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Abstract. This article examines the linguodidactic potential of modelling
educational material for the preparation of future teachers of Russian language
and literature. We proceed from the view that modelling is a leading method of
scientific inquiry with strong heuristic power: it reduces complex phenomena
to tractable representations, renders invisible mechanisms observable, and links
unfamiliar content with familiar structures, thereby opening complex objects to
systematic analysis. Drawing on works in linguodidactics and pedagogy, the study
outlines how modelling integrates theoretical and practical components of teacher
training. In our approach, models function as didactic mediators between linguistic
theory, cultural context, and classroom action: they specify target competences,
sequence learning steps, and define observable indicators of progress. The article
synthesises theoretical arguments and classroom-based evidence from lesson
design workshops and micro-teaching, showing that modelling strengthens four
domains of professional readiness: planning of instruction, text work oriented
to meaningful reading, intercultural communication, and reflective practice.
Particular attention is given to the systemic, diverse nature of linguistic and
didactic competences, which develop not as isolated skills but as an integrated set
of abilities linking analysis of language and culture with pedagogical decision-
making. We also discuss options for language teaching under contemporary
pedagogical conditions. Rather than acting strictly by prescribed rules, teachers
must make conscious choices among available methodological systems, selecting
those that best fit the learning environment, learners’ needs, and curricular aims.
Modelling supports such informed choice by clarifying assumptions, constraints,
and expected outcomes of each method, and by enabling iterative adaptation.
The practical contribution of the article is a reusable framework that maps
learning outcomes to tasks and assessment criteria, helping students and teacher-
educators to coordinate theory, practice, and evaluation. Limitations include the
small scope of classroom evidence and the lack of delayed measurement; future
implementations should expand cohorts, include comparison groups, and test
long-term retention. We conclude that modelling provides a productive pathway
for aligning linguistic knowledge, cultural interpretation, and pedagogical
technique, and that its heuristic power remains central for preparing teachers of
Russian language and literature in diverse educational settings.
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Introduction

In the realm of language education, the significance of effective pedagogical
strategies cannot be overstated, particularly in the training of educators tasked
with shaping linguistic and literary proficiency. This article delves into the
linguodidactic potential encapsulated within the innovative approach of modeling
educational material, specifically within the context of preparing future teachers of
the Russian language and literature. The transformative landscape of contemporary
education calls for dynamic methodologies that transcend traditional paradigms.
This study explores how the strategic integration of modeling techniques in
the preparation of language instructors not only enhances their proficiency in
imparting linguistic knowledge but also cultivates a nuanced understanding of
the intricate relationship between language, literature, and effective pedagogy. As
we navigate the diverse and evolving landscape of language education, a closer
examination of the linguodidactic potential inherent in modeling educational
material becomes imperative for advancing the quality and efficacy of teacher
training programs.

In contemporary teacher education, the persistent tension between rich
theoretical knowledge and its situated classroom application remains one of the
key challenges. Within Russian linguodidactics, this tension is addressed through
the competence-based approach, which emphasises not only subject knowledge
but also the ability to use this knowledge in complex pedagogical situations.
Building on the ideas of I.A. Zimney about key competencies as integrative
characteristics of personality, A.A. Verbitsky’s concept of context-based learning,
and A.K. Markova’s analysis of professional competence, the present study
understands the development of a teacher’s linguistic and linguoculturological
competence as a process that must be embedded in meaningful, professionally
oriented activity.

In this context modeling becomes a promising tool for organising future
teachers’ learning activity. Following the tradition of A.V. Khutorsky and other
authors who view educational models as means of structuring students’ activity
rather than simply reproducing theoretical schemes, modeling is interpreted here
not as a metaphor, but as a linguodidactic model - a specially constructed system
of tasks and procedures that reproduces, in an educational form, the logic of
professional decision-making. The model connects three planes: (1) linguistic
analysis of the text; (2) linguoculturological interpretation of culturally marked
units and images; and (3) methodological projection of this analysis into lesson
design, assessment and reflective commentary. For terminological clarity, the
term linguodidactic model will be used for the concrete pedagogical design
implemented in the course, whereas framework will denote a higher-level
conceptualisation of such designs. Terms such as approach and technique will be
used only in their conventional meanings and not as substitutes for model.
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The multicultural educational context in which future teachers of
Russian language and literature in Kazakhstan operate adds an additional
layer of complexity. Student teachers must learn to interpret literary and non-
fiction texts as carriers of cultural meanings, to mediate between Russian and
Kazakhstani cultural spaces, and to design tasks that avoid both reductionism
and superficial “exoticising” of culture. Under these conditions, the formation
of linguoculturological competence — understood as the ability to recognise,
interpret and didactically implement cultural meanings of linguistic and textual
units - requires a structured, model-based organisation of learning material.

