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Abstract. The article is devoted to the analysis and substantiation of methods
and approaches to the formation of students’ qualities necessary for their future
professional activity during the study of specialized academic disciplines. The
work examines the importance of integrating theoretical knowledge and practical
skills necessary for successful professional development of an individual.

The main focus is on such aspects as the development of critical thinking,
the ability to solve complex problems, creative approach to work, as well as
communication skills and the ability to work in a team. The authors emphasize
that the study of specialized disciplines should be aimed not only at transferring
knowledge to students, but also at developing their professional competencies,
such as responsibility, initiative and resistance to stress.

The authors provide examples of successful implementation of these
approaches in educational programs and discuss the results of the conducted
research confirming the effectiveness of such methods. In conclusion, the article
formulates recommendations for further improvement of the process of training
and development of professional qualities of students, which is a key factor in the
preparation of highly qualified specialists capable of working effectively in the
rapidly changing conditions of the modern professional environment.

The article also focuses on the importance of adapting educational programs
to modern labor market requirements and technological changes. The authors
emphasize that in the context of the transformation of society and the economy,
the development of students’ skills of self-development and self-realization, the
achievement of multi-level learning goals and the ability to build their individual
educational trajectory is becoming especially relevant.

In addition, the article examines in detail the formative experiment,
where the leading role is given to the author’s course. The study emphasizes
the importance of a competence-based approach to teaching, which promotes
a deeper integration of various areas of knowledge and skills, which allows
students to solve complex professional problems more effectively.

Key words: professional qualities, students, credit technology, specialized
disciplines, student personality, professionally significant qualities, professional
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Introduction

The aim of the study is the theoretical substantiation and methodological
support of the process of developing students’ professional qualities in the
study of specialized disciplines. Research objectives:to clarify the essence of
the concept of ‘professional qualities of the individual’; to develop criteria and
indicators for the development of professional qualities of the students in the
process of studying specialized disciplines at the university; to experimentally
test the developed model, to analyze the results.

The experimental work was carried out at S. Amanzholov East Kazakhstan
University; 87 students majoring in Pedagogy and Psychology and 9 teachers
took part in it.

Analysis of psychological and pedagogical literature shows that the
term ‘professional qualities of an individual’ is considered in relation to the
professional activity of a teacher: psychological aspects were studied by T.V.
Goncharenko, L.I. Dobryakova, E.V. Egorova; methodological aspects in the
conditions of training at the university were considered by K.A. Abdimazhitov,
A.B. Abibullaeva, V.V. Efrosinina, L.P. Malakhova, G.M. Rumyantseva, A.K.
Markova, N.E. Semenko, G.V. Serkutyeva, N.G. Khudoliy and others.

In psychological and pedagogical literature, the terms ‘professionally
significant’ and ‘professionally important’ qualities are used. V.D. Shadrikov
understands professionally significant qualities as individual qualities of the
subject of activity that influence the effectiveness of professional activity and
the success of its development [1]. K.M. Levitan notes that ‘professionally
significant qualities’ are an established attitude towards one’s profession, towards
oneself, towards work, people, nature, things and a certain system of motives,
forms and methods of professional behavior in which these relations are realized
[2]. A.K. Markova emphasizes that professional qualities are qualities of a person
that influence the effectiveness of their work according to its main characteristics.
They serve as a prerequisite for professional activity, being its new formation [3,
p. 310]. One of the main professional qualities of the teacher’s personality is his
‘personal focus’.

In our research, by professional qualities of an individual we will understand
their individual characteristics that determine a positive attitude towards
professional activity, ensure success in mastering professional competencies, and
promote the desire for professional self-development, self-improvement, and
self-realization.

In the changed socio-cultural conditions, the primary tasks of the multi-
level system of professional education, implementing advanced training
of a competitive, competent specialist, include the systematic formation of
professional qualities of the students’ personality in the process of university
education. At the same time, as the conducted analysis of educational practice
shows, it is discovered that in adaptation to professional activity, along with
professional knowledge and skills, the role of individual qualities of the young
specialist’s personality, their mobility, activity, ability to find optimal solutions
in difficult conditions, aspirations to express himself and find his place in the

152 BULLETIN of Ablai Khan KazUIRandWL



Development Of Professional Qualities Of Students In The Process Of ...

professional environment, etc., significantly increases.

The reaction to these changes is some adjustment of strategies in the
system of higher education using the credit technology of education: increased
interest in the problem of humanization of higher education; actualization of the
principles of variability, alternativeness, level-based training; implementation of
the possibility of choice of an individual educational route, trajectory of education
by the student. But the problem of development of professional qualities of the
personality of the future specialist requires not only studying the role of individual
qualities of the future specialist in professional development - it requires creation
of conditions allowing: to take into account all the variety of factors influencing
the holistic development of the personality as the subject of pedagogical activity;
to ensure a harmonious combination of personal and professional interests based
on the individuality of the future specialist; to develop the desire of students for
constant self-realization and self-actualization in professional activity; to take
into account the features and conditions of professional activity.

