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Abstract. The integration of technology into education is reshaping
the teaching of foreign languages in technical and professional educational
institutions. This article examines the future of foreign language instruction
through the adoption of Computer-Supported Collaborative Language Learning
(CSCL) technologies. As global collaboration becomes essential in technical and
specialized fields, the ability to communicate effectively in foreign languages is
crucial for professional success.

CSCLtechnologies, which combine computer-mediated communication and
collaborative learning methods, create an interactive and engaging environment
for language acquisition. The article explores key trends, such as the use of virtual
classrooms, digital platforms, and multimedia tools, to facilitate learner-centered
instruction. These technologies enable personalized learning experiences, peer
collaboration, and practical application of language skills through task-based
and project-oriented activities. By simulating workplace scenarios, they prepare
students for multilingual communication in professional contexts.

The article also addresses challenges in implementing CSCL technologies,
including infrastructure needs, digital literacy, and teacher training requirements.
It provides practical recommendations to overcome these obstacles and optimize
the integration of technology into language education.

By embracing CSCL technologies, technical and professional institutions
can enhance the effectiveness of language instruction, equipping students with
the linguistic and cultural competencies required to excel in diverse, globally
connected workplaces. This evolution in language education promises to
better align learning outcomes with the demands of the modern professional
environment.
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Introduction

Foreignlanguageproficiencyisincreasinglyvitalintechnicalandprofessional
fields to meet the demands of global collaboration and communication. Computer-
Supported Collaborative Language Learning (CSCL) technologies play a crucial
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role in transforming language education by enabling interactive, learner-centered
instruction through digital tools and platforms [1]. Collaborative learning
methods foster teamwork, cultural exchange, and practical language application
in real-world and professional contexts [2]. These technologies also support
personalized learning, tailoring instruction to individual needs for enhanced
engagement and comprehension [3]. To ensure relevance, language learning
integrates task-based and project-oriented activities that simulate workplace
scenarios, preparing students for multilingual professional environments [4].
However, effective implementation requires addressing challenges such as
technological infrastructure, digital literacy, and teacher training [5]. The use of
digital tools focused on collaborative problem-solving requires teachers to be not
only technically, but also methodologically prepared to organize such formats
of learning [6]. By overcoming these barriers, institutions can equip students
with the linguistic, cultural, and collaborative skills necessary for success in a
globally connected world. The continuous development of digital learning tools
and methodologies further shapes the evolution of foreign language education
in technical and professional institutions, ensuring alignment with the dynamic
demands of modern workplaces [7].

In today’s globalized world, foreign language proficiency is a critical
skill for professionals in technical and specialized fields. With increasing
international collaboration, technical and professional educational institutions
must prepare students to communicate effectively across cultural and linguistic
boundaries. The demand for language skills has outgrown traditional methods of
teaching, requiring innovative approaches that align with modern professional
environments. Computer-Supported Collaborative Language Learning (CSCL)
technologies have emerged as transformative tools to address these evolving
educational needs, providing dynamic, interactive, and learner-centered solutions
for foreign language acquisition.

CSCL technologies facilitate a shift from passive, teacher-centered
instruction to active, collaborative learning experiences. Unlike traditional
language teaching, which often focuses on rote learning and decontextualized
grammar exercises, CSCL emphasizes real-world application through
collaborative and task-based learning. For example, virtual discussion forums,
shared document editing platforms, and interactive group projects simulate
workplace communication, fostering both linguistic competence and the
interpersonal skills necessary for global professional settings [1,4].

One of the core strengths of CSCL technologies lies in their ability to create
immersive environments where learners interact with peers and instructors in
authentic language use. Digital tools, such as virtual classrooms and multimedia
applications, bridge geographical barriers and enable real-time collaboration.
These platforms support the integration of industry-specific language tasks,
preparing students for the technical terminology and communication styles
they will encounter in their careers [7]. For instance, an engineering student
may engage in collaborative design projects with international peers, while a
healthcare student might role-play patient consultations in different languages.