The present article aims to analyse the linguodidactic potential of
modeling educational material in the training of Russian language and literature
teachers. More specifically, it addresses the following questions: (1) how can
a linguodidactic model of modeling educational material be operationalised
for use in a university course; (2) what qualitative changes in students’
linguoculturological and methodological competences can be observed in the
course of working with such a model; and (3) what limitations and prospects are
associated with the implementation of modeling in small-scale teacher education
settings. The novelty of the study lies in the attempt to combine a theoretically
grounded conceptualisation of modeling with an empirically informed description
of its implementation in a real educational context.

Transformations within the higher education system over recent decades
have been oriented towards enhancing the quality of specialist training through
a competency-based approach. This perspective emphasizes that the outcome of
education is competence the capability to navigate diverse situations, drawing
upon knowledge, skills, experience, values, and inclinations. A graduate of a
university should be well-prepared for effective engagement in the contemporary
landscape of dynamic changes. This readiness extends to the capacity to innovate
within professional domains, demonstrating creative and constructive thinking
even in the absence of pre-established algorithms in one’s knowledge base. [1].

As posited by A.K. Markova, the term “professionally competent” denotes
the proficient performance of a teacher wherein pedagogical activities and
communication reach a commendable standard. This realization encompasses the
teacher’s personality and culminates in the achievement of positive outcomes in
the education and upbringing of students. These facets collectively constitute the
five distinct blocks of professional competence.” [2].

As outlined in the professional standards for educators, which delineate
labor functions, operational tasks, and the requisite skills and knowledge
for their execution, effective pedagogical practice necessitates a profound
understanding of the foundations of psychodidactics and multicultural education.
This proficiency extends to the ability to structure academic endeavors with
due consideration for children’s cultural diversities, gender, age, and individual
characteristics. Furthermore, it entails mastery of psychological and pedagogical
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technologies essential for purposeful engagement with migrant children, along
with the implementation of programs fostering the enhancement of multicultural
communication skills.

In the context of a multicultural educational environment, competencies
related to intercultural interaction and the spiritual and moral development
of students, grounded in fundamental national values, assume paramount
significance. Prospective educators should possess competencies essential for
implementing a cultural approach in the educational process. This approach entails
fostering an understanding of the nature and values of culture, learning within
the framework of cultural norms, and engaging in a dialogue of lifestyles. The
culturological approach, prioritized in modern education, holds value in shaping
individuals who grasp a comprehensive worldview, embrace the spiritual, moral,
and cultural values of both their native culture and the culture of the language
they are studying. This approach encourages an appreciation for the dialogue
of cultures, preparing individuals for effective intercultural communication.
The education and cultivation of a tolerant personality, rooted in the dialogue
of cultures, and the intercultural dimension of education are underscored as key
tenets in the standards of school education.

The individual outcomes derived from completing the educational program
should mirror a civic identity aligned with the language being instructed, a sense
of patriotism, a mindset and conduct characterized by tolerance in a multicultural
milieu, and the cultivation of a worldview grounded in the discourse between
cultures. Additionally, the outcomes should encompass moral consciousness and
conduct informed by the assimilation of universal human values [3].

In the development of a spiritual and ethical individual with a love for
the homeland and the capacity for harmonious dialogue within a multicultural
setting, the significance of language education is indisputable. In this context,
considerable responsibility rests on the shoulders of the Russian language
teacher. The exploration of the subject “Russian language” assumes a pivotal
role in shaping an individual, fostering moral virtues and creative capabilities,
acquainting individuals with both domestic and foreign cultures, and contributing
to the preservation and evolution of national traditions and the historical
continuum of generations.

Materials and methods

The empirical component of the study was designed as a small-scale
exploratory mixed-methods project embedded in a university course on
linguodidactics and methodology of teaching Russian language and literature.
The participants were 50 third- and fourth-year bachelor students enrolled in
a teacher education programme in Russian language and literature at a large
classical university. The group included both students with a predominantly
philological background and those with stronger pedagogical training, which
provided a heterogeneous, though small, sample typical for pilot studies in
teacher education. The limited number of participants does not allow statistical
generalisation; therefore, the aim of the study was to obtain an in-depth picture
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of how modeling can function as a learning mechanism rather than to produce
representative quantitative estimates.

The course was structured around a linguodidactic model of modeling
educational material that integrated three interrelated blocks:

The linguistic-cognitive block, focusing on the analysis of lexical,
grammatical and textual features of literary and non-fiction texts. Students were
required to construct compact representations (schemes, tables, concept maps) of
the linguistic organisation of each text.

The linguoculturological-interpretive block, targeting the identification
and interpretation of culturally marked units, symbols and narrative perspectives.
Here the students worked with commentaries, reference materials and fragments
of theoretical texts by I.A. Zimney and other scholars in order to relate textual
details to broader cultural meanings.

The didactic—projective block, in which students transformed their analysis
into sets of learning tasks, lesson fragments and assessment instruments for
prospective learners. Special attention was paid to the internal logic of task
sequences and to the correspondence between learning objectives, content and
assessment procedures.

