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Abstract. This study explores the development and importance of media literacy
competencies among 300 English as a Foreign Language (EFL) teachers in Kazakhstan's secondary
schools, focusing on both personal and pedagogical-didactic skills. In today's media-saturated
educational landscape, media literacy competencies are essential for educators to effectively teach
critical analysis and responsible media engagement to students. The research employed a
pragmatically-guided approach, utilising a web-based questionnaire to gather data from EFL teachers
across urban and rural settings in Kazakhstan. Purposive sampling ensured the selection of teachers
capable of providing relevant insights into media literacy practices in diverse educational contexts.
The questionnaire, adapted from a validated instrument for assessing media literacy competencies,
was chosen for its comprehensive coverage of personal and pedagogical-didactic skills relevant to
media literacy. Quantitative analysis of the survey data employed descriptive and inferential methods
to validate assumptions, assess variables, and draw conclusions about the usage and effectiveness of
media literacy assessment strategies among teachers. The questionnaire findings highlight significant
differences in EFL teachers' media literacy competencies across simple, middle, and advanced
categories, showing strong technical skills but declining proficiency in critical understanding and
active media participation. Results indicated that discussions and creative tasks like poster creation
were the most frequently utilised strategies for assessing media literacy competencies among EFL
teachers. The findings highlight the need for targeted training and support to strengthen both personal
media literacy skills and instructional practices among EFL teachers.

Key words: media literacy, competencies, media, teacher development, secondary education,
questionnaire, pedagogical-didactic competencies, quantitative analysis

Introduction

The definition of media literacy as a social phenomenon encompasses technical
competencies, cognitive competencies, and sociocultural pragmatics. Functional skills
such as accessing social media content, creating content, navigating platforms,
organizing information, and disseminating content fall under technical competencies.
Cognitive competencies involve understanding, assessing, and critically analyzing
social media content to evaluate its credibility and applicability. Sociocultural
pragmatics emphasizes awareness of social norms, values, beliefs, language usage, and
discourses within media contexts. Media literacy is characterized by four types of
competencies: technical, social, privacy-related, and informational. Teachers
identified three key themes related to media literacy: assessing the validity of media
messages, interacting with media, and addressing safety issues.
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Professional learning initiatives have the potential to transform instruction and
improve student learning outcomes. Building on the Kellner and Share framework,
educators can integrate critical thinking and media literacy as extensions of reading
and content comprehension [1]. They should equip students with the skills to analyze
an author's messages and intent in media texts, similar to how they approach traditional
prose and informational texts. Studies indicate that teachers with higher levels of
education, such as bachelor's or master's degrees, tend to place greater value on media
literacy. This suggests that graduate programs are more effective at teaching media
literacy, highlighting the need for greater emphasis on it in teacher preparation
programs. Additionally, high school teachers demonstrated a stronger awareness of
media literacy's importance compared to their elementary and middle school
counterparts. This finding underscores the necessity of incorporating media literacy
and critical media literacy into literacy standards starting from primary school.

This study explores EFL teachers' media literacy, including their perceptions,
competencies, and classroom practices in Kazakhstan, as well as the factors enabling
or hindering its development. Children in the twenty-first century increasingly use
digital tools, are exposed daily to various unfiltered media messages, and have regular
access to the Internet at home. A significant issue is that many children actively use
social media, with a considerable portion accessing media sites despite age restrictions.
Consequently, teachers must develop media literacy competencies to support their
learners, who are highly vulnerable to media influences. Research further highlights
that the integration of media literacy into the curriculum depends on instructors' media
literacy competencies, socialization, and intercultural contact. Despite growing
support over the past decade for teachers to enhance their media literacy skills, few
appear to apply these competencies to lesson planning and curriculum development.

Teachers are recognized as the most significant factor in enhancing students’
learning outcomes. Their understanding of media literacy greatly influences the
effectiveness of their teaching. Consequently, media literacy deserves a prominent
place in teacher education, as it fosters cultural understanding and establishes
connections between educators, institutions, and society. Similarly, studies emphasize
the importance of integrating language and media literacy into teacher education to
promote socialization and intercultural communication.