It should be noted that the main approaches to the creation of a theoretical
and methodological base for professional education have been formulated in
pedagogical science (B.A. Abdikarimov, S.I. Arkhangelsky, S.Ya. Batyshev,
G.A. Kishkashbaev, V.S. Lednev, G.K. Nurgalieva, A.P. Seyteshev, etc.);
the foundations of psychological and pedagogical concept and the model of
professional activity of the teacher have been created (V.S. Bezrukova, E.F. Zeer,
N.V. Kuzmina, etc.); the study of psychological and pedagogical conditions of
the university educational process in the training of teachers has been intensified
(V.F. Bessarab, V.V. Egorov, N.M. Zhukova, G.A. Karpova, B.K. Mominbaev,
T.A. Smolokina, M.K. Tanaseychuk, S.M. Udartseva, L.A. Shkutina, etc.). The
issues of formation of professional qualities of the personality of specialists of
various profiles in the conditions of higher education are studied in the works of
F.N. Gonobolin, A.A. Derkach, A.B. Kaganov, N.V. Kuzmina, V.A. Slastenin,
V.D. Shadrikov. The works of B.A. Abdykarimov, S.T. Kargin, V.N. Kozlov, A.K.
Rysbaeva, L.A. Shkutina, K.S. Uspanov et.al. are devoted to the development of
various components of professional qualities of the personality of the teacher at
the stage of higher education. However, in most works the interests of researchers
are often focused only on general problems of formation of professionally
significant qualities; methods of conducting classes, selection of optimal
methods and forms of organization of training. The following problems have not
been studied properly: identifying professionally significant personality traits in
relation to future professional activity; designing scientifically based content and
technologies for developing professional qualities in the process of studying at the
university; developing pedagogical tools for measuring and assessing the process
of developing professional qualities of the student’s personality. Based on the
analysis of the state of the problem, we have identified the contradiction between
the potential of specialized disciplines in developing professional qualities and
the insufficient development of pedagogical means, methods and technologies
for developing the desired qualities. The need to resolve this contradiction is the
problem of our research.
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The results of the theoretical analysis allowed us to determine the initial
directions in identifying the professional qualities of a future teacher. In particular,
we proceeded from the fact that these qualities, on the one hand, should contribute
to the personal development of a future specialist, and on the other hand, should
provide the opportunity for professional self-development in a professional
environment. The list of such qualities was compiled, presented in two groups:
personal and professional qualities and qualities aimed at self-development as a
subject of professional activity.

Professional development of an individual includes the following
stages: formation of professional intentions, professional training, professional
adaptation, realization of an individual in professional activity. At the same
time, most researchers [3,4,5, etc.] assign a special role to the stage of university
education. We have analyzed a number of specialized disciplines of the educational
program of the specialty ‘Pedagogy and Psychology’, and concluded that they
have high pedagogical potential aimed at developing the professional qualities of
the personality of a future specialist.

In the logic of our research, we distinguish motivational, cognitive and
technological spheres, which allow us to present the process of development
of professional qualities of an individual as a single and integral one [6]. The
distinguished spheres are characterized by the following indicators: personal
significance, attitude and focus on development of professional qualities of a
student’s personality; formation of certain knowledge for development of
professional qualities of an individual; possession of skills and abilities that allow
successfully carrying out activities aimed at self-development of professional
qualities. The selected indicators illustrate the existing scientific ideas about
personality development as an individual’s activity in self-change, self-
actualization, as the highest level of self-movement, at which conscious, targeted
changes occur, which become more complex, interacting with the environment
[7]. Moreover, each indicator can be presented at three levels: high, average, low.
In particular, a high level of manifestation of the three indicators is characterized
by a complete understanding of the significance of professional qualities of an
individual; as well as the need to demonstrate professional qualities, both in a
professional environment and in personal interaction; good knowledge of the
requirements for a modern specialist and the list of professional qualities that
are in demand in modern society; knowledge of the forms and methods aimed at
the development and self-development of an individual’s professional qualities;
demonstration of stable manifestation of professional qualities in educational
activities; planning and organizing activities aimed at the development and
self-development of professional qualities; ability to manage the development
of one’s subjective qualities. For the average level - the student does not fully
understand the importance of an individual’s professional qualities and the need
to demonstrate professional qualities, both in the professional environment and
in personal interactions; does not fully know the requirements for a modern
specialist and the list of professional qualities that are in demand in modern
society; does not have sufficient knowledge of the forms and methods aimed at
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the development and self-development of an individual’s professional qualities;
demonstrates unstable manifestation of professional qualities in educational
activities; cannot always plan and organize activities aimed at the development
and self-development of professional qualities; is not good enough at managing
the development of their subjective qualities.

For alow level, a student does not understand the importance of professional
qualities of an individual and the need to demonstrate professional qualities both
in a professional environment and in personal interactions; he does not know the
requirements for a modern specialist and the list of professional qualities that
are in demand in modern society; has poor knowledge of the forms and methods
aimed at the development and self-development of professional qualities of an
individual; does not demonstrate a stable manifestation of professional qualities
in educational activities; cannot plan and organize activities aimed at the
development and self-development of professional qualities; cannot manage the
development of his subjective qualities.

The empirical part of the study was aimed at testing the hypothesis during
the testing and implementation of the constructed model of development of
professional qualities of students’ personalities in the process of studying
specialized disciplines. The experiment was conducted in natural conditions at
SarsenAmanzholovEast Kazakhstan University, educational program ‘Pedagogy
and Psychology’ (bachelor’s degree). The experimental work consisted of a
ascertaining, formative and control experiment. At the ascertaining stage, the
following research tasks were solved: identification of criteria, indicators of
development of professional qualities of a person; diagnostics and analysis of the
initial state of the process of development of professional qualities of students’
personalities; study of the composition of the control and experimental groups.

Materials and methods

After determining the composition of the experimental and control
groups using various methods: survey and diagnostic methods (questionnaires,
interviews, conversations); observations; expert assessment, generalization of
pedagogical experience, comparisons, etc., the subjects of these groups were
studied. Special classes were held with the teachers involved in the experimental
work. The methodology of the experiment was studied with them, its concept
was explained, the methods of primary collection of material and methods of
information processing were studied. The purpose of the control experiment of
our experimental work was to check the sustainability of positive changes in the
process of development of professional qualities of the students’ personality, to
analyze the dynamics of changes in the levels of development of professional
qualities of the students’ personality, according to the developed pedagogical
conditions. At this stage of the experimental work, the following were used to
collect data: questionnaires, study of the results of activities. Verification of the
effectiveness of the implementation of the model was determined at the end of
the formative experiment, according to the level of development of professional
qualities of the students’ personality.
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The questionnaire we developed included the following blocks: interest in
studying at the university; satisfaction with the results of studying in specialized
disciplines; satisfaction with one’s own results of studying; difficulties in
mastering specialized disciplines; feelings experienced by the student during
the study of specialized disciplines; relationships with teachers; professional
qualities that a future educational psychologist should have; valuable qualities
for one’s professional development.

