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Abstract. Speaking is a multifaceted process that involves more than just
articulation. Given the importance of speaking in improving the language abilities
of English language learners, teachers and coaches place great importance on
this skill. Speaking skill is an important skill that all language learners should
strive to improve during language learning. However, this enterprise presents
significant difficulties for non-native speakers of the language. In such cases,
several approaches and tactics can be used to overcome the difficulties. The
scaffolding approach is a very effective way of developing speaking ability. The
scaffolding approach is a very effective way of developing speaking ability. The
scaffolding approach is useful in controlling and organizing language production,
which helps learners improve in this area. The current research method aimed to
analyze impact of Scaffolding approach on evolving academic speaking skills of
learners. The descriptive research method was utilized achieve the objective of
the recent research study. Quantitative method was used in this overarching study.
Questionnaire was surveyed among participants. Overall 34 learners participated
from Khoja Akhmet Yassawi International Kazakh-Turkish University. After
collecting whole data Statistical Package for the Social Science (SPSS) version
23 to generate the results in order to calculate results descriptive analysis and
Mann-Whitney U-test was used. The findings of the study learners’ perception of
Scaffolding approach showed positive results, and there was no found significant
difference between gender and grades’ of learners.

Keywords: Scaffolding approach, speaking skills, improving, language
learners, speaking anxiety, effect of Scaffolding, causes of speaking anxiety,
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Introduction

Speaking is a communicative ability that is vital to learners’ language
development. The oral form is often regarded as the fundamental form of language
on which the written form largely depends. However, the productive talent of
speaking a second or foreign language has only recently been recognized.

Speaking is an interactive activity that involves producing, receiving and
processing information. It is characterized by spontaneity, open-mindedness and
constant evolution, but is not entirely predictable. Speech communication uses
both verbal and non-verbal cues in a variety of circumstances, making it easier to
construct and exchange meaning.

Series “PEDAGOGICAL SCIENCES” Nel (76) 2025 181



Rizakhojayeva G.A., Saipullayeva M.A., Shalabayeva L., Alzhanova A.O.

Speaking is an oral action done for the purpose of communication. This
form of speaking exercise helps to improve oral communication and listening
comprehension. Hearing, attention and memory are the three key components of
performance. This type of activity involves language levels such as phonetics,
vocabulary and grammar. It is very important to acquire the ability to speak
and communicate in a foreign language. Almost every student struggles to
learn English. Not all language learners are born with the necessary ability and
knowledge. A significant number of people have speech impairments due to
difficulties in pronouncing certain English phenoms or producing grammatically
acceptable phrases. These language difficulties often lead to a decreased interest
in and commitment to learning English. The inability to pronounce certain
phonetic parts correctly or to produce grammatically coherent words can impair
an individual’s fluency and language skills. And these obstacles not only impair
oral communication but also reduce people’s engagement and commitment to
learning English. All these factors lead to a decline in interest and motivation
in learning English. Despite their knowledge of grammar and good results in
English examinations, ESL/EFL learners lack speaking skills. Teachers consider
it a failure that students in the class talk more often on the recommendation of their
coordinators. Foreign language teachers should endeavor to ensure that students
are able to articulate their thoughts and ideas, make assumptions about a topic,
and defend their positions. More attention should be paid to the development of
speaking in lessons.

Speaking is extremely important for second language learners because
productive skills, especially speaking ability, are often used to asses language
competence. Researchers in Poland emphasize that speaking is the most important
sign of course effectiveness, serving as a channel for confirming proficiency in
other language abilities and sub skills. Huang’s results showed that nonnative
speakers perceive the language learned as an important and necessary part of
everyday life. As a result, speech becomes the center of attention in the subject of
applied linguistics, generating much interest and debate.

Iksan and et al., defined that communication skills as either verbal or non-
verbal. However, our understanding of communication is based on a rapidly
growing subject that encompasses several disciplines. These domains are not
necessarily mutually exclusive and may exceed conventional wisdom. These
areas include personal engagement, digital literacy such as email and text
messaging, social media and virtual worlds. Communication protocols in each
sector vary depending on message length, texts used for specific communication
purposes, target audience, accepted standards, nomenclature, spelling/grammar
requirements, etc. As a result, students must have strong communication skills in
order to access and succeed in their future jobs [1, p. 74].

