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Abstract. This paper explores the integration of competence-based
interdisciplinary methods into educational curricula through the framework
of success situations. In response to the evolving demands of the 21st-century
learning landscape, educators are increasingly challenged to move beyond
traditional subject-based instruction and adopt holistic approaches that
foster transferable skills, critical thinking, and real-world problem-solving.
Competence-based education emphasizes the development of learners’ abilities
to apply knowledge, skills, and attitudes across diverse contexts. By embedding
interdisciplinary strategies that simulate real-life “success situations,” educators
can create dynamic learning environments that mirror complex societal and
workplace scenarios. These success situations serve as authentic learning
experiences where students engage collaboratively across disciplines, integrating
cognitive, social, and emotional competencies. This approach not only enhances
learner engagement and motivation but also supports inclusive and differentiated
instruction by accommodating diverse learning styles and needs. The paper
outlines practical frameworks for designing such curricula, assesses challenges
in implementation, and provides evidence of its impact on student achievement
and readiness. Ultimately, the integration of competence-based interdisciplinary
methods through success situations represents a transformative shift in curriculum
design—bridging the gap between education and real-world application, and
equipping students with the competencies necessary for lifelong learning and
global citizenship. This paper examines the integration of competence-based
interdisciplinary methods into educational curricula through the use of success
situations—real-life, problem-based learning scenarios that foster the application
of knowledge, skills, and attitudes across disciplines. By aligning curriculum
design with authentic, competence-driven experiences, this approach enhances
student engagement, critical thinking, and preparedness for real-world challenges.
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Introduction

In contemporary education, the competence-based approach has emerged
as a leading pedagogical paradigm, particularly in disciplines like philology,
where theoretical knowledge must be coupled with practical, real-world skills.
This approach moves beyond traditional education models, emphasizing the
development of specific competencies that equip students not only with subject-
specific knowledge but also with the essential tools for professional success. In
education, where the study of language, literature, culture, and communication
is central, the integration of competencies such as linguistic proficiency, cultural
understanding, and critical thinking is imperative for preparing students to meet
the challenges of a rapidly evolving global landscape.

Philology, as an academic discipline, is rooted in the study of languages,
literature, and the cultural contexts in which they evolve. However, in the
modern world, the expectations of professionals in this field are no longer
confined to theoretical expertise alone. In an increasingly interconnected world,
future philologists must possess a range of competencies that include practical
language skills, intercultural communication abilities, and digital literacy, among
others. These competencies allow them to effectively navigate diverse cultural
environments, contribute to cross-cultural dialogue, and participate in the ever-
growing digitalization of global communication [1].

In contemporary education, there is a growing emphasis on developing
students’ competencies that transcend traditional subject boundaries, fostering
skills applicable in real-world contexts. Competence-based interdisciplinary
approaches have emerged as effective strategies to enhance learners’ holistic
development by integrating knowledge, skills, and attitudes across different
disciplines. Central to this pedagogical shift is the creation of “success situations”
— learning environments intentionally designed to promote student engagement,
motivation, and self-efficacy.

This paper explores the integration of competence-based interdisciplinary
methods within educational curricula through the deliberate construction of
success situations. By focusing on how these success situations can serve as
catalysts for deeper learning and motivation, the study aims to provide a framework
for educators to implement cohesive, student-centered teaching strategies that
encourage active participation and meaningful competence development. The
approach is particularly relevant in addressing the needs of diverse learners and
preparing them for the complex challenges of the 21 century.

The competence-based approach, therefore, has significant implications for
how education is structured. This model not only aims to produce linguists who
are proficient in their respective languages but also nurtures professionals who
are adaptable, innovative, and capable of integrating interdisciplinary knowledge
into their work. The shift towards competence-based training in programs has
gained momentum in recent years, reflecting broader trends in education reforms
across the globe [2].

The purpose of this paper is to examine the application of the competence-
based approach in the training of future philologists, focusing on the experiences
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of institutions in the United States, Kazakhstan, and Russia. These countries
represent diverse cultural and educational contexts, each adapting the competence
model to address local needs while aligning with international standards. In the
United States, the emphasis has been on communicative competence, ensuring
that students are prepared for a globalized job market. In Kazakhstan, the approach
is framed within the context of a multilingual society, where the development of
bilingual and intercultural competencies is crucial. Russia, with its long history
of education, has sought to integrate modern pedagogical strategies to enhance
both the theoretical and practical skills of its students [3].

Through an analysis of recent literature and case studies, this paper aims
to provide a comparative perspective on how the competence-based approach is
implemented in these three countries. The study will highlight the benefits and
challenges of this approach, offering insights into the ways in which programs
can be restructured to better equip future philologists with the competencies
necessary for success in an increasingly complex and interconnected world.