Results and discussion

As the analysis of the obtained data showed, the overwhelming majority
of students (72%) consider the most important professional characteristics to be
deep professional knowledge; developed psychological and pedagogical thinking
(76%); the ability to resolve pedagogical situations (87%). A significantly smaller
number of students recognize the importance of such qualities as: focus on self-
development and self-improvement (41%); emotional stability (31%), the ability
to communicate with children (26%), pedagogical observation (10%). At the
same time, in the process of analyzing the questionnaires, we found out that such
qualities as the ability to foresee the result, reflectivity, optimism are valued to
a lesser extent. The survey data confirm the importance of specialized training
for students, but only 52% of students are completely satisfied with the results of
their professional training.

From the data analysis, we can conclude that the data changes from year
to year, far from for the better. In particular, in the second year, students of the
educational program ‘Pedagogy and Psychology’ were dominated by higher-level
motives, motives - the value of professional duty, achieving success (positive) -
awareness of the value of the profession, the desire to know it, the desire and
readiness to participate in creative activities (50%). By the fourth year, students
were already dominated by low-level motives, avoidance motives (negative),
or negative. That is, the internal need to participate in professional activities is
absent among students, or the attitude to professional activity as imposed ‘from
above’ prevails, as a way to get education, or more precisely, a document on
graduation from the university.

The results of the study of the formation of the motivational component
were supported by the results of the analysis of the content of the essay on the
topic ‘The role of specialized disciplines in my professional training’. We found
out that the role of specialized disciplines as fundamental is recognized by all
(100%) students. As the most compelling arguments, students cited ideas about the
importance of specialized disciplines ‘when applying for a job’, ‘for passing state
exams’, ‘when carrying out professional activities’ . At the same time, students
noted that sometimes the teaching of specialized disciplines is not at the proper
level or ‘very distant’ from pedagogical reality. 37% of students noted in their
works that they often do not see the relationship between individual specialized
subjects; their teaching does not fully implement the principle of continuity.

At the ascertaining stage of the experiment, students were asked to
characterize their work in the course of studying specialized disciplines in
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accordance with the three levels of development of professional qualities that we
identified, in particular, they had to indicate how consciously and purposefully
they study; what position (active or passive) they most often take during classes.
The results of the interviews showed that most students have a low level of
manifestation of professional qualities (59% of respondents), 25% - an average
level of manifestation and only 16% - a high level. According to respondents, they
often have a poor understanding of the goals and objectives of the activity, cannot
properly organize their work in preparation for classes, rarely show initiative
in classes, as a rule, it manifests itself when the teacher activates students,
preparation for seminars often consists of them ‘downloading information from
the Internet’ and coming to classes without even reading it beforehand.

Students identified difficulties in mastering their specialized disciplines:
lack of time for preparation (68%), overload of assignments; lack of willpower
and motivation (56%). When asked about the desire to change something in
specialized training at the university, students answered that they would like to
change the content (32%) and organization of training (18%), without specifying
what exactly.

Summarizing the results of the study of the ascertaining experiment on
the development of professional qualities of the personality of students in all
three components, we came to the conclusion that in the practice of university
education the potential of specialized disciplines is not sufficiently realized. In
particular, two main problems were discovered: the lack of formation of the
value-semantic basis for the development and self-development of professional
qualities of the personality; the subjective potential of the personality of students,
which provides the basis for the development of professional qualities of the
personality, is not fully realized. The analysis of the data obtained during the
study leads to the need to identify the causes of this state of development of
professional qualities in the process of studying specialized disciplines.

We analyzed the syllabuses of the following specialized disciplines
using ten developed criteria: ‘Methods of Teaching Pedagogy’, ‘Pedagogy of
Specialized Education’, ‘Modern Technologies of Social and Psychological
Problem solving’, ‘Organization of Experimental Work at School’, ‘Socio-
Pedagogical Design’, ‘Pedagogical Monitoring’. The analysis revealed that not a
single syllabus scored the maximum number of points (i.e. 10). Only 4 syllabuses
scored 5 points out of 10 possible. In 70% of syllabuses, the goals and objectives
are not clearly formulated, and there is no way to check their achievement. The
choice of organizational forms of classes (lectures, practical) in 90% of syllabuses
1s made randomly; the same applies to the distribution by hours. In 50% of cases,
the control materials do not have a clearly expressed professional orientation; in
60% of cases, the control materials presented to students do not require them to
apply knowledge, skills to solve specific situations, experience, and there are no
general orientations and ideas; various forms of control are not used.

The effectiveness of pedagogical conditions for the development of
professional qualities of the student’s personality was tested using the example
of the discipline ‘Methods of Teaching Pedagogy’, major ‘Pedagogy and
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Psychology’ (bachelor’s degree). The goals and objectives of this discipline
are directly related to the development of the student’s personality as a future
specialist ‘Teacher-Psychologist’, and allow developing professional qualities of
the student’s personality in students.

In accordance with the objectives of the study, we developed a program of
a formative experiment that ensures the development of professional qualities
of the student’s personality, including: saturating the content of the academic
discipline with elements that ensure the achievement of activity-oriented learning
goals; developing didactic support that allows organizing educational interaction
in accordance with the goal of developing professional qualities of the student’s
personality; implementing the content of the learning process aimed at developing
professional qualities of the student’s personality.