Individual language learners benefit greatly from second language
proficiency because productive abilities, especially speaking competence, often
determine their performance in language learning. Oral proficiency, according to
Richards, is a basic skill for measuring course effectiveness because it facilitates
the realization of other language abilities and sub-skills [2, p. 56]. According to
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Xie X, for nonnative speakers, mastery of the target language is one of the most
difficult and meaningful jobs in their daily lives. Given these facts, speech can
be considered as one of the most researched and discussed aspects of applied
linguistics [3, p. 3336].

Although even today, as Hughes points out that the field of linguistics or
language teaching pays very little attention to speaking as a separate skills that
can be assessed using its own unique criteria [4, p.69]. Moreover, developing the
ability to effectively communicate messages and engage with the language being
learned is one of the most challenging tasks for learners and facilitators [5, p. 98].

Language teachers are always looking for ways to develop their students’
abilities and achievements by using various teaching strategies. Sociocultural
awareness theory has had a significant impact on language teaching. According
to this view, learning is a social process that takes place through human contact
within the zone of proximal development (ZPD), which facilitates language
acquisition. The ZPD indicates the difference between a learner’s current level
of development, assessed through individual problem solving, and his or her
possible development under adult supervision or in cooperation with more able
classmates. Bruner underlined the importance of scaffolding, which entails
offering help or cooperation to bridge the gap between the learner’s current level
of growth and his or her possible progress in ZPD. Scaffolding is a temporary
supportive interaction in which experts or colleagues assist novices in learning
new skills, grasping concepts or reaching a higher level of comprehensions
[6, p. 18].

Given the challenges posed by the growth of English speaking skills, the
implementation of preventive measures is crucial to improving students’ speaking
skills. After considering several theories on how to develop students’ speaking
ability, the researcher was intrigued by the scaffolding approach. This strategy
is compatible with the assumption that improving speaking skills can lead to
significant improvement in learners’ overall language abilities [7, p. 126].

Scaffolding acts as a bridge, allowing learners to use their previous
knowledge to build something new. When used properly, scaffolding becomes
a help rather than a problem. Saye and Brush suggested a variety of facilitation
techniques that can serve as a structure for student learning, such as breaking
tasks into manageable chunks, using techniques such as think aloud, peer to peer
discussions, asking questions, providing specific directions, offering instructions,
using cue cards or showing simulations to encourage collaboration. Other types
of support include encouraging learners to use their prior knowledge by providing
specific solutions and suggestions [8, p. 86].

Teachers use the scaffolding approach to improve their students’ speaking
ability, recognizing that measuring spoken English requires the development
of other important language skills. The scaffolding as an approach to teaching
involves real-life situations, uses simplified language and visual aids, encourages
cooperative learning, and utilized learning resources adapted to students’ past
knowledge and requirements [9, p. 88].
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This is particularly important in the twenty first century because second
language learners often passively seek to improve their communication skills.
Second language learners have been found to be increasingly ineffective in their
efforts to improve their learning style. Both students and teachers will benefit
greatly from this strategy, leading to favorable outcomes.

Scaffolding is a modern approach for teaching new skills, concepts
and advanced comprehension. It represents a more mature educational and
psychological approach to teacher assistance and participation in student
learning. Much effort has been made to study this perspective, its concepts
and characteristics, types and methods, as well as to establish regulations and
safety considerations for the use of scaffolding in the classroom. Scaffolding is
generally defined as “a temporary structure often erected during the construction
of a building”. Furthermore, scaffolding is removed at every stage of new
construction [10, p. 122].

Language learners are concerned about the development of speech and
oral abilities. Students often misunderstand the meaning of speech activities
and textbook examples. They have to solve the problem of deriving meaning
from content. In addition, language learners’ inability to participate in classroom
interactions and conversations negatively affects their self-esteem and the
effectiveness of language learning. On the other hand, teachers are concerned
about how to create an environment that limits teacher discussion while increasing
student talk. Teachers have to stick to the curriculum and teach a large amount
of material. This can put a strain on learners, reduce their motivation and impair
their development [11, p. 238].

Teachers can use a number of tactics with in the scaffolding approach,
including using basic language, offering alternative sentence or paragraph endings,
and conveying information visually. The use of the scaffolding approach not
only improves students’ speaking ability but also enhance their creativity. This is
because the use of scaffolding is intentional and promotes deeper understanding,
which is inextricably linked to learners’ self-esteem personal growth [12, p. 82].

