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Abstract. The article examines the role of innovative methods used in
teaching folklore genres in developing the creative thinking abilities of secondary
school students. Folklore works contribute to understanding cultural traditions
and fostering creative thinking skills.

The aim of the study is to identify the impact of innovative approaches to
teaching folklore on the development of students’ creative abilities. The scientific
significance of the work lies in demonstrating effective methods of teaching
folklore that enhance creativity. The practical significance is the potential
application of the obtained results in literature lessons at schools.

During the research, TRIZ method, interactive technologies, and case studies
were used. Sixty students participated in the experiment, divided into control and
experimental groups. The experiment’s results showed that innovative methods,
especially TRIZ technologies, significantly increased students’ creative thinking
abilities. Test results confirmed that students’ levels of creativity, satisfaction,
and engagement improved.

Innovative approaches used in teaching folklore play an important role in
developing students’ creative abilities. These methods increase students’ interest
in cultural heritage and contribute to the improvement of their critical thinking
and social skills.

This research offers new ways to develop creative thinking and makes a
significant contribution to the modern educational system. The results of the work
can be used to improve the development of students’ creative abilities through the
introduction of innovative methods into the school curriculum.

Keywords: Folklore genres, creative thinking, TRIZ (Theory and
Innovative Problem Solving) technologies, interactive methods, case study,
secondary school students, innovative methods, cultural heritage

Introduction
Development of creative thinking ability of general education school
students, especially in the teaching of folklore genres, is the most important
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goal of modern education. Folk oral literature, as a form of traditional oral
storytelling, provides special opportunities for developing students’ creativity
and critical thinking. This article deals with innovative ways of teaching folklore
that stimulate the development of students’ creative thinking.

Folklore genres such as fairy tales, legends, proverbs, songs can be a
powerful tool for developing creative thinking. According to Mamalova, studying
folklore in the literature class not only improves students’ understanding of
cultural traditions, but also helps to develop important personal qualities such as
creativity and critical thinking [1]. Folklore, with its lively and expressive nature,
allows students not only to learn information, but also to actively interpret it,
forming the basis of a creative approach to learning.

Innovative teaching methods, especially methods involving interactive
technologies, play an important role in folklore education. Bibayeva and
Mamalova note that the introduction of interactive technologies in the literature
class allows students to better understand the material, increasing their critical
thinking abilities [2]. Interactive activities such as role plays, group discussions,
and project-based learning create opportunities for active student participation,
ultimately enhancing their creativity.

In addition, the use of multimedia and digital technologies in teaching
folklore opens up new opportunities for students. In today’s digital age,
multimedia resources make lessons more interesting by making them more
visual and interactive. For example, using video materials, audio recordings,
and interactive applications can significantly increase students’ interest in
studying folklore and develop their creative abilities. Digital technologies are
also important in promoting the teaching of folklore. Using multimedia tools,
like online comics and videos, will create a more engaging learning experience.
These digital resources keep the students interested and allow storytelling about
folklore to be shared with a broader audience. Through this integration, teachers
are able to create an interesting and interactive environment that invites students
to think about and express their impressions of folklore through new means. This
application of technology meets the needs of 21st-century learners, to whom an
emphasis on creativity and technology is very important [3].

Narratives in folklore are a major vehicle for cultures to impart moral values
to society and give ideas to community wisdom. Research in folklore suggests
that its incorporation in education will provide enrichment to the curriculum
while serving to engage student interest and creatively stimulate them. Learning
via folk tales will expose students to multiple perspectives and promote creative
thinking, which is in line with contemporary approaches to education advocating
creativity in learning [4].

An important aspect is the integration of folklore with other subjects, which
allows for the creation of an interdisciplinary approach to education. Research
shows that incorporating folklore into other disciplines, such as history, art, and
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music, promotes a deeper understanding of cultural and historical contexts and
develops creative thinking [5]. For instance, studying musical folklore can be
connected with music lessons, enabling students not only to listen but also to
create their own musical compositions based on folk melodies.

The development of creative thinking skills in secondary school students
through innovative approaches in teaching folklore genres holds a significant
place in the modern educational system. The use of folklore works and genres
in the teaching process provides opportunities to enhance students’ creative
potential. The genesis, thematic, and plot similarities of folklore and literary
genres, as well as their typology, have been analyzed based on the experience of
literary studies [6]. In this regard, the classification of folklore genres serves as
an essential tool for developing students’ creative thinking skills.

The transformation of folklore genres and the emergence of post-folklore
are closely related to changes in modern culture. Post-folklore, differing from
traditional folklore, has become a part of our daily life. These genres are widely
spread on the internet, read, edited, and commented on by millions of users [7].
The transformation of small genres and prose folklore in post-folklore opens new
possibilities for the development of students’ creative thinking, as it allows them
to understand folklore in a modern context and apply it creatively.

