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Abstract. The increasing role of digital technology in education has
transformed language teaching, offering new opportunities and challenges for
educators. This study examines how language instructors incorporate digital tools
into their teaching, evaluating their self-perceived competencies, attitudes toward
technology, satisfaction with institutional support, and professional development
needs. Ninety-seven high school language instructors participated in this study,
providing insights into the extent of digital adoption and the obstacles to effective
technology use in language instruction.

The findings reveal significant disparities in digital experience among
educators. While half of the participants have used digital tools for educational
purposes for over seven years, a notable one-fifth have less than three years of
experience, indicating that some teachers are still in the early stages of digital
adoption. Furthermore, another one-fifth consider themselves advanced or
expert users, underscoring the need for targeted training initiatives to support
professional growth. Regarding institutional support, one-third of respondents
believe existing training opportunities are either insufficient or only moderately
effective, highlighting a gap between policy and practical implementation.

This study underscores the importance of structured professional
development programs, collaborative mentorship initiatives, and institutional
investment in digital training to address these challenges. The novelty of the study
lies in its rationale for an integrative approach that combines digital, professional,
and soft skills into a single teacher development framework. By integrating
digital competence into professional development, this approach ensures that
teachers are better equipped to integrate technology into their pedagogy and
create engaging, student-centered, and effective learning environments.
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language instructors, language education, media literacy, teaching practices,
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Introduction
Digital technology (DT) evolutions have transformed education, leading
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to new opportunities and challenges for language education (LE) [1-4].
Although digital LE tools foster more dynamic and student-centered learning
environments, they now navigate an increasingly elaborate digital landscape
where digital competencies (DC) are essential for sufficient teaching and active
student engagement [5-6].

The significance of DC in education has given rise to key concepts, including
digital pedagogy, tools, and professional competencies [1; 3; 7-8]. Scholars have
extensively examined the role of DT in education, especially in the context of
English Language Teaching (ELT) and second language acquisition (SLA). Since
the mid-20th century, technology-enhanced language learning has progressed
from early audiovisual materials and language laboratories to advanced computer-
assisted language learning (CALL) and artificial intelligence-driven learning
platforms [3, p. 164; 4, p. 17].

Despite these pedagogical advancements, integrating DC into language
teaching (LT) remains challenging in Kazakh education. Adapted to traditional
teaching methods, language instructors (LIs) find it challenging to incorporate
digital resources effectively [7, p. 1371]. While infrastructure limitations were
historically a significant barrier, recent studies indicate that inadequate training
and pedagogical adaptation are now the primary obstacles preventing educators
from fully utilizing digital tools for learning and teaching settings [8]. Authors
argue that while DTs may enhance learning outcomes, their effectiveness depends
on teachers’ capacity to adapt pedagogical strategies, create interactive learning
experiences, and cultivate students’ DC [8, p.9].

In this article, digital competencies are explored through an integrative
approach that combines professional, communicative, and digital skills into a
single framework for teacher development. This view helps us see DC not as
separate technical skills but as a crucial part of language teachers’ professional
abilities, closely connected to their teaching methods and growth.

This study investigates how LIs perceive and use digital technologies in
LT. Specifically, it examines teachers’ attitudes toward digital tools, their self-
assessed digital skills, satisfaction with institutional support, and opportunities
for professional development. This study examines digital transformation in LT,
identifying key gaps and opportunities, and offers insights into how LIs can better
support the acquisition and application of digital skills. This study’s insights
might guide educators, policymakers, and institutions in developing sustainable
DC initiatives to empower LI to meet the changing demands of modern education.

Digital competencies are essential 2 1st-century competencies highly valued
in education [9-10]. The national demand for higher education is projected to
grow exponentially due to the baby boom in Kazakhstan during the first decade
of the 21st century. This raises the question of how HEIs sustain and improve the
quality of education amid ongoing growth and diversity in the student body [11,
p.307].
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Scholars in LE have acknowledged that educational methods need to be
transformed to foster the development of digital skills [3, pp.163-164; 4, p.17; 5,
p.1; 6, p. 268; 13-14]. For instance, Levy and Richards emphasize the integration
of technologies into new pedagogies as an alternative to more conservative
teaching methods, transforming them into research- and problem-based
approaches [3, p. 166; 4, p. 282]. Additionally, innovative DTs enhance teachers’
ability to utilize strategic questionnaires, tap into students’ interest in mobile
technologies, and use social media to create relevant and authentic learning
activities to teach metacognitive skills and foster positive learning relationships
[8, p.9]. Consequently, DTs engage students more actively and meaningfully in
their education, focusing on student-centered models and promoting lifelong
learning.