Media education involves the systematic teaching and study of media to enhance
media literacy, with teachers playing a critical role in implementing policies,
guidelines, and standards in schools, often through teacher-led initiatives. Successful
implementation depends on high-quality teacher training, which includes theoretical
and practical skills, an understanding of young people's media usage, and coordinated
Institutional actions [2].

Inquiry-based learning serves as an effective strategy for subtly introducing
media literacy concepts, allowing students to construct new knowledge by integrating
new information with their existing understanding. This constructivist approach is
further supported by media decoding, which involves analyzing and evaluating the



messages conveyed by various forms of media [3]. Evidence-based practices are
characterized by high proficiency rates and a proven, accurate track record of success.

Critical inquiry is at the core of constructivist media analysis, emphasizing the
ability to analyze media by asking key media literacy questions. The combination of
inquiry and reflection is widely used and considered a fundamental approach to
integrating media literacy into any curriculum. The constructivist media decoding
strategy suggests an engaging way to acquire media literacy competencies.

Media literacy instructional practices in English as a Foreign Language (EFL)
classrooms play a crucial role in preparing students to navigate today's complex media
landscape. These practices encompass various strategies aimed at fostering critical
thinking, digital citizenship, and effective communication skills among learners. One
prominent instructional method involves using student surveys and quizzes to assess
their understanding of media content and their ability to critically analyze information.
By incorporating regular assessments through surveys and quizzes, teachers can
evaluate students' comprehension and guide them toward more discerning media
consumption habits [4].

Criteria and rubrics are another essential tool in media literacy education,
offering structured frameworks for evaluating students’ media projects and
assignments. This approach not only ensures consistent assessment but also encourages
students to achieve specific learning objectives related to media literacy [5]. Similarly,
portfolios allow students to curate and reflect on their media-related work over time,
promoting deeper engagement and self-assessment in media literacy skills [6].

Student blogs, journals, and reflective essays provide platforms for students to
express their thoughts and reflections on media experiences, fostering metacognitive
awareness and deeper engagement with media content. Inquiry projects or research
tasks involve students in investigating media issues in-depth, building research skills
and promoting critical inquiry into media representations and messages [7].

Classroom debates, mini-debates, and discussions facilitate dialogue around
media-related topics, encouraging students to articulate and defend their viewpoints
while considering diverse perspectives. These interactive formats promote critical
thinking and communication skills, which are essential for effective media literacy.

The aim of this study is to explore teachers’ media literacy in secondary schools
in Kazakhstan. The study is structured around the following research questions:

RQ 1: What is the state of teachers' personal media literacy competencies?
RQ 2: How do teachers integrate media literacy into their classroom practices?

Materials and methods

This study follows a pragmatically-guided research approach, incorporating
both theoretical and empirical methods. The theoretical foundation includes a review
and analysis of relevant literature on media literacy competencies in education, which
informed the development and adaptation of the research instrument. Specifically, we



relied on the framework of Simons et al. [8], whose instrument for measuring teachers’
media literacy competencies has been validated and widely used. This framework
provided the theoretical basis for assessing both personal and pedagogical-didactic
skills of teachers.

The empirical component involved a web-based questionnaire administered to
300 EFL teachers from public secondary schools across urban, regional, and rural areas
of Kazakhstan. The study was guided by the following hypothesis: teachers from urban
areas demonstrate higher media literacy competencies, particularly in personal and
pedagogical-didactic skills, compared to their rural counterparts. The participants'
demographic and professional characteristics are summarized in Table 1 below.

Table 1- Information about Participants of the Questionnaire

Characteristics Number (%), n =
300

Location Urban 138 (46)
Regional 73 (24.3)
Rural 89 (29.7)

Courses on Media Literacy Attended 204 (68)
Not attended 96 (32)

Years of teaching experience 0-5 years 74 (24.7)
6-10 years 100 (33.3)
11-15 years 78 (26)
16 + years 48 (16)

The questionnaire comprised 44 items designed to assess media literacy
competencies across three factors. It was developed based on the framework of Simons
et al. [8] and validated through a pilot study. The pilot analysis demonstrated high
reliability (mean = 3.20, standard deviation = 0.78). Data were analysed descriptively
to identify trends and inferentially to test the hypothesis and examine relationships
between variables.