The use of innovative technologies in teaching folklore plays an important
role in the development of students’ creative abilities. The application of
methodological and psychological-pedagogical approaches aimed at developing
students’ creative thinking enables them to approach tasks with new perspectives,
realize their imagination, and formulate tasks with originality. Additional
adaptation strategies have resorted to collaborating with local knowledge in
education, which can be considered a new method of teaching folklore. Vartiainen
et al. recognize the importance of involving the community in the educational
process, rather than making learning an isolated exercise in transmitted ideas and
techniques [8]. Such an interactive process truly grafts students into the soil of
their own communities and stories. Giving students a say in the way they learn
local lore instills a sense of ownership in their education towards greater self-
efficacy and creativity. Innovative technologies, including interactive methods
and project-based work, contribute to a deeper understanding of folklore genres
and the development of creative abilities in students.

The types of technologies used in teaching folklore and their impact on
students’ cognitive development are also important aspects. By analyzing,
interpreting, and creating creative works based on folklore, students broaden their
cognitive horizons and increase their interest in culture. As Rakhmetova N.B. et
al. point out, national values constitute one of the great factors in building up the
creative capacities of future professionals. These principles find embodiment in
ornaments and applied arts, a nation is an integral part of traditions and crafts,
and these two areas are essential in terms of the accomplishment of creative
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ideas. Works of art based on national values express national motifs and patterns
and thus acquire very singular aesthetic value that develops creative thinking and
ideas in future professionals. Creative works founded on national values foster
patriotic feelings, preserve, and promote national culture, enriching the artistic
dimension of the creative process and enhancing the growth of professional
abilities. National values serve as a basis for developing the creative capacities
of future professionals and bearing great influence over the professional and
personal formation thereof [9]. Teaching folklore genres helps cultivate students’
respect for national culture, traditions, and folk art.

Teaching is significantly rendered important in student engagement if the
teaching practices are culturally relevant. According to Byrd, student perceptions
of culturally relevant teaching positively impact their motivation and academic
success [10]. Hence, this gives rise to an argument supporting the adjustment of
folklore curricula to the cultural identities of the students, an argument echoed
by Mahayanti et al. who propose design thinking approaches to improve creative
learning skills. The union of folklore studies and culturally relevant teaching
methods provides students the feeling of being represented and respected, which
might, in turn, facilitate students’ innovative skills [11]. In this regard, teaching
folklore contributes to students’ participation in intercultural dialogue, the
formation of national identity, and the development of creative thinking skills.
The innovative approaches used in teaching folklore genres not only enhance
students’ creative potential but also improve their social and communication
skills. It is known that many traditional folklore genres do not survive in the global
social environment, but new forms of electronic folklore are actively used via the
internet. By studying, analyzing, and creating creative works based on folklore in
an online environment, students can improve their information literacy.

Developing students’ creative abilities also plays an important role in
shaping their personal qualities. Teaching folklore genres fosters emotional
intelligence, creativity, and critical thinking in students. This process takes place
when students interpret folklore works from their perspectives, proposing new
ideas and concepts.

Using innovative methods to teach folklore genres can significantly boost
students’ creative abilities while also cultivating their appreciation for culture,
traditions, and folk arts. Study, analysis and participation in creative projects
on folklore help students actively engage intercultural dialogue, enhance their
national identity while stimulating creativity.

It 1s crucial to reveal this creative development of students, and for that
purpose an ability toolkit emerges in the teaching practice — through innovative
methods in studying folklore genres. In this way, it enhances respect for traditional
folklore and folk art as well as in their development. Teaching Folklore in the
Middle Grades — to keep secondary schoolers creative, you have to teach folklore
with up-to-date methodologies. Through experience with interactive tools,
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multimedia resources, case-based learning and an interdisciplinary approach
students are urged to engage in abstraction setting new ground for unleashing
their creativity. Those methods not only help in learning but also equip the
students with some important skills that could be used in their future.

Materials and methods

One of the most important aspects in qualitative development of students
literary and creative abilities is a teacher’s personal interest about TRIZ gaining,
an urge to use new opportunities on lessons such as methods for themselves. Thus,
these strategies promise active involvement in learning practice and as a result can
develop students’ ability to express themselves creatively through various literary
genres. TRIZ (Theory and Innovative Problem Solving), developed by the Russian
engineer Genrich Altshuller in 1946, is a theory dedicated to solving inventive
problems through creative and systematic approaches. It focuses on analyzing
and resolving contradictions within technical systems to foster innovation. TRIZ
provides a structured methodology and tools, such as contradiction matrixes
and inventive principles, to generate innovative solutions efficiently. Originally
applied in technical and engineering fields, TRIZ’s principles are also adapted for
broader applications, including cultural content creation and education, as seen
in this study [12].