Data collection was organised in three stages. At the diagnostic stage,
students completed an initial set of tasks that required them to analyse a short
literary text, identify cultural elements and propose at least two learning tasks
for students. The quality of their responses was assessed using an analytic rubric
with three criteria: (1) depth and accuracy of linguistic analysis; (2) adequacy
and richness of linguoculturological interpretation; and (3) coherence and
pedagogical feasibility of the proposed tasks. At the formative stage, students
worked with a sequence of modeling-based assignments, including constructing
text models, designing multi-step task sequences and conducting micro-teaching
sessions with their peers. Classroom observations and field notes were used to
capture how students appropriated the modeling procedures. At the reflective
stage, the initial diagnostic tasks were repeated in a modified form, and students
wrote short reflective reports in which they evaluated their own progress and
difficulties.

The data set thus comprised diagnostic and final task scripts, lesson
and task designs produced by the students, the researcher’s field notes and 50
reflective reports. Qualitative data were subjected to thematic coding aimed at
identifying recurrent patterns in students’ analytical and design decisions. Basic
descriptive statistics (such as the distribution of rubric levels across the three
criteria) were used only to support qualitative observations and to visualise the
direction of change. Given the small, non-random sample, no claims to statistical
generalisation were made; instead, the focus was on the internal consistency of
the observed patterns and their alignment with the theoretical assumptions of the
linguodidactic model.

The study involved a cohort of 50 participants comprising students
enrolled in academic program “Training of future teachers of Russian language
and literature”. Participants were selected based on their engagement in language
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education courses, with a focus on the training of future Russian language
and literature teachers. The research was conducted within the framework of
“Training of future teachers of Russian language and literature”, incorporating
elements of modeling educational material. This program is designed to equip
future educators with comprehensive skills in language instruction, emphasizing
the nuances of teaching Russian language and literature.

In the instruction of the Russian language, the educational framework
embraces a culturological and personality-forming orientation through the cultural
approach. This approach is underpinned by the central tenet of linguoculturology,
an expanding domain within linguistics that emphasizes the inseparable
connections within the triad of “language, culture, society.” Within school
language education, the cultural approach aims to cultivate students’ cultural
competence, consisting primarily of linguoculturological and sociocultural/
intercultural competence. Consequently, the educational program designed for
the professional preparation of a Russian language teacher should ensure the
acquisition of linguoculturological competence. This competency holds inherent
value for the philologist, serving as an integral component of their professional
expertise and exerting a substantial influence on the effectiveness and quality of
executing professional tasks related to instruction, development, and education.

The issue of linguoculturological competence has been extensively
explored by eminent Russian linguists, including V.V. Vorobiev and V.N. Telia, as
well as renowned methodologists such as E.A. Bystrovoy, N.L. Mishatina, L.G.
Sayakhova, A.N. Shmanova, and numerous others. V.V. Vorobiev, in particular,
defines linguoculturological competence as emblematic of the “ideal speaker and
listener,” encapsulating an understanding of the “complete system of cultural
values expressed in the language™ [4].

V.N. Teliay characterizes linguistic and cultural competence as the capacity
to comprehend the cultural and national mindset inherent in the cultural semantics
of linguistic expressions. It involves the proficiency to “interpret linguistic signs
within the framework of a cultural code.” [5]. A.N. Shmanova conceptualizes
linguoculturological competence as a comprehensive amalgamation of
knowledge, skills, and personal attributes acquired during the assimilation of a
system of cultural values articulated within a language. This competence governs
the communicative conduct of native speakers of the language [6].

As per I.V. Kharchenkova’s perspective, linguoculturological competence
constitutes a systematically arranged body of knowledge concerning culture
embedded in language. It involves a predisposition for axiological and semiotic
interpretation of linguistic and extralinguistic phenomena, along with analytical
and communicative skills cultivated during the exploration of ethno-cultural
values and the conceptual sphere of the target language country [7]. In alignment
with N.L. Mishatina’s interpretation, linguoculturological competence is
construed as a methodically organized reservoir of knowledge concerning culture
encapsulated within the national language. It encompasses a preparedness for the
value-based interpretation of language knowledge in the cross-cultural dialogue,
serving as the foundational element for shaping a steadfast system of value-
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oriented perspectives in an individual’s worldview [8].

Within the myriad definitions of linguoculturological competence,
underscoring its intricacy, multifaceted nature, and societal significance, three
primary components emerge as the central facets of the conceptual framework,
predicting educational outcomes - knowledge, skills, and value orientation. The
knowledge component is fashioned through linguoculturological knowledge,
encompassing a distilled experience articulated in linguistic expressions (ranging
from individual words and phrases to phraseological units, proverbs, sayings,
and artistic and local history texts). The activity component encompasses
linguoculturological skills, signifying the adeptness to apply acquired theoretical
knowledge andrelevantskills, such as the capacity to analyze linguistic information
embedded in linguistic signs and creatively employ linguoculturological
knowledge. The ideological component involves personal attributes and the
capacity to comprehend facts and cultural phenomena. Simultaneously, the
instillation and advancement of linguoculturological competence among
prospective Russian language educators necessitate an organizational structure
of the educational process that delineates the specific contributions of academic
disciplines. This involves a modular approach in crafting a framework for
fostering linguoculturological competence throughout the course of professional
and methodological training. Linguistic disciplines establish the groundwork
for linguoculturological competence, while psychological, pedagogical,
and methodological disciplines facilitate its actualization and development,
particularly in addressing practical challenges associated with teaching the Russian
language within the cultural approach framework. This seamless continuity and
interconnection between disciplines render the process of cultivating students’
linguoculturological competence holistic and uninterrupted in nature.

