for comparative analysis between one’s and target
cultures. This model is structured around three core components:

- Critical Cultural Awareness is informed by Barnett's (1997) framework, which
delineates three domains and four levels of criticality. It emphasizes the need for



learners to critically engage with cultural practices and beliefs within their culture and
others.

- Focus on 'Others' refers to the necessity of engaging with individuals beyond
national boundaries who speak different languages. Understanding these 'others’ is
crucial to ICC-driven FLE, broadening learners' perspectives and fostering empathy
and cultural sensitivity.

- Comparative Analysis encourages learners to compare and contrast their cultural
experiences with those of others, facilitating a deeper understanding of both their own
and the target cultures [7, p.5].

This literature review underscores the importance of integrating IC into LE,
highlighting how these frameworks and models enhance the professional development
of preschool English language teachers. Subsequent sections will explore how CL
approaches further support the development of these critical competencies within the
context of Kazakh higher education.

Collaborative Learning in Teacher Education

Collaborative learning has become a pivotal pedagogical approach in teacher
education, encouraging students to collectively solve problems, complete tasks, and
create shared products within a dynamic learning environment [13]. This approach
efficiently fosters essential professional competencies among future educators,
promoting more profound understanding, critical thinking, and reflective practices.

Nunan emphasizes the importance of creating learner-centered classrooms where
students actively participate in the learning process. Nunan argues that CL shifts the
focus from the teacher as the sole authority to a more distributed form of learning,
where students take greater responsibility for their learning outcomes [14]. This shift
is particularly beneficial in teacher education, as it mirrors the collaborative skills and
autonomy that future educators must cultivate in their classrooms.

The CL is an invaluable strategy in culturally diverse educational settings,
creating environments where students practice and refine their collaborative skills [15].
CL involves coordinated, synchronous activities encouraging group members to co-
construct knowledge through negotiation and conflict resolution [12]. As Nunan (1992)
suggests, working together enhances learners’ linguistic and communicative skills and
deepens their cultural awareness and sensitivity, which is critical in multicultural and
multilingual contexts [14].

Gillies notes that the intellectual synergy generated by CL leads to mutual
engagement and a more profound understanding of the subject matter, often creating
new knowledge [15]. Dillenbourg conceptualizes CL as a social contract among
participants, establishing conditions that facilitate specific types of interactions. He
introduces a four-stage model—situation, interactions, processes, and effects—each
stage interrelated and essential for triggering effective learning mechanisms and
enhancing the likelihood of positive educational outcomes [13]. This model
underscores the importance of designing CL environments that facilitate interaction
and promote the desired learning outcomes.

Gillies expands on this by describing CL as a sophisticated teaching methodology
where learners work in teams to achieve common objectives. These objectives include



exploring ideas, solving complex problems, designing products, conducting
experiments, and critically evaluating theories or cases [15]. As Nunan advocates, this
approach shifts the focus away from traditional, teacher-centered instruction,
emphasizing the active involvement of all learners in intellectually challenging tasks
[14]. Such tasks allow students to apply their knowledge in practical contexts,
enhancing problem-solving skills and fostering more profound engagement with the
material.

In CL environments, the teacher’s role evolves from a traditional lecturer to a
facilitator and designer of intellectual experiences [8]. Teachers guide learners through
exploring and applying content, fostering an environment where students are not
passive recipients of information but active participants in the learning process.
Through discussions, clarifications, and the evaluation of peers’ ideas, learners in
collaborative settings develop critical thinking skills and a deeper understanding of the
subject matter.

Nunan highlights that this collaborative approach is especially pertinent in LE,
where the social nature of LLT is emphasized [14]. By engaging in CL, teacher
candidates experience the benefits of this approach firsthand, which better prepares
them to implement collaborative strategies in their classrooms. This preparation is
crucial for effectively teaching in diverse educational contexts, where IC and
professional collaboration are vital to fostering effective learning environments.

Our goal is to combine intercultural awareness [7, 12] with professional
communication skills [10, 11] to address the need for interacting across cultures and
managing diverse classrooms. This allows us to define Intercultural and Professional
Communicative Competence as the ability of individuals, especially educators, to
effectively engage, communicate, and collaborate in diverse cultural settings while
utilizing professional language skills. This competence includes understanding cultural
diversity, navigating intercultural interactions with sensitivity and appropriateness, and
mastering linguistic, sociolinguistic, and pragmatic communication skills. It involves
reflecting on one's cultural assumptions and biases, solving problems collaboratively,
and adapting communication styles to meet the needs of diverse learners in professional
educational contexts. Developing this competence is crucial for creating inclusive and
effective educational environments, especially in multicultural and multilingual
settings.