Study participants: 60 schoolchildren of 7-8 classes in 3 schools School-
Lyceum No. 4 named after S. Seifullin, IT-Lyceum School No. 23 named after
Zh. Tashenov, and School No. 15 named after M. Zhumabayev. Teachers used the
traditional teaching methods in control group and TRIZ techniques for text from
folklore stories and semantics tasks with original solutions in experimental class.

The study focuses on Kazakh folklore texts taught in the 7th and 8th grades.
In 7th grade, the focus is on analyzing the “Kyz Zhibek” epic, while in 8th grade,
the emphasis is on the poem “Enlik Kebek”. TRIZ techniques were employed
to highlight the central conflicts in these narratives and explore creative ways to
address them.

For 7th Grade, the “Kyz Zhibek” epic was examined as a lyrical-epic
work, with emphasis on the conflicts between characters such as Tolegen and
Bekezhan. Students used TRIZ principles to propose alternative resolutions to
these conflicts. The TRIZ techniques were adapted to be used in analyzing folklore
texts. Essentially, the methods used were: to identify and resolve contradictions
(analyzing conflicts in the behavior of characters), the principle of “small steps”
(gradually forming alternatives for the plot), use of available resources (using
folkloric images and symbols in new contexts), and the principle of the ideal final
result (giving an interpretation in a modern way).

Students were tasked with assignments such as: “Find the contradiction in
the conflict between Tolegen and Bekezhan, and come up with two unusual ways
to solve it,” “Rewrite the ending of the epic in such a way that the internal logic

Series “PEDAGOGICAL SCIENCES” Ne 3 (78) 2025, pp. 467-484 471



DEVELOPING SECONDARY SCHOOL STUDENTS' CREATIVE THINKING...

of the plot is retained but the actions of the protagonist are changed,” and “Take
the heroine into modern society: how would she solve the problem then?” These
exercises helped the students remain mentally flexible, allowed their imagination
to flourish, and contributed to their ability to think of many different solutions to
a problem.

For 8th Grade, the poem “Enlik Kebek,” which portrays a love story
challenging societal norms, was analyzed to explore its moral conflicts. Students
were assigned creative tasks to apply TRIZ techniques to develop innovative
solutions to these issues.

Testing: Pre-tests and post-tests were administered to evaluate students’
creative skills. A posttest control design was utilized in the study to control
external factors that could affect the experiment’s outcomes [13]. Creativity was
assessed based on originality, flexibility, and productivity.

Observation: Student engagement and participation in problem-solving
activities using TRIZ were observed.

Generating Alternative Solutions: Students were asked to come up with
different solutions for problems presented in folklore texts, utilizing TRIZ
principles to find creative and less obvious approaches.

Reinterpreting Folklore: Students reimagined folklore stories by proposing
modern versions or changes in the plot, incorporating TRIZ methods in the
process.

Questionnaires: Both students and teachers filled out surveys to evaluate
the effectiveness of using TRIZ technologies.

Alongside TRIZ methods, in the study interactive technologies and
case-based learning approaches were implemented to stimulate engagement
and creative thinking among students. The interactive technologies comprised
multimedia presentations, video recordings of folklore performances, and online
quizzes. Concerning the case-based methodology, students were faced with
real or hypothetical cases taken from folklore narratives. Student groups would
examine the actions of characters in the stories and should come up with a creative
solution to the moral or social dilemma found in those stories. Role-playing and
group discussions were also used as tools to encourage teamwork and extend the
exploration of folklore issues.

Results and discussion

The experiment involving 60 students showed that employing TRIZ
techniques and innovative teaching strategies positively influenced the
development of creative thinking. Statistical analysis confirmed a notable
improvement in creativity, satisfaction, and engagement levels (t-values above
42, p-value <0.001). Students in the experimental group, who were taught using
TRIZ methods, demonstrated higher creativity and satisfaction compared to those
in the control group. The experimental group’s average creativity score was 87.2,
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and their satisfaction score was 89.7, whereas the control group scored 77.4 and
71.8 respectively.

The findings show that students can improve their creativity and be more
engaged in the learning process very much when using TRIZ methods.

Table 1 - One-Sample T-Test Results for Creativity, Satisfaction, and
Engagement Scores

One-Sample T-Test

Statistics df p
Creativity Score Student t 43.3 59.0 <.001
Satisfaction Score Student t 43.4 59.0 <.001
Engagement Score Student t 42.4 59.0 <001

Note. Ha p#0

The table presents the results of a one-sample t-test assessing the impact
of innovative methods, including TRIZ techniques, on students’ creativity,
satisfaction, and engagement in the experimental group. This hypothesis tested
for a non-zero difference between the average scores of creativity, satisfaction
and engagement (H.: p # 0). A 59 degrees of freedom (df = 59) analysis was
carried out which delivered data from the perspectives of sixty students.