Ethical considerations were strictly adhered to throughout the research.
Participation was voluntary, and all participants signed a written consent form
outlining their rights, including the option to withdraw at any stage. Participants' data
were anonymized and securely stored on a password-protected device to ensure
confidentiality.

Results



Regarding the initial research question, teachers across the board stated they
were media literate in general. Scale reliability statistics are essential in evaluating the
consistency and dependability of a measurement instrument. In this context, the mean,
standard deviation (SD), and Cronbach's alpha (a) are key indicators. The mean value
of 3.57 reflects the average score obtained across all items on the scale. The standard
deviation, which is 0.87, measures the extent to which individual scores deviate from
this mean, indicating the degree of variability or dispersion in the responses.
Cronbach's alpha, with a value of 0.95, is a coefficient of internal consistency,
signifying that the scale demonstrates excellent reliability. A high Cronbach's alpha
value suggests that the items on the scale are highly correlated and measure the same
underlying construct, thus confirming the scale's reliability for research purposes.

The conducted model fit measures test evaluates the adequacy of a structural
equation model (SEM) by analysing several key fit measures. The Root Mean Square
Error of Approximation (RMSEA) is 0.07, indicating a reasonable fit of the model to
the population covariance matrix. The 90% confidence interval for RMSEA ranges
from 0.06 to 0.08, suggesting the model fit remains within acceptable limits. The
Tucker-Lewis Index (TLI) is 0.94, denoting a good fit, as values closer to 1 indicate
better fit. The Bayesian Information Criterion (BIC) is -677.02, where a lower value
generally implies a better fit relative to other models. The chi-square statistic (y?) is
492.93, with a significant p-value (< .0000000000000001), indicating that there is a
significant difference between the observed and expected covariance matrices,
suggesting the model may not fit perfectly. The degrees of freedom (df) are 205,
reflecting the number of observations minus the number of estimated parameters.
Collectively, these measures provide a comprehensive assessment of the model's fit to
the observed data, highlighting its strengths and potential areas for improvement (see
Table-2). Based on these model fit measures, the SEM model appears to fit the data
well. The RMSEA, TLI, BIC, and Chi-square statistics all support the conclusion that
the model is a good fit for the observed data.

Table 2- Model Fit Measures

RMSEA 90% Model Test
Cl
RMSEA Lower Upper TLI BIC 12 df p
.07 .06 .08 94 677. 929 05 .000
02 3 000
000
000
000
1




The results of the questionnaire assessing EFL teachers' personal media literacy
competencies can be synthesised into three categories: simple, middle, and advanced.
These categories reflect the progression from basic technical skills to more complex
critical and creative competencies. In the simplest category, "using media,” which
encompasses technical instrumental use of media devices, the item “use media devices
in a technical sense (e.g., laptop, smartboard, smartphone, tablet)” showed that 128
participants strongly agreed, 100 agreed, 38 neither agree nor disagreed, 12 disagreed,
and 22 strongly disagreed. This indicates a high level of proficiency in basic media
usage among the majority of the teachers, with most expressing confidence in their
technical abilities.

The middle category, "understanding media," which involves critical
understanding, analysis, evaluation, and reflection on media content, revealed more
varied responses. For the item “l can evaluate media content in English taking into
account various criteria,” 62 participants strongly agreed, 131 agreed, 67 remained
neutral, 28 disagreed, and 12 strongly disagreed. Similarly, for the item “I know how
media production and distribution works,” 62 participants strongly agreed, 131 agreed,
78 remained neutral, 19 disagreed, and 10 strongly disagreed. These results suggest
that while a significant number of teachers feel competent in understanding and
evaluating media, there is a notable portion that remains uncertain or less confident in
these skills.