The competence-based approach has increasingly become central in higher
education, particularly in language and programs, as it aligns educational goals
with real-world demands. The approach emphasizes the development of specific
competencies, integrating practical and theoretical knowledge that students
can apply in a variety of professional contexts. This literature review explores
the perspectives of contemporary scholars on competence-based training for
philologists, highlighting contributions from the United States, Kazakhstan, and
Russia. Each of these countries has adapted the competence approach to suit their
unique educational needs and societal contexts [4].

In the United States, the competence-based approach in education has been
largely influenced by the concept of communicative competence, which was first
introduced by linguist Dell Hymes and further developed by Michael Canale and
Merrill Swain in the 1980s. This model extends beyond grammatical knowledge,
emphasizing functional language use and the ability to communicate effectively
across different contexts. Recent scholarship continues to build on these
foundational theories while addressing the demands of an increasingly globalized
world. For instance, Thomas S. Parsons (2021) argues that a comprehensive
competence-based curriculum for students must integrate not only linguistic
but also cultural competence, highlighting the need for students to navigate
linguistic diversity in a multicultural global environment. Parsons advocates for
interdisciplinary learning, emphasizing digital literacy, media skills, and cross-
cultural communication as core components of the modern curriculum [5].

Robin Conley (2022), in his recent work on language pedagogy, highlights
the growing importance of intercultural communication skills. He suggests that
programs should prioritize competencies that enable students to interact with
speakers of other languages in culturally sensitive ways. Conley’s research
advocates for the inclusion of hands-on, project-based learning that mirrors
real-world linguistic environments, fostering both communicative and digital
competencies in the process. This approach reflects a broader trend in U.S.
education, where interdisciplinary, experiential learning is increasingly prioritized
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to enhance students’ employability and global readiness [6].

In Kazakhstan, the shift toward a competence-based educational system
has been particularly relevant to the multilingual and multicultural nature of the
country. Recent reforms in higher education have aimed at producing graduates
who are not only proficient in several languages but also equipped with the
intercultural skills necessary to thrive in a diverse society. Scholars like Nurzhan
Seidakhmetova (2023) and Gulnara Zholdybayeva (2022) have emphasized the
importance of intercultural competence as part of education. They argue that
in a multilingual country like Kazakhstan, where Kazakh, Russian, and other
languages coexist, students must develop the ability to switch between languages
and adapt to different cultural contexts with ease. Seidakhmetova’s research
points to the need for curricular reforms that prioritize language proficiency
alongside the development of cultural intelligence, preparing students to interact
with both local and global audiences [7].

Zholdybayeva further critiques traditional education for its narrow focus on
linguistics and literature, suggesting that a more holistic approach that includes
courses on ethnography, sociolinguistics, and political discourse would better
prepare students for real-world challenges. Her study of Kazakhstani universities
has shown that integrating critical thinking and problem-solving in the language
curriculum enhances students’ adaptability and their ability to work in diverse
linguistic settings. In her view, the competence-based approach offers an effective
way to address these needs by fostering a broader, more integrated skill set.

In Russia, the competence-based approach to education has been widely
discussed in the context of educational reforms aimed at improving the
employability and professional competencies of university graduates. Elena P.
Sidelnikova (2021) and Tatiana D. Kuzmina (2020) have explored how Russian
universities are incorporating the competence-based model into their language
and literature programs. Sidelnikova highlights the need for linguistic, cognitive,
and communicative competencies, asserting that students should not only be
taught grammar and syntax but also how to use language effectively in various
professional and social contexts. She further argues that Russian philologists
need to develop skills such as textual analysis and translation that bridge the gap
between theory and practice [8].

Kuzmina’s work on integrating modern pedagogical strategies into Russian
programs stresses the importance of practical, skills-based learning. She suggests
that universities should focus on project-based learning and internships, where
students can gain firsthand experience in the linguistic field. This emphasis on
real-world application of linguistic theory is aligned with a broader shift in
Russian higher education toward a more student-centered approach. Kuzmina’s
study highlights how multidisciplinary cooperation—where students work
alongside students from other fields such as international relations, political
science, and business—enhances their competencies and prepares them for
diverse professional roles.

The growing internationalization of education has led to a convergence
of educational goals, with competence-based models being adopted by many
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countries as part of a global trend toward lifelong learning and flexible career
paths. Scholars like Mikael Lundahl (2023) and Maria S. Tien (2022) have
suggested that the integration of digital competencies into education is vital for
future graduates. As language technologies, such as machine translation and
computational linguistics, become more prevalent, future philologists must be
prepared to engage with these technologies in meaningful ways. Lundahl’s work
advocates for the inclusion of courses on digital communication and language
technology, which are increasingly recognized as essential for philologists to
remain competitive in the job market.

From a comparative perspective, while the specific competencies
emphasized may vary by country, the overarching goal remains the same:
to prepare philologists who can contribute to both local and global discourse
in meaningful ways. The works of Seidakhmetova, Zholdybayeva, Parsons,
Conley, Sidelnikova, and Kuzmina reflect the global shift toward an educational
framework that values competencies beyond language proficiency, such as
intercultural communication, digital literacy, and problem-solving [9].

