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Abstract. The development of communicative competence is a key
aspect of professional training for future pedagogue-psychologists, as effective
communication skills are essential for successful interactions with students,
colleagues, and parents. This study examines the role of educational technologies
in fostering communicative competence, emphasizing the effectiveness of
interactive teaching methods such as case studies, role-playing, debates, and digital
platforms. A mixed-methods research approach was employed, incorporating
a survey of educators and a focus group discussion with students to gain a
comprehensive understanding of the current state, challenges, and opportunities
in implementing these technologies.The findings reveal that interactive learning
methods significantly contribute to the enhancement of students’ verbal and
non-verbal communication skills, critical thinking, and teamwork abilities.
However, several challenges hinder their full integration into the educational
process, including limited classroom time, insufficient technological resources,
and varying levels of student engagement and confidence. Educators also report
the need for more structured methodological support and professional training
to maximize the potential of digital and interactive tools in communication
skills development.To address these issues, the study highlights the necessity
of a holistic approach that combines curriculum innovation, continuous
professional development for educators, and the integration of adaptive learning
technologies. The findings suggest that incorporating artificial intelligence,
virtual and augmented reality, and personalized digital learning environments
can further enhance the development of communicative competence among
future pedagogue-psychologists. Future research should focus on designing and
testing new pedagogical models that effectively leverage emerging technologies
to create a more engaging and impactful learning experience.
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interactive learning, digital platforms, professional training, soft skills, emotional
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Introduction

Modern education sets high requirements for the professional training of
teacher-psychologists, among which communicative competence occupies a
special place. The ability to effectively interact with students, parents, colleagues,
and the administration of an educational institution is an integral part of a teacher’s
professional expertise [1-2]. The development of this competence requires not
only theoretical preparation but also practical experience, making the use of
modern educational technologies essential in training future specialists.

Communicative competence encompasses a wide range of skills, including
oral and written communication, active listening, empathy, argumentation,
negotiation, and public speaking [3]. According to V.A.Kan-Kalik [4], a teacher’s
communicative culture is formed in the process of their professional activity
and depends on the educational environment. Consequently, the successful
development of communicative competence requires the targeted use of
pedagogical technologies that simulate real professional interactions.

Traditional teaching methods based on passive information perception no
longer ensure an adequate level of specialist training today [5]. As a result, there
is growing interest in interactive and digital technologies, such as discussions,
role-playing and business games, training sessions, case methods, as well as
multimedia and distance learning platforms [6]. Researchers argue [7-8] that the
integration of digital tools, including online courses and virtual simulators, not
only enhances student engagement but also creates conditions for the development
of their communicative skills in various contexts.

Digital technologies have become an important educational tool, especially
in the context of distance learning. According to studies [9], platforms such as
Zoom, Moodle, Google Classroom, and other educational services significantly
expand teaching opportunities and create new models of interaction between
students and instructors. However, the question remains whether these technologies
are capable of fostering live communication and interpersonal skills, which are
critically important for future teacher-psychologists.

The purpose of this article is to examine the role of educational technologies
in the development of communicative competence among future teacher-
psychologists, determine their effectiveness, and identify the most efficient
methodologies. The study will analyze both traditional and modern approaches
to developing this competence and provide practical recommendations for the
educational process.

Thus, this article aims to substantiate the necessity of integrating
educational technologies into the training of future teacher-psychologists while
also considering their possibilities and limitations. The results of this research
may be useful for university instructors, students in pedagogical programs, and
educational program developers focused on the development of professional
competencies in specialists.
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Materials and methods

This study employed a combination of survey questionnaires and focus group
interviews to investigate the role of educational technologies in the development
of communicative competence among future pedagogue-psychologists. The
choice of these methods was determined by the need to obtain both quantitative
and qualitative data, enabling a comprehensive assessment of the effectiveness of
different approaches in fostering students’ communicative skills.

The empirical base of the study consisted of university faculty members
responsible for training specialists in pedagogy and psychology. A total of 30
university instructors participated in the research, all with at least three years
of teaching experience in higher education, ensuring the representativeness of
the sample. The selection criteria for respondents included practical teaching
experience in disciplines related to communicative competence development, the
use of educational technologies in the teaching process, and their willingness to
participate in research procedures.