The advanced category, "contributing medially,” which includes creating and
communicating media messages as well as participating in media platforms, showed
the greatest diversity in responses. For the item “I can participate in the public debate
through the media,” 82 participants strongly agreed, 69 agreed, 111 remained neutral,
22 disagreed, and 11 strongly disagreed. The item “I can create media content in
English language (e.g., write an article, create a photo or video document, set up a
blog)” showed 70 participants strongly agreed, 134 agreed, 64 remained neutral, 26
disagreed, and 6 strongly disagreed. These findings indicate that while a substantial
number of teachers are confident in their ability to create and engage with media
content, there is a larger group that is either unsure or feels less capable of contributing
to media platforms.

The questionnaire results indicate that EFL teachers generally possess strong
technical competencies in using media devices. However, there is a noticeable decline
in confidence and proficiency as the tasks become more complex, particularly in the
areas of critical understanding and active participation in media. This highlights the
need for targeted professional development to enhance teachers' higher-order media
literacy skills, ensuring they are fully equipped to engage with and contribute to media
in @ meaningful way.

The questionnaire administered to EFL teachers focused on assessing their
utilisation of key strategies aimed at developing students' media literacy competencies.
Each strategy, ranging from student surveys and quizzes to creative tasks like poster
creation and debates, was selected based on its perceived effectiveness in evaluating
various aspects of media literacy. Participants were asked to indicate the frequency



with which they employ these methods, using a scale that ranged from "never" to "very
often." This approach aimed to capture a nuanced understanding of how teachers
integrate media literacy assessment into their instructional practices, reflecting a
comprehensive effort to gauge both technical proficiency and critical engagement with
media content among students. By focusing on these ten primary assessment strategies,
the questionnaire sought to uncover patterns in instructional practices and highlight
areas where teachers might benefit from additional support or training in enhancing
media literacy education.

The chosen strategies are foundational in assessing different dimensions of
media literacy, from technical skills to critical analysis and creative expression. The
inclusion of diverse methods such as portfolios, blogs, and inquiry projects underscores
a pedagogical commitment to fostering a well-rounded media literacy skill set among
students. This study not only explores the prevalence of these assessment practices but
also serves as a basis for understanding how EFL teachers perceive and implement
media literacy education in their classrooms. Such insights are crucial for informing
future educational initiatives aimed at enhancing teachers' capabilities in effectively
integrating media literacy into their teaching practices, thereby equipping students with
essential skills for navigating the media landscape critically and competently.

The analysis of the instructional practices used by EFL teachers to assess
students' media literacy competencies reveals varying degrees of frequency across
different strategies.

"Student surveys or quizzes" and "discussions” are frequently employed by
many teachers, indicating these methods are popular and widely accepted for assessing
media literacy. "Creative tasks" such as creating posters or advertisements also see
high usage, reflecting an emphasis on creativity in media literacy education. "Criteria
and rubrics" and "student blogs, journals, reflective essays" show moderate usage, with
a notable portion of teachers incorporating these methods regularly, though not
universally. The use of "portfolios" and "reports or reviews" is more varied, with some
teachers employing them frequently while others seldom use them, suggesting
differences in preference or familiarity with these tools.

"Inquiry projects or research” were used very often by 92 teachers, often by 71,
sometimes by 78, seldom by 43, and never by 16. This indicates that inquiry-based
projects are a popular method for assessing media literacy, though some teachers use
them infrequently. The item "debates or mini-debates” indicated that 57 teachers use
this method very often, 110 often, 63 sometimes, 54 seldom, and 16 never. Debates are
moderately employed, reflecting their role in fostering critical thinking and media
literacy. Lastly, "discussions” showed the highest frequency of use, with 102 teachers
very often, 80 often, 69 sometimes, 38 seldom, and 11 never. This highlights
discussions as a prevalent and favoured method for assessing media literacy
competencies.

