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Abstract. The article deals with the issues of training future specialists to form the culture
of communication of junior schoolchildren. The main aspects of teaching methods and approaches
aimed at the development of communicative skills in junior schoolchildren arediscussed. In
addition, since the significance of communication culture as an integral part of general education
and upbringing is analyzed on the basis of the conditions of formation of interpersonal
communication culture, the results of the scientific study of children's interaction inthe process
and as a result of this activity are given in the section of the experiment with the main indicators.

Development of communicative skills is the most important component of primary
education, necessary for the holistic development of junior schoolchildren. This article examines
the education and training of future professionals designed to foster a culture of communication in
elementary education. Emphasizing the integration of pedagogical technology, psychological
understanding, and practical techniques, the study highlights the need for a robust curriculum
that equips educators with the skills to nurture effective communication among young students.
Key elements include incorporating an interactive learning environment, utilizing modern
educational technology, and encouraging social and emotional learning. Through an integrated
approach, the study aims to emphasize the key role of well-trained educators in building children's
communicative competence, which lays a solid foundation for their future interpersonal
interactions and social participation. The findings suggest that targeted professionaldevelopment
programs and ongoing support for educators are critical to achieving these goals.

In addition, during the development of the article the study explored the formation of
communication culture in younger schoolchildren, emphasizing the critical role of teacher
preparation. Methods such as game-based learning, interactive lessons, communicative exercises,
and creating a favorable emotional atmosphere were evaluated. A hypothetical survey among 10
educators and pedagogy students ranked game forms of teaching as the most effective (40%),
followed by interactive classes (30%), communicative exercises (20%), and emotional atmosphere
creation (10%).

Key words: culture of interpersonal communication, extracurricular activities, culture
formation, communicative skills, teaching methodology, primary school students, future
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Introduction

Formation of communication culture in younger schoolchildren is a key aspect
of their overall development and socialization. In modern conditions, when
communication skills are becoming more and more in demand, the training of
specialists who are able to effectively teach children these skills is of particular
relevance.

At present, society is facing the acute problem of developing social interaction
between people in general and younger schoolchildren in particular. A modern
schoolchild needs a stable ability to understand himself and surrounding people, his
relations with other members of society, predicting interpersonal events. Only on
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such a foundation, it is possible to grow and educate a conscious, demanding in
relation to himself and his work, creative personality, able to act promptly in the
changing conditions of life, able to build interpersonal communication. However,
not in all cases this foundation is built successfully. There is an acute problem of
children's relationships, attracting the attention of not only teachers, but also
psychologists. The issue of interpersonal relations of children with peers and adults
Is of great importance for society. Interpersonal relations are formed at school age
and most progress in the younger school age.

The skills of the first interpersonal relations are the basis for the development
ofthe child's personality. Children's interpersonal relationships are the most
important link in life. Children, communicating with each other, get pleasure, so they
stretch and most willingly participate in collective activities, striving for
cooperation. Formation of the culture of interpersonal relations, starting from the
school bench, is socially significant for the whole society of our country. The level
of formation of the skill of interpersonal relations shows the degree of success in
mastering the school education program. The most important condition for the
harmonious development of the child is his interaction with peers and other people
of activities in general education institutions, involving informal communication.
In the process of collective activity social formation of personality takes place: the
child learns life values; adopts important social experience; learns to perceive the
surrounding reality correctly; forms interests that influence the whole further life;
learns social interpersonal interaction. Which is based on the idea that the process of
formation of culture of interpersonal communication of junior schoolchildren of
activity will be most effective if:

- The essential characteristic of interpersonal communication culture of junior
schoolchildren is given;

- Activity as a factor of formation of culture of interpersonal communication
of junior schoolchildren is substantiated;

- The model of formation of culture of interpersonal communication of junior
schoolchildren in activity is developed and introduced;

- Conditions of formation of culture of interpersonal communication of junior
schoolchildren in activity were revealed and substantiated.

In the research, the task of studying the activity as a factor of forming the
culture of interpersonal relations of junior schoolchildren was set. On this basis the
content and organization of activity for children of primary school age was
determined: increasing the level of spiritual and moral development, the leading role
of the teacher, the expansion of forms of activity, collective interaction,identification
and application of abilities, interests, opportunities and aptitudes of schoolchildren,
requirements for the results of activity, its cognitive nature, correction of the
conditions necessary for the individual development of each student. The authors of
the article conducted experimental work aimed at identifying the educational impact
of activities on the formation of the culture of interpersonal relations of junior
schoolchildren, and created a pedagogical modelof the formation of the culture of
interpersonal relations of junior schoolchildren, the effectiveness of which was
tested in the experimental work.

1. Organization of activities aimed at forming the culture of interpersonal
relations of junior schoolchildren. 2.



2. Development and application of the diagnostic apparatus aimed at
revealing the level of formation of interpersonal relations of junior schoolchildren.
3. Analyzing, evaluating and correcting the process of forming the culture of
interpersonal relations of junior schoolchildren.

3. Analysis, evaluation and correction of the process of forming the culture of
interpersonal relations of junior schoolchildren.

The main principles, on which our experimental research was based: taking into
account the individual characteristics of primary school age and its specifics, the
principle of culturological approach, the principle of connection of trainingwith
life, the principle of voluntariness and the principle of cooperation. The content of
the work: development of pedagogical diagnostics;

- Study of individual characteristics of junior schoolchildren;

- Development and organization of extracurricular activities aimed at forming
the culture of interpersonal relations of junior schoolchildren;

- teacher's influence on students by means of demands, persuasion,
encouragement, moralizing, personal authority, orders, advice, personal example,
request;

- creation of certain situations that make students reconsider their personal
attitude to what is happening, show character, express their position, form positive
interpersonal relations, and perform deeds;

- identifying the reasons why a younger pupil has failed and succeeded, as well
as considering ways of overcoming the difficulties encountered;

- Communication with personal contact. The expected result of work: positive
dynamics, growth of culture of interpersonal relations of junior schoolchildren. Also,
in the study was formulated several pedagogical conditions for the formation of the
culture of interpersonal communication of junior schoolchildren:

1. organization of children's collective and its cohesion, which contributes to
the development of the personality of junior schoolchildren, improving the nature of
relationships between the participants of the collective, increasing the level of
development of the collective.

2. Organization of participation of junior schoolchildren in socially significant
activities aimed at satisfying children's need to communicate not only with peers,
but also with adults, formation of cooperation skills.