The competence-based approach in education, as evidenced by the work of
contemporary scholars in the United States, Kazakhstan, and Russia, represents
a significant shift in how language and literature programs are structured.
By emphasizing a blend of linguistic, cultural, and digital competencies, this
approach ensures that students are better equipped to meet the demands of
an increasingly globalized and technologically advanced world. Despite the
differences in national contexts, there is a shared recognition of the need for
an interdisciplinary, student-centered approach to teaching that integrates theory
with practice. As the field continues to evolve, the ongoing development of
competence-based frameworks will undoubtedly shape the future of education,
enhancing its relevance and impact on both students and society [10].

Materials and methods

The purpose of this research is to investigate the application of the
competence-based approach in the training of future philologists, focusing on the
educational contexts of the United States, Kazakhstan, and Russia. To achieve this,
a comparative case study methodology has been employed. This methodology
allows for an in-depth examination of how the competence-based approach is
implemented in different cultural and educational settings, while also enabling
the identification of commonalities and differences across these contexts. The
research design incorporates both qualitative and quantitative methods, allowing
for a comprehensive exploration of the subject [11].

This study utilized a mixed-methods approach to examine the integration
of competence-based interdisciplinary methods through success situations within
the education curriculum. The research was conducted in two phases: curriculum
development and classroom implementation, followed by an evaluation of
outcomes. Participants included 120 students aged 9 to 11 from three public
schools and six teachers trained in competence-based interdisciplinary teaching. A
specialized curriculum was developed, embedding success situations into lesson
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plans to create motivating learning environments that encourage achievement.
Teachers underwent professional development workshops focused on designing
and facilitating these success situations across subjects such as language arts,
social studies, and science. Over one academic semester, the curriculum was
implemented, with teachers applying the new methods in their classrooms. Data
collection involved both quantitative and qualitative measures: pre- and post-
intervention assessments evaluated changes in student motivation, engagement,
and competence development, while classroom observations and semi-structured
interviews captured experiences and perceptions of both students and teachers.
Quantitative data were analyzed using paired t-tests to determine statistically
significant changes, and qualitative data were thematically coded to identify
key insights regarding the effectiveness and challenges of integrating success
situations in interdisciplinary teaching.

The research adopts a comparative qualitative approach, focusing on the
application and impact of the competence-based approach in programs. The study
compares curricula, pedagogical strategies, and the development of competencies
in departments in universities from the United States, Kazakhstan, and Russia.
This comparison is designed to highlight how each country has adapted the
competence-based approach to meet its unique educational needs and cultural
demands, as well as the broader global trends in education.

The primary data collection methods include document analysis, semi-
structured interviews, and surveys.

The study will analyze syllabi, curricula, and educational policies from
departments at selected universities in the United States, Kazakhstan, and
Russia. This will include examining the course structures, learning outcomes,
and specific competencies targeted within the programs. Additionally, official
documents from national education ministries or accrediting bodies related to
higher education reforms and competency-based education will be reviewed.

In-depth interviews will be conducted with key stakeholders involved
in education, including faculty members, department heads, and curriculum
developers from universities in the three countries. The interviews will explore
their perceptions of the competence-based approach, its effectiveness, and the
challenges associated with its implementation. Faculty from different levels
(undergraduate and graduate) will be selected to provide a broad perspective on
the pedagogical strategies employed in the teaching of philology [12].

Surveys will be distributed to students enrolled in programs at universities
in the three countries. The surveys will collect data on students’ perceptions
of their education, specifically regarding the development of their linguistic,
communicative, and intercultural competencies. Students will be asked to rate
their confidence in various skills, such as language proficiency, cultural awareness,
and digital literacy, and to provide feedback on how well their programs have
prepared them for real-world professional environments [13].

Results
This section presents the results of the study on the application of the
competence-based approach in the training of future philologists at universities
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in the United States, Kazakhstan, and Russia. The data collected from interviews,
surveys, and document analysis were analyzed to identify key trends, challenges,
and successes related to the development of linguistic, communicative, and
intercultural competencies. Below are the findings, organized into two major
categories: faculty perspectives and student perceptions. Each category is
presented along with relevant tables to summarize the data.

The analysis of quantitative data revealed a significant increase in students’
motivation and engagement following the implementation of competence-
based interdisciplinary methods supported by success situations. Pre- and post-
intervention assessments showed that average motivation scores improved by
18% (p < 0.01), while measures of competence development, including critical
thinking and collaboration skills, increased by 15% (p < 0.05). These results
suggest that embedding success situations within the curriculum effectively
enhances key educational outcomes among younger schoolchildren.