The development of the content of the academic discipline ‘Methods of
Teaching Pedagogy’ ensures the development of the following skills in students,
contributing to the development of professional qualities of the individual:
focus on self-improvement and self-development; pedagogical focus; ability for
professional self-realization; pedagogical observation; ability to quickly respond
and resolve pedagogical situations, pedagogical reflection. In accordance with
these skills, the content of the course was built in line with the logic of mastering
multi-level activity-oriented learning goals by students. This required the
identification of general and specific learning goals, their distribution throughout
the entire period of studying the discipline, as well as the formulation of learning
goals and objectives as practice-oriented, i.e. related to skills, the ability to solve
real practical problems. Thus, this training program was a didactic tool that
ensures goal-setting for participants in the learning process.

The formative experiment based on the developed didactic support
assumed the consistent organization of special educational situations in which
the teacher set the corresponding educational tasks, and the students solved
them, offering their own options. The setting and solution of educational tasks
occurred in the process of pedagogical communication, which was a means of
educational interpersonal interaction between the teacher and students. The initial
inclusion of students in the process of mastering professional personality traits
was associated with conducting conversations aimed at forming in students a
holistic idea of the possibilities and means of self-development of these qualities
in the learning process. Such training included elements of heuristic (Socratic)
conversation, when students were not given ready-made knowledge about the
necessary personality traits and the possibilities for their development, but were
asked to come to certain conclusions themselves with the help of the teacher’s
‘leading’ questions.

Animportantaspect of the conversations with students was the understanding
of the role of discipline in the development of professional qualities of the
individual. The methods of achieving these goals, the organization of independent
educational activities, possible directions of further educational activities that
contribute to the development of the desired personal qualities were discussed.
During the conversations, conclusions were made that the teacher is an equal
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partner of the student, that the teacher is interested in achieving individual progress
of each student, and also that the effectiveness and satisfaction of the teacher in
his work completely depend on the results of the students’ educational work. At
the same time, the leading role in the analysis of these situations belonged to the
teacher, who, during the control (in the form of a conversation), explained to the
students the types and purpose of educational tasks, his actions, as well as the
ways of solving problems by students.

At the second stage of the formative experiment, the method of analyzing a
specific (educational) situation with an unclear target setting was ‘fully’ included.
For this purpose, the teacher created conditions for pedagogical communication
in which the educational task was ‘imperceptibly’ and naturally set, requiring
students to apply the acquired knowledge and skills that correspond to the goals
and objectives of the training. Their setting assumed the possibility of variable
interpretations by students of the actual purpose of the educational task, including
the possibility of adequate and inadequate interpretation. From the teacher’s
point of view, these educational situations can be characterized as situations of
provocation of inadequate actions by students, and from the point of view of the
latter - as situations for the manifestation of conscious, purposeful actions for
orientation in the social, interpersonal context of educational activity, orientation
in a situation of interpersonal educational interaction.The organization of
educational situations with an unclear goal setting assumed the following stages
of the process of solving educational problems: the formulation of an educational
problem, which the teacher logically integrated into the general context of
pedagogical communication; the solution of this problem by students; detailed
analysis of the already completed solution process from the point of view of
the completeness and adequacy of the students’ perception of the components
of the educational situation (external circumstances, participants, their goals/
motives ). After solving the educational problem, the teacher set another, control
educational problem - to analyze the educational situation of setting and solving
the previous educational problem. At the second stage of the formative experiment,
the analysis was a frontal (heuristic) conversation between the teacher and the
students, in which the main guiding role was played by the teacher’s questions
(“’did we just do?’, “Why do you think I asked the question ...?°, ‘What did ...
do?’, ‘Do you think the actions of ... corresponded to the goals of the problem/my
goals?’, “What personal qualities are necessary for more successful teamwork?’
etc.). By organizing the discussion of educational situations, the teacher directed
the students’ analysis, but did not prescribe the ‘correct’ solutions. If necessary,
he acted as a ‘standard’ when the analysis concerned his own actions in the
educational situation, needs, goals, efforts, etc. In case of difficulties, the teacher,
using questions, directed the students’ analysis into a logical framework that
would lead to adequate conclusions.

In order for students to be able to navigate independently in educational
situations, the content of educational tasks was selected based on the didactic
principle of accessibility; students received an idea of the ways of achieving
educational goals, of some mechanisms underlying the process of mastering the
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skills being formed; each student had an idea of the individual zone of proximal
development, of the criteria for evaluating the result and the process of solving
educational tasks. In order to ensure the possibility of transferring students’
actions to other similar situations, forming on this basis the corresponding
skills and self-development of the corresponding professional qualities of the
student’s personality, generalization was organized at the final stage of the
analysis of educational situations. At the second stage of experimental training,
generalization included recording the general components of the educational
situation and conclusions about the appropriateness of general, ‘typical’ actions
of students in solving certain educational problems as a class of problems in
similar educational situations.

In order to develop students’ professional qualities of a future specialist’s
personality, we created conditions in which students could track the process of their
own self-development, achievement of multi-level learning goals and build their
individual educational trajectory in accordance with them. This contributed to the
development of students’ sense of purpose, ability to self-organize educational
activities taking into account operational and long-term goals, desire and ability
for professional self-development. For this purpose, educational situations with
a clear target setting - control setting - were created in the experimental work.

In order to provide students with the opportunity to develop such professional
qualities of personality as pedagogical reflection, purposefulness, focus on self-
improvement and self-development, the goals of educational tasks in these
educational situations have always been activity-oriented: to assess the degree of
assimilation of educational material , skills, etc. This required special attention
to the development of texts of educational tasks and instructions for educational
tasks for independent, extracurricular educational activities. In particular, when
formulating tasks, the concepts of ‘skill’, ‘ability’ to perform this or that activity,
etc. were always used. For example, in the conditions of classroom work, students
were asked to assess the ability to communicate/find out information about a
particular subject of pedagogical communication. Such a focus of educational
tasks required students to clearly self-organize their educational activities: clear
planning, distribution of educational work in time, self-monitoring of its process
and result.