Creativity Score: A t-test comparing pairs of creativity scores generated a
t-value=43.3, 59 df and p<.001 001. This points to a highly significant difference
from the null hypothesis (Ho) significantly greater than zero, which means that
students creativity scores increased tremendously after having gone through
TRIZ based-techniques. The ultra-low p-value indicates that the likelihood of
this situation having occurred randomly alone is low to support effectiveness of
innovative methods on creativity.

Satisfaction Score: t(59) = 43.4, p <. 001. There is a large increase in the
satisfaction of students with learning as seen, confirmantly indicating that TRIZ
techiques helped to improve on the process. The small p-value here further shows
that the level of satisfaction is indeed way greater than zero.

Engagement Potential score: The t-test statistic for engagement potential
was a t=42.4 with 59 degrees of freedom, p <. 001. The high t-value and very low
p-value indicate that the students were actively engaged in their learning; this is
most probably due to interactive nature of the TRIZ methods.

All three of these variables (creativity, satisfaction and engagement) showed
highly significant increases as evidenced by t-values and p-values (<. 001). The
results of this study strongly indicate that using creative methods such as TRIZ at
least significantly influences students’ creativity, satisfaction with the conducted
classes and most importantly their involvement during them.
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Table 2 - Descriptive Statistics for Creativity, Satisfaction, and Engagement
Scores
Descriptive Statistics

N Mean Median SD SE
Creativity Score 60 82.3 89.0 147  1.90
Satisfaction Score 60 80.7 84.5 14.4 1.86
Engagement Score 60 80.4 83.0 14.7 1.90

Descriptive statistics of scores for creativity, satisfaction and engagement
by the 60 students who actually participated in the study are reported in Table
2. These statistics contain mean, median and standard deviation (SD) plus for
each measure, the corresponding standard error (SE). The goal of the study was
to measure their creativity also how satisfied they are with learning process and
engagement after using TRIZ techniques.

Mean creativity score for the students are high (82.3), indicating an average
degree of creative performance across the 60 converters. The median score was
89.0, which means that half of all students scored above this value (table 2). The
standard deviation (SD) was 14.7, indicating some differences in how creative
students were but stability across all the items creativity tasks. The accuracy of
the mean estimate was quantified by a standard error (SE) which equalled 1.90 In
general, students showed a good level of creativity.

Satisfaction Score: This mean satisfaction score for the learning process
was 80.7, reflecting a high degree of contentment after using TRIZ methods. The
middle half of students had scores between 48 and a median score of 84.5 (half
the class scored higher; have lower).

The variability in satisfaction scores was somewhat high with a standard
deviation of 14.4, though there were overall very satisfied as previously established
by the mean score and confidence interval. The variance of 1.86 also supports the
sanity of this mean value.

Engagement Score: The average engagement score read 80.4, indicating
that there was high participation of students in the learning activities. The median
score was also 83.0, meaning half the students had even greater engagement
levels. Despite the overall high engagement level, std. deviation of 14.7 means
that there were some significant deviation in areas from highly engaging to not
so much engaged uses as well.

Most of the descriptive statistics reveal that students were high in creativity,
satisfaction and engagement which suggests that integration of TRIZ techniques
into teaching turns out to be successful as studdents now showed good level for
their creativirty, enthusiasm toward learning (self-engagement) and participation.
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Table 3 - Results of Independent Samples T-Test for Creativity and
Satisfaction Scores
Independent Samples T-Test

df p
Creativity Score Student t 58.0  0.009
Satisfaction Score Student t 58.0 <001

Table 3 shows the results of two independent samples T-tests to compare
creativity and satisfaction scores between experimental group vs. control group.
The purpose of the T-test was to compare data from both groups and check if
improvements with TRIZ techniques (new methods) were significant.

Creativity Score: The T-Test for creativity is <0.05 that means statistically
significant at p= 0.009. This implies there was a statistically significant
improvement in creativity performance by the experimental group using TRIZ
methods as compared to that of the control. The sample size is large enough to
warrant such confidence in the results and this can also be seen from the degrees
of freedom (df = 58).

Satisfaction Score: For satisfaction the difference seemed even wider as
shown by a T-test p-value <. 001. It means that the application of TRIZ tools
works very well regarding student satisfaction with education. The teaching
methods presented in the experiment group were significantly better than that for
control and satisfaction level was higher among them.

In order to test H1 again independent samples T-test was calculated and
the results indicate significant discrepancies between scores related to creativity
(t = 2.495, df=198) satisfaction with ideas generated through using TRIZ in
experimental group as compared with control one. This provides evidence of the
value and efficacy of TRIZ techniques in fostering students’ creativity, as well as
their learning satisfaction.