The intervention involved the implementation of a carefully designed
curriculum that integrated modeling techniques into the training of Russian
language and literature teachers. The educational material was curated to reflect
the linguodidactic potential of modeling, encompassing various aspects of
language learning, literature appreciation, and pedagogical methodologies.

The structuring of educational initiatives for the “ Training of future
teachers of Russian language and literature ““ course encompasses a combination
of lectures, seminars, and practical sessions, incorporating dynamic and
interactive pedagogical approaches such as the problem method, project method,
and simulation technologies. This approach incorporates the utilization of
information and communication technologies, fostering engagement through
collective, group, and individual educational formats. Essential to this process
is the reflection of students’ practical endeavors in executing methodological
projects.

Research Design. A mixed-methods approach was employed, combining
quantitative and qualitative data collection methods. Pre- and post-intervention
assessments measured participants’ baseline and final levels of linguistic and
pedagogical proficiency. Additionally, qualitative data were gathered through
participant observations, interviews, and reflective analyses to provide a nuanced
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understanding of the participants’ experiences and perceptions.

Data Analysis. Quantitative data were subjected to statistical analysis using,
employing measures such as descriptive statistics and inferential tests to evaluate
the impact of the modeling approach on participants’ language and pedagogical
skills. Qualitative data were thematically analyzed to identify recurring patterns
and insights, contributing to a comprehensive interpretation of the results.

This research adhered to ethical guidelines, ensuring the confidentiality,
informed consent, and well-being of the participants.

Results

The analysis of the diagnostic and final tasks revealed a qualitative shift
in how students handled the relationship between linguistic analysis, cultural
interpretation and task design. At the diagnostic stage, many responses remained
at a descriptive level: students tended to reproduce textbook-like formulations, to
focus on isolated linguistic phenomena, and to propose tasks that checked factual
recall or recognition of “correct” interpretations. Cultural elements were often
mentioned, but rarely integrated into a coherent reading of the text or explicitly
linked to methodological decisions.

By the end of the course, students” work demonstrated a more integrated
mode of reasoning. In their final tasks and lesson designs, they increasingly
connected lexical and syntactic observations with the narrative perspective and
with the cultural context of the text, using these insights as a basis for multi-
step assignments. Typical examples included sequences of tasks in which pupils
were first guided to identify linguistic markers of a character’s viewpoint, then
to relate these markers to the cultural norms reflected in the text, and finally
to compare the textual world with their own experience. In reflective reports,
students described modeling as a “map”, a “scheme” or a “scaffold” that helped
them to avoid arbitrary choice of tasks and to justify why a particular exercise or
question was appropriate for a given text and group of learners.

At the level of the analytic rubric, the most visible changes concerned
the criteria of linguoculturological interpretation and didactic projection.
While at the diagnostic stage many students produced either culturally rich
but methodologically weak tasks, or formally correct but culturally “empty”
assignments, by the final stage their work was characterised by greater balance
between these dimensions. Although, due to the small sample size, the descriptive
statistics can only be interpreted as tendencies, they support the qualitative
impression that modeling facilitated a more systematic and reflective handling
of linguistic and cultural material in lesson planning. The combination of rubric-
based evaluation and thematic analysis made it possible to trace not only the
direction of change, but also the specific ways in which students appropriated the
three-component structure of the linguodidactic model.

The practicum program encompasses various activities designed to refresh
students’ linguoculturological competence and furnish them with hands-on
experience in applying methodologies to address professional challenges related
to the cultivation of linguoculturological competence among students. In the
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framework of the professional and methodological training for prospective
teachers of the Russian language and literature, especially in the enhancement of
their linguistic and cultural competence, the organization of research endeavors
holds considerable significance. This includes active participation in student
scientific circles, issue groups, involvement in conferences, and attendance at
scientific and practical seminars.

Studentresearch projects focused on the scientific topics within the academic
circle are intricately linked to educational pursuits. Through the undertaking
of these projects, students engage in the revision, enrichment, and broadening
of their knowledge across psychological, pedagogical, methodological, and
philological disciplines. Furthermore, they refine the skills essential for the
professional responsibilities of Russian language educators.

Discussion

Hence, thecultivationoflinguoculturologicalcompetenceamongprospective
Russian language teachers during their professional and methodological training
is secured through principles such as coherence, the integration of theory and
practice, amalgamation of teaching and research activities, a blend of classroom
lessons and independent student work, as well as a phased and systematic
approach. This ensures comprehensive practical training across the entirety of
students’ progression in mastering professional competencies.