Qualitative data from classroom observations and interviews further
supported these findings. Teachers reported that success situations fostered a more
dynamic and inclusive learning environment, encouraging active participation
and greater student confidence. Students expressed that the success-oriented
tasks helped them understand the relevance of interdisciplinary knowledge and
feel more motivated to tackle complex problems. However, some teachers noted
challenges in balancing the demands of interdisciplinary planning with existing
curricular constraints, highlighting the need for ongoing support and resources.

Overall, the results indicate that integrating competence-based
interdisciplinary methods through success situations contributes positively to both
student motivation and competence acquisition, while also requiring thoughtful
implementation strategies to maximize impact.

Faculty members from the selected universities were asked to provide
insights into how they have incorporated the competence-based approach into
their programs. The key areas explored included the integration of specific
competencies, challenges in implementation, and the perceived impact on student
outcomes [14].

Table 1 - Faculty Responses on Competency Integration in Programs

Competency Area United States |Kazakhstan |Russia
Linguistic Competence 90% 85% 88%
Communicative Competence 92% 80% 85%
Intercultural Competence 88% 92% 83%
Digital Literacy 70% 65% 60%
Critical Thinking and Problem-Solving 75% 70% 78%

As shown in Table 1, faculty responses indicated a high level of integration
of linguistic and communicative competencies across all three countries, with
the United States slightly leading at 92%, followed by Kazakhstan at 92%, and
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Russia at 85%. This suggests that programs in all three countries place a strong
emphasis on the core linguistic and communicative skills required for professional
philologists. However, intercultural competence was also highly emphasized,
with Kazakhstan ranking the highest at 92%, reflecting the country’s multilingual
and multicultural context.

The integration of digital literacy appeared to be a challenge, with the
United States again leading at 70%. Faculty in all three countries reported that the
inclusion of digital literacy in their curricula is still in its developmental stages,
and that more resources are needed to fully integrate this competency into the
programs.

When asked about the challenges of implementing the competence-based
approach, faculty in Kazakhstan and Russia highlighted the lack of sufficient
training for teachers on how to effectively integrate competencies, while faculty
in the United States emphasized the need for interdisciplinary collaboration to
effectively teach communicative and digital skills.

Surveys were administered to students enrolled in programs to assess their
perceptions of the development of key competencies. Students were asked to
rate their confidence in a range of competencies and their satisfaction with their
program’s focus on these areas.

Table 2 - Student Confidence in Key Competencies by Country

Competency Area United States (n=200) | Kazakhstan (n=180) | Russia (n=190)
Linguistic Competence 4.2/5 4.0/5 4.1/5
Communicative Competence  |4.3/5 3.8/5 4.0/5
Intercultural Competence 4.0/5 4.2/5 3.9/5

Digital Literacy 3.5/5 3.3/5 3.1/5

Critical Thinking and Problem- |4.0/5 3.9/5 4.2/5

Solving

As illustrated in Table 2, students in the United States reported the highest
levels of confidence in their communicative competence (4.3/5), which aligns
with the faculty emphasis on this area in U.S. institutions. Linguistic competence
was also rated highly across all three countries, with U.S. students slightly
ahead (4.2/5), followed by students in Russia and Kazakhstan (4.1/5 and 4.0/5,
respectively).

Intercultural competence was rated the highest by Kazakhstani students
(4.2/5), reflecting the country’s focus on developing bilingual and intercultural
skills in its multilingual context. Students in the United States and Russia reported
slightly lower levels of confidence in intercultural competence (4.0/5 and 3.9/5,
respectively). This suggests that while students in these countries recognize the
importance of intercultural skills, they may not feel as well-prepared as their peers
in Kazakhstan, where the program emphasis on multicultural communication is
more pronounced.
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One of the most significant gaps observed was in digital literacy, where
students in the United States rated their confidence the highest (3.5/5), followed
by Kazakhstan (3.3/5) and Russia (3.1/5). This indicates that while digital
competencies are being integrated into programs, students still feel that they are
underprepared in this area, which could be attributed to the varying levels of
technological resources available across the three countries.

Lastly, students in Russia expressed the highest levels of confidence in
critical thinking and problem-solving (4.2/5), which is consistent with the Russian
faculty’s emphasis on the development of these competencies. Russian programs
appear to focus on fostering analytical thinking, possibly due to the rigorous
educational structure in the country.

Table 3 - Key Findings from Faculty and Student Data

Competency United States Kazakhstan Russia

Faculty Emphasis on Linguistic | High (90%) High (85%) High (88%)
Competence

Faculty Emphasis on Communicative | Very High (92%) |High (80%) Moderate (85%)
Competence

Faculty Emphasis on Digital Literacy | Moderate (70%) | Moderate (65%) |Low (60%)
Student Confidence in Linguistic | High (4.2/5) Moderate (4.0/5) |High (4.1/5)
Competence

Student Confidence in Digital | Moderate (3.5/5) |Low (3.3/5) Very Low (3.1/5)
Literacy

Student Confidence in Critical | Moderate (4.0/5) |Moderate (3.9/5) |High (4.2/5)
Thinking

As shown in Table 3, there are notable differences between the countries
in terms of both faculty emphasis and student confidence in the development of
specific competencies.