It should be noted that, in general, the objects of control in educational
situations were the external circumstances of students’ educational activities, the
educational activity itself (the process of solving educational problems) and their
perception by students. For example, the organizational conditions of educational
activities were related to external circumstances. Control of educational activities
included identifying and analyzing information about the educational task,
its purpose/result, as well as about the students’ actions to solve it, about the
student’s ability to carry out these actions, his personal qualities. Control of
students’ perception of educational situations included identifying their ideas and
attitudes toward the components of these situations: participants, their motives/
actions, educational tasks, and educational interaction.
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In the conditions of extracurricular (independent) educational work,
students independently analyzed the control educational situation. For this
purpose, the teacher carefully thought out the instructions for educational
tasks, ensuring self-monitoring of the process of achieving activity-oriented
goals (results). The objects of self-monitoring were: the set goal/result of the
educational task; actions in the process of solving the educational task (criteria,
educational actions, actions of goal-setting and strategic self-management of
educational activity); the actual individual (‘relative to oneself before’) result of
the solution (the ability to perform criterion actions, a set of actions, the ability
to carry out an activity); the effectiveness (the ratio of expended efforts and the
result) of educational activity. Instructions for self-organization of independent
educational activity included recommendations for self-monitoring of criterion
and educational actions, in particular, a detailed presentation of the sequence of
educational actions. The content and process of independent educational activity
subsequently served as the object of control directly in the classroom.

In the conditions of classroom work in control educational situations, the
analysis additionally included the comparison of the indicators of educational
activity of different students. In this case, the following were discussed: the skills
of different students to perform criterion actions/their totality; educational actions
of different students; actions of goal-setting and strategic self-management of
current educational activity; the effectiveness of educational activity of different
students taking into account the individual ‘initial’ state of formation of skills to
perform different actions/activities; corresponding personal qualities.

Such means, in particular, included criteria and indicators for assessing the
results of solving tactical and strategic learning problems. These indicators also
served as the standard for control in solving operational learning problems in
different learning situations. Thus, in control learning situations in the classroom,
based on these criteria and indicators, students and the teacher jointly developed
criteria for assessing operational learning problems. The criteria and indicators
we developed were also a means of goal-setting in learning activities, since
they were used to formulate goals and requirements for the results of learning
activities and learning outcomes. When analyzing learning situations, students
also used different learning materials (rules, texts, diagrams, training programs,
etc.), which allowed them to navigate the learning situation.

Since it is important for a future teacher-psychologist to have the ability
to self-organize activities taking into account operational and long-term goals,
the ability to predict, plan and implement their self-development, in the process
of developing students’ professional personal qualities, we needed to provide
them with the opportunity for self-organization and self-control of the process of
achieving long-term learning goals. This was the goal of organizing educational
situations for solving operational, tactical and strategic learning tasks.

The analysis of educational situations of solving tactical educational
problems included: analysis of individual indicators of students’ academic
performance rating, their actual and possible level of achievement; factors that
determined the achievement of this level, including the corresponding personal
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qualities; comparison and analysis of indicators of different students; analysis of
the dynamics of indicators. In conclusion of the analysis, generalizations were
made - conclusions on the advisability of actions in other (subsequent) educational
situations, opportunities for additional educational activity in the discipline in
similar educational situations. Students, together with the teacher, gave individual
recommendations on self-organization of independent educational activity. The
form of the analysis varied and was a conversation, individual self-report, group
assignment.

In order to develop pedagogical reflection, pedagogical orientation of
students in educational activities based on the results of solving tactical educational
tasks, the effectiveness of the activities of not only individual students, but also
the effectiveness of the teacher’s activities, as well as the effectiveness of the
educational work of the entire group and educational interaction in general,
was also analyzed. This analysis was implemented in the form of a group
assignment, as well as in the form of a self-report by the teacher, which presented
his assessment of joint activities, his own and the group as a whole, its results,
including the degree of achievement of individual learning goals.

To organize self-monitoring and mutual monitoring of students in solving
tactical learning tasks, the teacher helped them develop criteria for assessing the
effectiveness of group activities and the effectiveness of learning (for example,
general group indicators of learning activities, dynamics of indicators of the results
of learning activities in a group, consistency/’sufficiency’ of the actions of the
teacher and students in achieving learning goals, demonstration of professional
personal qualities by students).

The transition to the third stage of the experimental work was gradual,
distributed in time and associated with the ability of the majority of students
in the experimental groups to independently and adequately navigate the
educational interaction. This ability was demonstrated in the course of students
solving educational problems and analyzing educational situations and was
monitored by us through observation. During the implementation of the third
stage of the formative experiment in the experimental groups, diagnostics of
individual indicators of the development of professional qualities of the student’s
personality were carried out.

The data of the conducted diagnostics show that, in general, at the second
stage of the formative experiment, there was a further decrease in the proportion
of students with a low level of indicators of the development of professional
qualities of the student’s personality (from 10 to 20%), as well as further
increase in the proportion of students with a high level of expression of these
indicators (from 5 to 15%). The data obtained indicate that the students of the
experimental groups in the process of experimental work began to better navigate
the educational interaction, more consciously and purposefully carry out its self-
control, in accordance with the goal of developing the professional qualities of
the student’s personality.