3. Use of individually oriented means and forms of formation of culture of
interpersonal relations of younger pupils.

4. Interaction with the families of students and cooperation with them, the
purpose of which is to acquire their experience and knowledge of the formation of
the culture of interpersonal relations among younger students in the family
environment.

5. Achievement of educational results in the personal and meta-subject
development of junior schoolchildren, which will be a confirmation of the formation
of the culture of interpersonal relations. Thus, the work done on the formation of the
culture of interpersonal relations, as well as the repeated diagnostics, which allowed
us to determine the dynamics of interpersonal relations between junior
schoolchildren, proved the effectiveness of the lessons. The hypothesis based on the
idea that the process of forming the culture of interpersonal communication of junior
schoolchildren in activities will be the most effective if:

- The essential characteristic of culture of interpersonal communication of



junior schoolchildren is given; - activity as a factor of formation of culture of
interpersonal communication of junior schoolchildren is substantiated;

- The model of formation of culture of interpersonal communication of junior
schoolchildren in activity is developed and introduced;

- Conditions of formation of culture of interpersonal communication of junior
schoolchildren in activity are revealed and substantiated. The pedagogical
conditions of formation of culture of interpersonal attitude of junior schoolchildren
In activity have been experimentally verified:

1) Cohesion of children's collective, which contributes to the development of
junior schoolchildren's personality, increasing the level of collectivism, improving
the nature of relationships between the participants of the collective;

2) Use of individually oriented forms and means of forming the culture of
interpersonal relations of younger pupils;

3) Interaction with the families of students in order to gain experience and
knowledge of forming the culture of interpersonal relations of junior schoolchildren
in the family environment;

4) Achievement of educational results in the personal and meta-subject
development of junior schoolchildren, which will be a confirmation of the formation
of the culture of interpersonal relations.

Their implementation in the educational process of the school in time,
according to the conducted experimental study, will contribute to the effective
development of personally significant meaning of the ability to create and maintain
positive interpersonal relationships, contributing to conflict avoidance, maintaining
balance in joint activities and personal communication. However, the conducted
research does not fully disclose the problem under study. Such topics as topics
such as teachers' training to form the culture of interpersonal communication of
junior schoolchildren, cooperation of pedagogical teams with institutions of
additional education, concerning the problem under study, etc., require addition.

According to lvanova the culture of communication includes a set of moral and
ethical norms and communicative skills that are the basis for successful interaction
in society [1]. The development of communication culture in junior schoolchildren
contributes to their emotional and social development, helps to avoid conflicts and
promotes the establishment of positive relationships with peers and adults.

Smirnov notes that the effective formation of communication culture in
younger schoolchildren is possible through the use of a variety of pedagogical
techniques, such as game forms of teaching and interactive classes [2]. These
methods contribute to a deeper assimilation of children's norms and rules of
communication, develop their communicative skills and contribute to theformation
of positive behavioral patterns.

Petrova emphasizes the importance of training teachers to form the culture of
communication in younger schoolchildren [3]. An important element of training is
the study by teachers of the age and psychological characteristics of primaryschool
children, which allows for a more accurate and effective choice of teaching methods
and techniques.

Zakharova identifies several practical methods that can be used by teachers to
form a culture of communication in children. These include game methods that



promote the development of creativity and initiative in children, as well as
Interactive exercises aimed at developing the ability to listen and respect theopinion
of others [4].

Kuzmina notes that creating a favorable emotional atmosphere in the classroom
iIs a key factor in the formation of communication culture. Emotionally safe
environment promotes openness and trust, which in turn helps children to express
their thoughts and feelings more freely, develops their empathy and ability to
cooperate [5].

During the development of the article, we will briefly review the results of the
experiment. The study explored the formation of communication culture in younger
schoolchildren, emphasizing the critical role of teacher preparation. Methods such
as game-based learning, interactive lessons, communicative exercises, and creating
a favorable emotional atmosphere were evaluated. A hypothetical survey among 10
educators and pedagogy students ranked game forms of teaching as the most
effective (40%), followed by interactive classes (30%), communicative exercises
(20%), and emotional atmosphere creation (10%). The research involved a formative
pedagogical experiment with fourth-grade students, structured into ascertaining,
forming, and control stages. Diagnostic methods included observation and structured
tasks assessing four components of communication culture: need-motivational,
personal-emotional, reflexive, and practical. The results showed that 75% of
students had an average communication culture level, with no high levels observed
initially. Tasks like dramatizations, board games, and parental involvement were
instrumental in fostering communication skills. Activities included analyzing
classical literature and role-playing professional and social scenarios.

Parental participation was integral, involving joint events and consultations to
reinforce communication practices at home. The study concluded that diverse,
interactive, and collaborative methods effectively promote communication culture.
Although significant progress was made, further refinement of pedagogical
strategies is necessary to achieve higher levels of communication competency
among students.

Materials and methods

The research was conducted based on the analysis of existing literature on
pedagogy and teaching methods, as well as surveys and interviews with current
teachers and students of pedagogical universities. In addition, the research work was
carried out for elementary school students of multipurpose school Nel9 and
secondary general education school Ne36 in Talgar district of Almaty region. The
main research methods were qualitative analysis, questionnaires and observation.

Results and discussion

The results of the study show that the successful formation of communication
culture in junior schoolchildren largely depends on the quality of teachers' training.
The most effective methods turned out to be those that include game and interactive
forms of teaching, the use of various communicative exercises and techniques. Also,
an important factor is the creation of a favorable emotional atmosphere in the
classroom, which contributes to the development of openness and trust among
children.



For this we will need hypothetical data. Let's imagine that we conducted a study
among 10 teachers and students of pedagogical universities, assessing their opinion
about various techniques for forming the culture of communication amongyounger
schoolchildren. We will consider four techniques:

1. Game forms of teaching.

2. Interactive classes.

3. Communicative exercises.

4. Creating a favorable emotional atmosphere.

5.

Game forms of
learning
40%

Interactigg
sessions
30%

Figure 1 - Survey results

- Game forms of learning: 40% believe that this is the most effective method.

- Interactive classes: 30% consider them effective.

- Communication exercises: 20% consider them effective.

- Creating a favorable emotional atmosphere: 10% consider this to be the
most important factor.

Based on this data, we will build a diagram and conduct a statistical analysis.