Donovan and Smolkin provided a more precise analysis of scaffolding.
They take a serious look at the problem of scaffolding in children’s writing.
They investigate how different levels of scaffolding affect children’s learning and
expression of genre knowledge. The tasks range from little or low-level help to
medium or high support (contextual and visual). Interestingly, their highest level
of categorization is defined as “direct instruction with repetition”. Their study
found that while scaffolding can benefit young people, it can also prevent them
from exhibiting the full range of genre knowledge [13, p. 432].

The concept of scaffolding fits with its traditional description as temporary
support system that acts as a foundation until learners gain autonomy and the
ability to learn independently. Initially, this support was provided by teachers
but is gradually being reduced to encourage students’ self-regulation and
independence. This approach of classroom instruction provides students with
temporary assistance to improve their comprehension and speaking ability.
Collectively, students work individually to build and enhance their understanding
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of the subject matter. Students learn more effectively when they interact with
important aspects of the environment and teachers use modern tools to increase
engagement throughout the learning process. As students become engaged
in learning activities, they accumulate teacher-led information, resulting in a
decrease in the amount of help offered to students as their understanding grows
[14, p. 370].

Over the past two decades, several educators and researchers have used
the metaphor of scaffolding to define and explain the function of adults or more
competent peers in managing children’s learning and development. This metaphor
1s attractive to educators because it “resonates with their intuitions about what it
means to intervene successfully in student learning” and because it “provides
what is lacking in much of the educational literature an effective conceptual
metaphor for the quality of teacher intervention in learning”. According to Stone,
“emphasizes one of the key features of children’s learning, namely that it is
often directed by others who seek (explicitly or implicitly) to structure learning
opportunities” [15, p. 355].

Students who want to learn to speak must have good speaking ability. Thus,
the process of learning to speak should be conducted in a dialogic, dynamic,
engaging and entertaining environment, increasing students’ enthusiasm to
actively participate in learning. In addition, extensive training is needed to
develop speaking ability and maintain fluency and control. Practice is critical
to accelerating learning, so teachers should provide students with multiple
opportunities to practice directly with the instructor or peers/ Intensive instruction,
such as scaffolding, is an effective way to improve these skills.

This strategy allows teachers to allow students to use a range of strategies
and engage in a range of activities that provide ample opportunities to practice
speaking in context, making learning more enjoyable and accessible. As stated
earlier, teachers require approaches that are tailored to their individual contexts
and classroom goals that reflect the characteristics of their students. Moreover,
regular exposure to new methods or ideas increases teacher engagement in a wide
range of classroom activities. In addition, scaffolding is a described as a approach
that enables students, whether adolescents or novices, to solve problems, perform
actions, or achieve goals that might otherwise be beyond their skills. Scaffolding
approach helps students to solve problems independently using teacher-provided
tasks, which supports the achievement of learning objectives.

Richards in 2008 lists three factors that should be considered when teaching
speech. Firstly, questionnaires, interviews and diagnostic tests should be used
to identify the varieties of speech skills in the classroom. Secondly, different
methodologies of speech teaching should be explored. The third question focuses
on the students’ desired degree of achievement in speaking as well as the criteria
for evaluating their performance. Most successful students assess their own
goals, needs and learning milestones before applying effective teaching tactics in
more personalized ways. More successful students tend to use a wider range of
methods in a broader range of contexts than their less successful peers [2, p. 29].
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The main overreaching goals of this study is to address the challenges faced
by learners in improving their speaking abilities and to explore their capacity to
express accurate expressions using the scaffolding approach, thereby developing
their English speaking skills.

The benefits of this study include teaching students to use the scaffolding
approach to improve their speaking ability and expanding the scope of
vocabulary research in English language education as a basis for identifying the
scaffolding approach as a n appropriate approach to teaching based on students’
characteristics. It also provides stakeholders with guidance on how to apply the
scaffolding approach based on learners’ specific situations, as well as alternative
teaching strategies for teachers to improve learners’ English language proficiency,
especially spoken English.

Purpose of the study

Many students find that mastering and applying standard language teaching
approaches is the most frustrating and challenging component of their language
learning experience because they cannot gain sufficient competence in language
skills or subjects. The purpose of the study was to determine the best approaches
to teaching speaking with scaffolding. In other words, this study investigated the
impacts of scaffolding approach tactics on the development of English language
learners’ speaking skills. According to the purpose research questions given
below:

RQI. What is the impact of Scaffolding approach on evolving academic
speaking skills?

RQ2. Are there significant differences between genders of pre-service
teachers towards use of Scaffolding approach?

RQ3. Are there significant differences between academic years of the study
pre-service teachers towards use of Scaffolding approach?