The survey was conducted online using digital data collection tools
(Google Forms), ensuring ease of participation and minimizing time constraints
for respondents. The questionnaire consisted of 15 closed- and open-ended
questions designed to explore the range of educational technologies applied
in teaching practice and to evaluate their effectiveness in fostering students’
communicative competence. The questions covered several key aspects: the
frequency of interactive methods (discussions, role-playing, case studies,
debates), their perceived impact on professional skills development, and the
barriers to implementing such methods. Likert scale items were included to
obtain quantifiable data for statistical analysis.

To supplement the findings from the survey, a focus group interview
was conducted to gain deeper insights into instructors’ perceptions of the
effectiveness of different educational technologies. The discussion involved 10
instructors from the surveyed group, allowing for a more detailed examination
of individual teaching strategies and approaches to communicative competence
development. The interview was conducted online via Zoom, ensuring flexibility
and convenience for participants. The average duration of the discussion was 1.5
hours.

The focus group discussion was structured around several thematic
questions aimed at identifying instructors’ preferences regarding teaching
methods, student engagement in communicative activities, and the challenges of
integrating interactive learning formats. Participants were asked to respond to the
following key questions:

- Which educational technologies, in your opinion, are the most effective in
developing students’ communicative skills?

- In what types of activities do students demonstrate the highest level of
communicative engagement?

- What challenges do you encounter when implementing interactive
teaching methods?
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- What role do digital technologies play in the development of students’
oral and written communication skills?

The interview was recorded and transcribed, followed by content analysis,
which allowed for the identification of key themes and patterns in participants’
responses. The analysis focused on recognizing recurring trends and evaluating
the significance of the identified factors.

The data processing methods involved both quantitative and qualitative
analysis. Survey responses were analyzed using descriptive statistics, including
the calculation of means, medians, and modes, as well as percentage distributions
of responses. The qualitative analysis of the interview data was based on content
analysis, where core thematic units were identified and interpreted in the context
of pedagogical practice.

Thus, the combination of quantitative and qualitative research methods
enabled a comprehensive examination of the development of communicative
competence in future pedagogue-psychologists. The collected data not only
highlighted the most effective educational technologies but also identified key
challenges that educators face when applying them. The findings of this study
can be used to develop methodological recommendations aimed at improving
teaching practices and optimizing the educational process in the context of
professional competence formation among students in pedagogical fields.

Results

The results of the study provide a comprehensive analysis of how
educational technologies contribute to the development of communicative
competence among future pedagogue-psychologists. The findings, derived from
both survey data and focus group discussions, highlight key trends in the use of
interactive teaching methods, their perceived effectiveness, and the challenges
associated with their implementation.

A quantitative analysis of the survey responses revealed that the majority
of university instructors (76.7%) actively integrate interactive educational
technologies into their teaching practices. Among the most frequently used
methods, case studies (83.3%), role-playing (73.3%), and debates (66.7%) were
identified as the most effective tools for fostering students’ communicative
competence. Additionally, digital educational technologies such as learning
management systems (LMS), video conferencing tools, and online collaborative
platforms are widely applied in the learning process (80%). However, barriers
such as limited class time (60%), insufficient technological resources (46.7%),
and student reluctance to participate in communicative exercises (40%) hinder
the full implementation of these methods.

A summary of the key findings is presented in Table 1.
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Table 1 - Usage of Educational Technologies and Challenges in
Implementation

Indicator Percentage of Comments
Respondents (%)

Use of interactive teaching methods 76.7 Most instructors integrate interactive
technologies into teaching

Use of case studies 83.3 One of the most popular
methods, fostering professional
communication

Use of role-playing 73.3 Helps students practice
communication skills in various
scenarios

Use of debates 66.7 Develops argumentation and critical
thinking

Use of digital platforms (LMS, video 80 Supports synchronous and

conferencing, online discussions) asynchronous student interaction

Implementation of forums and 53.3 Enhances student engagement in the

virtual simulations learning process

Limited class time as a barrier 60 One of the main challenges in
applying interactive methods

Insufficient technological resources 46.7 Affects the ability to use digital
tools effectively

Low student engagement 40 Some students prefer passive
learning methods

To further illustrate these findings, Figure 1 presents a graphical
representation of the survey results.