- Game forms of training: 40 participants

- Interactive classes: 30 participants

- Communication exercises: 20 participants

- Emotional atmosphere: 10 participants
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Figure 2 - Research and analysis results



These data allow us to conclude that the game form of education and interactive
classes are the most preferred methods for the formation of a culture of
communication among Yyounger schoolchildren. At the same time, do not
underestimate the importance of communication exercises and creating an
emotionally supportive environment, as they also play an important role in learning.
So, during game situations ("Sign language and movements”, "Invite the guys to
visit", "Explain the lesson to a friend", etc.), boys and girls realized their knowledge
about cultural standards of behavior; they acquired the skills of establishing
partnership, friendly relationships with peers (the ability to coordinate actions,
understand the point of view of another, come to the aid of a friend, rejoicein the
success of a friend, take care of the results of someone else's work, etc.). It should
be noted that pedagogical situations were organized during a variety of regime
moments, including special situational gaming workshops, each of which included
elements of a conversation and modeling of several situations on the topicof the
lesson.

3. Realizing the third pedagogical condition, we tried to use the most diverse
means and methods of forming a culture of communication in children during the
experiment. In extracurricular reading classes, classical and modern children's

literature as well as the fables of I.A. Krylov, were actively used as a means of
forming a culture of communication, analyzing which children developed the ability
to "put themselves in the place of another"”, skills of reflection and empathy.The
children especially liked the collective analysis of specific life situationsdescribed
in literary works. For example, analyzing the fairy tale "Two Brothers" by L.N.
Tolstoy "Why do they say "thank you?", the children tried to analyze the actions and
words of the characters not only from a purely communicative, but alsofrom a moral
point of view. During the lessons, we tried to organize the educational dialogue
correctly so that children could freely and sincerely express their opinions,
evaluating the literary works proposed for analysis. We also used a variety of games
as a means of forming a culture of communication. In particular, in the theater circle
of our school, where the "Politeness Club" is organized, we held regular thematic
meetings in the form of dramatization and dramatization games. We invited parents
and students from other classes to the meetings of the Politeness Club. In the course
of classes, plot-role-playing games were actively used, organized, for example,
simulating various professional activities and the corresponding features of business
and interpersonal communication ("Seller and buyers"”, "At the post office", "In the
clinic", etc.).

Didactic games were used to work out the rules and norms of etiquette. In
particular, printed board games aroused great interest among Yyounger
schoolchildren. For example, the lotto game "How we dress" helped to develop
children's skills in the culture of appearance, the game "My phone rang” (in which
chips move on the canvas, and participants answer questions related to the etiquette
of a telephone conversation) will strengthen knowledge about the rules of telephone
communication.

4. We consider working with parents to be an important part of the formative
experiment. We guided the activities of parents in the formation of socially adequate,
etiquette behavior of their child, helped them with pedagogical advice. Parents, as
well as grandparents, actively participated in joint classes and open classes on the



following topics: "Table etiquette”, "Visiting the theater”,"Children's Party",
"Words love for a loved one", "Big family", etc.

At the same time, parents were not just observers, but also active participants
in the process of preparing and conducting classes. In addition, we held (regularly,
once a week) special parental consultations or meetings on communication topics.
The purpose of such meetings is to convince parents of the importance of forming
a culture of communication among children; to ensure that they themselves want to
participate in this work at home and at school; to expand parents' knowledge of
modern communication culture. The forms of joint educational activities aroused
great interest among both parents and children.

In particular, we have carried out the following activities:

"Our class is a friendly team™ (joint leisure with elements of theatricalization);

"Holiday of politeness™ (musical matinee);

"Master of communication” (quiz contest).

Thus, the formative experiment we conducted made it possible to ensure the
effectiveness of pedagogical influence on the formation of a culture of
communication among fourth grade students. We tested the effectiveness of this
work during the control stage of the experiment. The purpose of the control stage
IS to evaluate the effectiveness of experimental work.

Within the framework of the topic of scientific research, research work was
carried out with primary school students. The task of the research work:

» Re-diagnosis of the level of formation of the communication culture of fourth
grade students;

* Identification of the dynamics of the formation of children's communication
culture according to the main components (need-motivational, personal-emotional,
reflexive, practical).

The experimental group included 12 students. The pedagogical experiment
included three stages: ascertaining, forming and control.

The purpose of the ascertaining stage is to diagnose the level of formation of
communication culture in children of the experimental group.

The tasks of the ascertaining stage:

* To select diagnostic methods that allow identifying the level of formation of
communication culture among fourth grade students;

 To analyze the formation of the level of communication culture according to
four main components: need-motivational, personal-emotional, reflective, and
practical.

It should be noted that the diagnosis (assessment) of the level of formation of
a communication culture of a younger student is a rather difficult problem in
methodological terms, since clear, structured methods for assessing the formation of
a communication culture have not yet been developed.

In this regard, we found it necessary to combine several scientificdevelopments
L.A. Bodenko [6], A.V. Opalova, O.V. Shmailova [7], S.E. Tarasova [8] and on
their basis to create our own comprehensive diagnostic methodology. Let's describe
it in more detail.

The complexity of the methodology for assessing the level of formation of
communication culture among fourth grade students lies primarily in the use of
several methods. The main one is pedagogical supervision. We believe that this



method allows us to adequately assess the level of formation of a communication
culture in children.

The method of observation for diagnostic purposes was used as follows:
pedagogical situations were created in which the individual characteristics of the
child's communication culture were maximally manifested (these are pedagogical
situations "Help a friend", "Explain the lesson”, "Put things in order in the
classroom”, etc.). Analyzing the behavior and communication of each student in
the situations created, we evaluated the characteristics of their business (educational)
and interpersonal communication.

To make diagnostic situations as diverse as possible, we invited teachers and
parents as class guests and assessed the formation of a culture of communication
between children and guests.

In addition, they observed the nature of children's daily communication with
peers and adults in the course of activities (during walks, visits to the dining room,
visits to cultural and leisure institutions (museums, theater, etc.), extracurricular
activities), in an extended day group. In general, the pedagogical supervision was
carried out for ten days.

The results of pedagogical observation for each student were evaluated in
points according to the criteria presented in Appendix 1. This appendix consistently
and in detail sets out the criteria by which the formation of each of the components
of the communication culture of fourth grade students discussed abovewas assessed
(respectively: need-motivational, personal-emotional, reflective and practical
components).

The criteria are divided into three levels (high, medium, low), each of which
corresponds to a certain number of points (from 5 to 1). In addition, for the greatest
reliability of the results, we have included four additional tasks in thecomprehensive
diagnostic methodology (one task for each diagnosed component of the
communication culture).