At the third stage of the experimental work, the educational interaction was
distinguished by the fact that during the analysis of educational situations, the
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independence of the students increased. Pedagogical control began to appear in a
more condensed form (‘Evaluate the answer/actions ...", ‘Compare the answers/
actions ... in this situation’, ‘Evaluate the coordination of our actions in the
situation of a conversation about .., ‘Evaluate the effectiveness of our work’,
‘Determine whether enough ... independent work was done’, ‘What problems did
you see in this situation?’ etc.). These tasks created conditions for independent
analysis of the educational situation by students in the form of individual and
group work with the participation of the teacher as needed.

In addition, at the final stage of the analysis of educational situations,
generalization of information about the actions and personality of students in
relation to the conditions of a professional situation, the situation of professional
interaction took place. The teacher asked students to project the educational
situation onto professional activity, to imagine a professional situation, the
process and result of solving a professional problem, into which the actions of the
participants in the situation of solving the educational problem were transferred.
Professional situations and problems were considered as generalized situation-
models, problem-models, into which actions corresponding to the actual
actions of the participants in the process of solving educational problems were
transferred. Then the possible result of such a solution to the problem, its social
significance were discussed, conclusions were made about the professional self-
development of students, about the self-development of their personal qualities.
Students drew conclusions about the consequences of such a situation using the
teacher’s questions (‘What does an (insufficiently) effective/efficient solution to a
professional problem lead to?’, ‘Give examples from your experience or from the
experience of other people ...?", “What attitude will a specialist who ... evoke?’,
‘What qualities does a professional need to avoid problems ...?°, ‘Do you have
these qualities?’, ‘Do you need to develop these qualities, why?’ etc.). This task
was completed in the form of a conversation, as well as creative individual and
group tasks (for example, draw a diagram and describe a situation, act out a
situation).

Thus, in the process of training, conditions were created that required
students to demonstrate professional qualities of the student’s personality in
educational interaction. Its organization provided an opportunity for students
to freely demonstrate theactive, subjective position in various situations of
educational interaction. A common professionally oriented environment was
created in which the interpersonal interaction of the teacher and students was
aimed at strengthening the control function of students. The use of a set of
developed didactic tools technologically provided the opportunity to organize
conscious, purposeful activity of students, develop their reflection, the ability to
more deeply navigate not only in solving current, operational educational tasks,
but also in their pedagogical, interpersonal context, as well as in a broad, strategic
plan of educational activity, professional development and self-development [9].
In the process of experimental work, the opportunity was provided for students
to achieve individual learning goals due to level differentiation. Comparison
and analysis of the process and results of educational work of different students
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provided an opportunity for the constructive use of their experience in self-
organization by students of the process of achieving ‘their bar’ in training.
Formal indicators of learning outcomes expressed in the form of rating and
quantitative indicators were used as an indicator of the qualitative state of the
student’s personality and their activities. This contributed to the possibility
of refocusing students’ attention and efforts from achieving formal learning
indicators to achieving qualitative, meaningful changes in their personality. In
order to realize the pedagogical potential of the discipline ‘Methods of Teaching
Pedagogy’ in developing the qualities of the student’s professional personality,
situations were created in which students searched for the meaning and value of
their actions and activities in terms of achieving individual and pedagogically
significant results during educational interaction. Organization of the process of
students’ understanding of the ‘professional basis’ of these results, the qualities
of a personality that contribute to their success in interpersonal interaction and
in the sphere of self-development, was aimed at creating conditions for students’
awareness and self-development of these qualities during the learning process.
During the experimental work, diagnostics of the development of students’
professional qualities of a personality was carried out using the developed criteria
and indicators. The information obtained on the basis of diagnostics served as the
basis for assessing the pedagogical conditions for the development of professional
qualities of a personality in the process of studying specialized disciplines.

The following changes occurred in the experimental group:

- the indicator on the scale ‘Acquisition of knowledge’ decreased from 11.3
points in the group of beginners to 10.6 points in the group of graduates. As in
the control group, this is evidence of the shift in attention from the acquisition of
theoretical knowledge, skills, and abilities to the direct mastery of a profession;

- as a result of targeted work on developing the professional qualities of
students, the average score on the ‘Mastery of profession’ scale increased from
8.1 to 9.4 points;

- the result on the scale ‘Obtaining diploma’ has increased slightly. The
insignificance of the increase - from 4.6 points in the group of beginning students
to 5 points in the group of graduates - allows us to associate this increase with the
approaching moment of graduation, the excitement associated with defending the
diploma thesis. The results of the analysis of the survey results of the control and
experimental groups are presented in Table 1.

Table 1 - Analysis of the results of testing theoretical knowledge of the
control and experimental groups (cognitive component), %

Levels Groups
Control, % Experimental,%
High 2 52
Average 45 42
Low 53 6
Total: 100 100
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The obtained data allow us to speak about positive changes in the acquisition
of professional knowledge, the development of professional qualities in the
experimental group. The comparative analysis of the formation of professional
skills of the control and experimental groups is presented in Picture 1.

60 1 53 51

number of students, %

Control group Experimental group

S High EAverage Low

Picture 1 - Diagram of the results of the level of development of professional
skills (technological component)

To confirm the reliability of the differences in the results in the control
and experimental groups, we used K. Pearson’s agreement criterion. The results
of the experimental group, obtained during the implementation of the model of
development of professional qualities of the individual in the process of studying
specialized disciplines, are significantly higher than the results of the control
group, and this is legitimate in the case of random selection of students with the
probability of 95%, which confirms the representativeness of the study.

Conclusion

Summing up our work on developing the professional qualities of students,
we came to the following conclusions:participation in the experimental work
helped students to realize their potential; to gain experience of subject-subject
interaction; to ensure the orientation of teachers in changing the directions of
activity, each teacher to build the content of classes and syllabuses, formulating
their goals and objectives as practice-oriented; the level of development of
professional qualities that increased during the experimental work became for us
a ‘starting point’ for their further development.

