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Abstract. The integration of Information and Communication Technology (ICT) in language
teaching is profoundly influenced by educators’ attitudes and perspectives towards its use.
Conversely, the ideologies or viewpoints held by individuals can significantly affect the facilitation
or hindrance of information and communication technology adoption and utilization. The use of
information and communication technology tools in English language instruction is widespread and
varies greatly. Nonetheless, the beliefs and perspectives of English as a Foreign Language (EFL)
teachers play a crucial role in either reinforcing or undermining the importance of this application.
The incorporation of innovative technological tools, such as information and communication
technology, into educational practices depends on the essential involvement of educators. To optimize
student learning results, teachers' attitudes must change. This is demonstrated by the relationship
between the effectiveness of instructional reforms and their capacity to adjust to new technology. By
employing the Theory-Context-Characteristics-Methodology framework, a systematic review of the
literature was conducted as part of the research. The literature covered 79 empirical studies published
in the last 10 to 15 years that examined the relationship between teachers' perceptions of and actual
use of information and communication technology in language teaching and learning. This study
demonstrates the relationship that exists between how teachers view the usage of information and
communication technology and how it is actually used in language instruction. It also looks at the
variables affecting how instructors view the usage of information and communication technology.
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Introduction

Today the rapid advancement of Al and other modern technology is altering the
teaching and learning process around the world. It is known that the value of using
information and communication technology (ICT) in language instruction in
Kazakhstan is growing rapidly. The effective implementation of these technologies is
strongly dependant on educators' attitudes and ideas. Because they have a significant
Impact on their teaching styles, student motivation, and learning outcomes. To improve
language education in Kazakhstan, as the country that embraces digital
transformations, we need to understand how instructors perceive and use ICT
technology in reality. As artificial intelligence transforms education worldwide, it is
vital to recognise the way Kazakhstani language teachers perceive these changes. This
study, which is based on a systematic analysis of 79 research papers, seeks to highlight
the relationship between educators' perspectives and their actual use of ICT in the
classroom. Furthermore, it investigates how different attitudes toward technological
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integration influence instructional efficacy. The findings will help to enhance ICT use
in Kazakhstani education and better prepare students for the digital future.

In contemporary world, the technology is continually evolving at a high speed
and new digital tools are constantly emerging. Educators have to prepare the next
generation to be skilled and competitive for globalised educational experience, to
achieve this, it is critical to stay up with these advancements. Among these, Al tools
are progressing at an astounding rate, and it is obvious that we cannot disregard their
significance in teaching and learning. In fact, these technologies belong in the
classroom, and it should be assessed how successfully educators incorporate them into
their regular routines.

It is crucial to take into account the educators' viewpoints and attitudes on ICT
(information and communication technologies) use to be successfully incorporated into
language courses. However, individual beliefs can significantly influence the adoption
of ICT, either facilitating or impeding it [1]. Due to the rapidly evolving artificial
intelligence (Al) tools the way technology applied in education today is going through
transformation, especially regarding language learning and teaching. This offers new
approaches for individual and effective learning, improving the interaction of language
instructors and students with information and communication technologies.

The possibilities of using ICT tools to transform teaching methods are huge, they
improve the learning process by encouraging active participation and motivation of
students [2]. The ICT implementation into the English language classroom fulfills the
real demands of learners who are comfortable with technology while learning the
language. The use of ICT by educators is influenced by their views regarding
technological advances, which in turn shapes the way they instruct. Although there is
a general agreement on the importance of ICT in language teaching, its application
varies based on individual teachers’ beliefs [3]. Understanding educators’ views on ICT
Is important as it directly affects instructional quality and student motivation.

Thus, by looking at several publications to understand teachers' perceptions of
ICT tools, the research examines the relationship between teachers' views of using ICT
and how they are utilized in language teaching and learning. The review paper explores
various language perceptions of the ICT integration and its impact on teaching and
learning.

The aim of the study is to find out how instructors' views about ICT use relate to
how they actually use it for language instruction and acquisition. The research provides
an overview and examines major theories related to this subject in order to improve
teaching abilities and understand student needs better.