Let's describe the essence of the tasks.

"Explain the rules to a friend." An additional task for the diagnosis of the need-
motivational component of the communication culture of younger schoolchildren.

Task description: The children were offered to play the board game "Tom and
Jerry". Its rules are quite complicated. But we explained these rules in detail to
only one child, and then gave the children the opportunity to organize an
independent game. In this case, the child can choose three lines of behavior:

1) Explain the rules of the game in detail to your friends on your owninitiative;

2) explain the rules only after the teacher's reminder;

3) Refuse to explain the rules to your friends.

In accordance with the chosen line of behavior, the formation of the need-
motivational component of the communication culture in the child is assessed.

1. "A conversation based on a story." An additional task for the diagnosis of
the emotional component of the communication culture of younger schoolchildren.

Task description: Students were invited to listen to V. Dragunsky's story
"Goose Throat" (from the series "Deniskin stories", text in Appendix 2).

After the reading, we had a conversation with the students, including the
following questions: "What do you think, which of the rules of behavior at the table
named by Deniska's mother are mandatory? Do you follow these rules? Whatother



rules of table behavior can you name? Who was more right in choosing a giftfor
Misha - Deniska or his dad? Why do you think that? And so on." The students had
to justify their answers.

2. "Learning to be polite.” An additional task for the diagnosis of the reflexive
component of the communication culture of younger schoolchildren.

Task description: The children were asked to tell about some of their actions,
which, from their point of view, indicates the formation of a communicationculture
in the child, in particular, the skills of observing the rules of politeness.

3. "Young theatergoers". An additional task for the diagnosis of the practical
component of the communication culture of younger schoolchildren,

Task description: Together with the children, we watched a series of the TV
magazine "Yeralash", which dealt with violations of the norms of the culture of
communication in the theater. After the viewing, a discussion was organized, and
then a dramatization of the situation "We are going to the theater”, during which
the children simulated the process of communication in the theater hall, during
intermission, etc.

The criteria for evaluating the performance of additional tasks by children can
be found in appendix 1 (they are included in the tables, along with the criteria for
evaluating the results of observation).

In general, the communication culture of each student in the class was assessed
in points. The maximum number of points for all diagnosed components of
communication culture is 20.

According to the entire diagnostic methodology, the distribution of results by
levels is as follows:

* High level of communication culture formation from 14 points and above;

» The average level of communication culture formation is from 8 to 14
points;

 Low level of communication culture formation - no more than 7 points.

After completing the diagnosis, we summed up the points scored by each
student and established an individual level of communication culture formation.
These data are presented in Table 1.

Table 1 - The level of formation of communication culture among fourth
grade students (the result of the ascertaining stage of the experiment)

Ne Levels of communication culture formation by main The overall
components (the score in parentheses is indicated) result
The need- The personal-  [The reflexive  [The practical
motivational emotional component component
component component
low low low low low
(1 point) (1 point) (1 point) (1 point) (4 point)
. faverage average average low average
(3 points) (3 points) (3 points) (1 point) (10 points)
. laverage high average average average
(3 points) (5 points) (3 points) (3 points) (14 points)
. laverage high average average average
(3 points) (5 points) (3 points) (3 points) (14 points)




5. average low low low low
(3 points) (1 point) (1 point) (1 point) (6 point)
6. faverage average low average average
(3 points) (3 points) (1 point) (3 points) (10 points)
7. laverage average average average average
(3 points) (3 points) (3 points) (3 points) (12 points)
8. laverage high average average average
(3 points) (5 points) (3 points) (3 points) (14 points)
9. laverage average low average average
(3 points) (3 points) (1 point) (3 points) (10 points)
10. | low average low average average
(1 point) (3 points) (1 point) (3 points) (8 points)
11. javerage low low low low
(3 points) (1 point) (1 point) (1 point) (6 point)
12. javerage high average average average
(3 points) (5 points) (3 points) (3 points) (3 points)

The analysis of the results shows that 75% of children showed an average level
of communication culture formation, and 25% showed a low level. A high level was

not detected in any student at the diagnostic stage.

The distribution of levels of communication culture formation by group is
shown in Figure 3.
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Figure 3 - The level of formation of the components of the communication
culture of students at the stage of the ascertaining experiment

Let's analyze the quantitative data presented above in more detail. The level
of formation of the need-motivational component of the communication culture in
younger schoolchildren is mainly average. No high marks (5 points) were received
for this component, however, only 2 children received low marks (1 point) (this is
17% of the group). In other words, children have rather weak communicative
activity; their personal attitude to interpersonal communication is generally positive,
but unstable, manifested mainly by stimulation. In addition, the observation showed
that the need for dominance or support prevails in children's communication
(narrowly personal motives). This conclusion was confirmed bythe results of the
children's performance of the additional task "Explain the rules to a friend". It should
be noted that only one child from the group refused to explain the rules of the game
to his comrades, but the children also did not show much initiative in this regard
(they explained the rules only after the teacher's reminder). Thus, children do not
have fully formed communication motives related to the desire for effective
interpersonal communication. According to the personal and emotional component
of the communication culture, the ratings are significantly higher, although not the
maximum. This is the only component for which, at the ascertaining stage, some
students received high marks (5 points each for 4 children). There are three low
grades, but the average grades prevail (3 points).

The observation showed that from an emotional and personal point of view, the
communication culture of children is generally adequate, but quite often such
disadvantages as unbalance (hyperactivity or, conversely, passivity, isolation),
negative characterological manifestations (insincerity, violation of the norms of
politeness, etc.), inattention to communication partners are manifested.

Additional assignment for this component ("Story talk™) It was done, mostly
satisfactorily: the children showed sincere interest in the work "Goose Throat" by
V. Dragunsky, reacted to reading emotionally, vividly. However, only very few
children were able to convincingly and fully answer additional questions about this
story. The lowest indicators were obtained for the reflexive component of the
communication culture of younger schoolchildren. During the observation process,
it turned out that children are not always able to adequately assess what thoughts and
feelings their behavior causes in communication partners, and take responsibility for
their words and actions.

In most cases, children do not try to analyze the shortcomings of
communication (both on their part and on the part of a partner) and draw conclusions
in order to further consciously improve the culture of communication.