The article describes the activities for the implementation of the Program
within the framework of the grant projectfunding for scientific and (or) scientific
and technical projects of the Committeeof the Ministry of Science and Higher

Series “PEDAGOGICAL SCIENCES” Nel (76) 2025 165



Sakharieva S.G., Radchenko N.N., Zavalko N.A., Rovnyakova I.V.

Education of the Republic of Kazakhstan on the topic: IRN AP19679046
‘Pedagogical referendariat as a condition for professional adaptation of the young
teacher on the basis of the INTERNCcreated innovative platform’.
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BENIH/IK ITOH/IEPII OKY BAPBICBIHIA CTYIEHTTEPIIH
KEKE TYJFACBIHBIH KOCIBU KACUETTEPIH JAMBITY
Caxapuera C.I.!, *Paguenxo H.H.?, 3aBanko H.A.?, Posusixosa 1.B.*

1#234Copcen AmamxkoioB areiHaars! [1Ibreic KazakcTan yHHBEpPCUTETI,

Ockemen, Kazakcran

Anaarna. Makajia  MaMaHJAHABIPBUIFAH  OKY  TIOHAEPIH  OKY
OapbIChIHIA CTYAEHTTEPAIH Ooamak KociOu KbhI3METIHE KaKETTI KacHeTTepil
KaJIBIITACTBIPYABIH 9/IICTEP1 MEH TICIIEPIH TaJAayFa )KOHE HET13/IeyTe apHaJFaH.
Kymbic Keke TyJIFaHbIH Ta0bICThI K9C10M JaMybl YIL1H Ka)KeTT1 TEOPUSIIBIK O11IM
MEH IPAaKTUKAJIBIK AaFAbUIapAbl O1PIKTIPY/IIH MAaHBI3IbUIBIFBIH KapacThIPabl.
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ChlHM TYpFbIIaH OIay/bl JaMbITy, KYpZAesl Maceselepil Lieme Outy,
KYMBICKAa LIbIFAPMalIbUIBIK KO3Kapac, COHbIMEH KaTrap KOMMYHHUKAaTHUBTI
JaFplIap MEH TONTa >KYMBIC icTel OlLTy CHSKTBI acmekTiiepre 0acThl Hazap
aynapbuiajsl. ABTOpiap OeiiHIIK MOHAEPAl OKY cTyAeHTTepre Oi1iM Oepy/l FaHa
eMec, COHBIMEH KaTap OJIapJbIH KayarKepIIuUliK, 0acTaMallbUIIbIK, KyH3elicKe
TO3IMIUIIK CUSKTBI K9CI0M KY3bIPETTUIIKTEPIH 1aMbITyFa OaFbITTaTybl KEPEKTIT1H
arar KepceTel.

ABTOpnap ocel Tocuiaepal OutiM Oepy OarmapiamanapblHa COTTI €HTI3Y
MbICAJIJapbIH KENTIpell >KOHE MyHJal oAICTEepAIH THUIMAUIIH pacTalThIH
3epTTeYNepaiH HOTIDKENEpiH TalKbUIalabl. KOpBITHIHABIIANK Keie, Makajiaja
Ka3ipri KociOM OpTaHbIH T€3 ©3rePETiH KaFIalbIHIa TUIM/II )KYMBIC 1CTEH anaThiH
JKOFapbl OUTIKTI MaMaHAapAbl aspliay/blH Heri3ri (hakTopbl 00JbIN TaObUIAThIH
OKYy YIEpICiH OflaH opl >KETUIAIPY »KOHE CTYACHTTEPAIH KociOu KacHeTTepiH
JaMbITy OOMBIHINIA YCHIHBICTAP TYXKbIPHIM/IAJIFaH.

Makanana coHpIMEH Karap OurimM Oepy OarmapiiaMaliapblH 3aMaHayd €HOCK
HapbIFBIHBIH TaJalTapblHA KOHE TEXHOJIOTHSUIBIK e3repicrepre OeriMIeyiH
MaHbI3/IbUIbIFbIHA Oaca Ha3ap ayapbuiaibl. ABTOpIIap KOFaM MEH SKOHOMHUKAHbIH
TpaHcpopMalMsIChl KaFdaiblHAa OKYIIbUIAP/AbIH ©31H-631 JaMbITy KOHE ©31H-
031 JKY3€re achpy, KON JIEHIeilll OKy MaKcaTTapblHa KOJI )KETKI3y JKOHE ©31HIIIK
xKeke OLT1iM Oepy TpaeKTOPUSACHIH KYPY KaOUIeTIH JaMbITYy/AbIH €peKIlIe MaHbI3 bl
€KEeHIH arar KepceTe/i.

CoHbIMEH Karap, MakajaJa >KeTEeKIIl peJl aBTOPJIBIK KypcKa Oepiire,
KAJIBINTACTBIPYILIBl 3KCIIEPUMEHT €rKe-TerKelal KapacTbIpbUIFaH. 3eprrey,
CTYJIEHTTepre KypAeii Kocion MacesnenepAl THIMAIPEK Ienryre MyMKiHA1K OepeTiH
OLTIM MEH JaFIbUIapABIH SPTYPIIl caallapblH TEPEHIPEK HHTETpaIUsIayFa bIKIa
€TETIH OKBITYIBIH KY3BIPETTUIIKKE HET13/IeNTeH TOCUTIHIH MaHbBI3IbUIBIFBIH aTarl
KepceTel.