Collaborative Learning for Intercultural and Professional Communication
Framework

This study proposes a framework specifically designed to address the unique
needs of preschool English language teachers in Kazakhstan, with the primary aim of
enhancing their IPCC through CI. The framework integrates critical principles of IC,
professional communication, and CL, all of which are critical for the professional
development of future educators. This holistic approach is tailored to meet teachers’
challenges in multicultural and multilingual classrooms. The Collaborative Learning
for Intercultural and Professional Communication (CLIPC) Framework comprises five
interconnected components (see Figure 1). Each element complements the others,



forming a comprehensive method to enhance the IPC skills essential for effective
teaching in diverse educational environments.

Collaborative Learning for Intercultural
and Professional Communication

Cultural Awareness and Reflection I

Culturally
Aware and

Effective
Interactive Communicative Activities I Pre-school
English
Collaborative Problem-Solving I Language
Teacher

Peer Feedback and Assessment l

IV

Sustained Professional Development I

Figure 1 - Collaborative Learning for Intercultural and Professional
Communication Framework

The Cultural Awareness and Reflection (CAR) component is designed to cultivate
teachers’ awareness of cultural diversity and its implications for teaching and
communication. This element is central to the framework, as cultural sensitivity is
crucial for effective teaching, particularly in multicultural classrooms. The research
underscores the importance of cultural awareness as a foundational element of IC,
which is vital for effective communication and interaction in diverse educational
settings [11]. Teachers who are aware of their cultural biases and understand their
students’ cultural backgrounds are better equipped to create inclusive and supportive
learning environments.

In practice, students are encouraged to maintain journals where they regularly
document and reflect on their cultural experiences, biases, and assumptions. These
reflections are not solely personal exercises but are shared within small group settings
where teachers discuss their insights, challenges, and discoveries. This collaborative
reflection process fosters a deeper understanding of how cultural perspectives influence
teaching practices and student interactions. It enables teachers to become more aware
of their cultural biases and proactively address them [14]. Additionally, structured
dialogues with peers from diverse cultural backgrounds are integral to this component.
These dialogues go beyond surface-level exchanges, delving into the complexities of
cultural norms, values, and communication styles. Through these interactions, teachers
gain a nuanced understanding of cultural diversity and learn to navigate cultural
differences more effectively in their teaching practices [13]. The expected outcomes
include increased self-awareness of cultural biases, leading to more culturally
responsive teaching practices and an enhanced understanding of cultural diversity,
enabling teachers to better support students from various cultural backgrounds.

The Interactive Communicative Activities (ICA) component aims to enhance
future teachers’ CC through interactive and experiential learning activities. These
activities are crucial for developing the practical communicative skills to manage
multicultural classrooms effectively. Role-plays and language exchanges provide
experiential learning opportunities that bridge the gap between theory and practice,



emphasizing that communicative competence extends beyond language proficiency to
include the ability to use language appropriately in different cultural contexts [10-11].

Within their training programs, students engage in role-playing exercises that
simulate real-life classroom scenarios involving cultural and communicative
challenges. These exercises assign students roles that require them to address specific
intercultural issues or manage interactions among diverse students. This hands-on
approach allows teachers to practice and refine their communicative skills in a
controlled environment, experimenting with various strategies and receiving
immediate feedback [10]. Additionally, students participate in language exchange
sessions with peers, practicing intercultural communication in English and non-
English-speaking contexts using various ICT tools such as online conferences, emails,
and social media. These sessions emphasize language skills and the cultural contexts
in which these languages are used. Teachers learn to navigate cultural nuances and
develop a deeper appreciation for linguistic diversity in their classrooms [11]. As a
result, students are expected to improve their ability to handle communication
challenges in multicultural settings, thereby enhancing their linguistic and pragmatic
skills, which leads to more effective communication with students from diverse
backgrounds [4].

The Collaborative Problem-Solving (CPS) component focuses on developing
problem-solving skills through peer collaboration, particularly in addressing
intercultural and communicative issues. This component is critical because it reflects
the collaborative nature of real-world teaching, where educators often work together to
resolve complex challenges.

In this component, teachers work in collaborative groups to analyze case studies
that present complex cultural and communicative dilemmas. These case studies are
drawn from real-world scenarios that teachers may encounter in their professional
lives, such as addressing cultural misunderstandings in the classroom or mediating
conflicts between students from different cultural backgrounds. By collaborating on
solutions, teachers learn to approach problems from multiple perspectives and consider
the cultural implications of their decisions [13]. Additionally, teachers participate in
collaborative projects requiring them to apply intercultural and communicative
strategies to solve educational challenges. For instance, a group might design a lesson
plan incorporating culturally relevant materials or develop a strategy for improving
communication between teachers, students, and parents from different cultural
backgrounds. These projects encourage creativity, innovation, and a deeper
understanding of how to apply IC in practical ways [8-15]. The expected outcomes
include strengthened collaborative problem-solving abilities, enabling teachers to
address intercultural challenges more effectively, and increased confidence in
developing and implementing solutions to educational problems in culturally diverse
settings.