Series “PEDAGOGICAL SCIENCES” Number 2 (77) 2025 439



Satylganova U.N., Golovchun A.A., Kassymbekova M.A.

Another significant advantage of CSCL technologies is their capacity for
personalization. Adaptive learning systems, informed by learner analytics, tailor
instruction to individual needs. These systems offer targeted feedback, identify
areas for improvement, and ensure that students’ progress at their own pace. In
technical and professional education, this flexibility is especially valuable, as
students often require specialized language skills unique to their disciplines [2].
For example, a student pursuing environmental science may need proficiency in
discussing ecological policies, while a business management student may focus
on negotiation and presentation language.

While CSCL technologies offer numerous benefits, their effective
implementation requires addressing several challenges. Infrastructure limitations,
including access to reliable internet and modern devices, can hinder the
widespread adoption of these tools. Additionally, not all educators are equipped
with the technical skills or pedagogical strategies needed to integrate CSCL into
their classrooms effectively [5]. Resistance to change and the lack of institutional
support further complicate efforts to modernize foreign language teaching. To
overcome these obstacles, institutions must invest in teacher training programs,
infrastructure upgrades, and the development of user-friendly platforms.

Collaborative efforts between educators, technologists, and industry
professionals are also essential for designing relevant and impactful language
learning solutions. These partnerships can ensure that educational tools and
curricula meet the specific demands of technical and professional fields. For
instance, collaborative input can guide the creation of scenario-based learning
modules that simulate industry-specific challenges, thereby enhancing students'
readiness for global workplaces [3].

In conclusion, CSCL technologies represent a transformative approach to
foreign language education in technical and professional institutions. By fostering
collaborative, immersive, and personalized learning experiences, these tools
prepare students for the linguistic and cultural challenges of global professional
environments. This paper explores the potential of CSCL technologies to enhance
language learning, addressing their pedagogical benefits, implementation
challenges, and strategies for overcoming obstacles. By aligning language
education with the demands of the modern professional world, institutions can
empower students to excel in an interconnected global society.

Materials and methods

The research on the future of foreign language teaching in technical and
professional educational institutions with Computer-Supported Collaborative
Language Learning (CSCL) technologies employs a mixed-methods approach,
integrating both qualitative and quantitative methodologies. This approach
ensures a comprehensive analysis of the pedagogical implications and practical
applications of CSCL technologies.

Literature Review. A systematic review of existing literature was conducted
to establish a theoretical foundation for the study. Key works on task-based
learning, telecollaboration, and digital language pedagogy were analyzed to
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identify trends, challenges, and best practices in technology-enhanced language
learning. This review provided insights into the benefits of collaborative learning
and the specific requirements of professional education contexts.

Case studies of institutions that have successfully implemented CSCL
technologies were examined. These case studies highlighted the practical
applications of collaborative tools, such as virtual classrooms and project-
oriented activities, in technical education. Data from these case studies were used
to evaluate the effectiveness of CSCL in improving linguistic and professional
communication skills.

Survey and Interviews. Surveys were distributed to educators, students, and
administrators in technical and professional institutions to gather quantitative
data on the adoption, usage, and perceived effectiveness of CSCL technologies.
Semi-structured interviews were also conducted with educators to understand
their experiences, challenges, and strategies for integrating these tools into
language instruction.

Experimental Design. Experimental studies were conducted to measure
the impact of CSCL technologies on language learning outcomes. Students in
experimental groups used CSCL platforms for collaborative projects, while
control groups followed traditional teaching methods. Performance metrics,
including language proficiency scores and teamwork assessments, were compared
to evaluate the pedagogical effectiveness of CSCL technologies.

Content Analysis. Qualitative analysis of student interactions on CSCL
platforms was performed to assess collaborative processes and language use.
Tools such as discourse analysis were applied to examine communication
patterns, the effectiveness of peer feedback, and the development of professional
language skills in a collaborative environment.

By combining these methods, the study ensures a robust analysis of the
pedagogical and practical implications of CSCL technologies in foreign language
education. The findings are grounded in empirical evidence and informed by both
theoretical and practical perspectives, enabling actionable recommendations for
educators and policymakers.