Predictors for Teachers' Media Literacy Competencies

The positive predictors for teachers' media literacy competencies include access
to professional development opportunities, which strongly correlate with the effective



use of advanced assessment strategies such as inquiry-based projects and debates.
Geographical context also plays a significant role, with urban teachers exhibiting
higher competencies in advanced media literacy tasks, likely due to better access to
digital resources and training. Additionally, foundational technical skills, reflected in
confidence in basic media usage, positively predict progression to more complex
competencies like critical analysis and creative content production.

The analysis also highlights a disparity in advanced media literacy competencies
between urban and rural teachers, suggesting geographical context as a limiting factor.
The lack of training and familiarity with reflective methods, such as portfolios and
essays, particularly among rural teachers, emerges as a negative predictor, reinforcing
the need for equitable access to resources and professional development initiatives to
enhance media literacy education across diverse educational settings.

The observed differences in the application of assessment strategies reflect
varying levels of familiarity, access to resources, and professional training among
teachers. Teachers who frequently employ strategies such as inquiry-based projects or
debates may have had prior exposure to professional development opportunities
focusing on active learning and critical engagement methods. In contrast, the underuse
of portfolios and reflective essays suggests that these methods, which require
systematic planning and sustained effort, may not be sufficiently emphasized in teacher
training programs. This gap highlights the importance of incorporating diverse
assessment techniques into professional development curricula, particularly for
teachers working in under-resourced rural areas.

Moreover, the significant variation in confidence levels across media literacy
competencies, particularly in the advanced category of contributing to media,
underscores the challenge of equipping teachers with skills for higher-order media
literacy tasks. While many teachers demonstrated strong technical and foundational
skills, the lower self-reported confidence in tasks like creating media content or
engaging in public media discourse suggests the need for more targeted and practice-
oriented training. These findings align with the hypothesis that teachers in urban areas,
with greater access to digital infrastructure and training opportunities, tend to report
higher competencies compared to their rural counterparts

In summary, the results indicate that EFL teachers utilise a diverse array of
strategies to assess media literacy competencies, with varying frequencies. While some
methods, such as discussions and creative tasks, are widely used, others like portfolios
and debates see more varied application. These findings suggest the need for ongoing
professional development to ensure teachers are equipped with effective assessment
strategies that can be consistently applied in their instructional practices.

Discussion

The results of the questionnaire indicate a significant majority of EFL teachers
possess strong instrumental operational competencies with media devices.
Specifically, 128 participants (42.7%) strongly agreed and 100 participants (33.3%)
agreed that they can use media devices in a technical sense, such as laptops,



smartboards, smartphones, and tablets. This aligns with previous research suggesting
that modern teachers are increasingly proficient in using technological tools [9]. The
high percentage of teachers who strongly agree or agree underscores the successful
integration of technology in educational settings, which is essential for enhancing
teaching and learning processes [10].

However, it is important to note that 38 participants (12.7%) were neutral,
indicating a segment of teachers who may be uncertain about their technical skills. This
neutrality could be attributed to a lack of confidence or insufficient exposure to certain
media devices, as suggested by Ertmer and Ottenbreit-Leftwich (2010), who
emphasised the need for ongoing professional development to boost teachers' self-
efficacy in using technology. Moreover, a smaller but notable portion of respondents
expressed a lack of proficiency, with 12 participants (4.0%) disagreeing and 22
participants (7.3%) strongly disagreeing with the statement. These findings are
consistent with other studies that have identified barriers to technology adoption
among teachers, including limited access to resources, insufficient training, and
resistance to change [11]. Addressing these barriers is crucial to ensure all teachers can
effectively integrate media devices into their instructional practices.

While the majority of EFL teachers demonstrate strong technical competencies
with media devices, the presence of a neutral and less confident minority highlights
the need for targeted interventions. Professional development programs focused on
enhancing technical skills and confidence in using media devices could bridge this gap,
ultimately fostering a more uniformly proficient teaching workforce [12].