Methods and materials

The primary aim of this present study was to impact of scaffolding approach
on advancing communication skills. The overarching study set out to address the
following interconnected research inquiries:

Research Design

In this study, a descriptive quantitative research study was employed to
explore students’ towards improving speaking skills with the impact of the
scaffolding approach. Quantitative data was collected through the implementation
of surveys, which were administered to students from the university. The data
was gathered via questionnaires, specifically designed to assess the participants’
perspectives on the benefits of evolving speaking skills for scaffolding approach.

Settings and Participants

The research study was conducted in the spring term of the 2023-2024
academic years. 34 students from Khoja Akhmet Yassawi International Kazakh-
Turkish University participated in the present study. The research was carried out
with participants aged 18-20, each studying at the B1 to B2 level, and 17 male
and 17 female students from Foreign Languages Teaching Department took part
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from Philology Faculty. The researchers selected the survey participants using
the purposive sampling approach, a type of non-probability sampling in which
the researcher relies on his or her own judgement. Second and third year students
participated in this recent study.

Data collection and Instrument

The current questionnaire includes nine items which analyze effectiveness
of Scaffolding approach on advancing speaking skills. The data obtained 34
EFL students’ response were analyzed using Likert type scale developed by
Alwahabee in 2019. A 9 item questionnaire based on the checked items proposed
by Alwahabee was used to collect data. Participants were asked to rate their
agreement with five statements on a Likert scale ranging from “strongly agree”
to “strongly disagree”. The questionnaire consisted of both positive and negative
question addressing EFL learners’ attitudes towards speaking skills through
Scaffolding approach. The use of this approach enabled the researchers to gain
a comprehensive and detailed understanding of the participants’ perspectives on
the topic. The reliability coefficient of the questionnaire (o=, 813) is considered
high according to the information provided (table 1).

Table 1- Reliability of the scale

Cronbach’s Alpha N of Items
1 2
,813 9

Data collection procedures and analysis

The research team was given a questionnaire to collect data on EFL learners’
attitudes towards advancing speaking skills through the Scaffolding approach and
the impact of speaking. Participants were asked to be honest in their responses
from the questionnaire was then processing Statistical Package for Social
Sciences (SPSS) version 23.0. Descriptive statistics was utilized in analyzing
the data to find the mean values and standard deviations for the response to the
first research question. The second research question was investigated using
the Mann-Whitney U-test. In addition, the Mann-Whitney U —test was used to
answer the last research question. The following section will provide a detailed
discussion of the scale development, findings and data analysis.

Results and discussion

The first research question was: “What is the impact of Scaffolding
approach on evolving academic speaking skills?” First research question was
aimed at discovering the attitudes of pre-service EFL teachers’. About results
before statement was shown in the Table 2.
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Table 2 - Descriptive analysis of the scale

N Minimum Maximum Mean Standard
Deviation
1 2 3 4 5 6
Total 34 2,56 4,89 4,4412 ,43978

According to the Table 2 explained that, descriptive analysis participants’
attitudes towards use of the Scaffolding approach presented highest results, as
you can see. The mean score of the results Mean Score=4,44; it means that the
Scaffolding approach help students to overcome issues while speaking and helps
to advance speaking perceptions of learners.

Scaffolding is a unique approach and style of learning in which the teacher
and student cooperate to overcome obstacles or complete objectives. Scaffolding
is based on two principles: firstly, that it assists the learner in performing activities
that he or she cannot currently complete, and secondly, that it enables the learner
to perform a task or set of tasks that he or she can already do. The ability to
act independently. The first sign that a student is in need of ambulation occurs
when the trainer gives “low support”, which is defined as reducing the amount of
assistance until the student is fully independent. By the end of the program, this
assistance is either greatly reduced or completely eliminated.

There was a descriptive analysis carried out for each question. The outcomes
are shown in Table 3 below.