Results and discussion

The methodologies outlined provided a robust framework for collecting
and analyzing data on the use of Computer-Supported Collaborative Language
Learning Technologies (CSCLLT) among students. By employing both qualitative
and quantitative approaches, the study sought to uncover not only the preferences
and perceptions of students but also the practical challenges and opportunities
associated with integrating collaborative tools into the language learning process.
Before delving into the survey results, it is valuable to explore real-world
examples of institutions that have successfully implemented CSCL technologies.
These case studies highlight best practices and provide a contextual basis for
interpreting the survey findings, offering actionable insights into optimizing
CSCLLT integration.
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Case Studies: Real-World Applications of CSCL Technologies

University Antonio José Camacho (UNIAJC), Colombia

Implementation:

UNIAJC employed interactive collaborative tools to facilitate object-
oriented programming learning in a programming course for Systems Engineering
students. The approach integrated virtual classrooms and collaborative
assignments to enhance student engagement and comprehension.

Outcome:

The case study demonstrated significant improvements in students'
understanding of programming concepts and the development of effective
collaboration skills among peers. This highlighted the potential of CSCL
technologies to enhance both academic learning and teamwork in technical
education [8].

Singapore Centre for Chinese Language (SCCL), Singapore

Implementation:

SCCL developed a CSCL framework to support teachers in designing
collaborative language learning activities within networked classrooms. This
initiative focused on enhancing the teaching and learning of the Chinese language
through technology-mediated collaboration.

Outcome:

Preliminary findings revealed that principle-based pedagogical patterns
provided teachers with practical methods for designing collaborative activities,
leading to effective adoption and adaptation in classroom settings. These efforts
underscored the importance of teacher training and framework development in
successful CSCL integration [9].

Stanford Learning Lab, Stanford University, USA

Implementation:

The Stanford Learning Lab conducted various projects integrating CSCL
tools to improve teaching and learning quality in higher education. One notable
project involved the use of virtual seminars and collaborative platforms to support
group work among students in technical courses.

Outcome:

These initiatives enhanced student engagement, improved learning
outcomes, and developed professional communication skills through collaborative
learning environments. The case study demonstrated the value of collaborative
technologies in fostering active participation and communication in technical
education [10].

The case studies from institutions such as UNIAJC, SCCL, and the Stanford
Learning Lab underscore the transformative potential of Computer-Supported
Collaborative Language Learning (CSCL) technologies in enhancing education.
These examples demonstrate how well-structured frameworks, collaborative
assignments, and teacher-supported implementation can improve student
engagement, learning outcomes, and collaborative skills. However, the extent
to which these technologies are effectively integrated into language learning
varies widely depending on context, infrastructure, and user proficiency. To gain
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a deeper understanding of how CSCL tools are utilized in a specific educational
setting, a survey was conducted at the Pedagogical College of Foreign Languages.
The questionnaire aimed to analyze the level of integration of CSCL technologies
in English language learning, students' preferences and perceptions, and the
challenges they encounter. These insights provide a grounded perspective on how
the findings from global case studies relate to local practices and outcomes.

General Insights from the Survey

A survey conducted at the Pedagogical College of Foreign Languages
revealed significant insights into the integration of Computer-Supported
Collaborative Language Learning Technologies (CSCLLT) in English language
learning. The participants, consisting of 72 second-year students aged 17-18,
predominantly female, provided a diverse yet focused dataset. Their self-reported
English proficiency levels ranged from elementary (40%) to intermediate
(15%), with the majority (45%) identifying as pre-intermediate learners. These
demographic details set the foundation for understanding how various CSCL
tools are utilized and perceived.

Use of CSCL Tools in Learning English (Section 1)

Digital Tools and Preferences (See Figure 1)

The survey revealed that 85% of students (61 out of 72) used digital
tools to learn English, indicating a high level of integration of technology in
their educational experience. The most frequently used tools included online
dictionaries and translators (100%), language learning apps like Duolingo and
Babbel (80%), video conferencing tools such as Zoom and Microsoft Teams
(60%), and interactive platforms like Padlet and Quizizz (35%). Students
also cited creating presentations (85%) and using videos (70%) as significant
supplementary activities. However, only 25% reported using podcasts.