The findings from the questionnaire reveal compelling insights into the
instructional practices employed by EFL teachers to assess students' media literacy
competencies. Among the ten strategies surveyed, several emerged as frequently
utilised methods for evaluating various dimensions of media literacy. "Discussions"
emerged as the most commonly employed strategy, with over half of the participants
indicating its use "very often." This highlights discussions as a preferred approach
among teachers, likely due to its ability to foster critical thinking and communication
skills in analysing media content [13]. Similarly, "creative tasks,” such as creating
posters or advertisements, were also highly favoured, suggesting a strong emphasis on
promoting creative expression and visual literacy in media education.

Another prominent finding was the frequent use of "student surveys or quizzes"
and “criteria and rubrics." These methods are integral for assessing both technical
proficiency and the ability to critically evaluate media messages. The substantial
utilisation of these tools underscores their perceived effectiveness in providing
structured feedback and evaluating learning outcomes related to media literacy [14].
Conversely, strategies like "portfolios™ and "reports or reviews" exhibited more varied
usage, with some teachers employing them frequently while others did so less often.
This variability suggests differing levels of familiarity or perceived effectiveness of
these methods in assessing media literacy competencies.

Moreover, the questionnaire highlighted notable trends in the incorporation of
project-based assessments such as inquiry projects or research and interactive formats



like debates or mini debates. These methods, while less universally employed, indicate
a recognition among teachers of the importance of engaging students in deeper analysis
and discussion around media issues. However, their less frequent use may point to
potential challenges or barriers in implementation, such as time constraints or the need
for specialised training in facilitating these activities effectively [15].

These results have important implications for both policy and practice. At the
policy level, there is a clear need to integrate comprehensive media literacy modules
into teacher education programs and professional development workshops. Such
modules should focus on bridging the gap between technical proficiency and critical
engagement, ensuring that teachers are not only confident users of media tools but also
effective facilitators of critical media literacy among students. At the practice level,
schools can encourage peer mentoring programs where more experienced teachers
guide their colleagues in adopting advanced media literacy strategies.

The study underscores the diversity of approaches EFL teachers employ to
assess media literacy competencies, reflecting a balanced integration of technical
skills, critical analysis, and creative expression. The widespread use of certain
strategies, such as discussions and creative tasks, suggests a robust foundation in
promoting active engagement with media among students. Conversely, less utilised
methods like portfolios and debates indicate opportunities for further exploration and
support in enhancing teachers' pedagogical repertoire in media literacy education.
Future research could delve deeper into the factors influencing teachers' choices of
assessment strategies and explore how these practices impact students' media literacy
development over time.

Conclusion

The findings from the questionnaire highlight significant differences in EFL
teachers' media literacy competencies across three categories: simple, middle, and
advanced. Teachers demonstrated strong technical skills in using media devices, which
indicates a solid foundation for incorporating technology into their teaching practices.
However, there is a noticeable decline in confidence and proficiency as tasks become
more complex, particularly in critical understanding and active participation in media.
This underscores the necessity for targeted professional development to enhance
teachers' higher-order media literacy skills, ensuring they can effectively engage with
and contribute to media.

This study has several limitations. First, the questionnaire relies on self-reported
data, which can be subject to biases such as overestimation or underestimation of
competencies. Second, the sample consists of EFL teachers from a specific educational
context, which may limit the generalizability of the findings to other regions or
teaching contexts. Third, the study does not account for the potential impact of external
factors, such as access to media resources and institutional support, which could
influence teachers' media literacy competencies.

Future research should address these limitations by incorporating objective
measures of media literacy competencies, such as performance-based assessments, to



complement self-reported data. Expanding the sample to include teachers from diverse
educational contexts and regions will enhance the generalizability of the findings.
Additionally, future studies should examine the impact of external factors, such as
access to media resources and institutional support, on teachers' media literacy
competencies. Longitudinal studies could also provide insights into how these
competencies evolve over time with targeted professional development and changes in
educational policies and practices. Finally, exploring the relationship between teachers'
media literacy and student outcomes could offer valuable insights into the broader
implications of enhancing media literacy in education.
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OPTA BLJIIM BEPY JKYWECIHJIE MYFAJIM/EP/IIH
MEJAUACAYATTBUIBIK KY3BIPETTIJIII'TH BAFAJIAY
*Eneyci3 A.}, Tanku6aesa M.X.2
“TKas¥Ke3IlY, Anmarsl, Kasakcran
2 AObLnaii xaH aTbiHgarsl KasXKxOTY, Anmarsl, Kasakcran