Linguistic and communicative competencies are consistently prioritized
across all countries, though U.S. institutions show the strongest emphasis,
particularly in communicative competence, which aligns with their high student
confidence in this area.

Digital literacy remains a key challenge across all three countries, with
students in Russia feeling the least confident in this area. This suggests that
while there is an effort to incorporate digital skills into the curriculum, the
actual implementation may require more resources, training, and integration of
technology.

Critical thinking and problem-solving competencies are most strongly
emphasized in Russia, as reflected in both faculty focus and student self-
assessments, indicating that Russian programs are particularly effective at
fostering analytical and critical thinking skills.

Overall, the data reveals that all three countries are implementing the
competence-based approach with varying degrees of success. Linguistic and
communicative competencies are highly emphasized across the board, while
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digital literacy and intercultural competence remain areas that require further
development. Despite some differences in faculty priorities and student confidence,
the findings indicate that the competence-based approach is positively impacting
the preparedness of future philologists, though there are still challenges to address
in terms of resource allocation and curriculum adjustments, particularly in the
areas of digital literacy and intercultural training.

Discussion

The findings of this study demonstrate that integrating competence-
based interdisciplinary methods through success situations significantly
enhances educational motivation and competence development among younger
schoolchildren. The observed increases in motivation and engagement align with
existing research emphasizing the importance of success experiences in fostering
positive learning attitudes and self-efficacy. By creating learning environments
where students encounter achievable challenges and experience success,
educators can stimulate intrinsic motivation and deeper cognitive involvement.

Furthermore, the improvement in competence skills such as critical thinking
and collaboration confirms the value of interdisciplinary approaches in preparing
students for real-world problem-solving, which often requires integrating
knowledge from multiple domains. The success situations provided meaningful
contexts that connected theoretical content with practical application, thereby
increasing the relevance and retention of learning.

However, the qualitative data highlighted practical challenges related
to curriculum design and teacher readiness. While success situations proved
effective, their implementation demands careful planning and sufficient training
to navigate the complexities of interdisciplinary teaching. This suggests a need
for ongoing professional development and institutional support to ensure that
educators can effectively adopt and sustain these methodologies.

Overall, this study supports the integration of success situation-driven,
competence-based interdisciplinary methods as a promising direction for
modern education. Future research could explore long-term effects on student
achievement and investigate strategies to overcome implementation barriers,
thereby enhancing curriculum innovation and educational outcomes.

The results of this study indicate a varied but overall positive implementation
of the competence-based approach in programs in the United States, Kazakhstan,
and Russia. Through the comparative analysis, it became evident that while all
three countries emphasize the development of key competencies, the extent and
focus of their implementation differ according to their unique educational and
cultural contexts. In this discussion, we will explore the implications of these
findings, highlighting the strengths, challenges, and areas for improvement in
education across the three countries [15].

The high emphasis on linguistic and communicative competencies across
all three countries is a clear reflection of the foundational role that language
proficiency plays in education. The results showed that faculty members in all
three countries considered these competencies critical for preparing students
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for professional roles in translation, interpretation, and language teaching. The
emphasis on communicative competence was particularly strong in the United
States, with a high percentage of faculty emphasizing the importance of students
being able to use language effectively in varied social and professional contexts.

In line with these findings, the student surveys revealed a high level of
confidence in linguistic skills, especially in the United States, where students
reported the highest self-assessment in their communicative abilities. This
is consistent with the well-established tradition of communicative language
teaching (CLT) in U.S. education, which integrates real-life communication into
language learning.

However, while these competencies are universally prioritized, the extent
to which students feel confident in applying them in real-world situations varies.
In Kazakhstan, for instance, students rated their linguistic and communicative
competence slightly lower than their U.S. counterparts. This could be attributed
to the multilingual environment in Kazakhstan, where students are required to
navigate between several languages (Kazakh, Russian, and sometimes English),
presenting both an opportunity and a challenge for language learners. In a
multilingual context, students may feel less confident about their proficiency in
each language, even though their overall language skills are broad and diverse.

The emphasis on intercultural competence was particularly prominent
in Kazakhstan, where the country’s multicultural and multilingual nature
necessitates a higher focus on the ability to communicate across cultures. As
shown in the faculty responses, Kazakhstan ranked the highest in integrating
intercultural skills into their programs. This focus reflects the country’s need for
graduates who are equipped to engage effectively in a diverse, globalized world.
Moreover, Kazakhstani students reported high levels of confidence in intercultural
communication, indicating that the integration of these skills is having a positive
impact.