Digital Tools and Preferences
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Figure 1 - Digital Tools and Preferences
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The high adoption of simpler tools, such as dictionaries and language
apps, suggests a strong preference for self-directed learning. This aligns with
prior research indicating that learners gravitate toward tools offering ease of use
and immediate benefits. Conversely, the lower usage of collaborative platforms
highlights potential barriers to integrating group-based digital activities.

Frequency of Use for Collaborative Tasks

Interestingly, no students reported daily or weekly use of collaborative
technologies, while 55% used them monthly and 60% rarely utilized them.
This infrequent use may stem from limited exposure to collaborative activities
or inadequate infrastructure to support such interactions. The data underscores
the need for strategies to normalize the use of CSCL tools in regular academic
schedules.

Types of Activities (See Figure 2)

The survey showed that interactive games and quizzes (77%) and resource
sharing (80%) were the most common activities involving CSCL technologies.
However, any respondents did not report group discussions, collaborative writing,
and peer reviews. This suggests a gap in leveraging the full potential of CSCL
platforms for collaborative language learning, pointing to a lack of familiarity or
training in these areas.

Types of Activities

interactive games and quizzes -
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Figure 2 - Types of Activities

Perceptions and Preferences (Section 3)

Effectiveness of Technology (See Figure 3)

When asked about the effectiveness of CSCL technologies, opinions varied:
20% found them very effective, 28% somewhat effective, 30% neutral, 20% not
very effective, and 2% ineffective.
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Effectiveness of Technology

=very effective = somewhat effective = neutral not very effective = ineffective

Figure 3 - Effectiveness of Technology

These mixed responses highlight both the promise and limitations of
current practices. Students who found the tools effective emphasized their utility
in improving oral skills like speaking (85%) and listening (80%). However, only
10% believed that these tools significantly improved reading and writing skills.

Challenges in Using Technology

Students identified several challenges, the most prominent being technical
issues (65%), suchaspoorinternetconnectivity, followed by alack of guidance from
teachers (30%). Limited access to devices (25%) and difficulties in collaboration
(10%) were also noted. These findings echo common barriers identified in
previous studies, which highlight the importance of robust infrastructure and
teacher training in successfully implementing CSCL technologies.

The survey results highlight a strong inclination toward the use of
individual-focused tools rather than collaborative platforms. While online
dictionaries and language apps dominate, interactive and collaborative tools like
Padlet and Quizizz remain underutilized. This trend reflects a gap in the adoption
of advanced CSCL capabilities designed for group work, such as collaborative
writing or peer feedback. Educational institutions must address this by integrating
such tools more seamlessly into curricula and providing targeted training for both
students and educators.

The effectiveness of CSCL technologies appears skewed toward improving
speaking and listening skills, likely due to the prevalence of audio-visual tools and
oral tasks. However, their limited impact on reading and writing suggests a need
for designing activities that specifically target these areas, such as collaborative
essays or comprehension exercises.

The primary barriers—technical issues, lack of teacher support, and device
access—indicate systemic challenges in implementing CSCL technologies
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effectively. Addressing these issues requires investments in infrastructure, regular
training for educators, and initiatives to ensure equitable access to digital tools.

To optimize CSCL technology usage, institutions could:

- Introduce task-based activities that encourage collaboration, such as
group projects and peer assessments.

- Conduct workshops for students and teachers to familiarize them with
advanced tools and collaborative strategies.

- Provide alternative, low-bandwidth solutions for students facing
connectivity issues.

- Integrate CSCL tools into assessments, ensuring regular use and
familiarity.

Conclusion

The integration of Computer-Supported Collaborative Language Learning
Technologies (CSCLLT) in technical and vocational education holds immense
potential to transform the way foreign languages are taught and learned. The
findings of this study, supported by global case studies and local survey data,
highlight the significant opportunities and challenges associated with using these
technologies in language education.