Over the past few decades, DT advances have impacted all aspects of our
lives. Since the advent of electronic media and the Internet, the web has evolved
into a fast and reliable means of exchanging information [1, p.16]. Along with
the ever-growing interest in electronic media, the Internet continues to play
various roles, both as a means of intra- and interpersonal communication and
as a pedagogical tool that facilitates language learning and teaching [2, pp. 111-
112]. The media-saturated world exposes consumers to new technologies by
exploring various language learning methods [9, p.1733]. Today, as prominent
consumers of media content, students are particularly open to using multiple
communication technologies and are eager to integrate new technologies into
their learning processes [2, p. 4]. Prensky referred to the younger generation as
“digital natives,” in contrast to the older generation, which he termed “digital
immigrants,” who are still learning and adopting new technologies [5, p. 2]. This
new generation of students has transformed the paradigms of learning.

Furthermore, recent studies suggest that the so-called “network generation”
may not be as technologically savvy as anticipated [5, p. 2]. There is a consensus
that millennials are comfortable with technology, particularly in their social
applications. With the integration of DT into modern LT, learning becomes
a creative, personalized process, allowing students to build their cognitive
understanding of contemporary language using strategies such as generalization,
simplification, or analogy. Keeping this in mind, 21st-century educators can
play a crucial role in helping students transcend mere “technical comfort” to
become genuinely “tech-savvy” by shifting the focus of technology use from
social contexts to more pedagogical applications [5, p.5]. Consequently, as
language instructors, we acknowledge that a lack of sufficient technological and
digital knowledge hinders our ability to work productively, leading to stress and
ineffective teaching strategies.

LT has utilized the technology for thirty years since CALL was developed and
implemented in education [3-4]. Since then, numerous studies have investigated
methods for integrating new technologies into educational settings. However,
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few studies have reported on DL and frameworks focused on LT. One such study
was conducted by Pegrum, Dudeney, and Hockly, who examined several new
literacy skills and practical ideas for their development in English lessons [15].
The authors introduced a taxonomy of new types of literacy, classifying them into
four main categories: a) language, b) connections, ¢) information, and d) design
(repeated). Since the LEs are considered “teachers of global communication,
increasingly mediated by technology,” developing DC is essential for students to
function effectively as citizens of the 21st century [15, pp. 93-94].

Furthermore, several studies have documented that pedagogical reasoning
influences the challenges of digital integration in educational contexts. Levy
identified two types of CALL specialists: “emergent” and “established” [4, p.3].
Established specialists are critical of modern technologies and adapt them to their
conditions, while base specialists adopt rather than adapt technologies. Cheng
contends that the abundance of new technologies, the ubiquity of the Internet,
and educators’ efforts to integrate various tools into their educational contexts
can be frustrating or confusing [8, p. 184]. Consequently, teachers should
receive training to plan and conceptualize the pedagogical implications of new
technologies for their effective implementation in language classes.

In this context, scholars highlight the importance of an integrated approach
that combines digital, professional, and communicative skills within a single
educational framework. In pedagogical research, an integrated approach is defined
as addressing the fragmentation of competencies by blending technological
literacy with teachers’ broader professional responsibilities, especially in
language education (Richards [3]; Levy [4]; Moorhouse and Yang [14]). From
this perspective, digital competence is not just technical literacy but is regarded
as a part of teachers’ overall professional competence, directly supporting their
pedagogical practice and professional development.

Recent research shows that the effectiveness of digitalization in education
largely depends on teachers’ ability to integrate technologies into pedagogical
strategies, rather than viewing them as an isolated set of tools [8; 14]. This
highlights the importance of an integrative approach, as it not only helps improve
digital literacy but also ensures its pedagogical relevance, enabling teachers to
develop interactive and student-centered learning processes.

For this study, we define an integrative approach as a systemic focus on
developing digital competencies in language education through the simultaneous
growth of pedagogical and digital skills. This approach ensures digital tools are
integrated into pedagogical practice as a natural part of language teaching,
rather than as an external addition.