Materials and methods

According to recent research, there is a growing demand for educational
institutions worldwide to incorporate modern ICT into their curricula, to equip students
with the necessary competencies and proficiencies for success in the contemporary era
[4]. The need of incorporating them to boost the quality of teaching and learning has
been emphasized by numerous scholars. In recent decades, the ICT use has been



deemed as a crucial matter by governments and educational institutions worldwide, to
improve the efficacy of pedagogy. Furthermore, research has indicated that technology
possesses significant potential to increase learners’ motivation, connect them to diverse
information resources, facilitate collaborative learning, and afford teachers more
opportunities for classroom facilitation [5]. ICT tools have benefits such as raising
student motivation and engagement, improving accessibility to information, and
allowing collaborative learning [6]. Improvements in technology have broadened
sensory stimuli via animation, modelling, and software, resulting in appealing learning
opportunities. [7]. The incorporation of ICT encourages student autonomy, which has
recently been a major field of research.

The ICT tools must be integrated while considering the actual content of
instruction and learning. Although there is an upward trend towards the use of ICT in
education, challenges such as lack of confidence, competence, and resources still
remain. [8]. It is essential to provide enough resources and to support professional
development for successful integration of ICT in classrooms, which maximizes the
likelihood of achieving optimal learning outcomes through ICT [9].

A systematic approach to ICT integration focuses identifying difficulties within a
subject and establishing learning objectives [10]. Instructors must assess all accessible
resources to teach the subject via different ICT, the selection of such tools should be
based on its relevance and efficacy [11].

Considering the relation between educators’ attitudes towards the use of ICT and
its definite integration into language teaching is important within academic study.
Understanding this relationship helps identify the factors influencing teachers’
adoption and effective use of ICT in their instructional practices [12]. “Teachers’
perceptions” encompass their beliefs, viewpoints, and evaluative judgments about ICT
usage in language education, highlighting the significance of these perceptions in
decision-making and pedagogical strategies [13]. When ICT is regarded by teachers as
a valuable resource, it is more likely to be integrated into their teaching methods.

Professional growth prospects and exposure to successful integration of ICT
examples effect the formation of confidence towards ICT use. These positive attitudes
influence teachers' motivation, self-assurance and readiness to accept ICT strategies.
However, the language teachers’ expectations of ICT use and their actual use in TFL
may not always align. Various factors, including institutional support, resource
availability, and technological advancements may impact these perspectives. The
abundance of resources promotes classroom integration. Thus, appropriate conditions
and adequate resources are required for the effective ICT utilization. Successful ICT
integration requires a number of variables, including institutional support, financial
allocation, technical infrastructure, teacher expertise, and the specific setting of
language education [14]. The gap between educators' perceptions and their actual ICT
use will be minimized by creating appropriate conditions, providing training and
offering professional development courses.

The instructors’ ability to use technology effectively in the classroom is
determined by their ICT competencies. Limited technological capabilities hinder the



introduction of technology into the educational process, despite the potential benefits
for students. Improving teachers' digital fluency and teaching skills through
comprehensive education and professional growth initiatives can help close this gap.
The approaches to the application of information and communication technologies in
teaching and learning languages lead to effective implementation based on the required
knowledge and skills. Contextual and methodological features of language teaching
also affects the relationship between teachers' views and the actual use of ICT.

The review paper addressed peer-reviewed journal articles published between
2003 and 2023. The focus was only on the papers that researched:

e the incorporation of ICT in language instruction;
e views of educators;
¢ and the use of technology to teach English as a Foreign Language (EFL).

The study followed Preferred Reporting Items for Systematic Reviews and Meta-
Analyses (PRISMA) principles for transparency and replicability requirements.

The Theory-Context-Characteristics-Methodology (TCCM) framework were
applied to thoroughly examine the selected studies. Then the selected articles were then
thematically analyzed with the TCCM framework to find recurring patterns in teachers'
perceptions and use of ICT. This paper looks at both positive and negative aspects of
ICT use in teaching languages.