The survey conducted at the Pedagogical College of Foreign Languages
revealed a high degree of individual use of digital tools among students, with
online dictionaries, translators, and language learning apps being the most popular.
However, the limited use of collaborative tools for group tasks indicates a gap in
leveraging the full potential of CSCL technologies for fostering teamwork and
interaction. This trend contrasts with successful case studies from institutions
like UNIAJC in Colombia, SCCL in Singapore, and Stanford Learning Lab in the
USA, which demonstrate how well implemented CSCL frameworks can enhance
engagement and develop collaborative and professional skills.

While most students reported that CSCL technologies were effective in
improving their speaking and listening skills, their impact on reading and writing
was minimal. This aligns with the need to design more task-specific activities
that address these areas, such as collaborative essays or comprehension exercises.
The challenges identified, such as technical issues, lack of teacher support, and
limited access to devices, underscore the importance of addressing systemic
barriers to maximize the effectiveness of these tools.

To optimize the integration of CSCL technologies in language learning,
educational institutions must focus on several key areas. These include providing
teacher training to enhance the effective use of collaborative tools, improving
infrastructure to ensure seamless technology access, and designing task-based
activities that incorporate real-world scenarios. Furthermore, fostering a culture
of regular collaborative use, as seen in the highlighted case studies, can help
bridge the gap between individual and group learning experiences.

In conclusion, while CSCLLT has proven its potential to enhance language
learning, its effective implementation requires a multifaceted approach that
addresses both technological and pedagogical dimensions. By drawing lessons
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from global examples and adapting them to local contexts, institutions can create
dynamic, collaborative, and inclusive learning environments that prepare students
for the linguistic and professional demands of a globally connected world.
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TEXHUKAJIBIK )KOHE KOCIIITIK BIJIIM BEPY OKY
OPBIHAAPBIHJIA IHETEJ TIVIAEPIH AKITAPATTBIK-
KOJUIABOPATUBTI TEXHOJIOT'USAJIAPABI KOJIJAHY APKbIJIbI
OKBITY/IbIH BOJAIIAFbI

*CarputranoBa Y.H.!, TonoBuyn A.A.%, KaceimOekoBa M.A
*123 Aoputaii xan ateinaarsl KaszXK sxone OTY, Anmarsl, Kazakcran

Angarna. biniM Oepyneri TEXHOJOTUSHBIH MHTETPALMICHl TEXHUKAJIBIK
JKOHE KOCINTIK OKY OpBIHIApbIHAA WLIET TUIAEPIH OKBITYIbl e3repreni. by
Makana KoJurabapaTuBTi-aknaparTtelK TexHonorustiapasl (KAT) maiimanana
OTBIPBIN, IIET TUIIH OKBITYAbIH OoONamarblH KapacTbhlpaabl. TeXHHUKaJbIK
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KOHE MaMaHJAaHJBIPbUIFaH canajapja >kahaHJbIK BIHTBIMAKTACTBHIK Ka)KeT
OoFaHABIKTAH, WEeT TUIAEPIHAE THIM/II KapbIM-KaTbIHAC Xacay KaOljaeTi Kaciou
TaOBICKA KETY YLIIH MaHbI3/bI.

KommbroTepiik KOMMYHUKalUs JKOHE OIpJECKEH OKbITY oficTepiH
oipikripetin KAT Tinai mMeHrepy yIIiH WHTEPAaKTHBTI jKQHE TapThIMJIbI OpTa
*acailnpl. Makanana cCTyJeHTKe OaFbITTajFaH OKBITYAbl UIT€pUIeTy YILIH
BUPTYaJJIbl ChIHBIITAPbI, HU(PIBIK MIIaTPopMaIapibl KOHE MYIbTUMEAUSIIBIK
KypaJigapJpl MaifajlaHy CHUSKTbl HEri3ri TEeHICHIMsUIAp KapacThIPbLIabl.
byn texHonorusiap TamncelpmMara OaFbITTalFaH oHE >KoOara Heri3ieireH
OpEKETTEP AapPKBUIbI JKEKEICHAIPUITEH OKY TIKIPUOECIH, BIHTHIMAKTACTHIKTHI
YKOHE MPAKTUKAJIBIK TUI JaF/bUIapblH KaMTaMachl3 eTei. JKymblc xaraailiapbia
MMUTALUSIIAY apKbUIbl OJlap CTYAEHTTEPAl KOCIOM KOHTEKCTe KONTUIII KapbhIM-
KaTbIHACKA JTalbIHANBI.