AnnpaTna. byn makanaga KazakcTaHHBIH jKalnmbl OUTiM OepeTiH MEKTENTEPiHIer] aFbUTIIBIH
TUTI MYFaJIIMJICPIHIH KEKE YKOHE TeAaroruKaiblK-IuJIaKTUKAIBIK JaFabuiapra 0aca Hazap aynaapa
OTBIPBII, MEMA CayaTThUIBIK KY3bIpeTTepi 3eprreneni. byrinri meauara Tomnsl anemuae 6iim Oepy
YIIiH MyFamiMHIH OOWBIHAA IKEKE JKOHE TMearoTMKaNbIK JIUAAKTUKAIBIK MeEaua cayar
KY3BIPETTUTIKTEepiHIH Oomysl MaHbBABL. 3epTrey KazakcTaHHBIH KalalbIK KOHE aybUIIBIK
JKEpIIEpIHJET1 aFbUIIIBIH MYFaTIMIEPIHEH JEpeKTepl >KUHAY VIIiH cayadHaMaHbl TakgasaHa
OTBIPBII, MparMaTHKAaIbIK OaFbITTaFrbl TOCULAI KOJNJaHIbl. MakcaTThl ipikTey opTyp:iai OutiM Oepy
KaralblHIa MeIua cayaTr ToXipuOeci Typalbl THICTI TYCIHIKTEpai Oepe ajaThlH MyFaliMaepii
TaHJaypl KAMTaMackl3 eTTi. Meana cayar Ky3bIpeTTLUIINH Oaranayra apHaJIFaH BaJldJalUsUIaHFaH
KypainaH OedimenreH cayaqHaMma KEKe JKOHE MeAarorHKalIbIK-TUIaKTUKAIBIK JaFabUIap bl XKaH-
KaKThl KAMTYBI YIIiH TaHnanael. CayanHaMma JepeKTepiHiH CaHIBIK Tajaaybl OOKaMIbl pacray,
alfHBIMAJIBl MOHJIEP/I1 Oaranay »oHe MYFaJIIMJIEp apachlHa MeAra cayaTr Ky31peTTUTIKTepiH Oaranay
CTpaTerusUIapbIHBIH KOJJAHBUTYBl MEH THIMALUIITT Typajbl KOPBITHIH/BI Kacay YIIIH CUIIaTTaMalbIK
YKOHE KOPBITBIH/IBI 9iCTep 11 KoyiaH bl CayarHama HOTHXKENIepl MyFaTIMACP IIH MeIHa CayaTThUIBIK
KY3BIPETTEpIHACTI eJeyil albIpMaIlbUIBIKTApIbl KepceTell, TEXHUKAIBIK KOJJaHy Jarabliap
YKOFapPFbl KOPCETKII KOPCETKEHIMEH, CHIHU TYPFBIJIAaH TYCIHY MEH KOoFaMjia OCJICeHIIUIIK TaHBITY
JaFaplIapbl TOMEH JeHreiai kepcereni. Hormxkenep mikipraizactap MEH TOCTEp Kacay CHUSKTHI
IIBIFAPMAIIBUIBIK TallChIpMalIapAblH MYFATIMJCP apachblHAa MeAua CayaTThUIBIK KY3BIPETTLIITTH
Oaranmay YIIIH €H OJKMI KOJJAQHBUIATBIH CTpaTerusyiap eKeHiH KepcerTi. KopbIThIHIbBLIIAp
MyFaIIMIEPAIH JKEeKe MeIha cayaT JaFAblIapbiH )KOHE OKBITY TOKIPUOECIH KYIICUTY YIIIIH MaKCaTThI
OKBITY 7KQHE KOy KaKETTUIIrH KepceTei.