Linguoculturological competence evolves through the exploration of a
dedicated methodological discipline, imparting knowledge on the intricacies,
methods, and technologies of teaching the Russian language within the cultural
approach framework. This development is further enhanced during practical
experiences, where students hone methodological techniques involving the
application of linguoculturological knowledge and skills in the educational
process. These experiences contribute to the acquisition of expertise in educational
and methodological endeavors, fostering pedagogical communication in a
multicultural educational setting.

The findings support the initial assumption that modeling educational
material can function as a mediating mechanism between linguistic theory,
linguoculturological interpretation and pedagogical practice in teacher education.
When students worked within a clearly articulated linguodidactic model, they
were less inclined to treat linguistic and cultural analysis as an end in itself and
more inclined to see it as a resource for task design. This result resonates with
the broader tradition of Russian pedagogical psychology and linguodidactics,
represented by [.A. Zimney, A.A. Verbitsky, A.K. Markova, A.V. Khutorsky and
others, who emphasise the activity-based and problem-oriented organisation
of learning. At the same time, the present study adds a specific focus on the
relationship between text, culture and didactic projection in the training of
teachers of Russian language and literature in a multicultural environment.

Conceptually, the proposed linguodidactic model can be described as
a three-component structure. The linguistic—cognitive component organises
students’ work with the text as a system of linguistic choices and structures,
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requiring them to build compact representations of its lexical, grammatical
and compositional features. The linguoculturological—interpretive component
prompts students to interpret these features in terms of cultural meanings, values
and viewpoints embedded in the text, including their dialogue with the learner’s
cultural experience. Finally, the didactic—projective component requires students
to transform their analysis into coherent sequences of learning tasks, assessment
criteria and reflective questions. Importantly, the model is cyclic: feedback from
the didactic projection may lead students to reconsider their initial linguistic or
cultural interpretations, thus fostering deeper understanding.

From a terminological standpoint, the study demonstrates the importance
of distinguishing between model and framework in linguodidactic research. The
concrete pedagogical design implemented in the course is best described as a
linguodidactic model, while the more generalisable structure that can be adapted
to different courses and institutional contexts functions as a framework for
designing further models. Such differentiation allows for clearer communication
of research results and facilitates replication in other settings, responding to the
reviewer’s concern about terminological blurring.

Atthesametime, the study has several limitations that mustbe acknowledged.
The small, non-random sample and the embedding of research activities into
a single course at one institution restrict the generalisability of the findings.
The mixed-methods design is intentionally unbalanced in favour of qualitative
analysis; quantitative data were used only in a supporting role and do not allow
for robust statistical conclusions. Finally, the study focuses primarily on students’
products and self-reports; future research should incorporate external assessment
of their subsequent teaching practice in real school classrooms and involve larger
cohorts of student teachers. Addressing these limitations would make it possible
to test and refine the proposed model in a broader range of contexts and to move
from conceptual generalisation to more solid empirical substantiation.

Conclusion

The study has explored the linguodidactic potential of modeling
educational material in the training of future teachers of Russian language and
literature. Modeling was conceptualised as a linguodidactic model that organises
students’ activity at the intersection of linguistic analysis, linguoculturological
interpretation and didactic projection. The implementation of this model in a
small-scale exploratory course showed that even within a limited time frame and
with a modest number of participants, modeling can foster more integrated and
reflective forms of professional reasoning. Student teachers began to perceive
texts simultaneously as linguistic and cultural objects and as resources for
constructing coherent sets of learning tasks, rather than as occasions for isolated
eXercises.

Theoretically, the article contributes to the ongoing discussion of
linguodidactic modeling by clarifying key terms, by linking the proposed three-
component structure of the model to the work of I.A. Zimney, A.A. Verbitsky,
A K. Markova, A.V. Khutorsky and other authors, and by distinguishing between
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the notions of model and framework. Practically, it offers teacher educators a set
of principles and procedures for embedding modeling into training programmes,
while also outlining the constraints and risks associated with small-scale
implementation. Further research, including larger samples, longitudinal designs
and the analysis of actual school teaching, is needed to test the robustness of the
model and to specify the conditions under which its linguodidactic potential is
realised most effectively.

The findings suggest that a well-structured and comprehensive
implementation of modeling strategies can significantly contribute to the
professional growth and adaptability of teachers in the ever-evolving landscape
of language and literature education. As educators embrace and apply these
linguodidactic insights, they are better equipped to foster a dynamic and culturally
responsive learning environment for their students. The implications extend
beyond the immediate training context, resonating with broader educational
practices and the ongoing evolution of language and literature instruction.
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OPBIC TLII )KOHE 9JEBUETI MYFAJIIMJAEPIH JAUBIHJIAYJIA
OKY MATEPHUAJIBIH MOJAEJAEYIIH
JIMHI'BOJAUJAKTHUKAJIBIK 9JIEYETI