Results

A systematic review of the literature was conducted with a total of 250
appropriate studies to look into the relationship between teachers' perceptions of the
use of ICT and the actual application of ICT in teaching and learning of languages, as
stated in the primary objective of the research. These studies were sourced from various
channels, as illustrated in Figure 1, ensuring a comprehensive literature search over a
substantial period.
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Figure 1 - Sources used for paper extraction
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Figure 2 - Flow Charts for Relevant Studies

The article screening process was based on selecting general reviews. Papers were
chosen based on specific keywords and publication years. The selection criteria
focused on research that investigated the various relationships between educators’
attitudes towards ICT use and their actual making use of ICT for language instruction
and learning. The selecting papers for the SLR considered the journal’s impact factor,
leading to the choice of papers with a minimum annual impact factor of 1.0. This
selection was based on two reasons: studies in high-impact factor journals are more
likely to present thoroughly vetted ideas that have been deeply analysed and further
developed in subsequent research. Additionally, publications in these journals serve as
empirical evidence and significantly influence their respective academic fields. An in-
depth analysis of 177 research papers was performed to exclude studies irrelevant to
the review. Following the screening process, an additional 47 research papers were
excluded, resulting in a total of 79 research papers considered pertinent for the review.

The decision to focus on papers from the past ten to fifteen years was driven by
the increasing interest in the relationship between teachers’ perceptions of ICT use and
their actual use of ICT in language teaching and learning.

Our analysis revealed that quantitative methods were predominantly utilized, with
qualitative approaches employed in only seven of the reviewed studies. A total of 133
studies focused on primary data collection, examining diverse demographic factors
such as age, income, gender, and education levels. The research primarily aimed to
gather insights from English language educators and learners.

The evaluation of 133 studies indicated the use of various analytical tools and
techniques to address the studies’ objectives, enhancing result generalizability and
mitigating common method variance. Factor analysis was employed to identify key
factors influencing “Teachers’ Perceptions, ICT, Technologies, Language Teaching,
and Learning”. Descriptive analysis was conducted in seven studies: Meirovitz,
Ochieng et al., Gokgen, Mairam, Sharik Zamir, Charles Buabeng-Andoh, and Ali
Hussein.



Table 1 - Relevant Studies

Research Aspect

and outcomes.

Details References
s o | gt tatonanos st sdopon. plemenation, | Mercdertl, 202; Abmed
Research guag SLages: acoption, imp > | al., 2020; Niemi et al., 2020

Importance  of

Teachers' perceptions, including beliefs, viewpoints, and evaluative
judgments about ICT, play a significant role in decision-making and

Alharbi, 2020; Portillo et al,

-Examples of Successful ICT Integration: Exposure to success stories
can boost positive aftitudes.

Teachers' . . 2 . o 1 2020; Sanchez et al, 202I;
Perceptions Pedagoglcal strategies. Positive perceptions increase the likelihood of ICT Avsec etal, 2021

Integration.

-Personal Experiences: Direct experience with ICT can shape
Influenci perceptions.
niluencing -Professional Development: Opportunities to learn about ICT use can | Wang, 2021; Bayram et al,
Factors on | . .

. improve attitudes. | 2022; Salmee et al., 2022

Perceptions

Barriers to ICT

- Resource Availability: Lack of resources leads to less favorable views
of ICT and reduces the likelihood of its classroom integration.

Bensalem, 2019; Nazari et al.,
2019; Khan et al., 2020; Qiu et

-Context-Specific Strategies: Tailoring ICT use to specific educational
contexts enhances effectiveness.