Makanaga conjaii-ak HMHQPaKYpbUIBIMIBIK Ka)KETTUNKTEPAl, HUQPIIBIK
CayaTThUIBIKTBl JKOHE MYFaJIiMJAEpAl OKbITyFa KOMBLIATBHIH TajanTapibl Koca
anranna, KAT -b1H Kongany Mocerenepli KapacTeipbuiaibl. OHa 0Chl Keaepriiepal
€HCepy JKOHE TUIAIK OLIiM Oepyaeri TeXHOJIOTHSUIApAbl HWHTETpaIUsIay/Ibl
OHTalIaHAbIpy OOMBIHIIA MPAKTUKAJIBIK YChIHBICTAp OEpLIreH.

KAT-pIn naiiianana oThIpbIN, TEXHUKAJIBIK KOHE KOCINTIK OKY OpPBIHIAPbI
CTYACHTTEP1 dPTYpi, KahaHABIK OaiIaHBICKaH )KYMBIC OPBIHIAPBIH/IA TAOBICKA
KETYy YIIIH KaKeTTl TUIIIK )KOHE MOJICHU KY3bIPETTEPMEH KapyJlaHbIPy apKbLiIbl
TN yHperydl kakcapra amajel. Tuimik OuriM Oepyneri Oyl SBOJIOLUS OKBITY
HOTH>KEJIEpiH OYT1HT1 K9ci0M OpTaHbIH TaJlaTapblHa )KAKChIPAK COUKECTEHIpyTe
MYMKIHJIK Oepeni.

Tipek ce3nep: Lller TimiH OKbITY, TN YHpeHyneri HUQPPIBIK Kypajiaap,
KOJITA0OPATUBT1 OKBITY TEXHOJIOTHSUIAPHI, aF bUIILIBIH TUTIHIH Ja¥F IbUIAPbIH JJaMbITY,
MyFaJgiMAepAl OKBITY JKOHE KOJJay, TEXHOJOTHUSUIapAbl WHTETpalysiiay/iarbl
KeZiepruiep, OKbITy, Oi1iM Oepy

BYAYHIEE NPEINIOJABAHUSA NHOCTPAHHBIX SI3bIKOB B
TEXHUYECKUX U ITPOPECCHUHOHAJIBHBIX OBPA30BATEJIBHBIX
YYEBHbIX 3ABEJAEHUSX C UCITOJIb30OBAHUEM
NH®OPMAIINMOHHO- KOJIVIABOPATUBHBIX TEXHOJIOI'NU
*Carputranosa Y.H.!, TonoBuyn A.A.%, KacsimOekoBa M.A
*1.23 KasYMOuMJS nmenn A6binaii xana, Anmarsel, Kazaxcran

AHHoTauusi. MHrerpanuss TeXHOJIOTMH B 0Opa3oBaHHWE MEHSET
MIPENo/IaBaHie MHOCTPAHHBIX SI3bIKOB B TEXHUYECKUX U MPOPECCHOHATBHBIX
oOpa3oBareibHbIX YUeOHBIX 3aBeJeHHUSIX. B 3Tol crarbe paccmaTpuBaeTcs
Oynyuiee 00y4eHHsI THOCTPAHHBIM SI3bIKaM C UCIIOJIb30BaHUEM UH(OPMaLIMOHHO-
koJutabopatuBHbIX TexHOJoruu (VIKT). [Tockonbky r1o6aibHOE COTPYIHUUECTBO
CTAHOBMUTCSI HEOOXOMMBIM B TEXHHUUYECKHX U CHEIMAIN3UPOBAHHBIX 00JaCTSX,
CIOCOOHOCTH AP (HEKTUBHO 00IIATHCSI HA UTHOCTPAHHBIX SI3bIKaX UMEET pelliatolee
3HaueHUe Ul IPOPECCHOHAIBHOIO ycIexa.