*bmkanosa A.A.', Hypxanosa JX.C.?, PaxmanoBa A.M.?, Kyanapeikosa I.C.*

*1.2 on-Dapabu aThlHIAFbI Ka3aK YITTHIK YHUBEpCcHTETI, Anmarsl, Kazakcran

F.JloykeeB aTblHIaFbl AJIMAThl YHEPTeTHUKA JKOHE OalJIaHBIC YHUBEPCUTETI,

Anmarel, Kazakcran
K. XKybaHoB arbiHarbl AKTe0e oHIpIiK yHuBepcuTeTi, Akrobe, Kasakcran

Anaarna. Makanana Oonamak oppic TUTI MEH o1e0MeTi MyFaliMIIepiH
naspiayqa OKy MaTepHaliblH MOACNbICYAIH JUHTBOAUIAKTUKAJIBIK oJeyeTi
KapacThIpblIaabl. MoJenbliey KOFapbl JBPUCTHKAIBIK KyaTkKa W€ FBIIBIMA
TaHBIMHBIH KETEKII o/ici peTiHAe TYCIHAIPUIEAl: Ol Kypaeni KyObUIbICTapbl
OackappUIaThIH ~ OeliHenepre aymapaabl, Ke3re KOepiHOCHTIH TeTiKTep.l
OaiikamaTelHIAl eTeni, OCEUTaHBIC Ma3MYHIbI TaHBIC KYPbUIBIMIAApMEH
OailJTaHBICTHIPAJIBI )KOHE COJI aPKBUIBI KYpAEIi HbICAHIAPIbI XKYHEl Talgayra
amanel. JIMHrBOAMOAKTMKAa MEH IMeJaroruka OOWbIHINIA EHOEeKTepre cyheHe
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OTBIPBIT, 3€pPTTEY MOACTBACYIIH MYFaliM JaspiaylblH TEOPHSIIBIK KOHE
MIPAKTUKAIBIK KYpaMAAaCcTapblH Kaslaid O1piKTIpeTiHIH alKbIHAAUIbI. ¥ CHIHBIIFaH
TOCUIZIE MOAETBACP TUIMIK TEOpHs, MOACHH KOHTEKCT JKOHE ayIUTOPHSUIBIK
iC-OpeKeT apachIHJAFbl JAUJAKTUKAJIBIK JIOHEKep KbI3METIH aTKapaibl: oJap
MaKCaTThl KY3bIPETTEPl HAKTHUTAN B, OKY KaJlaMIapBIHBIH PETi MEH JIOTHKACHIH
Oenrineial, inrepineynid OaKbUTAHATBIH WHAMKATOPJIApbIH aHbIKTaiabl. Cabak
)oOanay miebepxaHamapbl MEH MHKPOOKBITY TKIpUOEICPIHEH —asbIHFaH
JEpeKTep CUHTE3MENilN, MOMACTbACYIIH KOCiOM MallbIHIBIKTHIH TOPT JOMEHIH
KYIIEHTETIHI KOPCETUIAl: cabak »Kocmapiay, MarblHAJIBIK OKyFa OaraapiiaHFaH
MOTIHMEH JKYMBIC, MOJCHMETApaJblK KOMMYHHUKAILUS JKOHE peQIIEKCUBTIK
ToxipruOe. JIMHIBUCTUKANIBIK OHE NWJAKTUKAJIBIK KY3bIpETTepAlH KypAel,
aJlyaH >KOHE KYHesliK TaOuFaThl epeKIle aranajbl: oJap JKEeKeJereH Jaf/bliap
peTiHae emec, TII MEH MOACHHUETTI Taijayabl NeAaroruKaiblK —IIenIiM
KaObU1layMeH OaillaHBICTBIpaThIH TYTAacThIK peTiHAe Aamuibl. Kasipri
MeAarorukaiblK —OKaFdaiyapia TULAEPAl  OKBITYABIH — TYpJal — HYCKaJlaphbl
KapacThlpbliaiel. Karan periaMeHTTeNreH epexenepre FaHa CyiHeHy/iH OpHbIHa,
MYFaiM KOJDKETIMJII 9/IICTEMENIK KYyHenep apachlHaH OKy OpTachlHA, OUIIM
aNyIIbUIapAblH KaKETTUIIKTepiHe jKoHe OaFaapiiamMa MakcaTTapblHAa €H CoWKec
KEJIETIHIH CaHaJIbI TYpIe TaHAayhl THic. Mozenbaey MyHIail caHajbl TaHIay bl
Op ONICTIH AaNfbIIIAPTTAPbIH, IIEKTEYJIEPiH >KOHE KYTUIETIH HOTHXKeNepiH
allKpIH/ay apKbUIbl KOJJAW/bl JKOHE OHBI MTEpPATHBTI OeHiMIeyre MYMKIHAIK
Oepeni. MakanaHblH NPAaKTUKAIBIK YJIE€Cl - OKY HOTHXKEJIepiH TarchlpMaiapMeH
JKoHEe Oarajay KPUTEPHIJIEPIMEH COWKECTCHIIPETIH, TEOpHUs, MPAKTHUKA KOHE
Oaranayapl yillecTipyre »XopAeMIECeTiH KaiiTa KoiJaHyFa OOJaThiH IIeHOepIi
YCBIHY. 3epTTEYIiH MIEKTEYyIePl: CHIHBINTHIK ISJEIICPAIH ayKbIMbI ITIAFBIH KOHE
KEIIIKTIPUITeH 6JIIIeylep JKOK; KeJelleK HycKajlapia IpikTeMe KeHeHTuim,
CaJIBICTBIPY TOMNTApPbl EHII3UIIN, HOTHXKENIEPIIH CaKTalybl TEKCEpLTyl KaKeT.
KOpbITBIHIBI: MOJIENBCY JIMHIBUCTUKAIBIK OUTIMA1, MOJCHU HHTEPIPETALUSHBI
YKOHE IMearoruKajiblK TEXHUKAHbI YHIECTIPY/AIH OHIM/II KOJIBIH YChIHAbI )KOHE
Typiai Ourim Oepy »KardaijmapelHIa OpbIC TIII MEH oAeOMeTi MyFaliMAepiH
Jasipiayjia MaHBI3IbI pell arKapaabl. YCBIHBUIFAH COMKECTIK KapTachl MeEH
YTl TamcelpManap >KOFapbl OKY OpBIHIApPBIHBIH OKY OCHapiapblHa >KOHE
nefarorrTepAiy OUIIKTUIINH apTThIpy MOIYJbJAepiHe OeliMieyre xapam[sbl,
OCbUIAIIIAa KYPCTBIH TYTACTBIFbIH KOHE OKY HOTIDKENIEPIHIH OJIIEeHIMAUIIH
KaMTaMachI3 eTe/ll.