The UNESCO document on the ICT Competency Framework for Teachers
has introduced technology standards for students and LlIs, including goals
and standards [1]. The standards state that: “Language instructors integrate
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pedagogical knowledge and skills with relevant technologies to improve language
teaching and learning,” and define four categories to achieve this goal:

- Language instructors identify and evaluate technological resources and
the environment to ensure compliance with the teaching context.

- Language instructors consistently integrate technology into their
pedagogical approaches,

- Language instructors develop and manage language learning activities
and tasks, using technology appropriately to achieve the curriculum’s goals and
objectives, and

- Language instructors use relevant research results to lift language
teaching activities and technology-related tasks” [1, p.7].

Thus, DTs vary widely, and the reasons for utilizing specific tools can
be complex and tailored to context; therefore, this approach was considered
appropriate.

Methods and Materials

The methodological foundation of the study was based on both international
and national concepts and regulatory documents, including the UNESCO
ICT Competency Framework for Teachers [1] and the Order of the Ministry
of Education and Science of the Republic of Kazakhstan regarding the use of
distance learning technologies [11]. It also incorporated scientific works by
foreign and domestic researchers on the digitalization of education and language
pedagogy (McNeil [2], Richards [3], Levy [4], Prensky [5], Martin et al. [6],
Tazhitova et al. [7], Cheng [8], Yeh & Swinehart [9], Dossymbayeva et al. [10],
Iskhakbayeva et al. [12], Lamb & Arisandy [13], Moorhouse & Yan [14], Pegrum
et al. [15]). These sources enabled the examination of digital competencies in
language education through competence-based and activity-based approaches,
while also emphasizing the importance of integrating educational technologies
and media tools into teachers’ professional development.

The following methods were employed in the study:

- Theoretical methods: analysis, synthesis, systematization, and comparative
analysis of both foreign and domestic research on the topic of developing digital
competencies.

- Empirical methods: pedagogical observation, teacher questionnaires, and
expert evaluation of practices related to using digital tools in LT, with a focus on
teachers’ perceptions, self-assessment of digital skills, institutional support, and
professional development opportunities.

- Interpretation methods: qualitative content analysis and generalization of
the collected data to identify challenges, gaps, and potential solutions for digital
transformation in LT.

The scientific novelty of the study lies in advocating for an integrated
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approach to developing digital communicative skills in language education. This
approach enables the integration of professional and digital capabilities within
a single system, empowering teachers to meet the evolving demands of modern
education and support their professional development.

The study participants were high school English, Russian, and Kazakh
teachers. They received a message through WhatsApp asking them to voluntarily
complete the online survey and inviting them to share it with other language
instructors they knew. This message outlines the purpose of the study, its
procedures, and the rights of participants, as stated at the beginning of the
survey form. Initially, 105 language instructors agreed to participate in the study.
However, due to non-completion or withdrawal, the final dataset consists of
responses from 97 participants. As a result, ninety-seven high school teachers
completed the questionnaire (Table 1). A questionnaire examines the answers
to the following: 1) How long have you interacted with digital technologies?
2) How do Lls evaluate their level of digital skills? 3) To what extent are Lls
satisfied with their digital competencies and learning needs? 4) What do Lls
think about institutional support for personal and professional development in
digital competencies?

Table 1 - Instructors Participated in Questionnaire

Experience Kazakh | English Russian Total
with over 15 years of experience |2 7 0 9
with 11-15 years of experience |2 14 5 21
with 5-10 years of experience 5 11 4 20
with less than 5 years 8 27 12 47
Total 17 59 21 87
97

The Likert scale measured teachers’ attitudes and self-assessment, while
open-ended responses allowed participants to elaborate on their experiences and
suggestions. The survey was conducted using Google Forms, which allowed
respondents to provide feedback voluntarily and anonymously, ensuring honest
and unbiased responses.

The statistics were used to calculate the Percentage of responses from
educators selecting each option using the formula (1):

P= G) <100 (1)

Where:

P = Percentage of participants selecting a response;

F = Frequency of the responses;

N = Total number of respondents answering the question.
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The questionnaire was piloted with five experienced LEs, who provided
insights on clarity and relevance before its full-scale distribution to assess the
survey’s validity and reliability.