Table 3 - Descriptive analysis

N | Minimum | Maximum | Mean S.td'.
Deviation

1 2 3 4 5 6
1. Scaffolding is very interesting 34 12,00 5,00 4,0000 |,60302
2. I feel confident When speaking with 343,00 5.00 45000 |.56408
others because of this course
3. I learned many ways to encourage 34 {300 5.00 44118 | 60891
myself to speak
4. Twill not hesitate to participate in 342,00 5.00 45000 |.70711
conversations
5. In class scaffoldmg helped me to 343,00 5.00 45588 |.70458
develop my speaking
6. Teachers of speaking should use these 34 {200 5,00 44412 | 78591
approaches
7. M}{ friends and I were active in this 34 (2,00 5.00 44706 | 82518
speaking class
8. This approach will be very useful in 342,00 5.00 45000 |.74874
other courses
9. Active teachers can have positive
effects on students’ speaking abilities 343,00 3,00 4,5882 1,65679
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9 items of questionnaire were analyzed according to the descriptive
statistics, in order to calculate results of each question. The highest score obtained
by items such as: 5, 9. “In class scaffolding helped me to develop my speaking”
(Mean Score = 4, 55.) “Active teachers can have positive effects on students’
speaking abilities” (Mean Score= 4, 58.) It means that Scaffolding approach is
useful and far-reaching approach also not only evolving speaking but also other
courses help them. Moreover, this approach had positive impact on learners. The
average score of descriptive analysis like: 2, 4, 8. “I feel confident when speaking
with others because of this course” (Mean Score= 4,50.) “I will not hesitate to
participate in conversations” (Mean Score = 4,50.) “This approach will be very
useful in other courses” (Mean Score= 4, 50.) It means that learners can feel
themselves confident with the help of this approach, and each teacher should use
this approach in order to help learners to solve challenges and to achieve goals.
The lowest score of items, they are: 1,3,6,7. “Scaffolding is very interesting”
(Mean Score=4,00.) “I learned many ways to encourage myself to speak” (Mean
Score=4, 41.) “Teachers of speaking should use these approaches” (Mean Score=
4, 44.) “My friends and I were active in this speaking class” (Mean Score=4,47.)
obtained minimum results.

The second research question was about “Are there significant differences
between genders of pre-service teachers towards use of Scaffolding approach?”
The calculated results demonstrated in Table 4.

Table 4 - Results of Mann-Whitney U-test

Gender N Mean Rank U p

1 2 3 4 5
Male 17 19,29 114,000 ,286
Female 17 15,71

Table 4 showed that differences between two independent variables Mann-
Whitney were used. According to the results of participant’s gender that there was
no significant difference between male and female learners’ perception towards
use of Scaffolding approach. The number of female and male participants were
equal that 17 female and 17 male participants. The results of male respondents
Mean Rank (MR=19, 29) and female participants Mean Rank (MR= 15, 71). It
means that males need support more than female students.

Last but not least, the final research question was about “Are there significant
differences between academic years of the study pre-service teachers towards use
of Scaffolding approach?”” The results are given below in Table 5.

Table 5- Results of Mann-Whitney U- test

Grade N Mean Rank U 9
1 2 3 4 5
2 16 18,06 135,000 ,753
3 18 17,00
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According to the results of Mann-Whitney U-test there was no significant
difference between sophomore and junior course participants. Both courses have
positive attitude towards Scaffolding approach. 18 learners took part from 3™
year participants, and their Mean Rank (MR=17, 00). Furthermore, 16 learners
participated from 2™ year students and their Mean Rank was (MR=18, 06). The
Scaffolding approach has positive effectiveness on second and third year of pre-
service learners.

As a result of the research, it was showed that most prospective approach
is Scaffolding. According to Iranian researchers that using the some advice for
adults or peers in solving problems or difficult, that scaffolding can help learners
bridge the gap between their current level of development and their future growth.
Scaffolding is accomplished through a variety of tactics such as capturing learner’s
attention, limiting their options, maintaining their goal orientation, emphasizing
important components of the work, managing their frustrations, and outlining
activity pathways for students.

The provision of guidance and assistance by teachers or experts during
the teaching and learning phases helps students to clear their misunderstandings
and develop their comprehension abilities. This active assistance encourages
independent learning among students, leading to greater motivation and
confidence. As a result, students are more likely to actively participate in projects
and activities aimed at improving their comprehension skills. The strategic use of
scaffolding approach not only helps learners overcome learning barriers, but also
increases their competence as language practitioners.

Many students find it difficult to apply standard language teaching methods
in their language process due to their lack of language ability or understanding
of the subject matter. The scaffolding approach, which takes context into account
and promotes a deep understanding of language use, is particularly effective
in student-centered classrooms where listening comprehension is the result of
student effort. Scaffolding approaches are critical for English language learners
because they help overcome the fear of speaking and support successful and
fluent English communication. Scaffolding helps students develop fluency and
speaking clearly.