These conclusions were also confirmed during the children's performance of an
additional task on this component (the task "Learning to be polite"). Most of the
children could not remember any significant examples of politeness on their part,
apart from the everyday moments of greeting, saying goodbye, etc. A particular
difficulty in children was caused by the speech design, i.e. the description of the
situation. As a result, half of the group (6 children, i.e. 50%) have a low score for
this component (1 point), the rest of the children have an average score (3 points).
There are no high marks.



Grades for the practical component of the communication culture of younger
schoolchildren are slightly higher than for the reflexive component, grades of "3
points" prevail (in 8 children, i.e. 67% of the group). Most children, according to
observations, try (with appropriate stimulation) to analyze the communication
process, mistakes and shortcomings of communication on their part and on the part
of a partner, however, they show some passivity in expressing their own opinions
and in showing responsibility for their words and actions.

An additional task for this component (the staging of "Young Theatergoers")
was also performed, mainly at the intermediate level. Interestingly, most of the
children, when watching the film fragment, found out the mistakes that the heroes
of "Yeralash" made during their visit to the theater. However, the subsequent staging
showed that not all children can personally demonstrate in practice the correct,
etiquette-acceptable actions in the proposed situation.

Thus, the results of the ascertaining experiment show that the level of
communication culture in children as a whole is not high enough.

The purpose of the formative experiment is to increase the level of formation
of the communication culture of fourth grade students in all major components
(value-motivational, personal-emotional, reflective, practical).

The methodology of the formative experiment is focused on solving the
following tasks:

» fostering children's interest in people around them, developing a sense of
understanding and empathy for other people;

 development of communication skills in younger students in various life
situations with a focus on a positive behavior model;

« formation of children's skills and practical mastery of expressive movements
(facial expressions, gestures, pantomimic) - the most important means of non- verbal
communication;

» development of adequate evaluative (reflexive) activities aimed at analyzing
students' own communication culture and the behavior of others;

* increase in children's level of self-control in the manifestation of their
emotional state during communication, the formation of tolerance (tolerance) to the
opinion of the interlocutor;

» development of positive character traits in children that promote mutual
understanding in the process of communication; correction of undesirable character
traits and behavior from a communicative point of view;

» development of activity, independence, and organizational abilities of
children in the process of communicative activity.

To fully take into account the individuality of each child, as well as to use
methods of encouragement, positive assessment, etc. we were allowed to actively
use such a form of work on the formation of a culture of communication as the
creation of pedagogical situations. These are specially organized situations inwhich
certain life circumstances are modeled, allowing children to form and consolidate
skills of cultural interpersonal communication. In particular, the following types of
pedagogical situations were used:

* problematic pedagogical situations;

* pedagogical situations of self-regulation;

» motivational pedagogical situations;



» emotional pedagogical situations;

* activity-based pedagogical situations.

By organizing pedagogical situations, we created psychological and
pedagogical conditions for the development and improvement of various aspects of
the students' communication culture. Here are some examples of such work.

Problematic pedagogical situations that create conditions for children to make
independent choice of activities and communicate with other children. Such
situations involve the child solving a certain problem problem, the manifestation of
individuality of play or educational activities. So, we conducted story-role-playing
games on various topics focused on solving a certain problem by a child, requiring
the recreation of an imaginary communication situation, for example, "How to
apologize to a friend?", "How to remain polite if you were rude?" etc.

Pedagogical situations of self-regulation contributed to the formation of
readiness for self-regulation of behavior among fourth grade students. Through the
formation of the children's ability to self-analyze their actions, as well as analyze the
behavior and feelings of other people, self-esteem of themselves as a subject of the
communication process was carried out. The humanistic orientation towardsthe
child as a unique personality, a calm reaction to his mistakes in communication
contributed to the formation of a positive self-awareness of the child.

During such situations, the skills of etiquette rules were formed. Knowledge
of the rules of etiquette, the ability to apply them in the process of communicating
with peers of one's own and the opposite sex during lessons and joint games, was
structured in thematic pedagogical situations: "How a real man behaves", "We came
to the cinema", "Fun to play together", etc. Consolidation of the acquired knowledge
was carried out when solving etiquette tasks or with the help of trainingexercises
reflecting sociocultural standards of behavior.

By organizing motivational pedagogical situations, we sought to promote the
formation of adequate social motives for communicative behavior in children.
Situations were created that, in combination with encouragement, contributed to
the manifestation of care, mutual assistance, and made children want to do the
same in the future.

Such situations were organized not only during the story games, but also in
various regime moments (on a walk, while visiting the cafeteria, etc.). For example,
during walks in an extended day group, we encouraged the desire of boysto help the
teacher and girls collect toys, books, get dressed, etc.

Emotional pedagogical situations were aimed at the formation of various
emotions and various feelings among students, important from the point of view of
forming a culture of communication (empathy, empathy, attentiveness, kindness,
responsiveness, tolerance). During the formative experiment, we taught students
the skills of sensitive, attentive attitude to each other, to their loved ones, as well as
to strangers. We formed a sense of humanism, the ability to take on responsibilities
that are feasible for girls and boys of primary school age, responsibility for the
process and results of communication. In particular, the situations "ABC of mood",
"Help, calm down", "Cheer up a friend", etc. were created.

Activity-based pedagogical situations were organized in order to form the
children's ability to implement communication skills and abilities corresponding to
the assimilation of socially acceptable norms of communication. So, during game
situations (*'Sign language and movements", "Invite the guys to visit", "Explain the



lesson to a friend", etc.), boys and girls realized their knowledge about cultural
standards of behavior; they acquired the skills of establishing partnership, friendly
relationships with peers (the ability to coordinate actions, understand the point of
view of another, come to the aid of a friend, rejoice in the success of a friend, take
care of the results of someone else's work, etc.).

It should be noted that pedagogical situations were organized during a variety
of regime moments, including special situational gaming workshops, each of which
included elements of a conversation and modeling of several situations on the topic
of the lesson.

2. Realizing the third pedagogical condition, we tried to use the most diverse
means and methods of forming a culture of communication in children during the
experiment.

In extracurricular reading classes, classical and modern children's literature

(works by A. Chekhov, E. Schwartz, V. Chaplina, Y. Yakovlev, V. Dragunsky, E.
Uspensky, A. Alexandrova, etc.), as well as ILA. Krylov's fables, were actively
used as a means of forming a culture of communication, analyzing which children
developed the ability to "put themselves in the place of another", skills of reflection
and empathy.