Results and Discussion

This section presents the study’s key findings, based on survey responses
from 97 Lls, and examines their implications for developing DC in LT. The
discussion highlights trends in using DTs, self-assessed DC, satisfaction with
digital literacy, and institutional support for professional development.

Regarding Question I on the respondents’ engagement with the DT for
educational purposes, the survey results demonstrate varying levels of experience
with DT; in particular, almost half of the respondents (55%) have used digital
technologies for at least 7 years, with 25% reporting over 10 years of experience
in digital education. Moreover, 20% of instructors have fewer than 3 years of
experience, which may indicate limited exposure to digital teaching methods
(Table 2).

Table 2 - Respondents’ experience in utilizing educational DT in language
classrooms

Experience Kazakh English |Russian | Total

over 10 years of experience 2% 15 8% 25%

at least 7 years of experience 11% 28 16% 55%

3-5 years of experience 3% 7 5% 15%

less than 3 years of experience 6% 12 2% 20%

Total 17% 59% 21% 36%
100%

Regarding language grouping, most English language teachers (59%)
demonstrate substantial experience with educational DTs, particularly those who
have taught for at least 7 years. In contrast, Kazakh and Russian DEs exhibit
lower levels of familiarity, at 17% and 21%, respectively, indicating a possible
gap in digital skills among educators. One-fifth (20%) of all respondents with
less than 3 years of experience using educational DTs underscore the need for
targeted support for novice teachers, ensuring that newer educators obtain the
necessary training to incorporate DT into their teaching practice effectively.

This distribution shows that while most educators have significant exposure
to DTs, a notable segment still has limited experience with digital integration in
teaching. This highlights the need for well-designed professional development
programs that support both experienced and novice users, ensuring all educators
have the essential skills to utilize DTs effectively.

For Question 2, participants assessed their DC, offering self-evaluations
reflecting confidence and skill in utilizing digital tools. The survey findings
reveal that many instructors face challenges with DT, with only 18% considering
themselves Advanced users or Experts (Table 3).
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Table 3 - Self-Assessment of Digital Competence

Levels Kazakh English Russian Total
Experts 0 3 0 3%
Advanced users 2 10 3 15%
Intermediate 6 29 11 46%
Beginners 13 4 19 36%
Total 21% 46% 33% 100%

One-fourth of respondents classified themselves as Beginners, struggling
with the basics of digital tools; less than half of the respondents identified
themselves as Intermediate users, stating that they can handle standard educational
technologies but require further training. Almost one-third of respondents rated
themselves as Advanced users, demonstrating confidence in integrating digital
tools into their teaching practices, while only 3% identified as Experts, effectively
applying digital methodologies in language education. When only 18% of
respondents are Experts and Advanced users, 82% still need further development
in digital literacy.

With 82% of respondents identifying as Beginners or Intermediate users, it
is clear that many LlIs still need structured training and development. Although the
technology is widely adopted in education, many LIs feel uncertain about fully
integrating digital tools into their teaching practices. These insights underscore
the critical need for focused digital competence programs that provide essential
and advanced training tailored to educators’ specific needs and abilities.

Question 3, which assesses educators’ satisfaction with their digital
competencies and learning needs, reveals that many instructors do not feel
entirely satisfied with their level of digital competency (Table 4). The findings
indicate that only 14% are Very Satisfied, expressing confidence in their skills,
in contrast to 45% of respondents who consider themselves Satisfied, feeling
moderately comfortable but still open to professional development. However,
34% are Somewhat Satisfied, recognizing a need for further improvement, while
7% are Not Satisfied, indicating struggles with digital adaptation.

Table 4 - Respondents’ Satisfaction with Digital Competencies and
Learning Needs

Levels Kazakh English Russian | Total
Very Satisfied 0 14 0 14%
Satisfied 17 14 14 45%
Somewhat Satisfied 15 8 11 34%
Not Satisfied 4 0 3 7%
Total 36 36 28 100%
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These findings indicate that approximately half of the respondents (41%)
recognize gaps in their DC and seek additional training. Despite increasing
exposure to digital tools, many LIs believe that their current skills are inadequate
to utilize technology’s potential in teaching fully. This underscores the necessity
of ongoing professional development programs for digital teaching strategies
[24, pp.14-15].