Use of Educational Technologies and Barriers to Implementation
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Figure 1 - Use of Educational Technologies and Barriers to Implementation

The qualitative findings from the focus group discussions provided deeper
insights into instructors’ perceptions of interactive teaching methods. Participants
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confirmed that such methods significantly contribute to students’ confidence
in public speaking, ability to engage in argumentation, and professional
communication skills. However, challenges such as students’ varying language
proficiency levels and their reluctance to participate in communicative exercises
were frequently mentioned.

A recurring theme in the discussions was the importance of adapting
interactive methods to students’ individual characteristics. Instructors highlighted
that students with lower self-confidence or introverted tendencies often struggle
with participation in debates or role-playing activities. As a solution, gradual
exposure strategies, such as beginning with small-group discussions before
transitioning to larger debates, were suggested.

Additionally, blended learning formats, which integrate face-to-face
discussions with digital collaboration tools, were perceived as highly effective
in overcoming communication barriers. Asynchronous discussion boards,
peer feedback, and video presentations were highlighted as valuable tools that
allow students to practice communication in a less stressful environment before
engaging in real-time interactions.

Despite the overall positive impact of educational technologies, the lack
of formal training for instructors on how to effectively implement these methods
was identified as a key issue. Many educators rely on trial and error rather than
evidence-based pedagogical strategies, highlighting the need for institutional
support and professional development programs.

In conclusion, the results indicate that interactive educational technologies,
including case studies, role-playing, and debates, play a crucial role in the
development of communicative competence. Digital platforms supplement
traditional methods by providing additional opportunities for student interaction.
However, time constraints, technological limitations, and student reluctance
remain significant barriers. Blended learning approaches and instructor training
programs are recommended to enhance the effectiveness of communicative
competence development in higher education.

Discussion

The results of the study confirm the significance of educational technologies
in the development of communicative competence among future pedagogue-
psychologists. Interactive methods such as case studies, role-playing, debates,
and digital educational platforms demonstrate high effectiveness in fostering
professional communication skills among students. These approaches not only
enhance verbal and non-verbal interaction but also contribute to the development
of critical thinking, argumentation, and teamwork skills.

The data analysis revealed several barriers that hinder the full integration
of interactive technologies into the educational process. The main obstacles
include limited class time, insufficient technological resources, and low
student engagement in communicative practices. These factors necessitate the
development of strategies aimed at optimizing the learning process, integrating
digital tools, and increasing student motivation.
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One of the key challenges identified through the focus group study is the
varying levels of student readiness for active interaction. Some students struggle
with expressing their thoughts and participating in role-playing or debates, which
may be attributed to a lack of confidence or insufficient public speaking skills.
In this regard, it is essential to adapt educational technologies to the individual
characteristics of students, offering them a gradual introduction to communicative
activities—from working in small groups to engaging in more complex forms of
interaction.

Additionally, the teacher survey indicated that many educators apply
educational technologies intuitively, without sufficient methodological training.
This highlights the need for professional development programs aimed at
equipping teachers with the necessary skills to effectively implement interactive
teaching methodologies. The introduction of specialized training and professional
development programs will enhance the efficiency of educational technologies
and make the process of communicative competence formation more systematic.

Thus, the study confirms that a comprehensive approach is required for
the successful development of communication skills among future pedagogue-
psychologists. This includes the active use of interactive methods, the
improvement of the digital educational environment, the individualization of
learning processes, and the enhancement of teacher training. Future research
should focus on the development of new interaction formats, including the use of
virtual and augmented reality, as well as the creation of methodologies aimed at
fostering communication skills in the context of digitalized education.