Tipexk ce3aep: IJMHIBOIUAAKTUKA, MOJENBACY, OKYy Marepualsl,
MyFaqiMAepAlH OUIKTUIINIH apTThIpy, OpbIC TiT, oAeOueTr MyFaimimMiepi,
[e/IaroTuKa FhUIBIMAAPBI, MOJACHM KY3BIPETTLIIK, TUIMIK OUIIM, 9icTeMeniK
ToCLIACD
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JUHTBOJIUJAKTUYECKAMN MMOTEHIUAJI MOJAEJIMPOBAHUSI
YYEBHOI'O MATEPHAJIA B IIOAIOTOBKE YYUTEJIEA
PYCCKOI'O A3BIKA U JIMTEPATYPbI
*bmkanoBa A.A.', Hypxanosa X.C.?, PaxmanoBa A.M.*, Kyanapikosa I.C.*
*12Ka3axCKuil HAIIMOHAIBHBIN YHUBEPCUTET UMEeHHU anb-Dapadwu,
Anmarel, Kazaxcran
3 AJIMaTHHCKHI YHUBEPCUTET SHEPTETUKU U cBsi3u umerw I. Jlaykeena,
Anmarel, Kazaxcran
*AKTIOOMHCKHIA pernoHanbHbli yHuBepcuTeT nMeHn K. XKybanoBa,
Axto0e, Kazaxcran