Table 4 - Descriptive Statistics for Creativity and Satisfaction Scores in
Control and Experimental Groups

Descriptive Statistics

Group N Mean Median SD SE

Creativity Score Control 30 77.4 79.5 154 281
Experimental 30 87.2 90.0 1242 227

Satisfaction Score ~ Control 30 71.8 71.0 13.8  2.53

Experimental 30 89.7 90.0 8.09 148

Table 4 presents the summary statistics for creativity and satisfaction
scores of both control and experimental groups. Values of the statistics (means,
median, standard deviation — SD and its error — SE) for each group. The study
intended to evaluate the effect of TRIZ technologies on students’ creativity level
and learning satisfaction.
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Control Group Creativity Score: The control group averaged a creativity
score of 77.4, indicative of low-moderate levels on the scale. Median = 79.5, half
of the students scored above this value. Standard Deviation (SD) of 15.4 signifies
quite a bit of variability in scores for creativity and Standard Error (SE): 2.81

Experimental Group — in the experimental group, the average creativity
score of 87.2 was obtained indicating a significant improvement in their creative
abilities after learning TRIZ techniques. Most students in this group showed high
creativity; the median score was 90.0 The small standard deviation of 12.42 is
good because the scores have a close distribution and therefore little dispersion,
while the SD error on mean value: 2.27 the data has reliable meanings.

The experimental group had higher creativity scores than the control based
on TRIZ which showed a good effect of human brain storming for implementing
in students’ creative ability - table 4. Control Group average satisfaction score
71.8. Low satisfaction with learning experience (control group). Satisfaction
scores were normally distributed, with a median score of 71.0 and SD of 13.8.
The standard error was 2.53.

When applied to the experimental group, the average satisfaction score
rose 89.7 denoting substantial increase in satisfaction due to habituation of TRIZ
methods leading up during preparation process (see table 4 ). The median was
higher than the mean (90.0), and a standard deviation of 8.09 suggests that student
satisfaction scores did not differ significantly. The mean has a 1.48, evidence
indicating the average may be more reliable.

The satisfaction with the learning process in experimental group was much
higher than control, indicating that students had a significant improvement of
TRIZ techniques. The data table shows significant differences in creativity and
satisfaction between the experimental group and control group. TRIZ techniques
significantly promote creativity and satisfaction in lesson performance of
the experimenter group, suggesting that it is effective for solving educational
problems using TRIZ methods.

One of the important tasks in the modern education system is to develop
creative thinking among secondary school students and folklore genres are a part
of this teaching curriculum. Folklore is an oral art and thus, it has the potential
to inspire creativity and also develops our higher thinking skills. Using creative
educational methods in teaching folklore can be the basis for a properly structured
creativity learning environment.

Besides quantitative results, one can see qualitative alterations in the
nature of the students’ learning activities. The students had started to manifest
originality more actively: they came up with unexpected endings (for example,
the hero and antagonist joining forces against an outside enemy), transposed
characters into modern realities (i.e., the heroine resolving conflicts through
mediation or social networks), and created symbolic images linking traditional
motifs with present-day problems. Therefore, these examples prove that TRIZ
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did not develop statistical ability alone but also developed creative behavior—the
capacity to see contradictions, generate multiple ideas, and critically re-interpret
traditional texts.

Mamalova highlights that acquaintance with folklore in the literature course
work contributes not only to an extension of understanding cultural traditions but
also serves as a means for shaping sharp weapons, among which creativity and
critical thinking have their own place [1, p. 240]. Folklore stories are colorful
descriptive, they engage the student’s imagination to tell new story which is
grounded in familiar narrative styles. In this methodology students are not just
asked to consume the information passively, they read images and interpret them
which fosters creative learning.

The value of creative techniques such as Interactive Technologies is
surging in the realm of education. According to Bibaeva and Mamalova, the use
of interactive technologies in lessons on folklore encourages students not only
for understanding but also for critical analysis [2, p. 29]. All of the four activities
done through role playing, group discussions and projects are very interactive in
nature which eventually leads to a more creative environment for students.

The case method is hired to train teachers in folklore education for creative
thinking. M. Sastre et al. assert that case-based learning, when applied to real-life
situations facilitates students in developing their analytical and critical skills [3].
In the form of folklore lessons, it can not only be used unto itself to research text
(exegesis), get creative with content and story-building; but also — perhaps more
importantly, foster the same cognitive capabilities being developed above.

It also makes the case to integrate multimedia applications in folklore
education so that it gives students new perspectives. Lessons should be more
visual and interactive, by integrating multimedia resources to material [4,
p.63]. But there is not yet enough evidence to definitively prove whether or not
multimedia enhances creativity.

Having interdisciplinary perspectives in folklore education only enhances
the overall learning outcome. Research indicates that integrating folklore with
subjects such as history or music enriches students’ knowledge of cultural and
historical situations [5, p.1749], while nurturing their creative thinking skills.
The methods keep the students involved in doing something and also develop a
creative mind or even social interaction.