For open-ended Question 4 on institutional support for DCs, participants
provided feedback on the level and effectiveness of institutional support they
receive for developing digital skills. Their responses revealed several recurring
themes. Primarily, they emphasized the lack of structured training programs. Most
LE noted that while their schools provide some digital training, these sessions are
often irregular, too basic, or lack practical application. For instance, Respondent
21 stated, “We have workshops, but they do not cover advanced digital teaching
methods.” Respondent 57 claimed, “There are occasional webinars, but they do
not provide hands-on experience with digital tools.”

They also highlighted the availability of digital tools, but noted that training
was insufficient. Some participants reported that their schools provide access to
digital resources but fail to offer adequate training on using them effectively [7,
p.1371]. For instance, Respondent 71 mentioned, “Support varies by department;
some faculty receive training while others have no access to digital literacy
programs.”

Another insight from the open-ended question was the emphasis on minimal
institutional support and self-reliance. Many instructors expressed frustration
about their expectations to learn digital skills independently without institutional
support, claiming “Institutional support is minimal. We are expected to learn
digital skills on our own without structured guidance” (Respondent 14) or “There
is an expectation to use technology, but no real investment in developing teachers’
digital competencies” (Respondent 61). The respondents also mentioned the
need for more hands-on and targeted training, peer support and mentoring, as
well as funding constraints and institutional priorities. All significant challenges
are given in Table 5.

Table 5 - Level and effectiveness of institutional support

Challenges Solution Recommendations
Lack of Structured Training Programs | Develop structured digital training programs
tailored to language teaching.
Availability of Digital Tools but|Offer ongoing professional development
Insufficient Training instead of one-time workshops.
Minimal Institutional Support and Self-| Provide hands-on training and mentoring
Reliance instead of passive learning formats.
Need for More Hands-On and Targeted | Ensure equal access to training across
Training departments to avoid disparities.
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The Need for Peer Support and|Allocate funding for sustainable digital
Mentoring literacy programs rather than relying on
Funding Constraints and Institutional |external, self-funded training.

Priorities

These findings highlight a significant gap in institutional support, as 70% of
respondents view their institution’s digital training resources as either inadequate
or only moderately helpful. This suggests that numerous LIs will integrate digital
tools into their teaching without sufficient guidance, resources, or training.

Thus, the study’s results enable us to identify several key patterns in the
development of DC among language teachers. Firstly, significant differences in
the experience of using digital technologies were revealed. Some teachers have
long-term experience using DT, but about one-fifth of respondents have less
than three years of experience. This confirms the existence of a gap between
experienced and novice users, indicating the need for differentiated training
programs that account for different levels of proficiency in digital tools.

Secondly, the data on self-assessment of digital competencies demonstrate
that 82% of respondents consider themselves to be at the Beginner or Intermediate
level, which indicates a lack of confidence in the use of digital technologies and
limited opportunities for integrating DT into language teaching. These results
are consistent with the findings of Levy [4] and Cheng [8], which suggest that
the successful use of digital tools requires not only technical skills but also
meaningful pedagogical application.

Thirdly, an analysis of teachers’ satisfaction with their own digital skills
revealed that nearly half of the respondents (41%) acknowledged gaps and required
additional training. This is consistent with the observations of Moorhouse and
Yan [ 14], who emphasize the need for continuous improvement of digital literacy
to maintain the quality of teaching.

Finally, the identified problems with institutional support confirm that the
mere availability of digital resources does not guarantee their practical use. As
shown by the respondents’ answers, the lack of structured programs and systemic
support forces many teachers to independently acquire digital skills, resulting
in uneven proficiency levels among teachers. This conclusion aligns with the
findings of Dossymbayeva et al. [10], who document the challenges of adapting
educational practices to the distance format.

These barriers together emphasize the need for systemic measures to
develop digital competencies. The most popular areas are:

1) development of structured and regular training programs, including
interactive methods and blended learning models,

2) creation of professional support communities, where more experienced
teachers could accompany beginners;

3) formation of clear digital literacy policies and ensuring constant access
to digital resources and technical support;
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4) differentiation of training programs by levels (Beginner, Intermediate,
Advanced) with the possibility of gradual progress;

5) integration of digital competencies into teacher certification programs
and the professional certification system.

Taken together, the study’s results confirm that the development of
digital competencies in language education should be considered not only
as a technological process, but also as a pedagogical and institutional task.
The scientific novelty of this work lies in substantiating the feasibility of an
integrative approach that enables the simultaneous development of teachers’
pedagogical skills and digital competencies. This approach ensures their
professional growth and an improvement in the quality of the educational
process, which is consistent with the conclusions outlined in the works of
Richards [3] and Pegrum et al. [15].