The Peer Feedback and Assessment (PFA) component fosters a culture of
continuous improvement through peer feedback and self-assessment. This vital
component promotes continuous professional development and creates a supportive



learning community. Giving and receiving feedback helps teachers become more
reflective practitioners and continuously refine their skills.

In this framework, teachers engage in peer observation sessions to observe each
other’s lessons and provide constructive feedback on IPCC practices. This process is
designed to be reciprocal, with teachers taking turns observing and being observed.
The feedback is specific, actionable, and aimed at helping teachers improve their I1C
and professional communication skills [1-5]. Additionally, regular reflection sessions
are held where groups of teachers come together to discuss their progress, share
experiences, and set goals for further improvement. These sessions emphasize
collaborative reflection, where teachers collectively analyze their teaching practices
and support each other in identifying areas for growth [13]. The expected outcomes
include an enhanced ability to give and receive constructive feedback, leading to
ongoing professional development and creating a supportive learning environment
where teachers continuously improve their IPCC.

The Sustained Professional Development (SPD) component aims to ensure the
long-term development of intercultural and communicative competence. It is essential
for maintaining and building upon the gains made during initial training. Continuous
learning opportunities and mentorship are vital to fostering long-term professional
growth. This component is grounded in the understanding that professional
competence requires ongoing development and reinforcement, particularly in areas as
complex as intercultural and communicative skills [11].

The teacher training syllabus regularly holds continuous learning workshops,
focusing on the latest research and best practices in IPCC. These interactive and
practical workshops provide teachers with up-to-date knowledge and skills they apply
in their classrooms. Topics covered include emerging trends in multicultural education,
advanced communicative strategies, and new approaches to cultural sensitivity training
[11]. The framework also includes a mentorship component where experienced
teachers are paired with less experienced colleagues. Mentors provide guidance,
support, and feedback as their mentees work to develop their intercultural and
communicative competencies. This mentorship relationship is intended to be mutually
beneficial, with the mentor and mentee learning from each other’s experiences and
perspectives [4]. The expected outcomes include long-term intercultural and
communicative competence improvement, supported by continuous learning and a
robust professional learning community where teachers support each other’s ongoing
development.

Results and discussion

The participants in this study comprised 35 English language instructors from
Kazakh Ablai Khan University and Dulaty Taraz Regional University (Kazakhstan),
who actively implemented the CLIPC Framework in their English courses. These
teachers were selected through purposive sampling to ensure they had direct experience
with the framework. All participants had at least two years of teaching experience and
were involved in professional development activities related to IC and CL. The



participants ranged in age from 25 to 55 years, with varying levels of teaching
experience. Table 1 provides demographic information about participants.

Participants Ablai Khan University Dulaty University Total
Total 21 14 35
Academic MA PhD MA PhD

degree 14 7 11 3 35
Aged 25-40 9 3 8 1 21
Aged 41-55 5 4 3 2 14

Table 1 — Demographic distribution of participants

Data Collection

Data were gathered through a concise questionnaire to assess the participants'
experiences and perceptions regarding the CLIPC Framework. The questionnaire
included ten questions, combining multiple-choice and open-ended formats to capture
quantitative and qualitative insights (Appendix A). Questions were formulated to
assess their understanding of critical concepts such as cultural awareness, CC, and
collaborative problem-solving. Additionally, this section included items that gauged
the effectiveness of their CL strategies in their teaching practices.

Data Analysis

The data collected from the questionnaires were analyzed using quantitative and
qualitative methods to ensure a comprehensive understanding of the participant's
experiences and the effectiveness of the CLIPC framework. In quantitative analysis,
responses to the multiple-choice questions were analyzed using descriptive statistics,
including calculating frequencies and percentages to identify trends and patterns in the
participants' experiences with the CLIPC Framework. For the qualitative analysis, the
open-ended responses were subjected to thematic analysis to identify key themes and
insights related to implementing the CLIPC Framework. Thematic coding was used to
categorize responses into themes such as challenges, successes, influence on teaching
practices, student feedback, and suggestions for improvement. These themes were then
analyzed in the existing literature on IC and CI in language education.

Calculation Formula:

P = (£)x100

Where:

P = Percentage of participants who selected a specific response

F = Frequency of the particular response (the number of participants who chose
that option)

N = Total number of respondents (the total number of participants who
answered the question)

Ethical Considerations

The study adhered to ethical guidelines to ensure the confidentiality and
anonymity of the participants. Informed consent was obtained from all participants
before administering the questionnaire, and they were assured that their responses
would be kept confidential and used solely for research purposes. Participants were



also informed of their right to withdraw from the study at any point without any
negative consequences.