Cultural changes prevailing in the contemporary society are connected with
a transformation of folklore genres and formation new collusion — post-folklore.
Zhakhan and Saltakova point out that post-folklore has become popular in the
internet realm, which opens ways to performing old folklore anew [7, p. 118; 11,
p. 98]. Of course, this means students can exercise their remarkable creativity in
a different kind of folklore practice inside a contemporary cultural.

Finally, the use of new ways in teaching folklore is necessary for stimulating
creativity among students. The use of interactive technologies and such techniques
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as case-based learning or an interdisciplinary approach ensure the involvement of
students in the educational process, opening their creative potential. Additionally,
the study of folklore genres allows students to have a better understanding and
recognition of their cultural heritage, traditions or beliefs; such as folk art.

Along with TRIZ techniques, various interactive technologies and
case-based approaches contributed to an increase in student engagement and
creativity. Students showed greater interest while exploring multimedia content
and developed more creative storytelling skills in role-playing exercises. For
instance, in an eighth-grade section, students had to write a new ending to the
poem Enlik-Kebek in a case-based approach after reading it. Many suggested
innovative, empathetic conclusions rooted in cultural context, thus demonstrating
flexibility and creativity in their thinking.

The integration of folklore into secondary school education requires courses
that combine cultural learning with learner-centered pedagogies. Folklore has a
fascinating collection of stories that are wonderful teaching tools for encouraging
creativity, critical thinking and cultural awareness in students. In order to do so,
it is necessary to select materials in line with the national cultural background
and more approachable folklore. Studies have shown making links with local/
regional contexts provides a powerful way to allow students to appreciate and
understand the depth of folklore material and it ties strength, sense of attachment
which construct their identity. This grounded method not just strengthens their
education experience, but also makes them connect the stories to their lives and
in turn leads towards strengthening of analytic skills and a natural transition into
critical thinking.

The novelty of this study lies in the application of TRIZ principles
within the sphere of the humanities, particularly in the teaching of folklore.
Although TRIZ was originally developed for engineering tasks, its adaptation
to the analysis of cultural texts opens new possibilities for fostering students’
creative thinking. Teaching innovations in particular using technology will help
promote creativity. By making use of interactive tools, such as digitally enabled
storytelling platforms and e-worksheets folklore has become not only interesting
but also it offers the chance for students to express themselves and showcase
some creativity. Modules based on storytelling have succeeded and also before
this work, in developing writing and narrative skills whereas they fit nicely with
constructivism.

Folklore education also plays a role in character development by fostering
values such as empathy, respect, and social responsibility. Folklore classrooms
can empower teachers to work with folklore in a manner that is engaging and
culturally relevant, by preparing them for the necessary skills and understanding
teacher need professional development program.
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Conclusion

In the modern education system, one of its primary goals is to cultivate
in secondary school students creative thinking habits. One of the most effective
methods of developing students  creative abilities is to educate them about folk
creations and folklore, for example lyrical-epic poems in closed form - dastans.
This work has examined the effect of using innovative teaching methods on
promoting creative thinking through learning folklore genres.

The findings indicate that utilizing TRIZ techniques, interactive methods,
and case-based learning is highly effective for boosting students’ creativity.
Activities like interactive technologies and role-playing games help students gain
a deeper grasp of the material while building their critical thinking skills. These
approaches actively involve students in learning, allowing them to fully explore
their creative abilities. Additionally, the case method helps students strengthen
their analytical and problem-solving skills by addressing real-world challenges.

Incorporating multimedia and interdisciplinary techniques in folklore
education creates new opportunities for students to absorb knowledge.
Multimedia tools make lessons more visual and interactive, which makes learning
more engaging and accessible. Moreover, linking folklore with other subjects
helps students gain a richer understanding of cultural and historical contexts,
encouraging an appreciation for national values.

The evolution of folklore genres, the rise of post-folklore, and its extensive
presence online offer students’ new ways to engage with and creatively reinterpret
folklore to suit modern contexts. This connection with contemporary culture
helps cultivate students’ creative thinking skills.

In summary, incorporating innovative technologies and methods into
folklore education effectively enhances students’ creative abilities. Techniques
such as TRIZ, interactive and case-based methods, multimedia resources, and
interdisciplinary approaches engage students actively, encouraging both creative
and critical thinking. These methods are recognized as valuable contributions to
enhancing the quality of education in the modern system.
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DOOJBKJIOP )KAHPJITAPBIH OKbBITYJIA UHHOBALUAJIBIK
TOCIVIAEP APKbIJIBI OPTA MEKTEII OKYHIBIJIAPBIHBIH
IBIFAPMAIIBLIBIK OMJIAY KABIJIETTEPIH JAMBITY
XKarnummesa F.K.!, Aquesa [1.M.2, *)KopaGekosa A.H?
12Koxxa Axmert Slcayu aThiHgarsl XalbIKapaiblK Ka3aK-TYPiK
yHuBepcureTi, Typkictan, Kasakcran
M. OyesoB arbiaaarbl OHTycTiK Kasakcran yausepcuteti, IIIsIMKeHT,
Kazakcran