Tipek ce3aep: Menua cayaTThUIBIK, KY3BIPETTUIIK, MEIHa, MYFAJIIMHIH JaMybl, OpTa OuTiM,
cayajHama, MeJaroruKalbIK-THIaKTUKAIBIK KY3bIPETTUTIKTED, CAHIBIK TAJIIAY

OIIEHKA KOMHETEHHI/Iﬁ MEJIUATPAMOTHOCTHA YUUTEJEN
B CUCTEME CPEJHEI'O OBPA30BAHUS
*Eneycis A.l, Tanku6aesa M.X.2
“IKasHai)KenIlY, Anmarsl, Kazaxcran
2KazYMOuMS umenn AOrLnaii xana, Anmatel, Kazakcran

AHHOTamusA. B cratee wuccreayroTcss KOMIETEHUUH MEAUarpaMOTHOCTH Y4YWTEen
AHTTIUICKOTO sI3bIKa, pabOTAIONIMX B CHCTEME cpeaHero oopasoBanust KazaxcraHa, ¢ aklleHTOM Ha
WX JJUYHBIC U podeccroHaIbHbIe KauecTBa. B yCIOBHIX COBpeMEHHOM 00pa30BaTeIbHOM MTPAKTUKH
MEANarpaMOTHOCTb CTAHOBUTCS KITFOYEBBIM HHCTPYMEHTOM, TIO3BOJISIONIUM TieaaroraM 3¢ (HeKTHBHO
o0yJaTh KPUTHYECKOMY AaHAJIM3y W OTBETCTBEHHOMY B3aMMOJICUCTBHIO C MEIUa pecypcami.
HccnenoBanre 0OCHOBBIBAIOCH Ha MparMatuyeckoM moxaxoje. s coopa maHHbIX ObUT pa3paboTaH
OTIPOCHUK, HANpaBJICHHBIH Ha OIEHKY MeJua KOMIIeTeHIMK mnexaroros. llemeHanpaBieHHas
BBIOOpKA OOecreumia yJyacTue y4IuTese, MPeICTaBISIONINX IUPOKUI CIEKTp 00pa3oBaTeIbHBIX
KOHTEKCTOB. JIJIsl aHAIM3a JaHHBIX MCIOJIH30BAIMCH ONMCATEIIFHBIC M CTATUCTHYCCKUE METOIBI, YTO
MMO3BOJIUJIO BBISIBUTH OCHOBHBIE TEHACHIIMU W IMPOBEPUTH BBIABUHYTHIE TUIOTE3bl. Pe3ynbTarhbl
MCCIIEIOBAHMS TIOKA3aJId 3HAYNTEIbHBIC PA3IudMs B YPOBHE MeIMa KOMIIETCHIIMN YUUTEIeH — OT
6a30Boro 10 MPOABHHYTOr0. HeCMOTpS Ha BHICOKUI yPOBEHb TEXHUUYECKUX HABBIKOB, KPUTHIECKOE



OCMBICTIEHWE WH(OpPMAIMM W y4acTHE€ B MeIHMa TUCKYCCHUSX TPEOYIOT NaabHEHIIEro pa3BHTHS.
HonyquHHe pGSY.HBTaTBI HO,Z[‘-IepKI/IBaIOT HGO6XO,Z[I/IMOCTI> BHGI[peHI/I}I LI CJICBBIX nporpaMM
oOydyeHuss W npodecCHOHATBbHON TOMJICPKKH, HANPABICHHBIX Ha Pa3BUTHE KOMIICTCHIIMMA
MeﬂHanaMOTHOCTI/I y‘-IHTG.HGfI I/IHOCTpaHHBIX A3BIKOB.

KioueBble ci1ioBa: MeaIuarpaMOTHOCTh, KOMITIETCHIIMH, MEIUA, TTOBBIIICHUE KBATU(DUKAIIUN
yuHuTeNe, cpeaHee oOpa3oBaHME, aHKETa, MeJAaroruka-IUJAaKTHUYeCKUe  KOMIICTEHIIUH,
KOJHWYECTBSHHBIN aHAIN3
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