Conclusion

This study highlights the crucial role of educational technologies in
the development of communicative competence among future pedagogue-
psychologists. The findings demonstrate that interactive methods, including
case studies, role-playing, debates, and digital platforms, significantly enhance
students’ communication skills, fostering their ability to engage in professional
discourse effectively. However, the research also identifies key barriers that
hinder the full integration of these technologies, such as time constraints, limited
technological resources, and varying levels of student readiness for active
interaction.

To address these challenges, a comprehensive approach is required,
incorporating the systematic implementation of interactive teaching methods,
continuous professional development for educators, and the adaptation of learning
strategies to students’ individual needs. Enhancing teacher training programs
and integrating digital tools more effectively will help create a more supportive
environment for the development of communicative competence.

Future research should explore innovative approaches, such as the use
of artificial intelligence, virtual and augmented reality, and adaptive learning
systems, to further improve the effectiveness of educational technologies in
communication skills training. By addressing existing limitations and leveraging
technological advancements, educational institutions can better equip future

Series “PEDAGOGICAL SCIENCES” Number 2 (77) 2025 39



Yesmagulova A.A., Zhubandykova A.M., Mutaliyeva A.Sh., Kulmysheva N.A.

pedagogue-psychologists with the competencies necessary for successful
professional practice in a rapidly evolving digital landscape.
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BOJIAIIAK ITEJATOI'-IICUXOJIOI' TAPABIH KOMMYHUKATUBTIK
KY3bIPETTIJIITTH KAJIBITITACTBIPY:
BIUIIM BEPY TEXHOJIOI'USJIAPBIHBIH POJII
*EcmarymoBa A.A.!, Myranuesa A.I11.2, Kynvbrimesa H. A3
*IE.A. bexeroB arbiHarsl Kaparannel ynuBepcureti, Kaparanael, Kazakcran
2 JLH. T'ymunes arbiniarsl Eypasus yiTThIK yHHBepcuTeTi, Actana, Kazakcrau
3 [ITokopim areiagarel yauBepcuteti, Cemeit, Kazakcran