The questionnaire given to preschool English language teachers provided
valuable insights into the implementation and effectiveness of the CLIPC Framework.
The findings are summarized below:

Question 1 on integrating the CLIPC Framework revealed that most respondents
(72%) reported integrating the CLIPC Framework into their English language
instruction in every lesson or most lessons. Specifically, 11 instructors (31%) indicated
using the framework in every lesson, while fourteen (41%) used it in most lessons. A
smaller portion of instructors (17%) reported occasional use, and only 11% rarely
incorporated the framework into their teaching (Figure 2). This suggests that the
framework is generally well-integrated into the instructors' teaching practices, though
there is some variability in the frequency of its use.

Every lesson Most lessons Occasionally Rarely
Dulaty 4 6 1 2
B Ablai khan 7 8 5 2

Figure 2 - Integration of the CLIPC Framework

In response to Question 2 regarding enhancing ICC in English classrooms, a
significant portion of respondents (75%) felt that the CLIPC Framework notably
improved their students’ ICC. Specifically, fifteen instructors (43%) reported
significant enhancement, while eleven (32%) observed moderate improvement. A
smaller group (17%) noted only a slight enhancement, and 8% did not perceive any
improvement (Figure 3). These findings indicate that the framework is generally
effective in developing ICC, although its impact varies among instructors and contexts.

Significantly Moderately Slightly Not at all
Dulaty 6 4 2 2
B Ablai khan 9 7 4 1

Figure 3 - Enhancement of Intercultural Communication Competence in %

Question 3 asked about the effectiveness of fostering students’ professional
communicative competence. 77% of instructors found it to be either very effective or
effective. Twelve respondents (34%) rated it very effective, while fifteen (43%) found
it effective. A smaller group (17%) considered it somewhat effective, and 6% did not
(Figure 4). This indicates that the CLIPC Framework is generally seen as a powerful
tool for improving professional communication skills, although some instructors
believe there is room for enhancement.
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Very effective  Effectively . Not effective
effective
Dulaty 6 8 2
B Ablai khan Univer 6 7 4 0

Figure 4 - Effectiveness in Improving Communicative Competence in %

Question 4 on instructors’ confidence in applying the CLIPC Framework
principles revealed that most instructors (77%) felt confident or very confident. Eleven
respondents (31%) reported being very confident, while sixteen (46%) felt confident.
Six instructors (17%) were somewhat confident, and only 6% were not confident
(Figure 5). This suggests that most instructors effectively implement the framework in
their lessons, though some benefit from additional support or training.

I | —
Very confident Confident Scc;r:g‘\;vehnit Not confident
Dulaty 5 9 2 2
B Ablai khan Univer 6 7 4 0

Figure 5 - Confidence in Applying the Framework in %

In Question 5, the instructors' assessment of the CLIPC Framework’s impact on
student engagement in intercultural activities was generally positive. Twelve
instructors (34%) reported a highly positive impact, and fifteen (43%) observed a
positive impact. However, 20% of respondents felt the impact was neutral, and 3%
perceived a negative effect (Figure 6). These results suggest that while the framework
successfully engages students in intercultural activities, factors limit its effectiveness
In some contexts.

| [ | —
plj)isgi:ye Positive Neutral Negative
Dulaty 6 7 3 1
H Ablai khan Univer 6 8 4 0

Figure 6 - Impact on Student Engagement in Intercultural Activities in %

In Question 6, regarding the frequency with which students demonstrated
improved cultural awareness due to the framework, 75% of instructors observed
consistent improvements. Nine respondents (26%) reported that their students always
showed improved cultural awareness, and seventeen (49%) indicated that this occurred
often. Seven instructors (20%) observed improvements sometimes, while 6% noted
that it rarely happened (Figure 7). This suggests that the CLIPC Framework is generally
effective in enhancing students' cultural awareness, although its impact may vary.



Always Often Sometimes Rarely
Dulaty 3 9 3 1
B Ablai khan Univer 6 8 4 1

Figure 7 - Improvement in Students' Cultural Awareness in %

Question 7 asked respondents about their likelihood of continuing to use the
CLIPC Framework. 74% of respondents indicated a high level of commitment to the
framework. Forty percent of instructors (14) stated they were very likely to continue
using it, and thirty-four percent (12 people) were likely to do so. Twenty percent of
respondents (7) were somewhat likely, while 3% were unlikely to continue using the
framework (Figure 8). These findings suggest that most instructors find the framework
valuable and intend to continue using it, though a minority may need additional
motivation or support.

| ] -
Very likely Likely Somewhat likely Unlikely
TarGU 7 6 3 1
H Ablai khan Univer 7 6 4 1

Figure 8 - Likelihood of Continuing to Use the CLIPC Framework

In response to Question 8 about implementation challenges, instructors mentioned
several difficulties implementing the CLIPC Framework. Common issues included
student resistance to the collaborative learning approach, challenges aligning CLIPC
activities with existing curricula, and time constraints in covering required content. For
instance, Respondent 8 claimed: "One of the main challenges | faced was the initial
resistance from students unfamiliar with the collaborative learning approach. It took
some time to get them fully engaged.”