Angarna. Makanaga opTa MEKTEN OKYIIBUIAPBIHBIH IIBIFAPMAIIbUTBIK
oilay  KaOumeTTepiH  JaMbITydarbl  (OJBKIOP  JKaHPJIAPBIH  OKBITYAA
KOJIJAaHBUIATHIH MHHOBAIMSIIBIK QICTEpAiIH peiii KapacTbipbliaabl. DoabKiIop
IIBIFapMajapbl MOJIEHH AOCTYPJIEPIi TYCIHYTe JKOHE IIBIFapMAIIbUIBIK Oiiay
JaFIbUTAPBIH KAJIBIITACTRIPYFa BIKIAT €Tel. 3epTTey MaKcaThl — OpTa MEKTell
OKYIIBLIAPBIHBIH IIBIFAPMAIIBUIBIK KaOUIeTTepiH AaMBITY YIIIH (DOIBKIOPIBI
OKBITY/IBIH MHHOBALMSJIBIK TOCUIACPIHIH dCepiH aHbIKTay. JKYMBICTBIH FHUIBIMU
MaHBI3IBUTBIFEl  (DOJBKIOPABI  OKBITYIABIH IIBIFAPMAIIBUIBIKTEL  apTTHIpYFa
BIKIAJl €TEeTIH THIMII o/1icTepiH KepceTyae. [IpakTukaablk MaHBI3bI — aJIbIHFaH
HOTWDKENIEepJl MEKTenTeri oneduer cabakrapblHAa KOJIJAHy MYMKIHJIITI.
3eprrey OapoicbiHna TRIZ omicTepi, MHTEPAKTHBTI TEXHOJOTHSIAP >KOHE
KeUC-TocUIep KOMAAHBUIABL. OKcrepuMeHTKe 60 OKyIIbl KaTBICTBI, OJiap
0aKpUIay JKOHE HKCIIEPHUMEHTTIK ToNTapra OediHIl. DKCIEPUMEHT HOTHXenepi
WHHOBAIUSITBIK 9AICTEP/IiH, ocipece TRIZ TexHOMOTUsAIapbIHBIH, OKYIIBIIAPIBIH
HIBIFaPMaIIbUIBIK Ois1ay KaOl1eTTepiH alTapibIKTai apTThIpFaHbIH KepceTTi. TecT
HOTWIKENEPl OKYIIBUIAP/IBIH IIBIFAPMAIIIBUIBIK, KaHaFaTTaHy KoHE OeICeHIUTIK
JeHTeHIepiHIH JKOFapblIaFaHbIH pacTa bl @OTBKIOPIBI OKBITYIA KOJTaHBUIATHIH
WHHOBAlUSUTBIK ~ TOCUIAEP OKYIIBUIAPABIH  IIBIFAPMAIIBUIBIK ~ KaOUTeTTEepiH
JAMBITYIa MaHBI3IBI POl aTKapajael. byn Tocinmep OKyIIBUIAPABIH MOJCHU
MypaFa KbI3BIFYIIBUIBIFBIH apPTTBIPHIT, OJIAPJBIH CHIHU OHJIAy KOHE QJIEYMETTIK
JaFIBUTAPBIH JKETUIAIPYTe BIKIMAI eTe/ll. byl 3epTTey MIbIFapManibUTbIK OWIay/Ibl
JAMBITYZIBIH JKaHa JKOJIIAPBIH YCHIHBII, 3aMaHayd OUTIM Oepy >KyheciHe eneyii
yiiec Kocaapl. JKympIc HOTHXKeNEepi MeKTen OaraapiamMachlHA WHHOBAIHSIIBIK
OMICTEpIl €HTi3y apKbUIBl OKYIIBUIAPABIH IIBIFAPMAIIBUIBIK KaOlJIeTTepiH
JAMBITY/IBI )KaKCapTy YIIiH KOJJIaHBLTYbl MYMKIiH.