Integration - Technical Proficiency: Limited ICT skills hinder effective use. al,, 2022; Xie et al., 2023
Educators' ability to effectively incorporate ICT into lessons depends on
Role of ICT | their digital fluency and proficiency. Enhancing these through educational | Perrotta, 2013; Lavidas et al.,
Skills and professional development programs can bridge gaps in ICT | 2021; Roussinos et al., 2019
integration.
Contextual and The relationship between educators perceptions and ‘actuzq IC_T USEIAY | Lo al,, 2010: Gouseti et
. vary based on contextual and pedagogical aspects. Effective integration
Pedagogical ires aligning ICT tools with | ficiency levels. instructional al.,, 2023; Wozney et al., 2006;
Influences requires aligning ICT tools with language proficiency levels, instructiona Laietal, 2011; Ocak et al, 2014
methods, and educational goals.
-Institutional Support: Necessary for creating favorable conditions.
) -Resource  Allocation:  Adequate resources are essential. . )
Factors for -Technological Infrastructure: Important for seamless integration. Al Batatineh et al, 20.15’
Successful ICT Educators'  Expertise:  Professional  cometence  is ke Venkataraman et al., 2021; Li et
Integration ; pertise.  tI0ICSsI0 P S K11 2019; Choy et al., 2019

Table 1 outlines the key elements of the study, summarizing the factors
influencing teachers' perceptions of ICT and how these perceptions impact its actual

use in language education.

Table 2 - Theories




Theory Description Relationship to ICT Use in Language Teaching | References
. . Teachers' perceptions of ICT, influenced by
Behaylonsm focuses on anz_i]yzmg observable environmental factors, can affect its classroom
behaviors and understanding the role of . . . .
. . . . use. Reinforcement, such as continuous education | Skinner, 1953;
- environmental factors in shaping behavior. 8
Behaviorism . P and peer feedback, can encourage sustained ICT | Watson, 1913;
Learning occurs through conditioning, . o .
X . .. use. For instance, positive reinforcement has been | Pavlov, 1927
reinforcement, and punishment, emphasizing h toi the likelihood of adopti
the stimuli-response association. shown 1o ncrease the kelihood of adopting new
technologies (Skinner, 1953; Watson, 1913).
Connectivism recognizes the impact of
technology and the networked nature of IcT in 1 teaching is part of a 1
knowledge. Learning  occurs  through use mn fanguage teaciung 15 part of a 1arger | ¢, 4.4y &
. L X . . . system of interactions, including peers, students, . .
Connectivism connections and interactions within digital i hers' vi Spinello,  2020;
tworks. It emphasizes the importance of and online resources. Teachers' views on ICT are Downes, 2019
networks. ) . shaped by these network interactions. ’
forming and accessing connections for
knowledge.
Developed by Albert Bandura, this theory | Teachers can be influenced by observing their | Pinho etal., 2020;
Social emphasizes observation, imitation, and social | peers using ICT effectively. Conversely, negative | Deming &
Learning interaction. People learn by observing others | observations can deter them from using these | Johnson, 2019;
Theory and imitating their behavior, especially if the | tools. Social learning shapes educators' | Akers &
observed behavior is rewarded. perceptions and application of ICT. Jennings, 2019
Encompassing various psychological theories, Berkman &
including  behaviorism and cognitive [ Cognitive psychology suggests that teachers' | Wilson, 2021;
Psychological psychology, which explore cognition, emotion, | comfort with technology and belief in its | Eronen &
Theory and behavior. Cognitive psychology examines | effectiveness influence their decision to integrate | Romeijn, 2020;
how thought processes influence perceptions | ICT in language teaching. Lorenz et al.,
and behaviors, including ICT use. 2021

Theories like behavioral psychology, connectivism, and psychological theory
explain how digital networks, positive reinforcement, social learning principles, and
cognitive psychology influence ICT use in language instruction. Behaviorism suggests
positive reinforcement, connectivism emphasizes imitation and observation, and
psychological theory examines teachers' comfort and efficacy.

The current research holds significant practical implications for education,
particularly language teaching. It explores the dynamic between educators’ theoretical
understanding and practical application of ICT in classrooms. The study underscores
the need for technical knowledge and positive attitudes towards technology among
foreign language teachers. Universities should support language teacher development
programs to assist them use ICT effectively while minimizing technical and
methodological barriers. Language teachers' interests and beliefs should be considered
while planning classes and establishing curricula. Improvements in technological
facilities are advised for using ICT tools in language education because they give
access to hardware, software, and a stable Internet connection.