Respondent 32 stated: "I found it difficult to align the CLIPC activities with the
existing curriculum, especially given the time constraints we face in covering all the
required content.”

These challenges indicate the need for additional support or resources to facilitate
more effective framework implementation.

Despite facing challenges, many instructors reported successful outcomes from
using the CLIPC Framework in Question 9. They shared stories of students becoming
more confident in intercultural discussions, increased respect and understanding
among students from different cultural backgrounds, and successful collaborative
projects that integrated cultural diversity. For instance, Respondent 16 stated: "After
implementing the CLIPC Framework, | noticed a significant improvement in my
students' ability to engage in discussions with peers from different cultural



backgrounds. One student, in particular, became more confident in expressing her
thoughts and understanding different perspectives."

Respondent 28: "A successful outcome was when my students collaborated on a
project where they had to explore and present cultural traditions from their regions.
The depth of understanding and the respect they showed for each other's cultures were
remarkable."

These successes highlight the potential impact of the CLIPC Framework on
students' intercultural and communicative competencies (Table 2). Further research
focused on solutions for these changes.

Challenges in Integrating Collaborative Learning into Language Education

Challenges Descriptions
Student Resistance to Collaborative | Some students resisted collaborative learning activities because they were
Learning accustomed to more traditional, teacher-centered approaches.
Time Constraints Integrating collaborative learning activities into the curriculum is time-consuming in

planning and execution.
Aligning Collaborative Learning with | Teachers found it challenging to align collaborative learning activities with specific

Curriculum Goals curriculum goals and objectives,
Diverse Student Abilities and | Some students have varied levels of language proficiency, cultural awareness, and
Participation Levels willingness to participate in collaborative activities, particularly in multicultural
classrooms.
Facilitating Effective Group Dynamics Ensuring positive and productive group dynamics was complex, particularly in

multicultural classrooms where students have different communication styles,
cultural norms, and expectations.
Assessment and Evaluation of | Assessing students’ performance in collaborative learning activities was complex, as

Collaborative Learning it involved evaluating the final product and the process, including participation,
communication, and teamwork.
Monitoring and Providing Feedback Providing timely and constructive feedback during collaborative activities is

challenging, especially in large classes.

Table 2 - Challenges in Integrating Collaborative Learning into Language
Education

For Question 10, the CLIPC Framework significantly impacted instructors'
teaching practices. Many reported that they became more aware of the need to
incorporate cultural awareness activities and felt more confident in addressing cultural
differences in the classroom. For instance, Respondent 24 claimed, "The framework
has made me more aware of the need to incorporate cultural awareness activities in
my lessons. | have also become more confident in addressing cultural differences
openly and using them as a learning tool."

Additionally, the framework promoted a more collaborative and inclusive
classroom environment, which many instructors found beneficial for their students'
learning. Respondent 34 stated: "It has completely changed my approach. | now focus
more on creating opportunities for students to collaborate and learn from each other,
which has led to a more inclusive and dynamic classroom environment."

The interview findings show that teachers teaching their students under the CLIPC
Framework are highly effective preschool English language educators. These students
possess unique competencies that this research intended to empower learners to thrive
in diverse, multicultural educational environments described below:

Cultural Awareness and Reflection refers to recognizing, understanding, and
respecting cultural differences within diverse groups. This skill involves understanding
how cultural backgrounds, beliefs, and values influence behavior, communication, and
learning styles. Individuals with high cultural awareness and sensitivity are adept at




identifying their own cultural biases and adjusting their behavior to create an inclusive
environment that honors the diversity of all participants [1]. This skill is crucial in
educational settings where students come from varied cultural backgrounds, as it
fosters empathy, promotes mutual respect, and enhances the effectiveness of teaching
and learning.

Interactive Communication Competence involves engaging in meaningful and
effective communication across cultural and linguistic contexts. This competence
extends beyond language proficiency and includes using language appropriately in
social interactions, considering the cultural nuances and social norms that influence
communication. Individuals with this skill express complex ideas clearly and adjust
their communication strategies to align with the cultural background of their audience
[8]. In educational settings, this competence allows teachers to facilitate discussions,
resolve misunderstandings, and promote an inclusive dialogue among students from
diverse backgrounds.