Conclusion

The article examines teachers’ perspectives on their preparedness for
integrating new technologies into their instructional methods, their demand for
enhanced support for online courses, and strategies for improving their students’
learning experiences. Thus, education is most effectively achieved in one’s
mother tongue or first language. Second—or third-language instruction promotes
cultural understanding, boosts students’ cognitive skills, and equips them for life
beyond the classroom, including global engagement and opportunities.

The findings revealed that despite implementing several national policies,
only afew offer sufficientdetail regarding schools’responsibilities for digitalization
and the effective use of DTs. As a result, this responsibility is frequently left to
individual schools or teachers. Most schools have not yet established digitalization
strategies to define the digital skills expected of their new learners. Opportunities
for staff training to enhance DC are rarely provided and usually occur on an
ad-hoc basis. Nevertheless, most educators see such training as beneficial for
professional development and maintain a positive attitude toward integrating
digital technologies into teaching. The potential benefits for learners include
broader exposure to language; more opportunities for authentic interaction with
other learners globally; flexible learning; varied learning methods, such as visual
or auditory approaches; a focus on specific skills, like reading or listening; more
active learning, as students have greater control over the process and outcomes;
learner autonomy, allowing students to choose what and how they learn; a less
stressful environment than traditional classroom learning; a social context for
learning, enabling interaction with peers; and access to engaging materials like
digital games and YouTube content.

The scientific novelty of this study lies in substantiating the relevance of an
integrative approach, which combines digital, professional, and communicative
skills within a unified framework of teacher development. By embedding digital
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literacy into professional competence, this approach ensures that technology
is not treated as an external add-on but rather as an integral part of teaching
practices. Such a framework promotes both the quality of language education and
the professional growth of instructors.

This study has a few limitations. First, it included 97 LIs from high schools,
which might not adequately reflect the broader population encompassing
middle and university instructors from various educational settings. Second, the
findings rely on self-assessment surveys, which may be influenced by response
bias, potentially leading to an over- or underestimation of students’ digital
competencies. Lastly, although the research evaluates digital competency levels
and institutional support, it lacks a thorough analysis of how digital tools affect
student learning outcomes.

Future research should feature a broader and more varied group, including
educators from various educational tiers (such as middle school and higher
education) and regions, to enhance generalizability. It should investigate the
integration of classroom observations, student feedback, and analytics of digital
tool performance, which could offer a broader perspective on the effects of
digital integration. Additionally, the research should investigate how specific
digital tools enhance language learning and student engagement. Experiments
assessing various training interventions could reveal the most effective strategies
for professional development.
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TIIAIK BIVIIM BEPYJE OKBITY TOXKIPUBECI MEH KOCIbHU
JAMYIBI )KETIUIAIPY YIHIH HU®PPIBIK K¥Y3bIPETTIJIIKTI
KAJIBIIITACTBIPY
e FO.!, *Emy6aea 1.2, llpnaceuiosa I'.2
'T'a3u ynuBepcureti, AHKapa, Typuus
*239n-Dapadu areianarel Kazak yiaTTeiK yHUBepcuTeTi, Anmarsl, Kasaxcran

Annarna. bimim  Oepyngeri mHQPABIK TEXHOJIOTUSIAPABIH JAaMYybl
TIJIEPAL OKBITY TOCUIACPIH ©3TePTill, OKBITYIIBUIAP YIIiH KaHA MYMKIHIKTEP
MEH KUBIHIBIKTAp TYFBI3ABL. bByJl 3epTTey OKBITYIIBUIAPIBIH ITHPPIBIK
Kypajaapasl Kajdail KOJJaHATHIHBIH, OJAPABbIH HU(PPIBIK KY3BIPETTITIKTEPIH,
TEXHOJIOTHSJIapFa JIeTeH KO3KapacTapbhlH, WHCTUTYIHOHAIIBIK KOJIJayFa
KaHaFraTTAHYIIBUIBIFBIH JKOHE KOoCIOM JaMy KaXETTUTIKTEPiH TaJllaiIbl.
3eprreyre opra MekTtenTepaeri 97 Tid OKBITYHIBICHI KaThICThl. OnapabiH
KayanTapbsl TH(PIBIK TEXHOJIOTHSUIApAbl KOJNJAaHy JCHICHIH JKOHE OJIap/blH
THIMI TIaiilalaHyblHA KeAEPTi KeATIPETIH HEri3ri MocenenepiAl aHbIKTayFa
KOMEKTECTI.