According to the third research question the results of this study showed
that the use of scaffolding approach can improve the efficiency of time and
effort spent on summarizing data. The use of an intermediate type of scaffolding
strategically used at different stages of speaking skills development is an example
of adaptability and efficiency. According to this study, English as Foreign
Language (EFL) learners’ general speaking abilities increased dramatically after
receiving instruction using scaffolding.

Conclusion

The findings of this study suggest that scaffolding approaches are a useful
tool for improving verbal ability. It was found that cognitive upheaval to reduce
cognitive load during task performance benefited all of the language components
studied. In other words, the achievement of cognitive training led to a significant
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improvement in learners’ grammar and vocabulary, pronunciation, speech
and interpersonal skills. The findings of this study will guide EFL teachers to
implement support measures to improve oral skills. EFL learners are encouraged
to use a range of auxiliary tools, instructions, feedback, explanations and models,
to minimize to cognitive load of the task, leading to the development of oral
skills. Given expected effect of the scaffolding approach used in this study on
students’ language ability, the approach used in this study can be replicated under
similar conditions and applied as an effective way to gradually eliminate bars in
teacher education courses. The fact that there was no persistent effect on language
ability may encourage practitioners to use the tactic with low-ability students and
in mixed classes. In the current study, there has as yet been insufficient initiated
into how different techniques and objectives can be combined to achieve the best
results in speaking lessons.

The scaffolding approach provides students with an understandable reason
why the intervention of teachers in children’s learning is effective. However,
due to the metaphorical character of the term, scaffolding can be interpreted
as any type of support in general, including the option of direct instruction. If
scaffolding is seen as direct instruction, it can hinder children’s development as
active, independent learners. The concept of translating collaborative activities
into their own form is necessary for lifelong learning. In particular, scaffolding
should be understood as providing young learners with cultural skills that they
can use to become independent learners.

This study showed that teaching EFL students to use scaffolding approach
significantly improved their overall speaking skills. The present study aims to
address the gap in the effectiveness of the two methodologies of oral language
teaching. The aim of this study is to fill the knowledge void by comparing the
effectiveness of different teaching methods for improving speech abilities. The
scaffolding participation aspect contributes to a communicate language learning
environment by allowing EFL learners to engage in meaningful language practice.
As a result, interactive and intermediate learning styles become important tools
for enhancing EFL learners’ speaking abilities. This participatory approach
enables EFL learners to develop and use language forms in a more communicative
context. In conclusion, interactive and intermediate scaffolding approach tactics
were found to be the most effective ways to help EFL learners improve their
speaking skills.
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KOIl KBIPJIbI Tpoliecc. AFBUIIIBIH TiTiH YHPEHYIIJIEPAIH TUIMIK KaOuUIeTTepiH
JAMBITY YIIIH COMJIEYNiH MaHbI3IbUIBIFBIH €CKepe OTBIPBIN, MyFaliMAep MEH
KATTBIKTBIPYIIbUTIAp OyJ1 JarnablFa yikeH MoH Oepeni. Ceiiney - OGapibIK Tid
yiipeHymrinep Tinai MeHrepy 0apbIChIH/IA XKaKCapTyFa YMTBUTYbI KEPEK MaHBI3IbI
narqel. JlerenMeH, OyJ1 AaF/bl aHa TUTIHAE COMIEMEUTIHAED YIIIH alTapibIKTai
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KUBIHABIKTAp TYyAbIpaabl. MyHIal karmaiiiapia KUBIHIBIKTAp/Ibl JKCHY YIIiH
OlpHemIe ToclIAep MEH TaKTUKamapabsl Koijganyra Oomanbl. CkaddomauHr
coilyiey MaFIbUIApBIH JAMBITYABIH ©T€ THIMJI TOcUm OOMNbIT  TaObLIAJIbL.
CxaddonauHr Tociii aybl3eKi COUNEY TUTIH JaMBITYAbIH 6T€ THIM/IL 91ici O0IbIT
TaObUIABI, TUT OHIIPICIH OaKbUIAY XKOHE YHBIMAACTBHIPY YLIIH Maiganel, Oy
CTYIIEHTTEpIe OChI cajiafa KETUIIIpyre KoMeKTecei. byl 3epTTeyaiH MakcaThl
CTYJIEHTTEpIH aKaJeMUSJIbIK Ceijey AarAbulapblH JambiTyra Cxaddonaunr
TOCUTIHIH OCepiH Tajaay OoybIl TaObLIaAbl. 3€pTTEY MakcaTblHA JKETy
VIIiH CHIIaTTaMa dJici KOJJAHBULABI. By KemeHai 3epTTeyde CaHIbIK dIic
KonnaneUiabl. Kareicymbuiapra cayamHama sxyprizinai. 3eprreyre Koxka Axmer
Slccaym arbiHmarbl XaJbIKapalblK Ka3aK-TYPIK YHUBEPCUTETIHEH OapiIbIFbl
34 crymeHT KarbIcThl. BapibIK Jepekrep/i >KMHaraHHaH KEHiH HOTHKenepni
amy yurin Statistical Package for the Social Sciences (SPSS) 23 nHyckacel, an
HOTWIKENEP/Il €CENTey YIIiH CUIarTamManbiK Taiaay xoHe Mann-Whitney U tecTi
MananaHblIabl. 3epTTey HoTHXkenepi cryneHTrepaid CkaddomauHr TociniH
KaObL1aybIHA KATHICTHI OH HOTHXKEIIEP KOPCETTI, *KBIHBIC TIEH CTY/ICHT yHailiapsl
apachIH/Ia aUTapIbIKTal albIPMaIIBUIBIK TA0BIIMA/IbI.