Anparna. KoOMMyHHMKAaTHBTIK Ky3bIPETTUIIKTI KaJIBIITACTBIPY Oojalak
MeIaror-MCUX0J0TTAPABIH KOCIOM JMaWbIHABIFBIHBIH HET13r1 acheKTici OOoJIbIT
TaObUIAbI, OUTKEHI THIM/II KapbIM-KaThIHAC JKacay JaFAbuIapbl CTYJCHTTEPMEH,
OpINTECTEPMEH KHE aTa-aHaJIAPMEH COTTI ©3apa 9pPEKeTTeCy YIIIiH MaHbI3/b1. by
Makanaaa OuriM Oepy TEeXHOJOTHSIIAPBIHBIH KOMMYHUKATHUBTIK KY3BIPETTUTIKTI
JAMBITYaFbl POJI1 KapacThIPbUIAbI, 9Cipece MHTEPAKTUBTI OKBITY QMIICTEpiHIH,
COHBIH iMIIHAE Keic-oicTep, pesliK OWbIHIap, AedaTTap *oHe HU(PIIBIK OiniM
Oepy miaTdhopManapelHBIH THIMIUTITIHE Oaca Hazap aymapbuUiajbl. 3epTTeyie
OKBITYIIBUIAD apachblH/la cayajlHama J>KYPTi3y JKOHE CTYICHTTEpMEH (OKyc-
TOMNTHIK TAJKbLIAY SAICTEePl KOJJAHBLUIABI, OYJI OChI TEXHOJIOTUSIAPABI €HT13Y/IIH
Ka3ipri )karaibIH, HET13T1 IpoOJIeMalapbiH )KOHE 1IaMy MYMKIHIIKTEP1H KeIIeH I
TYpZE 3epTTeyre MYMKIiHAIK Oepai. 3epTTey HOTIKENepi MHTEPAKTHBTI OKBITY
OMiCTEpiHIH CTYACHTTEPIIH BepOanabl >KoHE BepOanabpl eMec KapbIM-KaTblHAC
JaFIbUIAPbIH, CBIHU OWJIAyBIH JKOHE TOMTA JKYMBIC ICTEY KaOUIEeTIH JaMBbITyFa
alTapibIKTail yJec KOCATBIHBIH KepceTTi. JlereHMeH, oJapblH TOJIBIKKAHIbI
SHIi3UIyiHe KeAepri KenTipeTiH Oipkarap ¢aktopiap Ja aHbIKTanasl. Herisri
KHUBIHIIBIKTAp PETIHAC ayIUTOPHSUIBIK YaKBITTHIH IIEKTEYJITi, TEXHOJOTHSUIBIK
pecypcTapIblH  JKETICIICYIIUTIrT JKOHE CTYACHTTEPIIH ©3apa opeKeTTecyre
JABIHBIFBIHBIH OPTYPIL JeHreii aran otingi. CoHbIMEH Karap, OKBITYIIbLIAp
IUQPABIK  KOHE WHTEPAKTUBTI KypajaaapAasl THIMAI Talfamady YIIiH
o/licTEMENiK KOJIIAyIAblH KOHE KOCIOM OUTIKTUTIKTI apTTHIPYIBIH KaKeTTUTITiH
aran oTTi. byn 3eprrey KepceTkeHaed, KOMMYHHMKATHUBTIK KY3BIPETTUIIKTI
TUIMJZII JTaMBITY YIIH KemeHAl Ke3kapac kKaxeT. On oKy OarmapiamanapbiH
KAHAPTYNbBI, OKBITYIIBUIAPIBIH Y3MIKCi3 KOciOM MaMyblH JKOoHE OeHimenriir
OKBITY TEXHOJIOTHSJIAPBIH WHTETpaIUsUIaylbl KaMTHIbl. bonarmakra »acaHabl
WHTEJUICKT, BHPTYaJIbl JKOHE TOJBIKTHIPBUIFAH IIBIHIBIK, COHAAW-aK JKEKe
OKBITYFa apHajraH nupislK OuTiM Oepy opTaiapblH KOJJAaHy MYMKIHIIKTEPiH
3epTTey KOMMYHHMKATUBTIK [aFJbUIap/Abl OJaH opi JKETUIAIpyre bIKHAl eTyi
MYMKIiH. AJIJIarel 3epTTEyJep OCHI TEXHOJIOTHsUIapAbl OuTiM Oepy mpoleciHe
THUIMJII €HTI3yTe apHaJFaH XaHa TeIaroruKaIbIK MOJICBACPAl d3ipiieyre KoHe
CBIHAKTaH OTKI3yre OaFrbITTalybl THIC.

Tipek ce3aep: KOMMYHHMKAaTHBTIK  KY3BIPETTUIIK, OumiM  Oepy
TEXHOJOTHSJIAPbl, WHTEPAKTUBTI OKBITY, HUQPIBIK IuIaThopManap, Kociou
mareIHabIK, soft skills, sMOIMOHATALIK HMHTEIIEKT, MEOATOTHKAJBIK IU3aiiH,
pedraekcuBTiK TOKIpHOE

Series “PEDAGOGICAL SCIENCES” Number 2 (77) 2025 41



Yesmagulova A.A., Zhubandykova A.M., Mutaliyeva A.Sh., Kulmysheva N.A.

®OPMHUPOBAHUE KOMMYHHUKATUBHOM
KOMIIETEHTHOCTU IEJAT'OT'OB-IICUXOJIOI'OB:

POJIb OBPA3OBATEJIBHBIX TEXHOJIOT M
*EcmarymoBa A.A.!, Myranuesa A.I11.2, Kynvprimesa H. A
*Kaparanauackuii yauBepeureT uM. E.A. ByketoBa, Kaparanma, Kazaxcran
Anmarel, Kazaxcran
’EBpasuiickuii HalMoHaIbHbIH yHUBepcuTeT uM. JI.H. I'ymunes
> VuuBepcuret umenu [llakapuma, Cemeit, Kazaxcran