3epTTey HOTHXKEIEpI MYFalIiMIEp apachlHAa MHQPIBIK JaFablIapIbiH
OpKeJKi ekeHiH KepceTTi. KaTeicymbuiapabiH ®KapThIChl TUQPPIIBIK KypaIaap bl
KET1 )KbUIJIaH acTaM yakbIT 00¥bI Konanca, 20%-bl YIII XKBUIIAH a3 TOKipuOere
ve, Oy KehOip MyFamiMIepHiH o Je TEXHOJIOTHSHBI HTePYIiH OacTarKsl
Ke3eHiHae ekeHiH Ournmipeni. ConpiMeH Katap, Tarbl 20%-bI ©3IE€pIiH KETIK
HeMece capariibl JeHreliHaeri KoAAaHyibl peTinje Oaranaiapl, Oy Kocion
ecyre OaFbITTAIFaH apHANBI OKY OaFaapiaMaiapblHbIH KaKETTUTITIH KOpCeTe/Il.
HNHCTUTYIIMOHATIBIK KOJIIay TYPFBICBIHAH aTFaHaa, MyFaIiMIEpIiH YIITEeH O01pi
Oap oKy OarmapiamanapblHBIH JKETKUIIKCI3 €KeHIH HeMece THIMIUIIT TeMeH
€KeHIH aram oTTi, OyJI casicaT MeH OHBIH HAKThI i1CKEe aChIPBUTYBl apaChIHIAFbI
QJIIAKTBIKTBI KOPCETEII.

Byn 3eprrey kocibu mamyablH KYpbUIBIMIANFaH OarqapiaMalapbiHbIH,
e3apa  TONIMrepimik  OacTamalapblHBIH  JKOHE  HUQPIBIK  OKBITYFa
WHCTUTYIMOHANIBIK ~ WHBECTUIMSUIAPABIH ~ MaHBI3IBUIBIFBIH ~ KOpPCETe/Ii.
3epTTeyiH KaHAIbIFbl HUQPIbIK, KociOu koHe soft skills-Ti myranimaepain
KociOM namybIHBIH OipbIHFall JKy#eciHe OipiKTipeTiH WHTEeTpaTHBTI TACIIAI
Herizaeyae katblp. L{uGpabiK KY3bIPETTITIKTI KOCIOU TaMyFa €HTI3y apKbLIbI
OYJ1 TOCUT OKBITYIIBUIAPBIH TEXHOJOTHUSIAPIbl MEAaroTuKaiIblK TXipudere
TUIMJI €HTi3yiHEe JXOHE CTYyACHTKE OarJapiaHfaH, TapTBIMIBI Opi HOTHKENI
O11iM Oepy OpTachlH KYpybIlHA MYMKIHJIIK Oepei.

Tipek ce3mep: HUPPIBIK TEXHOJNOTHUSIAP, IUGPIBIK CayaTThUIBIK,
WHTETPATUBTI TOCUI, TUI TMIOHIHIH OKBITYIIBUIAPBI, TUIAIK OuriM  Oepy,
MeIMacayaTThUIBIK, OKBITY TOKIpUOeIepi, meaarorukaibiK daicTep

48 BULLETIN of Ablai Khan KazUIRandWL



Gelisli Y., Yelubayeva P., Shynassylova G.

®OPMUPOBAHUE IIU®POBBLIX KOMIIETEHIIUH B SI3LIKOBOM
OBPA30BAHMU JUIA ITIOBBIITEHUSA D9OPEKTUBHOCTHU
IMPEINOJABAHUSA U ITPO®PECCHOHAJIBHOI'O POCTA
e FO.!, *Emy6aea 1.2, llpnaceuiosa I'.2
' Yuusepcuret ['a3u, Ankapa, Typuus
*23Ka3axCcKui HAllMOHAIbHBIM YHUBEPCUTET UMEHH allb-Dapadu,
Anmarel, Kazaxcran