Tipexk co3mep: Ckaddonauur Tocim, ceiiey AarablIaphbl, JTaMBITY,
TIN yHpeHyuiiep, ceiyiey Ma3ach3ablFbl, CkapdonauHr ocepi, ceisey
Ma3achI3IBIFBIHBIH CEOCTITePl, KOMMYHHUKATHBTI JaFIbLIap

BIIMSIHUE CKAODOJIJIMHI'A HA PABBUTUE HABBIKOB
KOMMYHUKAILIUA
*Puzaxomkaesa [LA.!, CaitmysumaeBa MLA. 2, Illanabaesa JI.3, Anpxanosa A.O.*
*13Kazaxckuii HaroHambHbIH 1e1arorndeckuii YHUBEPCUTET UMEHH Abast,
Anmarel, Kazaxcran
*Yuusepcuter Ankapa Xaxu baiipam Benu, Aukapa, Typuus

‘EBpasuiickuii HaunoHanbHbIN yHHBepcuTeT nMenn JI.H. ['ymunena,

Acrana, Kazaxcran

AHHoTanus. [ oBopeHue - 5T0O MHOTOTPAaHHBIN ITPOIECC, KOTOPBIN BKIIFOUAET
B ce0sl HE TOJILKO aPTUKYISIIIUIO. Y YUThIBas BaXKHOCTH TOBOPEHHUSI IS Pa3BUTHS
SI3BIKOBBIX CIIOCOOHOCTEH U3yyarolMX aHIIUHCKUHM S3bIK, MHpenojaBaTesin
U TpPEHephbl MPUAAIOT 3TOMY HaBBIKYy OOJBIIOE 3HAUEHHE. YMEHHE TOBOPHUTH
- B@XHBIA HaBbIK, K COBEPILIEHCTBOBAHHIO KOTOPOTO JIOJKHBI CTPEMUTHCS
BCE M3yyalolllue s3bIK B Ipouecce ero mzydyeHus. OnHako Uig HE HOCUTENeH
S3bIKa ATOT HaBBIK MPEACTABISAET 3HAUUTENbHBIE TPYAHOCTU. B Takux ciydasx
JUISL TIPEOJIONICHUS] TPYAHOCTEH MOKHO HCIIONIb30BaTh HECKOJBKO TOAXO/I0B U
takTvK. [Togxon ckaddonnuura (CTpOUTENbHBIX JIECOB) - OUeHb Y(PPEKTUBHBIHI
cnoco0 pa3BuTHs HaBbIKOB ToBOpeHus. Ilogxom ckaddongunra - odeHs
s dexTuBHBIIN crioco® pa3BuTHs pasroBopHoil peuun. Ilogxon ckaddomngmnra
M0JIe3HA Ui KOHTPOJISL M OpPraHU3alliu S3bIKOBOM MPOIYKIUH, YTO IIOMOTaeT
y4daluMcsi COBEpIIEHCTBOBAThCS B 3TOM obOiactu. Llens JaHHOTO McclieaoBaHus
- IpOoaHANIM3UPOBaATh BIMSHHUE MOAXOAa cKapOIIUMHT HAa pPa3BUTHE HABBIKOB
aKajJieMU4eckoil peun yvamuxcs. s JOCTHMXKEHUS 1IeNd MCCIe0oBaHusl Obul
HCIIOJIb30BaH ONMCATeIbHBIH METOJ. B 1aHHOM KOMIUIEKCHOM HCCIIE€JOBAHUU
WCTIONB30BAJICA ~ KOJNMYECTBEHHBIH  Meron. Cpenmu  y4acTHHKOB — Oblia
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IpoBeJicHa aHKeTa. Bcero B MccienoBaHuu MPUHSUIM ydyacTue 34 cTyaeHTa u3
Mex1lyHapOIHOTO Ka3aXCKO-TYpPEIKOTO YHMBEPCUTETAa UMEHU XOIKU AXMeETa
Sccaymu. [locne cOopa Bcex TaHHBIX [Tl OTYUYEHUS PE3yIbTaTOB UCTIOIb30BAJICS
CTaTUCTUYECKUH MaKeT i colanbHbIX HaykK (SPSS) Bepcun 23, a nis moacuera
pe3yabpTaToB - onucareiabHbld aHanu3 U U-tect ManHa-YutHu. Pesynbrarsl
HCCIIEI0BAHMS TTOKA3AJIU TTOJI0KUTEIbHBIE PE3YJIbTaThl BOCIPUATHS YUAIIIUMHCS
noaxozaa ckagOJIIMHT, TPH STOM He ObUTIO O0OHAPYKEHO 3HAYUTEIIHHOM PA3HUIIBI
MEKy MOJIOM U OLICHKAMHU y4aIlUXCSl.