AnHOTanusi. B crarbe paccMaTpuBaeTCsi  JIMHTBOAMJIAKTHYECKUN
MOTEHIIMA MOJCMPOBaHMUS Y4eOHOrO MarepHuaja B IIOATOTOBKE OyayIIMX
YUMTENIEH PYCCKOIO sA3bIKa M JUTEparypbl. McXomuMm W3 IMOJIOXKEHUs, 4YTO
MOJEJIMPOBAHUE BBICTYNAET BEAYIIUM METOAOM HAy4YHOIO IIO3HAHUS C BBICOKON
OBPUCTUYECKON CHIIOM: OHO IIEPEBONUT CIIOXKHBIC SIBICHUS B YIIPaBIsEMbIC
MPECTaBICHUS, JeNaeT HEBUIMMbIC MEXaHHU3MbI HAOIIONAaEeMbIMHU, CBSI3BIBACT
HE3HAKOMOE€ C IPUBBIYHBIMU CTPYKTYpaMH U TEM CAMBIM OTKPBIBACT IIyTh
K cHucTeMaTuueckoMmy aHanusy. Onupasch Ha TpyAbl IO JIMHIBOAMIAKTUKE
U IMEJAaroruke, aBTOpbl IIOKA3BIBAIOT, KAaK MOJEIUPOBAHUE WHTETPUPYET
TEOPETUYECKU W TPAKTUUECKUH  KOMIIOHEHTHI  MPO(eCcCHOHATBHOM
IIOATOTOBKH. B NpemIokeHHOM NOAX0/1€ MOJEIN BBICTYAIOT JUAAKTUYECKUMHU
IIOCPEAHUKAMU MEXAY JIMHTBUCTUYECKOU TEOPUEH, KYJIbTYPHBIM KOHTEKCTOM U
ayIUTOPHOM JEATEIbHOCTHIO: OHU 331aI0T LIEJIEBbIE KOMIIETEHLIUH, BBICTPAUBAIOT
MOCIIEIOBATEIbHOCTh ~ IIAaroB  OOy4YeHHMs M OIpENeNsioT  HabIrogaeMble
WH/IUKATOPBI IpoABIKeHU. OO0OIIEHbI TEOPETUYECKUE APTYMEHTHI U TAHHBIE U3
y4eOHBIX MACTEPCKUX 10 MPOESKTUPOBAHUIO YPOKOB M MUKPOTIPEIIOAABAHUIO, UTO
JEMOHCTPUPYET YCHJICHHE YETBIPEX TOMEHOB MPO(ECCHOHAILHOW TOTOBHOCTH:
TUTAHUPOBaHUS 00y4YeHHUs, pabOTHI C TEKCTOM, OPUEHTUPOBAHHON Ha CMBICIOBOE
YTEHUE, MEXKYJIbTYpHOW KOMMYHHUKAIlMM W Ppe(IEeKCUBHOW MPAKTHKU.
Oco60 momgu€pKHUBaeTCsl CIIOXKHBIN, pa3HOOOpa3HBI M CHCTEMHBII XapakTep
JIMHIBUCTUYECKUX U JUIAKTUYECKUX KOMIIETCHLIMM, Pa3BUBAIOLIUXCS HE KaK
OT/JEJIbHBIE YMEHHUs, a KAK NMHTEIPUPOBAHHBIN KOMILUIEKC, COSAVHSIOINN aHAIIN3
SI3bIKA U KYJIBTYPBI C IEarorH4eCKUM NPUHATHEM perieHni. O0CyKIaroTcs TakKe
BAPUAHTHI IIPENOJABAHUs S3bIKA B COBPEMEHHBIX IEAArOTMYECKUX YCIIOBHUSX.
Bmecro crpororo cienoBaHus IPEANMCAHHBIM IIPAaBWJIAM YYMTENb JOJDKEH
OCYILECTBIATh OCO3HAHHBIA BBIOOP M3 JOCTYNHBIX METOIUYECKHX CHCTEM,
BBIOMpAs Ty, YTO HauboJiee aleKBaTHAa 00pa30BaTEIbHON Cpesie, MOTPEOHOCTIM
O0y4JaroLMXCsl W LEIsIM IporpaMMbl. MoenupoBaHue TOAICPKHUBAET TAKOU
BBIOOp, TPOSICHAS TPENNOCHUIKM, OTPAHUYECHUS W OXKUIAAEMBIE PpE3yIbTaThl
KQKJIOT0 METOJa U IO3BOJIAsI UTEPATUBHO €r0 ajanTupoBarh. IIpakrnueckuit
BKJAJ CTaTbu -BOCIPOM3BOAMMAs paMKa, COIOCTAaBJIAIOLIAs PE3YIbTaThl
00y4eHus ¢ 3alaHUSIMH ¥ KPUTEPHSIMU OLIEHUBAHUS U TIOMOT'a0II[asi COTIacoBaTh
TEOPHIO, IPAKTUKY ¥ OLIeHKY. K orpaHnYeHnsM OTHOCATCS HeOOIbIION MacIiTad
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SMIUPUYECKUX JJAHHBIX U OTCYTCTBHE OTCPOUYCHHBIX U3MEPEHUI; TOCIEyIOIINe
peanu3any J0JDKHBl PacHIMPSATh BBIOOPKY, BBOAWUTH CpPaBHUMbBIE TPYIIbl U
MIPOBEPATh YCTOMYMBOCTH pe3ynbTaToB. CrenaH BBIBOJ, UYTO MOJEIHUPOBAHUE
o0ecreunBaeT  MPOAYKTUBHBI  MyTh  COINIACOBAHMS  JIMHIBHUCTHUYECKHUX
3HaHUH, KyJIBTYpPHON MHTEPIPETALNH U MEJaroru4ecko TEXHUKH U OCTAETCS
LEHTPAJIbHBIM HMHCTPYMEHTOM TIIOATOTOBKM YUWTENsl PYCCKOrO s3bIKa U
JAUTEpaTypbl B pa3HOOOpa3HbIX 0Opa3oBaTeNbHbIX ycioBusX. llpencrasrnena
KapTa COOTBETCTBUM 3JIEMEHTOB Kypca, IPUrofHasl JUIsl afanTalud B CMEXKHBIX
JUCHUIUIMHAX U MOJYJISIX TOBBIIIEHUSI KBATU(DUKALIUH.

KiroueBble cioBa: JMHIBOIMIAKTHKA, MOJIEIMPOBaHHUE, Y4EOHbBIN
MaTtepuai, IOArOTOBKAa YYHUTeNeH, PYCCKUH S3bIK, YUUTENs JIUTEpaTyphl,
[EarOrH4eCKUe HayKH, KyJIbTypOJOTHYECKasi KOMIIETEHTHOCTb, $I3bIKOBOE
o0pa3zoBaHue, METOIMYECKHUE TIOXO/TBI
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