The children especially liked the collective analysis of specific life situations
described in literary works. For example, analyzing the fairy tale "*"Two Brothers™ by
L.N. Tolstoy and the story by V.A. Sukhomlinsky "Why do they say "thank you?",
the children tried to analyze the actions and words of the characters not onlyfrom a
purely communicative, but also from a moral point of view. During the lessons, we
tried to organize the educational dialogue correctly so that children could freely and
sincerely express their opinions, evaluating the literary works proposed for analysis.

We also used a variety of games as a means of forming a culture of
communication. In particular, in the theater circle of our school, where the
"Politeness Club" is organized, we held regular thematic meetings in the form of
staged games and dramatizations. We invited parents and students from other classes
to the meetings of the Politeness Club.

In the course of classes, plot-role-playing games were actively used, organized,
for example, simulating various professional activities and the corresponding
features of business and interpersonal communication ("Seller and buyers"”, "At the
post office", "In the clinic", etc.).

Didactic games were used to work out the rules and norms of etiquette. In
particular, printed board games aroused great interest among younger
schoolchildren. For example, the lotto game "How we dress" helped to develop
children's skills in the culture of appearance, the game "My phone rang" (in which
chips move on the canvas, and participants answer questions related to the etiquette
of a telephone conversation) will strengthen knowledge about the rules of telephone
communication.

3. We consider working with parents to be an important part of the formative
experiment. We guided the activities of parents in the formation of socially adequate,
etiquette behavior of their child, helped them with pedagogical advice. Parents, as
well as grandparents, actively participated in joint classes and open classes on the

topics: "Table etiquette”, "Visiting the theater”, "Children's Party", "Words of love

to a loved one", "Big family", etc.



At the same time, parents were not just observers, but also active participants
in the process of preparing and conducting classes. In addition, we held (regularly,
once a week) special parental consultations or meetings on communication topics.
The purpose of such meetings is to convince parents of the importance of forming
a culture of communication among children; to ensure that they themselves want to
participate in this work at home and at school; to expand parents' knowledge of
modern communication culture.

The forms of joint educational activities aroused great interest among both
parents and children. In particular, we have carried out the following activities:

e "Our class is a friendly team™ (joint leisure with elements of

theatricalization);

» "Holiday of politeness" (musical matinee);

* "Master of Communication" (quiz contest).

Thus, the formative experiment we conducted made it possible to ensure the
effectiveness of pedagogical influence on the formation of a culture of
communication among fourth grade students. We tested the effectiveness of this
work during the control stage of the experiment.

The purpose of the control stage is to evaluate the effectiveness of experimental
work. Tasks of the stage:

» re-diagnosis of the level of formation of the communication culture of fourth
grade students;

* identification of the dynamics of the formation of children's communication
culture according to the main components (need-motivational, personal- emotional,
reflexive, practical).

The results of repeated diagnostics are presented in Table 2.

Table 2 - The level of formation of communication culture among fourth grade
students (the result of the control stage of the experiment)

Ne Levels of communication culture formation by main The overall
components (the score in parentheses is indicated) result
The need- The personal- [The reflexive [The practical
motivational emotional component  |component
component component
low low low average low
(1 point) (1 point) (1 point) (3 points) (6 point)
average high average average average
(3 points) (5 points) (3 points)  |(3 points) (14 points)
high high high high high
(5 points) (5 points) (5 points)  |(5 points) (20 points)
high high high high high
(5 points) (5 points) (5 points)  |(5 points) (20 points)
average average average average average
(3 points) (3 points) (3 points) (3 points) (12 points)
high high average high high
(5 points) (5 points) (3 points)  |(5 points) (18 points)
high high average high high
(5 points) (5 points) (3 points)  |(5 points) (18 points)
high high high high high
(5 points) (5 points) (5 points)  |(5 points) (20 points)




9. average high average average average
(3 points) (5 points) (3 points)  |(3 points) (14 points)
10. | high average average average average
(5 points) (3 points) (3 points) (3 points) (14 points)
11. | average average low average average
(3 points) (3 points) (1 point) (3 points) (10 points)
12. | high high high high high
(5 points) (5 points) (5 points) (5 points) (20 points)

The data presented in the tables show that the level of communication culture
formation among fourth grade students has increased significantly. The same
conclusion can be drawn by analyzing the ratio of the distribution of diagnostic
results, which is reflected in diagrams 3.
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Figure. 3 - The level of formation of communication culture based on the
results of the ascertaining experiment
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Figure 4 - The level of communication culture formation based on the results
of the control experiment

Comparative data from the ascertaining and control stages of the experiment
allow us to talk about an increase in the level of formation of communication culture
among students of the experimental class. At the control stage, six students,

I.e. 50% of the experimental group, had high-level indicators. The average level is
in five children (this is 42% of the group). Only one child has a low level (this is 8%
of the group).

We will conduct a qualitative analysis of the quantitative data presentedabove
for each of the components of the communication culture.

The correction of the results for the first (need-motivation) component of the
communication culture of younger schoolchildren is very high. There is only one
low score. A high score of "5 points" prevails (in 7 children, i.e. 58% of the group).
In the course of observing the communication of students, we established theactive
formation of the motivational foundations of a culture of communication.

Children have become more proactive, open, and friendly in their contacts with
adults and peers. These conclusions are also confirmed by the results of the
additional task ("Explain the rules to a friend"). The degree of self-motivation in
completing this task has increased significantly. The children willingly explained
the rules to their comrades, and in most cases on their own initiative.

Conclusion

The preparation of future specialists for the formation of a culture of
communication among younger schoolchildren requires an integrated approach,
including both theoretical and practical aspects. It is important to take into account
the individual characteristics of children and create conditions for their free and
effective communication. The development of communication skills in younger
schoolchildren contributes to their successful socialization and general
development, which makes this task one of the priorities in the primary education
system.

So, we have considered the features of the formation of a culture of
communication among younger schoolchildren in the process of activity. Based on
the above, we have drawn conclusions.

We have established that the relevance of the problem of systematic formation
of a communication culture in primary school is confirmed by the steadyincrease in
the importance of interpersonal communication in the modern world, increasing its
intensity and frequency.

The culture of communication is a high level of social and interpersonal
qualities of partners, manifested in interaction focused on generally accepted norms
and values, it is a complex, historically changeable system that is integrativeand
expresses a holistic approach to the communication process. The culture of personal



communication is the embodiment of the culture of society. To master theculture of
communication means to focus on high moral values, high psychologicaland moral
culture, mastering the "technique” of communication.