AnHoranusi. CoBpeMmeHHble NHU(POBBIE TEXHOJIOTUU KapIUHAIBHO
U3MEHUIIA TPOIECC MPENoAaBaHus A3bIKOB, OTKPbIBAsS HOBBIE BO3MOXHOCTHU
U cOo37aBasi BBI3OBHI JUIsl MeAaroroB. JlaHHoe ucciaenoBaHue aHATH3UPYET, KaKk
MpenojaBaTeIl UHTETPUPYIOT IU(GPOBBIE HHCTPYMEHTHI B 00pa30oBaTeIbHBIN
mpolece, OLEHHBas MX YpPOBEHb LU(POBBIX KOMIETCHLMH, OTHOLIECHHE K
TEXHOJIOTHSIM, yIOBIETBOPEHHOCTh HMHCTUTYIHOHAIBHONH TIOAJMCPKKON W
noTpeOHOCTH B TpodeccHoHanbHOM pa3BUTUU. B ucclenoBaHUM NPUHSIA
yuyactue 97 mpenojaBareseil i3bIKOB U3 CPEeIHUX MIKOJI. VX OTBETHI MOMOTIHN
BBISIBUTH YPOBEHb LHU(POBOI amanTallid U OCHOBHbIE Oapbephl, MEIIaloNIue
3¢ (HEeKTUBHOMY HCTIOIB30BAHUIO TEXHOJIOTHH B SI3BIKOBOM 00pa30BaHUM.

Pesynbrarhl Mmokaszanu 3HAYUTENBHBIC Pa3IUYds B IUPPOBOM OIBITE
nexaroroB. IlooBHMHA y4YacTHUKOB HCIONB3YeT LU(POBBIE HHCTPYMEHTBI
B oOyueHuu Oosee ceMH JIeT, Toraa kak okosno 20% HMMET MeHee Tpex JIeT
OTBITA, YTO CBUJAETENILCTBYET O HayaJbHOM JTamne HUpOBOW ajanTaiuu y
HEKOTOPBIX Mpenojasareneil. B To sxe Bpems enie 20% pecrnoHIeHTOB CYUTAIOT
ce0st MPOABUHYTHIMU WJIM SKCIIEPTHBIMU MOJIB30BATEISIMU, YTO MOJYEPKUBAET
HEOOXOUMOCTh IIEJICHANPABIEHHOT0 OOy4YeHHsl Uid Tpo¢eCcCHOHAIBHOTO
pocta. UTo KacaeTcsi HHCTUTYIIHOHAIBHOH MOIIEPKKH, TPETh TMpernoaBaTeeit
CUMTAET, YTO CYIIECTBYIOIIME MPOrpaMMbl TMOBBIIMICHUS KBaTu(UKAIIUU
an00 HenocTaroyHbl, JMOO HEd(P(PEKTUBHBI, yKaszbIBas HAa pPa3pblB MEXKIY
00pa3oBaTeILHON MOJIUTHUKON U €€ pean3amuei.

JlaHHOE HccleoBaHUE MOJYEPKUBAET HEOOXOIMMOCTh pa3paboTKu
CTPYKTYPUPOBAHHBIX nporpaMmm npodeccHoHaIBHOTO pa3BHUTHSA,
HAaCTaBHUYECTBA M HWHCTUTYLHOHAIBHOTO ()MHAHCUPOBAHUSA IMPPOBOTO
oOyuenusi. HoBu3Ha wucciemoBaHusi — 3aKiodaeTcss B 00OCHOBAaHHH
UHTErPAaTUBHOTO noJIxo/a, KOTOPBIN oObeAuHSeT udpossie,
npodeccuoHaNbHBIE M «MSTKHE» HAaBBIKM B EIMHYIO CHCTEMY Ppa3BUTHS
nenaroroB. Muterpupys nudpoByr0 KOMIETEHTHOCTh B NMpo(ecCHOHAIbHOE
pasBuTHE, JaHHBIM MOAX0N obecneunBaeT Oojee IP(HEKTUBHYIO TOTOBHOCTH
MPETIo/IaBaTeNIei K UCIIOJIb30BaHUIO TEXHOJIOTHH B TIEJTarOTMU€CKOM IPAKTHKE U
CO3[aHUIO YBIEKATEIbHOM, OpPUEHTUPOBAHHON Ha CTYACHTA U PE3yJIbTaTUBHON
00pa3oBareabHOI Cpe/bl.
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