Furthermore, this study explores the relationship between instructors ' beliefs and
instructional practices, with an emphasis on the complex interaction between
knowledge and technology. It explains how language instructors' perspectives and
concepts create learning experiences, which influence educational programs. The
findings might motivate additional research on language instructors' technological
perspectives, as well as interdisciplinary research across fields of study, hence
increasing discussion about technological integration in education. The results of the
research have the potential to affect educational policy by promoting evidence-based



techniques for language training for instructors and ICT integration, thereby improving
the quality of education and stimulating novel approaches to teaching and learning.

The research likely relied on educators’ self-reports and perceptions of ICT, which
Is susceptible to social desirability bias—where participants may respond in a manner,
they believe is socially acceptable rather than truthful. The study's cross-sectional
approach may be biased, lowering the trustworthiness of the relationships between
perceptions and real ICT usage. Longitudinal data would give a more complete picture
of how perceptions influence behavior across time. Furthermore, the study may not
fully capture the complexities of teachers' attitudes regarding ICT deployment.

Discussion

A comprehensive systematic literature review on the article has been conducted
globally, focusing primarily on teachers’ perceptions of ICT. While extensive research
has been carried out, only a few studies have delved into specific industries and
products.

The introduction of ICT has radically transformed numerous sectors of modern
society, including medicine, tourism, travel, business, law, banking, engineering, and
architecture, all of which have greatly benefited from its adoption. Over the last two
and three decades the impact of ICT has been profound. Despite this, investment in
education is considered a highly effective way to boost a nation’s economic growth
and technological advancement. As a result, the integration of technology in
educational settings has rapidly increased alongside advancements in ICT.,

Educational systems across the globe face the challenge of incorporating
advanced ICT resources into their curricula to equip students with the skills needed for
success in the modern world. Numerous studies have highlighted the importance of
such integration for improving educational outcomes. Governments and educational
systems worldwide have placed significant emphasis on ICT integration within
classrooms over recent decades. Profits connected with ICT use in classes include
enlarged impetus, learning engagement, motivation, and better information
availability. The integration of technology in education aims to boost student
engagement, promote collaborative learning, provide access to a variety of learning
materials, and ease the instructional workload for teachers. Consequently, many
educators feel uncertain about the best ways to utilize ICT in their teaching.

Advancements in computing, communication electronics, and multimedia
technology have provided an array of sensory inputs. Using animations, simulations,
and software across different subjects has made learning more immediate, practical,
and enjoyable. Quality education is increasingly associated with active student
engagement in their learning process. Research into ICT integration in education is
expanding, with scholarly sources agreeing on its necessity for enhancing students’
educational experiences. The concept of integrating ICT into teaching is not new and
may be as old as other media technologies like radio and television. However, the rapid
adoption of new technologies, such as the internet, has underlined the necessity of
using ICT in educational process. Via ICT integration, improving instruction in



challenging areas can enhance educational quality for both teachers and students.
Merely providing a library of websites or CD-ROM software does not constitute true
ICT integration, which requires incorporating ICT with essential educational elements
like content and pedagogy.

Integrating ICT into education is complex, with numerous challenges to its
implementation within the educational context. Despite educators’ efforts, several
barriers have impeded ICT integration, including uncertainty, lack of skills, and
insufficient resources. According to some researchers, key factors for successful
technology implementation in the classroom have been identified as confidence,
competence, and resource availability [15]. The effective teaching requires the
application of modern technological tools, professional development, preparation time
and technology support. Accompanied by materials, training, and support mechanisms,
the ICT incorporation process, may benefit language teaching in the classroom. To
prioritize designing lessons for the use of ICT tools is critical, as technology ought to
be tailored to the curriculum. Several techniques incorporating ICT into educational
programs have already been proposed.

Students' expected learning outcomes can be improved by integrating
instructional strategies, information and communication technology and resources.
This approach accounts for understanding possible issues, setting learning objectives,
and assessing available technologies. Instructors should select technology based on
relevance and efficacy, rather than availability or success to teach productively.