Tipexk ce3mep: kociOu camanap, CTYIEHTTEp, KPEAMTTIK TEXHOJOTHS,
OCHIHAIK TOHJEP, CTYACHT TYJIFAChI, KOCIOM MaHBI3/Ibl KACHETTEp, KOciOn o31H-
031 JIaMbITY, KOC10M KY3bIPETTUIIKTED

PASBUTHUE ITPO®ECCUOHAJIBHBIX KAYECTB IMYHOCTHU
CTYJAEHTOB B ITPOLHECCE U3YUYEHUA
MNPOPUJIBHBIX JUCHHUIIJIMH
Caxapuesa C.I'.!, *Paguenxo H.H.?, 3aBanko H.A.?, Posusikosa I1.B.*
1#234Bocrouno-Kazaxcranckuit yuusepcutet uM. Capcena AMaHKOJIOBa,
VYerb - Kamenoropcek, Kazaxcran

AnHoranusi. Crarbs TMOCBAIEHA aHAMM3Y U OOOCHOBAaHUIO METOJIOB
U TOAXOAOB K (OPMHPOBAHHMIO Yy CTYAEHTOB HEOOXOAUMBIX ISl HX
Oyayuieil mpodeccrHoHanbHOW JAEATETbHOCTH KadecTB B XOI€ H3YUYCHUS
CHEIMAM3UPOBAHHBIX Y4YeOHBIX AUCHUIUIMH. B pabore paccmarpuBaeTcs
BaXHOCTh HMHTETPALIMMA TEOPETUYECKUX 3HAHUI M NPAKTUYECKUX HABBIKOB,
HEOOXOUMBIX JIJISl YCIIEITHOTO MPOoeCCHOHATBHOTO CTAHOBIICHHUS JTMYHOCTH.
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OcHOBHOE BHHMAaHHE YICNSAETCS TAaKUM acCleKTaM, KaK pa3BUTHE
KPUTHYECKOTO MBIIUICHUS, CIOCOOHOCTH K PEIICHHIO KOMIUICKCHBIX 3ajad,
TBOPUYECKOTO IMOIX0/1a K padoTe, a TaKkke KOMMYHHKATUBHBIX HABBIKOB U YMEHHSI
pabotrath B KOMaHAE. ABTOPHI MOJYEPKUBAIOT, YTO HM3YYECHHE MNPOPHILHBIX
JMCHUIUIMH JOJDKHO OBITh HAINPaBICHO HE TOJBKO Ha Tepenady CTyIeHTam
3HaHWH, HO U Ha (POPMHUPOBAHUE WX MPOPECCHOHATBHBIX KOMITETCHIINH, TAKUX
KaK OTBETCTBEHHOCTh, MHUIIMATHBHOCTh M YCTOWYMBOCTh K CTPECCAM.

ABTOpBI NIPUBOMAT MPUMEPHI YCHEITHOW peajn3aluy JTaHHBIX MOAXOI0B
B 00pa3oBaTelbHBIX MpOTpaMMax M OOCYXKIAIOT pe3yNbTaThl IMPOBEACHHBIX
UCCIIEIOBAaHUM, TMOATBEpPXKAAIUX A(PPEKTUBHOCTh TaKUX METOIuK. B
3aKIIIOYEHUE CTaThu (HOPMYIUPYIOTCS PEKOMEHJAlMU T0 JajbHEUIIeMy
COBEpLICHCTBOBAHUIO Ipolecca OOyueHUss U Pa3BUTHUS MPOPECCHOHATBHBIX
KauecTB CTYICHTOB, YTO SBIIETCS KIIOYEBBIM (PAKTOPOM B IIOATOTOBKE
BBICOKOKBAJTU()UIIMPOBAHHBIX CTICIIHAIMCTOB, CIIOCOOHBIX 3 (HEKTUBHO paboTaTh
B OBICTPO MEHSIOIINXCS YCIOBUSIX COBPEMEHHOM MPOo(heCCHOHATIBHON CPEIbI.

Crarbs TakKe akICHTUPYeT BHHMAaHME HA Ba)XHOCTH aJalTalluu
00pa3oBaTelbHBIX IMPOTPaMM K COBPEMEHHBIM TPEOOBAaHUSM pBIHKA TpyAa
U TEXHOJIOTHYECKHM H3MEHEHUSM. ABTOpPHI NMOAYEPKHUBAIOT, YTO B YCIOBHAX
Tpancdopmaiuu o0IIecTBa U YIKOHOMUKH OCOOCHHO aKTyaJlbHBIM CTAHOBHUTCS
pa3BUTHE Y CTYJACHTOB HAaBBIKOB CaMOpa3BUTHs M CaMOpEaTH3allly,
JOCTH)KEHUSI pa3HOYPOBHEBBIX Iiesield 00y4eHUsI U YMEHHUH BBICTPAUBATH CBOIO
WH/IMBUYATbHYIO 00pa30BaTEIIbHYIO TPACKTOPHIO.

Kpome Toro, B cTarhe 1eTanbHO paCCMOTPEH (OPMUPYIOIIHNA YKCTIEPHUMEHT,
e Beaymiasi pojib OTBOJAMTCS aBTOPCKOMY Kypcy. MccienmoBanue mogdepKkuBaeT
3HaYMMOCTh KOMITETEHTHOCTHOTO IMOJIX0Aa B 00yYEHHUH, KOTOPBIA CIIOCOOCTBYET
Oonee TyOOKOW MHTETpaIlMU Pa3IUYHBIX 00JacTel 3HAaHMM W YMEHHM, YTO
MI03BOJISIET CTy/IeHTaM OoJjiee 3(pPEKTUBHO peLIaTh CI0KHbIE IPOPECCUOHATIbHbIE
3aa4H.

KuroueBble cioBa: npodeccnoHaibHbIC KaueCTBa, CTYACHTHI, KPSAUTHAS
TEXHOJIOTHSL, TPOPUIbHBIC AUCIUTUINHBL, JUIHOCTh CTYACHTA, TPo(dheccnoHaIbHO-
3HAYMMBbIE KadyecTBa, MPO(PECCHOHAIBFHOE CaMOpa3BUTHE, NMPOodeccHoHaIbHbIE
KOMIIETCHIIUT
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