Series “PEDAGOGICAL SCIENCES” Number 2 (77) 2025 449



Satylganova U.N., Golovchun A.A., Kassymbekova M.A.

UKT, xoTopble 00beAMHSIOT KOMIIBIOTEPHYI0O KOMMYHHUKAIMIO U METOJbI
COBMECTHOTO OOYYEHHMsI, CO3Jal0T MHTEPAKTUBHYIO U YBIIEKATEIbHYIO Cpeay
JUIsL YCBOGHMs si3bIKa. B cTaTbe paccMaTpuBarOTCs KIIIOYEBbIE TEHACHIIMU,
TakM€ Kak MCIOIb30BAHUE BUPTYAJIbHBIX KJIAcCOB, LU(QPOBBIX ILIaTHOpM
U MYJbTUMEIUNHBIX HHCTPYMEHTOB, JUISl COJAEHCTBUS OPHUEHTHPOBAHHOMY
Ha  oOywaromierocs  OOy4yeHHI0. OTH  TEXHOJOTMHM  O0ECIEYHMBAIOT
[IEPCOHATN3UPOBAHHBIN OIBIT 00yUYEHHUsI, COBMECTHYIO padOTy U MPAKTUYECKOE
MIPUMEHEHUE S3bIKOBBIX HABBIKOB C IMOMOUIbIO 337aYHO-OPUEHTHUPOBAHHBIX U
[IPOEKTHO-OPUEHTUPOBAHHBIX MeponpusiTuil. Monenupys pabouue cUTyaluu,
OHU TOTOBSIT CTYJE€HTOB K MHOTOSI3bIYHOMY OOLIEHHIO B MPO(ECCUOHATBHBIX
KOHTEKCTax.

B crarbe Takxke paccmarpuBatotrcs npoOinemsl BHeapenus UKT, Bxirouas
noTpeOHOCTH B WHEOPACTPYKTYpe, HUPPOBYIO TPaMOTHOCTH M TPEOOBAHUS
K MOJArOTOBKE yuuTenel. B Hel parTcs mpakTUYECKHE PEKOMEHJAIUU IO
MIPEOAOJICHUIO ATUX MPENSATCTBUN U ONTUMHU3ALUU MHTETPAalUU TEXHOJIOTHH B
SI3BIKOBOE 00pa30BaHUE.

Ucnonezys UKT, Ttexuuueckue M MpodeccHOHANIbHbIE YUPEKICHUSI
MOTYT TOBBICUTh A(PPEKTUBHOCTh OOYy4YEHHUS S3bIKy, CHAaOAMUB CTYICHTOB
JUHTBUCTUYECKUMU U KYJIbTYPHBIMU KOMIIETEHIUSIMU, HEOOXOAMMBIMHU IS
JTOCTHKCHHUSI yCleXa B Pa3sHOOOpa3HbIX, NIOOAIBHO CBSI3aHHBIX PabOUUX
MecTax. DTa HBOJIIOIHS B SI3IKOBOM 00pa30BaHUM 00EIIACT JIyUIlIe COIIacOBaTh
pe3ynbTaThl 00y4eHHs C TpeOOBaHUSIMU COBPEMEHHON MpodheCCHOHAIBHON
CpEIbl.

KiroueBbie cioBa: OOyuyeHHE MHOCTpPaHHBIM S3bIKaM, LU(QPOBHIE
WHCTPYMEHTBl B U3YyUYEHHUU $SI3bIKA, TEXHOJOIMH KOJIJIAOOPATUBHOTO OOy4YEHHS,
pa3BUTHE HABBIKOB AaHIVIMKMCKOTO $3bIKA, MOJArOTOBKA M MOAJIEPXKKA y4MTEJeH,
MPENSITCTBUS HA ITyTH UHTErpallui TEXHOJIOr Ui, 00yueHue, oOpa3oBaHue
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