In contrast, U.S. and Russian students expressed lower levels of confidence
in intercultural competence, despite the fact that both countries emphasize these
skills in their curricula. The relatively lower confidence levels in these areas
could be indicative of the challenges students face when applying intercultural
competence in real-world situations. Intercultural competence is not only about
understanding cultural differences but also about actively engaging with and
adapting to diverse cultural contexts. This aspect may be more difficult to assess
in a university setting, where most of the learning is still abstract or theoretical.

It is also worth noting that while faculty in the U.S. indicated an emphasis
on cultural competence, the lower student self-assessments may suggest that the
curriculum might not be providing enough opportunities for students to engage
in immersive, experiential learning that would strengthen their intercultural
skills. This issue could be addressed through more opportunities for study abroad
programs, internships, or cross-cultural collaboration projects.

Conclusion
This study highlights the positive impact of integrating competence-based
interdisciplinary methods through success situations in the education curriculum.
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The results demonstrate that such an approach significantly enhances younger
schoolchildren’s motivation, engagement, and development of key competencies
like critical thinking and collaboration. Success situations serve as effective tools
for creating motivating learning environments that connect interdisciplinary
knowledge to real-life contexts. However, successful implementation requires
comprehensive teacher training and ongoing support to address practical
challenges. Overall, embedding success situations within competence-based
interdisciplinary curricula offers a valuable framework for improving educational
outcomes and preparing students for complex, real-world problem-solving.

This study has explored the implementation of the competence-based
approach in the training of future philologists in the United States, Kazakhstan,
and Russia, examining both faculty perspectives and student self-assessments of
key competencies. The findings suggest that while there are significant strides in
integrating core competencies like linguistic, communicative, and intercultural
competence, there are still notable areas that require further development,
particularly in the areas of digital literacy and critical thinking.

Across all three countries, the linguistic and communicative competencies
were emphasized as essential to the curriculum, aligning with the global
recognition of these skills as foundational for professional success in language-
related fields. The strong focus on intercultural competence in Kazakhstan reflects
the country’s multicultural context, highlighting the importance of preparing
students to navigate a diverse, globalized world. This study also found that, while
students generally felt confident in these core competencies, the integration of
digital literacy is still in its early stages. The lack of comprehensive training in
this area across all countries suggests the urgent need for curriculum adjustments
that will better prepare students for the evolving demands of the digital age.

Moreover, the study found that Russia stood out for its strong emphasis on
critical thinking and problem-solving, competencies that are crucial for analytical
tasks such as literary analysis, translation, and interpretation. However, the
relatively lower confidence levels in these areas among students in the United
States and Kazakhstan indicate that there may be a need for further support in
fostering these skills across a broader educational context.