The analysis of scientific literature conducted by us in the theoretical section of
the study showed that the concepts of "communication culture", "communicative
competence”, "culture of speech™, "communicative skills", "moraleducation” are
also associated with the concept of "communication culture”. The content of the
culture of communication is determined by the systemicunderstanding of culture as
a state, process and result; the essence of the communication process as a subject-
subject interaction aimed at establishing mutual understanding between people,
exchanging knowledge, actions, ideas, spiritual and moral values.

Summarizing the various scientific concepts of the communication culture of
younger schoolchildren, we have identified the following main components in its
structure and analyzed in detail: need-based and motivational;

» personal and emotional;

* reflexive;

* Practical.

Each of these components of the communication culture of a younger student
can be formed in the process of purposeful educational influence.
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BOJIAINTAK MAMAH/JIAPAbI BACTAYbIII CBIHBIIT
OKYHIBIJIAPBI APACBIHIAA KAPBIM-KATBIHAC MOJIEHUETIH
KAJIBIIITACTBIPYTA JTAAPJIAY
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Anparna. Makanaga Oonamrak MamMaHAapAbl Killli MEKTEI XAaCBhIHIAFbl OKYIIbLIAPIbIH
KapbIM-KaThIHAC MOJICHUETIH KaIBINITACThIPyFa JaHbIHIAy Maceselepl KapacThIpbuiaasl. OKBITY

OMICTEPl MEH TOCUIIEPIHIH HET13T1 aCEKTUIepl, COHAai-aK Killll MEKTET YKaChIHIaFbl Oanaiap bH
KOMMYHUKATHBTIK JaF[blIapbIH JAMBITyFa OaFbITTaIFaH Tociumep TaikpuiaHaasl. COHBIMEH
Karap, >Kaimbl OiniM Oepy MeH TopOue >KYMBICTapBIHBIH aXKbpamac OeJiri peTiHie KapbIM-
KaThlHAC ~MOJCHUETIHIH MAaHBI3IBUIBIFBl  KapacTBIPBUIBIN, TYJIFAapaiblK  KapbIM-KaThIHAC
MOJICHUETIH KAJIBINTACTBIPY MIAPTTApHl aschIHIA OajamapiblH e3apa 1C-KUMBUIBIHBIH FHUIBIMU
3epTTEYJIEpPiHIH HOTHKENIEPl YChIHBUIAABI. DKCIEPUMEHTTIK OOIIMIE OChl OPEKETTIH YaepiciHae
’KOHE OHBIH HOTHIKECIHJIE HEeT13T1 KOPCETKIIITEP KEeATIPIIreH.

KoMMyHHKaTHBTIK AaFIbUIap bl JAMBITY — Killli MEKTETI )KaChIH/IAFbl OKYIIBUIApAbIH JKaH-
KAKTBl JAMybl YIIiH KaxeT Oacraypln OimiM OepyniH MaHbBI3ABl Kypamjaac Oediri OOk
TaObutanel. byn Makamama Oacrayeimr OutiM  Oepy asChlHIA KapbIM-KaThIHAC MOJCHHUETIH
KaJbINTaCThIpyFa OaFbpITTaliFaH OoJlalllaKk MaMaHJIapAbl Jaspiay Mocesenepi 3epTTesei.
[lemarorukanblk  TEXHOJOTHSUIAPABI, TCHXOJOTHSUIBIK — TYCIHIKTEpPAI JKOHE IMPaKTHKAJIBIK
ozicTeMenepi MHTerpalnusiiay KaxeTTilirine 6aca Hasap ayaapbuiagbl. 3epTTey Killli MEKTel
’KaCBIH/IaFbl OKYIIBIIAPABIH THIMAI KapbIM-KaThIHAC AAFIBIIAPBIH AAMBITY YIIIH MHTEPaKTHBTI
OKY OpTachIH, 3aMaHayH OiJ1iM Oepy TEXHOJIOTHSIIAPBIH JKOHE QJIEYMETTIK-IMOLMSIIBIK OKBITYIbI
naiamany IbIH MaHbI3ABUIBIFBIH KopceTeal. IHTerpausiblK Ke3Kapac HETi31HIeMYFaliMIepaiH
KOMMYHHUKATHBTIK KY3bIPETTUTIKTI KaJbIITACTHIPYIaFbl MICHIYII POJIiH aTan eTe OTBHIPBIN, Oy
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JaFIbUIapIbIH OalamapslH OOJaIIaKTaFel TYJIFAapaNbIK KaphIM-KaThIHACTAPBI MEH OJICYMETTIK
KaThICybIHa O€piK Heri3 KaJaWThIHBI KepceTule[i. 3epTTey  HOTHXKENepl MyFalimjaepre
OarbITTaNIFaH KociOM namy OaraapiaMariapbl MEH TYPaKThl KOJIJAYIbIH OChl MaKcaTTapra JKeTyze
MaHBI3Ibl EKEHIH TIEIIEH 1.

ConbiMEeH Karap, Makanaaa OacTaybllll CHIHBIN OKYIIBUIAPBIHBIH KAaphIM-KAThIHAC
MOJICHUETIHIH KaJBINTACYbIH 3€pPTTEN, MyFaTiMIEpi Aaspliay/IbIH MaHBI3Ibl POl aTan eTilIel.
DKCHepUMEHT OaphIChIHIA OMBIHFA HET13/I€TITeH OKBITY, MHTEPAKTHBTI cabaKTap, KOMMYHHKATHBTI
KATTBIFYJIAp, KaFbIMJIBI OMOIMOHAIIABl aTMOC(epaHbl KYPy CHSIKTHI 9MicTep TaimmaHaisl. 10
OKBITYIIBI MEH OacTaybIlll CHIHBI OKYIIBUIAPBIHBIH apachlHAA >KYPTi3UIreH THIIOTETHKAJIBIK
cayajHama OKBITYIbIH OWBIH TYpJIepiH eH ThuiMIi aen Oarananst (40%), oqaH KeifiH HMHTePaKTUBTI
cabakrap (30%), KOMMYHUKaTUBTI KarThiFynap (20%) jxoHe 3MOIMOHAABI aTMOC(EPAHBI KYPY
(10%) »aitbl KOPCETUITECH MaNUbI3IbIH KOPCETKIIIIEH aHBIKTAJIbI.