Collaborative Problem-Solving Skills involve working effectively with others to
address and resolve challenges, particularly in a group setting. This skill requires
engaging in constructive dialogue, considering multiple perspectives, and negotiating
acceptable solutions for all parties involved. Individuals with collaborative solid
problem-solving skills are adept at fostering teamwork, promoting a positive group
dynamic, and guiding the group toward successfully resolving problems [13, 15].

Peer Feedback and Continuous Improvement involve giving and receiving
constructive feedback among colleagues to enhance professional skills and practices.
This skill requires objectively evaluating peers' performance, providing actionable
suggestions for improvement, and integrating feedback into one’s practices.
Continuous improvement is achieved by regularly reflecting on feedback, setting goals
for development, and making adjustments to enhance effectiveness [14]. This skill is
vital in educational settings to foster a CL environment where teachers and students
grow through shared insights and mutual support.

Sustained Professional Development is the continuous process of acquiring new
knowledge, skills, and competencies to enhance professional practice over time. This
skill underscores the significance of lifelong learning and adapting to changes in one’s
field, especially in response to new research, technologies, and methodologies.
Sustained professional development entails participating in workshops, seeking
mentorship, engaging in reflective practice, and staying updated with the latest
advancements in the field. For educators, this skill is crucial for remaining adequate
and relevant in a rapidly evolving educational landscape, ensuring they provide high-
quality instruction and support to their students.

These findings underscore the CLIPC Framework's effectiveness in developing
educators proficient in IPCC and leaders in fostering inclusive and effective
educational environments. The framework equips teachers with the skills needed to
excel in the complexities of modern, multicultural classrooms, making them invaluable
assets to their academic institutions. These findings suggest that the CLIPC Framework
enhances IPCC among preschool English language teachers. However, its impact
varies depending on the context and implementation challenges. The overall positive



reception and willingness to continue using the framework indicate its value as a
teaching tool, while the difficulties identified highlight areas for potential
improvement.

Conclusion

This study proves collaborative learning is a practical pedagogical approach for
enhancing Kazakhstan's preschool English language teachers' professional
intercultural and communicative competence. The Collaborative Learning for
Intercultural and Professional Communication Framework presents an innovative
approach to enhancing preschool English language teachers' professional and
intercultural communication competence. The findings suggest that teacher education
programs should consider incorporating collaborative learning strategies to better
prepare educators for the challenges of teaching in diverse, multicultural environments.
By integrating cultural awareness, interactive activities, collaborative problem-solving,
peer feedback, and sustained development, the framework provides a comprehensive
strategy for teacher education in Kazakhstan. Implementing this framework has the
potential to significantly improve the quality of education in diverse and multicultural
classrooms, ultimately benefiting both teachers and students. The CLIPC Framework
can be integrated into teacher education programs and professional development
initiatives in Kazakhstan’s higher education institutions. It is designed to be flexible,
allowing for adaptation to different contexts and needs. However, the research revealed
significant challenges. Further research will focus on addressing these issues. The key
solution for them is to ensure that the implementation of the framework is supported
by institutional policies prioritizing intercultural competence and communicative skills
as core components of teacher education.

As the global landscape of education continues to evolve, fostering intercultural
and communicative competence through innovative pedagogical approaches will be
essential in developing teachers who can effectively navigate the complexities of the
modern classroom.
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MEKTEIIKE I[EFIIHFI AFbIJIHIBIH TIJII MYFAJIIMAEPIHIH
MOJAEHUETAPAJIBIK ’)KOHE KOCIBU KOMMYHUKATHUBTIK
KY3BIPETTLIIIT'TH KOJIVIABOPATUBTBIK OKBITY APKbLJIbI

APTTBIPY
*Mycrapuna A.C.1, Yakimkosa A.T.%, Tyroaesa XK.A.3, Ocokuna J1.0.*
*1.234A Op1ait xan areiaaarsl Kazak XIKokoneOTVY, Anmarsl, KazakcTan