Until the strategy gets implemented and its efficiency is demonstrated it remains
theoretical. Constraints, that impede their capacity to prepare educational content
freely and efficiently, are frequently confronted by curriculum developers. Reflective
experience following the ICT integration enables language instructors to assess their
comprehension and usage of ICT in the classroom, evaluate the benefits and drawbacks
of such tools, and recommend areas for future development. Educators with experience
developing instructional materials can adjust resources to meet the needs of their
learners, offer a variety of teaching and learning methodology, evaluation techniques,
and suggestions for improving ICT adoption.

English is the world's language of communication, serving as the main form of
international communication as well as science. Teaching and learning English is a top
priority in educational institutions. This has led to efforts to update English language
teaching. According to research, the use of ICT in teaching English improves learning
outcomes for both students and teachers. ICT has revived education by providing new
opportunities to improve reading and writing skills in English. The value and
methodological benefits of collaboration are becoming more widely recognized. Web
2.0 tools, in particular, are excellent resources for students of English language and
literature, as they contribute to the development of research, writing, literary analysis,
speaking and presentation skills, as well as facilitate communication and collaboration.

Digital technologies and tools are transforming educational instruction and
knowledge acquisition. Incorporating technology into the English classroom improves
learning by boosting intellectual engagement with visual aids, strengthening emotional



connections with interactive activities and facilitating social contact and resource
sharing. The ICT use also increases English learners' communication abilities and
confidence through engagement. The widespread use of ICTs, such as Al tools, the
internet, mobile phones, and tablet computers, has transformed the educational
landscape across disciplines, shifting from teacher-centered to learner-centered
methodologies and introducing methodological innovations such as computer-assisted
language learning. These educational initiatives are heavily based on ICT.

Conclusion

The study highlights the key role of teachers' perception in their interaction with
ICT tools for language teaching. It underscores the need for a comprehensive
technology integration strategy, demonstrating how teachers' personal experiences and
attitudes have a significant impact on how they use ICT in the classroom. This strategy
should focus on teaching methods, good attitude and technical competence. The
research also points to a potential gap between teachers' optimism about the role of
technology in language development and practical problems that prevent these views
from being realized. This gap highlights the importance of ongoing training and
support to overcome both the theoretical and practical aspects of using ICT.