AnHOTanusi. @PopMUpOBaHME KOMMYHUKAaTUBHOM  KOMIIETEHTHOCTHU
SIBIISIETCS BAXKHEHIIIEH cocTaBsIoNIeH npodeccruoHaabHON TOATOTOBKY OyayITHX
MearoroB-MCUXOJIOTOB, TTOCKOIBKY d(PPEKTUBHBIE KOMMYHHKATUBHBIE HABBIKU
HEOOXOMUMBI JJII YCIICITHOTO B3aMMOJCUCTBUS CO CTYICHTaMH, KOJIJIETaMU
U poauTensiMu. B nmaHHOW cTaThe paccMaTrpuBaeTCs Poib 00pa30BaTEIBHBIX
TEXHOJIOTUH B pa3BUTUM KOMMYHHUKAaTUBHBIX YMEHUH, aKLIEHTHPYs BHUMaHUE Ha
3¢ (HEeKTUBHOCTH MHTEPAKTUBHBIX METOJOB, TAKUX KaK KeWC-METOMbI, POJEeBbIC
urpel, nedarsl 1 nudpoBsie 0oOpazoBarenpHbIe MIarGopmel. B uccrnenoBanuu
HCIOJIb30BaH CMEIIaHHbIA METO/, BKIIFOUAOLIM AHKETUPOBAHUE ITPENOIABATEN
u (oKyc-TpynmnoBoe OOCYXKIEHHE CO CTYIEHTAMH, YTO MO3BOJMIIO TOIYyYUThH
LIEJI0CTHOE MPE/ICTABICHHUE O TEKYILEM COCTOSIHUU, TPOOIeMax U BOZMOKHOCTSX
BHEJIPEHUSI ATUX TEXHOJOTWW. Pe3ynbrarel HccmeqoBaHWs TOKa3ald, 4TO
UHTEPAKTUBHBIE METOJ/Ibl OOy4YEeHHs CIIOCOOCTBYIOT 3HAYMTEIHLHOMY Pa3BUTHIO
BepOaNbHON W HeBEepOAIbHON KOMMYHUKAIIMU, KPUTHYECKOTO MBIIIICHUS U
HABBIKOB KOMaHTHOU paboThl y cTyAeHTOB. OTHAKO BBISBICHBI U OTpEACIICHHBIC
OGapbepbl, MPENATCTBYIONINE UX MOJHOLIEHHON MHTETpaluu B 00pa3oBaTeIbHBIM
nporecc. Cpen OCHOBHBIX MPOOJIEM OTMEUEHBI OTPaHUYEHHOCTh ayJIUTOPHOTO
BPEMEHH, HEXBATKa TEXHOJIOTMYECKHUX PECYPCOB, a TAKXKE Pa3INYHBIN YPOBEHb
BOBJICUCHHOCTH M YBEPEHHOCTHU CTYJACHTOB B COOCTBEHHBIX KOMMYHHKATHBHBIX
BO3MOXKHOCTsIX. Kpome Toro, mpemopaBaTeny YKa3blBalOT Ha HEOOXOAMMOCTH
0oyee YeTKOW METOMUYECKON MONACPKKUA U TOBBIMICHUS KBaIH(DHUKAIMH IS
3¢ (HEeKTUBHOTO UCTIOIH30BAHHUS ITU(PPOBBIX U HHTEPAKTUBHBIX HHCTPYMEHTOB. J1J1st
pEeLIeHUs 3TUX 3a]1a4 B ICCIIeI0BaHUU 000CHOBaHA HEOOXOIUMOCTh KOMITJIEKCHOTO
MOJX0/1a, BKJIIOYAIOIIET0 MHHOBAIIMOHHbBIE U3MEHEHUS B YUEOHBIX Iporpammax,
HENpepbIBHOE NMPOQPECCHOHATLHOE PAa3BUTHE MpPENoaaBaTesiel U WHTETpalfio
aJIalITUBHBIX 00pa3oBaTeNbHBIX TEXHONIOTUW. B mepcnexkTuBe mpeiaraeTcs
HCCIIEIOBATh BO3MOXKHOCTH HCIIOJB30BaHUsA MCKYCCTBEHHOT'O WHTEILIEKTA,
BUPTYyaJIbHON W JOMOJHEHHOW pPEaJbHOCTH, & TAKKE NEPCOHATU3UPOBAHHBIX
nupoBbIX 00pa3oBaTENBHBIX Cpel Uil JaTbHEHIIETO COBEPIICHCTBOBAHUS
(dbopMupoBaHUsS KOMMYHHKAaTHUBHONW KOMIETEHTHOCTH OyAyIIMX I€l1aroroB-
ncuxosyoroB. JlanpHelne ucclIeqoBaHUS JOJDKHBI OBbITh HampaBieHbl Ha
pa3paboTKy M ampoOalui0 HOBBIX MEIArOrHUYECKUX MOJENEH, MO3BOJSIOUINX
MaKCUMaTbHO J(PPEKTUBHO HCMOIB30BATh COBPEMEHHBIC TEXHOJOTHH IS
co3naHusi 0Oojee yBJIEKaTeJIbHOIO U PE3YJIbTaTUBHOIO 00pa30BaTEIbHOIO
rporecca.