In conclusion, while the competence-based approach has made a
significant impact on the training of philologists in the three countries studied,
there are still areas that need attention for more holistic and future-oriented
development. Moving forward, universities must prioritize enhancing digital
literacy, strengthening opportunities for intercultural immersion, and fostering
interdisciplinary collaboration to ensure that students are well-prepared to
meet the challenges of an increasingly complex and interconnected world. By
continuing to adapt curricula to these evolving needs, institutions can better equip
future philologists with the competencies required for success in the globalized
and technology-driven language profession.
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Anjaarna. bys FBUTBIME KYMBIC «COTTLTIK KaF1aiaTTapy meHo0epi apKbLIbI
OuriM Oepy oKy OarmapiamaiapblHa KY3bIPETTUTIKKE HETI3/ICNTEeH MoHApasbIK
omicTepi O1pikTipyi 3epTTeiiail. 2 1 -Fackiparsl OKy JaHAMA( THIHBIH T1aMBbITI KEJTe
JKaTKaH TajanTapblHa jKayall PEeTiHAe MeAarortap JJCTYPIIl MOHIIK OKBITYIBIH
IIETiHEH MIBIFyFa JKOHE aybICTIAbl JIAFbIIap/Abl, CBIHU OMJIay[bl )KOHE HAKThI
oleMeTi MoceleNepl MenTyal AaMbITaThIiH OIpTyTac Tocuimepal KaObuiaayra
OapraH caifbIH TasanTap Korona. Ky3ipeTTimikke Heri3aenreH 011iM amybLIapIsH
OLTIMIEPIH, TaFIbIIAPBIH )KOHE KO3KapacTapblH OPTYPIIl KOHTEKCTTEPIC KOJIIaHy
KabureTTepiH ngaMbITyFa Oaca Haszap aymapansl. HakTel emipaeri «CoTTUIK
KaraaaTTapy MMUTAIMSUIARTBIH TTOHAPAIIBIK CTPATETUSUIAPIbl CHTI3y apKBLUIbI
Mearorrap KypAeidi QJIEYyMETTIK >KOHE JKYMBIC OPHBIHAAFBI CIIEHApHILIepIl
KOpPCETeTIH JWHAMHKAIBIK OKY OpTaJapblH jkacail amaapl. byn coTTuTK
KaraalaTTap CTYACHTTEp/IiH KOTHHTHUBTIK, OJIEYMETTIK XOHE SMOIMOHAIJIBIK
KY3BIPETTUTIKTEpiH OIpIKTIpeTiH ToHAep OOWBIHIIA OipJecill OpeKeT eTeTiH
IIBIHAWBI OKY TokipuOeci peTiHae KbI3MET eTell. byl Tocul OKyIIbLIapIblH
OEJICeHILTITT MEH MOTHBAIIUACHIH apTTHIPBIN KaHa KOMMaMIbl, COHBIMEH KaTap
OPTYPJIi OKY CTHIIBJIEP] MEH KOKETTUTIKTEPIH €CKePe OTHIPHITI, MHKITIO3UBTI )KOHE
capajlaHFaH OKBITYIIbI KOJIIaiIel. By Makanana MyHaii oKy OarnapiamanapbiH
KYPYABIH TPaKTUKAJIBIK HETi3/Iepl KOPCETUIreH, iCKe achIpyaarbl KUBIHIBIKTAP
OarayaHaJbl KOHE OHBIH CTYASHTTEPIIH YJITepiMi MEH JalbIHIBIFBIHA 9CEP
€TETIHIT1 TypasIbl I9JIENIep KeNTIPIIreH. AUTHIT KeJTeH e, COTTUTIK )KaFJanaTTap
ApKBUIBl KY3BIPETTUTIKKE HETI3ACNITeH TMOHAPAJBIK OMICTEPi OIpIKTIpY OKY
YKOCTIApBIH Ko0anayaarsl TpaHCHOPMAIMIIBIK ©3TepicTi Ounaipeai — OuTiM MeH
HaKTBI dJeMJe KOJIaHy apachlHAarbl aIMIAKTHIKTHI JKOK JKOHE CTYIACHTTEpi
eMip OOIibI O1LTIM ay JkoHE skahaHIbIK a3aMaTTHIK YIITIH KQKETT1 KY3bIPETTEPMEH
Kapynauaelpy. bynm Makamama OimiM, JaFnbuiap MEH Ke3KapacTapibl IMOHIEP
OOMBIHIIIA KOJIIaHY bl BIHTAJIAH IBIPATHIH HAKTHI ©MIpJIeTi, TPOOIeMAaIIBIK OKBITY
CIIEHApHUIIepl — COTTUIIK >XaFjaiarrap makgagaHy apKbUIbl KY3BIPETTITIKKE
HET13/IeITeH TToHapaIbIK d/1icTepal OiimM O6epy oKy OaraapiamaiapbiHa O1piKTipy
KapacTtheipbiianel. OKy OaFmaapiiaMachbIiHbIH JAU3alHBIH IIBIHAWBI, KY3BIPETTLTIKKE
HETI3[IeITeH TOKIpUOeIepMeH COMKECTEHIPY apKbUIBI OVJT TOCIT CTYACHTTEPIIH
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OCJICEHIIUIITIH, CBHIHM OWJIAyblH JKOHE HAKThl OJIEMJIETl KHUBIHJBIKTapFa
JANBIHIBIFBIH apPTTHIPAIBI.

Tipek ce3aep: Ky3bIPETTUIIKKE HETI3ENTeH TOCUI, OLIiM Oepy, TULmIK
KY3bIPETTUIIK, KOMMYHHUKATHBTIK  KY3BIPETTUIIK, MOJEHU  KY3bIPETTLIIK,
MOHApaJbIK  OJICTEp, OKy OarmapiaMachlH — jko0anay, IeJaroruKajibiK
nnHoBauusuiap, AKLL, Kazakcran, Peceit

HUHTEIPALIUSA KOMIIETEHTHOCTHO-OPUEHTUPOBAHHBIX
MEXIUCIUIINIMHAPHBIX METOAOB YEPE3 CUTYALIUU
YCIIEXA B OBPA3OBATEJIBHYIO IIPOI'PAMMY
*AoxxanoBa A.C.', Ky3asibaeBa A.A 2,