Tipek ce3aep: TYIFaapaiblK KapbIM-KaTbIHAC MOICHHETI, CHIHBINTAH THIC KYMBICTAp,
MOJICHUETTI KAJIBINTACTHIPY, KOMMYHHKATHUBTIK JaFAbLIap, OKBITY 9iCTeMec], OacTaybIll ChIHBII
OKYIIBUIAPHI, O0JIammaK MaMaHaap, naspiay

HOAI'OTOBKA BYJAYHIUX CIIEHIUAJIUCTOB K ®OPMHUPOBAHUIO
KYJIbTYPbBI OBHIEHUSA CPE/IU YUALIUXCS HAYAJIBHBIX
KJIACCOB

*[lapunxomxaesa JXK.1, Acremec I'.2, Uckakosa JI.3
*1Ka3axckuii HAMOHATBHBIN MTearorHueCKuii YHUBEPCUTET M. Abas,
Anmartsel, Kazaxcran
2"Q" University, Anmatsl, Kazaxcran
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AHHOTanus. B cTaTthe paccMaTpuBaroTCsl BONPOCH TOATOTOBKU OYAYIIUX CTICIIHATHCTOB
K ()OPMHUPOBAHUIO KYJIBTYpPhI OOIICHHS MIIAIINX MIKOJIBHUKOB. OCHOBHOE BHUMAHUE Yy IEISCTCS
METOJaM U TOoJX0/aM OOyYeHHs, HAlpaBICHHBIM Ha Pa3BUTHE KOMMYHUKATHUBHBIX HABBIKOB Yy
MJIQIIINX [IKOJILHUKOB. 3HAY€HUE KYIbTYphl OOIIECHUS KaK HEOTHEMJIEMON YacTH OOIIEero
0o0pa3oBaHMS W BOCHUTAHUS AHAIM3UPYETCS B KOHTEKCTE (HOPMHUPOBAHHUS MEKINYHOCTHOTO
B3auMoeiicTBusA. B pazziene npeacraBieHsl pe3yabTaThl HAYYHOTO MCCIIEIOBAHMS, U3ydarolIne
B3aMMOJICVCTBUE JETEH B MPOLECCE U B PE3YJbTATE ATOM NESITEIBHOCTH, a TAaKKE OCHOBHBIC
MOKAa3aTeJH SKCIIEPUMEHTA.

Pa3BuTHE KOMMYHHMKATUBHBIX HaBBIKOB SIBJISIETCS Ba)KHBIM KOMITOHEHTOM HAYaJbHOTO
oOpa3oBaHMsl, HEOOXOIUMBIM IS BCECTOPOHHETO Pa3BUTHUS MIIAIIINX IIKOJFHUKOB. B crarbe
00CYXTar0TCsl BOMPOCHI 00pa3oBaHus U NMPOGeCcCHOHATHHOM MOATOTOBKH OyAyIIUX TMEAaroros,
HampaBlieHHbIE Ha (hOopMHUpOBaHHUE KYIbTYPHl OOIICHUS B HaYaIbHOU mikose. Ocoboe BHUMaHUE
YACISICTCS MHTETpallii  MEeIarorMuecKuX TEXHOJOTHUM, TICUXOJOTHYECKHX TOIXOJ0B |
MPAKTUYECKNX MeTooB. llogyepkuBaercs HEOOXOOUMOCTH Pa3pabOTKH HAACKHON y4eOHOI
MIPOTrpaMMBbI, KOTOpasi MOMOJXKET Tefaroram 3G GeKTHBHO pa3BUBATh KOMMYHUKATHBHBIC HABBIKH Y
JeTel MITaJIlero HIKOJILHOTO BO3pacTa.

KiroueBnie ayeMeHTBI Tipoliecca BKIIOYAIOT CO3/IaHME WHTEPAKTUBHOW yUeOHOUM cpeibl,
MCIOJIb30BaHNE COBPEMEHHBIX 00pa30BaTEIbHBIX TEXHOJOTHH, 8 TAK)KE TOOIIPEHIE COIIMATLHOTO
U DMOIMOHAJILHOTO 00yueHus. KOMIUJIEKCHBINH MOJX0J MOJYEPKUBAET BaXXHOCTH XOPOIIIO
MOATOTOBJICHHBIX TIEaroroB B ()OPMHUPOBAHUHM KOMMYHUKATUBHONH KOMITIETEHTHOCTH YYaIUXCs,
YTO CIYKUT OCHOBOM ISl MX OYIyIIMX MEXIMYHOCTHBIX B3aUMOJCHCTBHUN M COLMATBLHOMN
akTUBHOCTH. llojlydeHHbIEe pe3yJabTaThl JAEMOHCTPUPYIOT, UYTO ILEJEBbIE IPOrPAMMBI
poeCCHOHAITBPHOTO PA3BUTHS U MOCTOSHHAS TOIEP)KKA MEIaroroB UTParoT KIOYEBYIO POJIb B
JIOCTHIKEHUH ITHX IICIICH.

Kpome Toro, B cratbe wucciemyercss (opMupoBaHUE KYJIbTYpbl OOIIEHUS MIIAJIIITNX
IIKOJBHUKOB, AaKLUEHTUPYETCs BHUMAaHUE HAa 3HAYEHUM TOATOTOBKM yuuTene. B xone
IKCIICPUMEHTA aHAJIU3UPOBATUCh METOJbI, TaKHE KaK HIPOBOE OOydeHHEe, HHTEPAKTHUBHBIC
3aHSTHSI, KOMMYHUKATUBHBIE YIPAXXHEHUS U CO3/IaHUE MMO3UTUBHOMN YMOIIMOHAIBHON aTMOC(EpHI.
['unorernueckuii onpoc cpeau 10 megaroroB U CTyJACHTOB NMEJArOTMYECKUX BY30B MMOKa3all, 4TO



urposbie (popmbl 0OydeHust sBiAOTCA Hanbonee 3¢p¢extuBHbIMU (40%), 32 HUMHU CIEAYIOT
uHTepakTuBHble 3aHATHS (30%), KoMMyHUKaTHBHble yopaxHeHus (20%) wu co3ganue
smornmoHanbHOU atMochepsl (10%).

KiroueBble c10Ba: KyinbTypa MEXKIUYHOCTHOTO OOIIEHHS, BHEKIIACCHAS NESTEIHHOCTD,
¢dopmMHpoBaHUE KYJIbTYPbl, KOMMYHHKAaTUBHbIC HAaBBIKM, METOJHMKA IMPENOJaBaHUs, ydalluecs
HavaIbHBIX KJIACcCOB, OYAyIIHE CIICIUATHUCTHI, TTOATOTOBKA
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