42 BULLETIN of Ablai Khan KazUIRandWL



Formation of communicative competence of educational psychologists...

KiroueBble ci10Ba: KOMMYHUKAaTHBHAsi KOMIIETEHTHOCTb, 00pa3o-
BaTeJIbHbIE TEXHOJOTUHU, MHTEPAKTUBHOE OOyuyeHUe, HMUPPOBbIE IIATPOPMBI,
npodeccuoHanbHas MoArotoBka, soft skills, 3MonMOHANBHBIN WHTEJUIEKT,
MearoruuecKuil 1n3aiid, peQekcuBHas MpakTHKa

Information about authors:

Assemgul Yesmagulova — PhD student, Karaganda University named after
E.A. Buketov, Karaganda, Kazakhstan, e-mail: esmaguloval984@mail.ru

Ardak Shagayevna Mutaliyeva — Candidate of Pedagogical Sciences,
Associate Professor, L.N. Gumilyov Eurasian National University, Astana,
Kazakhstan, e-mail: mutalieva.ardak@mail.ru

Kulmysheva Nazym Armysovna— Candidate of Pedagogical Sciences,
Senior Lecturer, Shakarim University, Semey, Kazakhstan, nazym.armys@mail.
ru

Aemopnap mypanvt manimem

EcmarynoBa Acemrynb — nokropant, E.A. bexeroB arbinaarel Kaparanab
yHuBepcuteTi, Kaparannpl, Kazakcran, e-mail: esmaguloval 984(@mail.ru

MyrtanueBa Apnak IllaraeBHa - negaroruka FeUTBIMIAPBIHBIH KaHAUIATHI,
KaybIMAacThIpbuiral npodeccop, JI.H. I'ymuneB areingarsl Eypasust yiTThiK
VYuusepcureti, Actana, Kazakcran, e-mail: mutalieva.ardak@mail.ru

Kynmpbimesa Ha3piM ApMbICOBHA - T€1arOTMKa FbUTBIMIAPBIHBIH KaH /AU 1AThl,
ara okpITy1bl, [Ilokopim ateinarsl yHuBepcuteri, Cemeit, Kasakcran, nazym.
armys@mail.ru

Hugpopmayun 06 aemopax:

EcmarynoBa Acemrynb — nokropant, E.A. bexeroB arbinaarel Kaparanab
yHuBepcuteTi, I. Kaparanna, Kazaxcran, e-mail: esmaguloval 984(@mail.ru

MyrtanueBa Apnak lllaraeBHa — KaHAMIAT MEIATOTHYECKUAX HAYK, JTOICHT
(associate professor), EBpasuiickuii HarmoHaJIbHBIA yHHBepcuTeT uM. JI.H.
I'ymunena, r. Acrana, Kazaxcran, e-mail: mutalieva.ardak@mail.ru

KynmmeimeBa Hazbim ApMBICOBHA — KaHIHIAT IEAarOTMYECKUX HayK,
cTapluuii npenojasareins, YHusepcuteT uMenu lllakapuma, r. Cemeii, Kazaxcran,
nazym.armys@mail.ru

Received: March 14, 2025

Series “PEDAGOGICAL SCIENCES” Number 2 (77) 2025 43