Anaarna. byn 3eprrey jkaHa kosutabopatuBTik OKbITY (KO) cTpareruscblH >KoHE OHBIH
Kazakcran sxorapbl OimiMiHIETi MEKTENKe JEHIHT1 AaFbUIIIBIH TUTI MYFaliMJIEpiHIH Kociou
MOJICHUETAPAIIBIK KOHE KOMMYHHMKATHUBTI KY3BIPETTLIITIH aWTapibIKTall apTTBIPYAaFbl OJCYeTiH
3eprreiiai. byn 3eprrey KO mekTenke AeiiHTI aFbUINIBIH Tidl MYFaIIMIEPIHIH MOJICHUETAPAIIBIK
JKOHE KOC10M KOMMYHHUKATHUBTI KY3BIPETTUIITTH KaJlai apTThIpa aJTaThIHbI TyPaJbl KYH/IbI TYCIHIKTEP/Ii
Oepyre OarpITTasmiFaH. MyFamiMIepai  OKBITYABIH — JocTypii  Oarmapiamanapbl  keOiHece
JUHTBUCTUKAIBIK JKOHE TIEarOoruKajblK JaFapliapra 0achIMIBIK Oepe/ii, COHBIMEH Oipre OKBITYIbIH
MOJICHUETapalblK oJIIeMIepiH eneMeiiai. Myramimuaepain OutiMiHzeri OyJl  OJNKBUIBIK Kol
MOJICHUETTI CTYICHTTEPAIH KOXKETTUTIKTEPIH KaHAFaTTaH IBIPY YIIIiH MYFaTIMACP/Il aI€KBATTHI TYPJIE
JalbIHay 1A eneysll KUBIHABIKTAp TyFbI3aabl. OChl KMBIHIBIKTAP/ bl IIENTy YIIiH Oy 3epTTey Kemneci
3epTTey CYpaKTapbIH 3epTTeiiai: MoaeHueTapabIK KoHe KociOn koMmMmyHukarus yiriH KO xyiieci
MEKTEINKe JCWIHr1 aFpUINIBIH TiUTl MYFaTiMAEPIHIH MOJEHUETApalbIK >KOHE KOMMYHUKATHUBTI
KY3BIPETTUIITIH KAHIIAJIBIKTH apTTHIPATHIHBI JKOHE KOMMOJCHHUETTI CHIHBINTApJA HETi3/IeMEeHI
SHTI3yAIH TYWUTKiIAepi MeH xerictikrepi. Kopbitbiasimap Kazakcrannarsl skoHe Oacka J1a OChIFaH
yKcac OuriM Oepy KOHTEKCTIHAETI MyFamiMaepal aaspiay OargapiaMaiapblH SKETUIIIpyMEH
ailHaJBICATBIH ~ Tearorrapra, OKy  OaFjapiaManapblH — O3ipiieylIiepre  oHe  IIeIIiM
KaObUIIAyIIbUTAPFa Al JalTbl O0Ia bl Aen KyTiayae. Hotmxkenep Oy MHHOBAIMSUTBIK CTPATETUSHBIH
MYFaTIMAEPAiH MOJICHUETAPAIIBIK KOHE KOMMYHUKATHBTI JaF IbUIAPBIH JKETIAIPY A€ KOFaphl THIMTI



€KCHIH, OJIapJblH KOIMOJICHHUETTI OuTiM Oepy jkKarmalblHIa KOCiOM ©CYiHIH NepCHeKTHBAIAPhIH
YCHIHATBIHBIH KepceTei. by Ty XbIpbIMaap ci3 YIIiH mearor, oKy »KOCHapblH d3ipieylli Hemece
IIeNM KaObUIIAYyIIbl PETIHIEe MaHBI3MIBI dcep eTefl, Oyl ci3/i Ochl cTpaTterusHblH Ka3zakcTanmarsl
MyFalliMAep/l Jaspiay OaraapiaManapbiH )KOHE OCBIFaH yKcac OiniM Oepy IIapTTapblH jKaKcapTyFa
apHaJIFaH dJICYeTiHE MAOBITTaH IBIPAIbI.

Tipex ce3mep: K01a0OPaTUBTIK OKBITY, aFbUILIBIH T MIET TUIl PETiHAE, MOACHHETAPAIBIK
JKOHE KOMMYHHUKATUBTI KY3BIPETTUIIK, TUIAIK OKBITY, IEJarOTHKAJIBIK HET13, KOc10M KapbhIM-KaThIHAC,
TYPaKThI K3CiOM JaMy, MEKTEIKe IeHiHT T MyFaiimaepi

MOBBIIIEHUE YPOBHSI MEXKKYJbTYPHOHN N
IMPOPECCHUOHAJIBHOM KOMMYHUKATUBHOM KOMIIETEHIIUN
YUUTEJIENA AHIVIMUCKOTI'O SI3BIKA JJOIIKOJIbHBIX YUPEXKJIEHUIA
IIYTEM KOJIJIABOPATUBHOI'O OBYYEHUA
*Mycraduna A.C.}, Yakmukosa A.T.2, Tyr6aesa XK.A .2 Ocokuna J1.0.*
*1234Ka3YMOuMS nmenn A6Obuiail xana, Aiamatsl, Kazaxcran