The study supports the tailored teacher training programs, educating the next
generation of educators. It also assesses the efficacy of various ICT technologies. The
findings should be used to design teacher training programs that provide instructors
with appropriate challenge management skills and ICT integration opportunities. The
results have larger implications regarding educational policy and practice,
recommending that policymakers, administrators, and developers of curriculum
consider the highlighted characteristics when devising strategies for effective ICT
integration into language education. Educational institutions can better promote ICT
use by bringing administrators and teachers together to improve language learning
through technology. The outcomes emphasize the importance of providing teachers
with a combination of technical expertise, teaching experience, and support systems in
order to fully realize the potential of ICT in language classes.
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AKITAPATTBIK KOMMYHUKAIIUAJIBIK TEXHOJIOI' USIHBI
OKBbITYIIBUIAPAbIH KABBLIIAYbBI MEH TIJIAIK BIJIIM BEPYJIE HAKTbI
ITAUJTAJTAHYBIHBIH APACBIHJIAT'BI AJIITAKTBIKTHBI 3BEPTTEY
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Anaarna. OKBITYIIBUIAPIBIH  aKIMApaTTHIK-KOMMYHHKAIMSUTBIK - TexHonorusutapasl  (AKT)
KOJIZIaHyFa JIETeH Ko3KapacTapbl MEH CEHIMIEPI, OJIapabl TUIAEP/Il OKBITY YPAICIHE SHIIpY MPOIIeCiHE
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eneyni ocep eremi. KepiciHie, »eke agamaap YCTaHATHIH HJCOJOTHsUIAp HEMEce KesKapacTap
aKIMaparThIK KOMMYHUKAIUSUTBIK TEXHOJOTUSHBI KAObUIIay MEH MaliJaaHy/Ibl )KEHIIIETyTe HeMece
KeIepri »acayra aWTapibIKTalk ocep €Tyl MYMKiH. AFBUIIBIH TUIIH OKBITYa aKMapaTThIK
KOMMYHUKAITUSl TEXHOJOTUSl KYpalJapblH KOJJaHy KEH TapalifaH >XOHE op TYypil Makcarra
Kosmanbutazel. OChIFaH KapamacTaH, arbuTmisiH Timi meT Tim (EFL) peTinmeri oKpITYHIBLIapAbIH
CeHiMIEepl MEH TepCHeKTUBaIapbl OCHl KONAAHOAHBIH MAaHBI3IABUIBIFBIH KYIICHTYylIEe HeMece
oNcipeTyle WIEHIylll peil arkapajbl. AKMNAapaTThlK KOMMYHUKALMSJIBIK TEXHOJOTHSUIAD CHUSAKTHI
WHHOBAIMSUIBIK TEXHOJOTHSUIBIK Kypanaapabl OutiM Oepy ToxipuOeciHe eHri3y OKBITYIIbUIAPIbIH
Oencennutirine OaimaHeicThl Oonaapl. bimim  Oepy pedopManapblHBIH TaOBICTBUIBIFBI  MEH
OKBITYIIBUIAP/IGIH ~ JKaHAa TEXHOJOTHsUIapra OeliMieny KaOilneTi apachlHIarbl —OaiilaHbIC
OKBITYIIBIAP/IbIH CTYAECHTTEPAIH OKY HOTHXKeJIepiH OapbIHIlA apTThIPyFa IeTeH KO3KapachlH 63repTy
KaXeTTuTrin  kepcereni. «TeopHs-KOHTEKCT-cHIarTamanap-o/licHamMa» IIeHOepiH maiijanaHa
OTBIPBINT KYHem omedueTTepre WIONYy JKYPri3Uili, COHFBl  JKapUsJIAHFaH OKBITYIIbLIAPIbIH
aKIMapaTThIK KOMMYHUKAIUSUTBIK TEXHOJIOTHSHBI KOJIIaHY TypaJibl TYCIHIKTEPi MEH OJIapAbIH TUTIEPIi
oKbITy MeH 10-15 »ac apalibIFbIH/Ia OKBITY/Ia aKIAPaTThIK KOMMYHHUKALUSIIBIK TEXHOJIOTHSIHBI HAKTBI
naiiiananysl apacblHAarbl OaiIaHbIc Typajibl 79 SMIOUPUKAJIBIK 3€pTTEyIep KaMThULIbl. Makanaaa
OKBITYIIBIIAP/IbIH aKIapaTThIK KOMMYHUKAIUSIIBIK TEXHOIOTUSHBI KOJIJaHY Typajibl TYCIHIKTEP1 MEH
ONApJBIH TINAI OKBITY MEH YHpeTyae oJiapAbl HaKThl MaiajaHybl apachIHIAFbl KOPPEISIUs
kepceriiredH. COHbIMEH KaTap, 01 OKBITYIIBUIAPIbIH aKIapaTThIK KOMMYHUKAIUSIIBIK TEXHOJIOTUSHBI
KOJIJIaHyAbl KaObLIIaybIHA dcep €TeTiH (DaKTopIap bl 3ePTTEH/IL.

Tipek ce3aep: OKBITYIIBIHBIH KaOBLIAAybl, OLTIM OEpyIIiHIH KO3KapacTapbl, TEXHOJIOTHS,
aFBUIIIBIH T11 WET TiJ1 peTiHJIE, aKMapaTThIK KOMMYHUKALUSUIBIK TEXHOIOTUSIIAP, T YHPETY KoHE
OKy TOXipuOeci, 3epTTey, naiganany