KiroueBble cioBa: CkaddonauHr, pa3sroBopHble HaBBIKH, YITydIlEHUE,
M3y4alollue s3bIK, peueBasi TPEBOKHOCTh, dd ekt Ckaddonaunra, TpUIUHbI
pe4eBOil TPEBOXKHOCTH, KOMMYHUKATUBHBIE HABBIKU

Received: September 14, 2024

Aemopnap mypanvt manimem:

PuzaxomxaeBa I'A. — PhD pgokrop, KaybIMaacThIpbUIFaH mpodeccop,
AGaii arpinarsl Kazak ¥JITTBIK earorukaiblK YHUBEpCUTETI, e-mail: gulnara
rizahodja@mail.ru

Caiinymmaeea M.A. — PhD crynent, Ankapa Xaxu baiipam Benu
yHuBepcureTi, e-mail: makhinur0101@mail.ru

Hlanabaesa JI. - PhD nokrop, KaybIMaacTwpbuiraH mpodeccop, Abaii
arbiHarel Kazak ¥JITTHIK TearorukaliblK YHUBEpcUTeTi, e-mail: lolabany84(@
mail.ru

Anpbxanosa A.O. - PhD, ara okprtymsl, JI.H. ['ymunes arsinnarst Eypazus
WITTHIK yHUBepcuTeTi, deimd@mail.ru

Hngpopmayusa 06 asmopax:

PuszaxomxaeBa I'A. — PhD, npomnent, accommmpoBaHHBIN mpodeccop,
Kazaxckuii HanimoHansHbIM negarornyeckuii yHUBepcuTeT UMeHu Abas, e-mail:
gulnara_rizahodja@mail.ru

Caiinymutaesa M.A. - PhD crynent, YauBepcuter Ankapa Xaxu baiipam
Bemn, e-mail: makhinur0101@mail.ru

[[Tana6aesa JI. - PhD, monient, acconmupoBanublii mpodeccop, Kazaxckuit
HanuonanpHpli  mearoruyeckuii  yHMBEpCUTET HMeHM Abas, e-mail:
lolabany84(@mail.ru

AnpxanoBa A.O. - PhD, crapmmii npenomaBatens, EBpasuiickuit
HaluoHanbHbIM yHUBepcuTeT uMenu JI.H. I'ymunesa, e-mail: deimd@mail.ru

Information about authors:

Rizakhojayeva G.A. — PhD, Associate Professor, Abai Kazakh National
Pedagogical University, e-mail: gulnara rizahodja@mail.ru

Saipullayeva M.A. — doctoral student, Ankara Haci Bayram Veli University,
e-mail: makhinur0101@mail.ru

Shalabayeva L. - PhD, Associate. Professor, post doctoral student of Abai
Kazakh National Pedagogical University, e-mail: lolabany84(@mail.ru

Alzhanova A.O. - PhD, senior lecturer, L.N.Gumilev Eurasian National
University, e-mail: deimd@mail.ru

194 BULLETIN of Ablai Khan KazUIRandWL