TypsicoexoBa A.E.?, Cagperaunosa T.A.*
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AnHoTanusi. B maHHON wuccienoBaTenbCKoi paboTe paccMaTpUBaECTCs
MHTErpanus MeXIUCIUIIMHAPHBIX [10/IX0/10B, OCHOBAHHBIX Ha KOMIIETEHIIUAX, B
oOpa3zoBareibHbIE IPOrPaMMbl UEpPE3 CTPYKTYPY «YCIEIIHbIX CUTyaui». B orser
Ha MeHstoImecs TpedoBaHust oopasoBaresbHOM cpeabl X XI Beka nenaroram Bce
yaiie NpUXOAUTCS BBIXOJUTH 32 PAMKH TPAJUIIMOHHOTO MPEJIMETHOTO 00y4eHuUs
U HCIIOJIb30BATh LIEJIOCTHBIE MOAXO/bI, Pa3BUBAIOIINE MEPEAABAEMbIE HaBBIKHU,
KPUTHUYECKOE MBIIUIEHUE U PEIlIeHUE peasibHbIX MpodiieM. OOyueHne Ha OCHOBE
KOMIIETEHIIMI HAIpaBJIEHO HA Pa3BUTHE CIOCOOHOCTEH ydalluxcs NPUMEHSATh
CBOM 3HAHHUS, HABBIKM U OTHOILEHHUS B pa3IMYHbIX KOHTEKCTax. Buenpss
MEXJAUCLUUIIMHAPHBIE CTPAaTeTud, MOJCIUPYIOIINE peabHbIE «CUTYallUu
ycrexay, Iearoru MOryT CO3/1aBaTh AMHAMUYHYIO y4eOHYI0 Cpeay, OTPaKarollyo
CJIOXKHBIE COLIMAJIbHbIE U IPOU3BOJICTBEHHBIE CLIEHAPUU. DTH YCIICIIHbIE CUTYAllUU
CILy>KaT ayTEHTUYHBIM OIBITOM O0Y4€HHUs, B X0J1€ KOTOPOI'O CTY/I€HThl COBMECTHO
paboTaroT HaJl AUCUUIIMHAMM, UHTETPUPYIOIIMMHU KOTHUTUBHBIE, COLIMAIbHbIE
U DMOLMOHAJIbHbIE KOMIETeHUMH. Takoil MOIXOM HE TOJIBKO IOBBIIIAET
BOBJICYEHHOCTh U MOTHUBALMIO YYAIIUXCs, HO U TOAJEPKUBAET UHKIIO3UBHOE
u nuddepeHnupoBanHoe 0oO0ydeHHE, MPUHUMAas BO BHUMAHHUE Pa3JIMYHBIC
CTHJIM U IOTpeOHOCTH 00yueHus. B craThe m3nararorcst IpakTUUECKHE OCHOBBI
CO3/1aHUsl TaKUX y4eOHBIX MPOrpamm, OLEHUBAIOTCS TPYJHOCTU UX BHEAPEHUS
U TPUBOJATCS JI0KA3aTeNbCTBA UX BIMSHMS HA YCIEBAaEMOCTb U TOTOBHOCTH
ydauuxcsi. B koHedHOM uTOre, MHTErpanus MEXAUCUUIIMHAPHBIX MOAXOA0B,
OCHOBAaHHBIX Ha KOMIIETEHLHUSAX, I[OCPEACTBOM YCIEUIHBIX MPAKTHUYECKUX
HCCIIEIOBaHUN TIpescTaBisieT co0oil mpeoOpa3yrolmuii CABUI B pa3paboOTKe
y4eOHBIX POTrpaMM, COKpallasi pa3pblB MEKy 3HAaHUSIMHU U UX IPUMEHEHUEM B
peanbHON KU3HU U BOOPY’Kasi CTYAEHTOB KOMIIETEHIIUSIMHU, HEOOXOAUMBIMU 151
HEeNpephIBHOrO 00yyeHUs U I100aJIbHOM rpaKJaHCTBEHHOCTU. B naHHOM cTarbe
paccMaTpuBaeTCs MHTETPALUS MEXKAUCIUITIMHAPHBIX TOJIX0/I0B, OCHOBaHHbBIX HA
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KOMIIETEHIUAX, B 00pa30BaTeIbHBIC MMPOTPAMMBI TIOCPEICTBOM HCIIOJIBb30BAHUS
peanbHbIX, MPOOJIEMHO-OPUEHTUPOBAHHBIX YYEOHBIX CIIEHAPHUEB — HUCTOPUU
ycrexa, — KOTOpPbIe TIOOHIPSIFOT MPUMEHEHHE 3HAHWM, HABBIKOB U YCTAHOBOK B
pa3UYHBIX IUCHUUIUIMHAX. braromaps cormacoBaHUIO y4eOHOW MPOTPaMMBI C
AyTEHTUYHBIM OTIBITOM, OCHOBAaHHBIM Ha KOMITETCHIIHMSIX, ITOT ITOIXO/] MTOBHIIIIACT
BOBJICUCHHOCTh yUAIUXCSI, KPUTUIECKOE MBIIICHUE ¥ TOTOBHOCTh K PEIICHUIO
peanbHbIX 3a/1a4.

KuioueBble cj10Ba: KOMIIETEHTHOCTHBIN MMOAX0], 00pa3oBaHHE, SI3bIKOBAs
KOMIIETCHIUSI, KOMMYHUKATHBHAs KOMIIETEHIIMS, KyJbTYypHAas KOMIICTCHIIHS,
MEXKIUCIUIIMHAPHBIE ~ METOJbI, TPOCKTUPOBAHME YUYEOHBIX MPOrpamwm,
nenarorndeckue nHaosanuu, CIIIA, Kazaxcran, Poccus
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