Tipek ce3aep: (onbKIOp >KaHPIAPHI, MIBIFAPMAIIBUIBIK oijay, TRIZ
TEXHOJIOTHsJIAPhl, THTEPAKTUBTI 9IICTEP, KEHC-TACLII, OpTa MEKTEI OKYIIbLIAPHI,
WHHOBAISUTBIK dJTiCTEP, MOJICHU Mypa
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PA3BUTHE TBOPYECKNX CIIOCOBHOCTEM YUAIIIUXCH
CPEI[HEfI HIKOJIbI IOCPEACTBOM UHHOBAIIMOHHBIX
MNOoAXOA0B B OBYUEHUHU ®OJIbKJIOPHBIM )KAHPAM
Kamumesa I'K.!, Anuesa I[1.M.%, *XKopabekosa A.H?
12Mex TyHapOIHOTO Ka3aXCKO-TYPEIKOr0 YHUBEPCUTETA UMEHH XOKH
Axwmera fcasu, . Typkecran, Kazaxcran
“HOsxkno0-Kazaxcranckuit yauBepcureT uM. M.Aye3oBa, I1IsIMKeHT,
Kazaxcran

AnHoOTanus. B cratbe paccmarpuBaeTcsi pojib HHHOBAIIMOHHBIX METOJIOB,
HCIIONIB3YEMbIX TPU OOy4YEeHUHU >KaHpaMm (OJBKIOpa, B PAa3BUTUU TBOPUYECKHUX
CHOCOOHOCTEH ydamuxcst cpeaHed MmKoibl. DONbKIOpHBIE TPOU3BEICHHUS
CIOCOOCTBYIOT TOHUMAHUIO KYJIBTYPHBIX TPAIULMA U (POPMUPOBAHUIO HABBIKOB
TBOPUYECKOTO MBIILJICHHUS.

Henpr uccnenoBanusi — BBISIBUTH BIMSHUE WHHOBAIIMOHHBIX MOJXOJOB K
o0yueHUI0 (OIBKIOPY HA Pa3BUTHE TBOPUYECKUX CIIOCOOHOCTEH HIKOIHHHUKOB.
Hayunass 3HaunMocTh pabOTHI 3aKIIOYaeTCss B JAEMOHCTpamuu 3(PPEKTUBHBIX
METOOB  TpenoaaBaHusi  (OJBKIOpPA,  CIOCOOCTBYIOIIMX  TOBBIIICHHIO
KpeaTuBHOCTH. [lpakTHueckas 3HaYMMOCTh — B BO3MOXHOCTH HPUMEHEHUS
MOJIyYEHHBIX PE3yIbTaTOB HA YPOKaX JIMTEPATYPhI B IIKOJIAX.

B xozne nuccnenoanus ObUTH HCTIONB30BaHBI MeTONBI TP 3, nHTEpaKkTHBHBIC
TEXHOJOTUU U KeWc-Meronbl. B skcnepumente mnpussuin  ydyactue 60
yUYalUXCs, pa3deN€HHbIX HAa KOHTPOJbHYIO U HKCHEPUMEHTATIbHYIO TPYIIIBI.
Pesynbrarhl SKCrIiEpUMEHTa TOKa3aJId, YTO WHHOBAIIMOHHBIE METOJIbI, 0COOSHHO
texHosnoruu TPU3, 3Ha4UTEIbHO MOBBICUIIN TBOPUYECKOE MBIIIJIEHUE YUALUXCSI.
Pe3ynbrarel TECTUPOBAHMS MOATBEPAMIIN MOBHIIIEHUE YPOBHEW KPEaTUBHOCTH,
YIAOBJIETBOPEHHOCTH U AKTUBHOCTH YUEHUKOB.

NHHOBAIMOHHBIE TOIXO/bI, UCMOIB3yeMble TpU OO0y4YeHHUH (OIBKIOPY,
UTPAIOT BaXHYIO pOJIb B PAa3BUTUU TBOPUECKUX CIIOCOOHOCTEHM ydaluxcs.
DOTU METObl TOBBIIAIOT MHTEPEC YYAIIMXCA K KYJbTYpPHOMY HACJIEAUI0 U
CIOCOOCTBYIOT YIYYIIEHUIO HX KPUTUYECKOTO MBILIUICHUS W COLMAJIbHBIX
HaBBIKOB.

JlanHoe wucclieoBaHWE TpelJiaraeT HOBblE NYTH IS Pa3BUTHS
TBOPUECKOTO MBIIUICHUS]I M BHOCHUT 3HAUUTEIbHBI BKIAJ B COBPEMEHHYIO
oOpa3zoBareibHyI0 cucTeMy. Pe3ynbrarsl paboThl MOTYT OBITH HCIIOIB30BAHbI 1S
YAYYIICHUS Pa3BUTUS TBOPYECKUX CIOCOOHOCTEH ydaluxcs 4epe3 BHEIPECHUE
MHHOBAIIMOHHBIX METO/IOB B IIKOJIBHYIO IPOTpaMMy.

KiroueBbie ciaoBa: (ONBKIOPHBIE JKaHPHI, TBOPYECKOE MBIILUICHUE,
texHosnoruu TRIZ, UHTEpaKTUBHBIE METOJbI, KEHC-METOM, y4alluecs CpeaHei
LIKOJIbI, UHHOBALIMOHHBIE METObI, KyJIbTYpHOE Hacleue
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