AHHoOTauus. B naHHOM MccieoBaHMN NpeJCTaBlIeHa HOBas CTPATErus KOJUIabOpaTHBHOIO
ooyuennss (KO) u ee moTeHmman mans 3HAYUTEIHHOTO MOBBIIMICHUS MPOpECcCHOHATBEHON
MEXKYJIbTYPHOH U KOMMYHMKAaTHBHOM KOMIETEHIUHM YYUTEJIEH aHIVIMHCKOTO sA3bIKa JOIIKOIbHBIX
YUpEKACHUH B Ka3aXCTAaHCKOM BbICIIEM oOOpa3oBaHuU. Llenpio 3TOro wuccnenoBaHUs SIBISETCS
npefocTaBieHue uHpopmauuu o ToM, kKak KO MokeT pa3BUTb MEXKYIbTYpHYIO U
npoeCCHOHATBLHYI0O KOMMYHUKAaTUBHYIO KOMIETEHIIUIO YUUTENECH aHTJIMHCKOTO SI3bIKa B CUCTEME
JOUIKOJIBHOrO 00pa3oBaHus. TpaaulMOHHBIE HPOrpaMMbl OOYyYEHHUS YUYHUTEIeH 4acTo OTAAIOT
IPUOPUTET SI3IKOBBIM U I1€JarOrMUYE€CKUM HaBbIKaM, UITHOPUPYSI IIPU 3TOM MEXKYJIbTYPHBIE aCIIEKThI
00ydeHus1. DTOT mpobdesr B 00y4eHUN yUHUTENIeH CO3AaeT 3HAUYNTEIbHbIC TIPOOIEMBI JIJIsl aIeKBATHOM
MOJATOTOBKM TE€JaroroB JJisi yAOBJIETBOPEHHsI MOTPEOHOCTEH MHOTOKYJIBTYPHOTO CTYJIEHUECKOTO
HaceneHud. Jlns pemieHus 3TUX NpoOjeM B 3TOM HCCIEI0BAaHMM PacCMaTPUBAIOTCS CIIEAYIOLIHE
BOMpPOCHL: B Kakoi creneHr KO B paMKkax MeXKyJIbTYPHOH M MPO(pECCHOHATHLHON KOMMYHHMKAIIUN
HOBBIIIAET MEXKYJIbTYPHYI0 U KOMMYHHKAaTHBHYI0 KOMIETCHLUIO YUYHUTENEH aHIVIMHCKOTO s3bIKa
JIOUIKOJIBHOTO 00pa3oBaHUsl M IpennojiaracMmple MmpoOieMsl, W ycnexu BHeapenus KO B
MHOTOKYJIBTYpHBIX Kiaccax. Ojkuaaercs, 4YTO pe3ysbTaThl IPUHECYT TOJdb3Yy IeAaroram,
pa3paboTynkaM y4eOHBIX MPOrpaMM U JAEATENIAM, pabOTAOIUM HaJ yIydIIEHHEM Mporpamm
NoAroToBKM yuurtened B Kaszaxcrane m Jpyrux mnoJoOHBIX 0Opa30BaTENbHBIX KOHTEKCTaX.
Pe3ynbraThl MOKa3bIBaIOT, YTO 3Ta HHHOBALMOHHAS CTpATerusi oueHb () (HEKTUBHA IS YIyUIICHHS
MEXKYJIbTYPHBIX W KOMMYHUKAaTUBHBIX HaBBIKOB Y4YMTENEH, Mpeularas MHOTIooO0elaroIne
NEPCIEKTUBHI UL X MPO(EeCCHOHANIBHOTO POCTa B MHOTOKYJIBTYPHOM 00pa3oBaTenbHOM cpene. DTu
pe3yJIbTaThl UMEIOT 3HaUUTENNbHbIE IOCIEACTBHS KaK AJIs I€aroros, Tak U pa3padOTYUKOB yUEOHBIX
IIPOrpaMM U OTBETCTBEHHBIX JIML, IPEICTABIISIS CTPATETMH I YIYUIIEHUs IPOrpaMM MOATOTOBKH
yuuteneil B KazaxcTane u aHanornyHsix 00pa3oBaTeNbHBIX Cpelax.

KawueBble ciaoBa: KoiutabopatuBHOe OOy4yeHHME, AaHTJIMHCKUM Kak HWHOCTPAHHBIH,
MEXKYJIbTypHasi 1 KOMMYHHKaTHBHAsl KOMIETEHIM, U3y4YEeHHUE A3bIKa, 1€aroruueckas CTpyKTypa,
npodeccuoHagbHass KOMMYHHUKALUs, YCTOWYMBOE TNPO(PECCHOHATBHOE pa3BUTHE, YUUTEIs
MHOCTPAHHBIX A3BIKOB B CUCTEME JOIIKOIBHOIO 00pa30BaHMs
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