NCCIIEAOBAHUE PA3PBIBA MEK/Y BOCIIPUATHUEM ITPEIIOJABATEJIAMUA
WH®OPMAIIMOHHO-KOMMYHUKATHUBHBIX TEXHOJIOTUA U KX
PAKTHYECKHUM UCITOJIB30OBAHUEM B A3bIKOBOM OBPA30OBAHUH
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AnHoTtanus. aTerpanus nHGOPMAIIMOHHBIX U KOMMYHHKAIMOHHBIX TexHosoruii (MKT) B
MpernoaBaHue SA3bIKa HAXOAUTCS O] TTyOOKHUM BIMSTHUEM OTHOIIICHUS U B3TJISIIOB MPETNoJaBaTeien
Ha MX HCHojb30BaHue. I HA00OPOT, UICOJIOTUH WIIM TOYKHU 3PEHUS, KOTOPBHIX MPUIEPKUBAIOTCS
OTJIETIbHBIE JIUIIA, MOTYT CYILIECTBEHHO MOBJIUATH HA COJICUCTBUE WK MPENSATCTBOBAHUE BHEAPEHUIO
U HCIOJIb30BaHHIO  MHGPOPMAIMOHHO-KOMMYHUKAIIMOHHBIX  TeXHoyoruil.  lcmonb3oBaHue
WHCTPYMEHTOB MH()OPMAIIMOHHO-KOMMYHHUKAITMOHHBIX TEXHOJOTUI Mpu OOy4YEeHUU aHTIUHCKOMY
S3BIKY IIMPOKO PACIpPOCTPAHEHO M CUJILHO BapbHUpyeTcs. Tem He MeHee, yOexIACHUS U B3IJISJIbI
npenojaBaTeyiell aHMIMICKOro kak uHocTpaHHoro s3pika (EFL) wrparor pemaromryro posb B
YCWJIEHUU WU TOAPBIBE BAXHOCTH JTOrO0 NPWIOKEHUsA. BHeApeHHe WHHOBAMOHHBIX
TEXHOJOTUYECKIX HHCTPYMEHTOB, TAKUX KaK HH(POPMAIIMOHHO-KOMMYHHKAITMOHHBIX TEXHOJIOTUH, B
0o0pa3oBaTeNbHy0 MPAKTUKY 3aBHCUT OT KIIIOYEBOrO yyacTHs mpenojaBareneil. CBsi3b MEXAy
yCIexoM 00pazoBaTeIbHBIX Pe(OpM U CIIOCOOHOCTHIO MpENoAaBaTeNeil alanTHPOBATHCS K HOBBIM
TEXHOJIOTUSIM TOJYEpKUBAET HEOOXOIUMOCTh W3MEHEHMsI OTHOILIEHHS TMpernojaaBarene K
MaKCUMHU3AIMH Pe3yIbTaTOB 00ydeHus ydamuxcs. CucremMaTHdeckuii 0030p ITUTEpaTyphl ObLI
IPOBEACH C HCIIOJNIb30BAHUEM KOHUENUIHUH «TeopHs-KOHTEKCT-XapaKTEPUCTUKN-METOI0I0TUsY,
OXBaThbIBAOMIEH 79 HSMIOUPUYECKUX HCCIACAOBAaHUN  B3aMMOCBSI3U MEXJY  BOCIPUATHEM
MpenojaBaTeNiiMi  HCIOJIb30BaHUST HMH(QOPMAIIMOHHO-KOMMYHHUKAIIMOHHBIX TEXHOJOTUH U UX
(aKkTUYEeCKUM  WCTIOJB30BAaHUEM  HMH()POPMANMOHHO-KOMMYHHUKAIIMOHHBIX  TEXHOJOTHA B
MPENOJIaBaHUU U B M3YYCHHH S3bIKA, ONMyOJWKOBaHHBIX 3a mociemanue 10-15 mer. B aTol craTthe



MOAYCPKUBACTCS  KOPPEALUS  MEXKAY  BOCHPHUSATHEM  IPETOJAaBaTENsIMH  HCIIOIb30BaHMS
MH(POPMAIIMOHHO-KOMMYHUKALIMOHHBIX TEXHOJIOTMA M HMX (aKTHUYECKUM TPHUMEHEHHEM B
MPENOIaBaHUH M B M3yUYCHHH sA3bIKa. KpoMme Toro, B CTaThe paccMaTpuBarOTCS (DaKTOPBI, BIUSIOIINE
Ha BOCHpI/IHTI/Ie HpeHO,Z[aBaTeJIHMI/I HCITIOJIb30BaHUA I/IH(bOpMaI_[I/IOHHO-KOMMyHI/IKaLII/IOHHBIX
TEXHOJIOTHH.
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