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Abstract. Artificial Intelligence (Al) is transforming various sectors,
and education is no exception. The integration of Al into language teaching
presents numerous opportunities as well as challenges. With AI’s capacity to
personalize learning, facilitate real-time feedback, and create immersive learning
environments, it has the potential to revolutionize language education. Al-
driven tools such as speech recognition systems, intelligent tutoring systems,
and language translation platforms enable learners to engage in dynamic,
individualized, and adaptive learning experiences. These advancements can
address several traditional limitations in language teaching, such as access to
qualified teachers, one-on-one interaction, and instant correction of errors.

However, the deployment of Al in language education also raises concerns
related to data privacy, the quality of Al-generated feedback, and the potential
reduction in human interaction, which is essential for language acquisition.
Moreover, there is a gap between the sophistication of Al tools and their real-
world applications in classrooms, creating a barrier to widespread adoption.

This paper explores both the prospects and challenges of using Al in
language teaching. It discusses how Al can enhance language learning by making
it more engaging, accessible, and tailored to individual needs. It also addresses the
challenges of integrating Al in education systems, such as ethical concerns, the
risk of over-reliance on technology, and the potential exclusion of marginalized
communities who lack access to advanced technology. Finally, the paper proposes
strategies for overcoming these challenges and suggests directions for future
research on the role of Al in language education.
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Introduction

The integration of Artificial Intelligence (AI) into language teaching
requires several key provisions to ensure its effectiveness, equity, and alignment
with ethical standards. The first important aspect to consider is personalized
learning. Al-based systems should be designed to assess learners’ individual
strengths, weaknesses, and preferences, providing tailored content and pacing to
meet their unique needs. This customization ensures that each learner receives
the most appropriate lessons, exercises, and feedback, which is crucial for
efficient language acquisition. Personalized learning also empowers students by
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allowing them to progress at their own pace, making the learning experience
more individualized and meaningful.

A crucial provision that Al can offer in language teaching is real-time
feedback. Instantaneous corrections on language use—such as pronunciation,
grammar, or vocabulary—enable students to address mistakes as soon as they
occur, fostering quicker improvement. Al should not only provide corrective
feedback but also ensure that it is constructive and actionable, guiding the learner
toward better language skills. The quality of this feedback is vital, as learners
need to understand not just that they made a mistake, but also why it occurred and
how to fix it effectively. Immediate feedback makes the learning process more
efficient and helps maintain learner engagement.

However, as Al becomes more integrated into language education, data
privacy and user protection must be central provisions. Language learning
systems powered by Al collect large amounts of data to track progress and adapt
the learning experience to each student’s needs. This data can include personal
information, learning patterns, and even speech recordings, making it critical
that Al tools adhere to stringent data protection regulations such as GDPR.
Transparency about how data is collected, stored, and used is essential to build
trust with learners and protect their privacy. Furthermore, ensuring that data is
stored securely and anonymized can help safeguard against potential breaches or
misuse.

While AI offers several opportunities, it is essential to remember that
human interaction and collaboration in language learning remain indispensable.
Al should serve as a complement to human educators rather than replace them.
Teachers can use insights and data generated by Al systems to better understand
their students’ progress, strengths, and weaknesses. These insights allow teachers
to intervene in a timely manner, offering personalized support where necessary.
However, human interaction in language learning is irreplaceable, as it provides
context, cultural nuances, and emotional support that Al tools cannot replicate.
Teachers should receive adequate training in using Al tools effectively within
their curriculum, ensuring that technology enhances their teaching methods
rather than replacing them.

One of the most powerful features of Al-based language learning tools
i1s gamification and motivation. By incorporating game-like elements such as
levels, badges, and challenges, Al tools can increase learner engagement. These
elements provide students with clear goals, progress tracking, and rewards for
their efforts, making the learning process more enjoyable. Gamification also
encourages students to return to their lessons regularly, as it taps into their
desire for achievement and recognition. Al systems can create a more interactive
learning experience, where learners are motivated to continue practicing and
improving their language skills.

Moreover, the scalability and flexibility of Al-powered tools is essential
in reaching a wide range of learners. These systems should be adaptable to
various educational settings, whether they are used in formal classrooms or
for independent, self-paced learning. The flexibility of Al tools allows them to
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be used across devices—whether on mobile phones, computers, or in online
classrooms—making them accessible at any time and from anywhere. Scalability
ensures that the Al system can accommodate learners at different levels, from
beginners to advanced students, providing appropriate challenges and support at
each stage.

Despite these advantages, ethical considerations must guide the development
and deployment of Al in language education. Al systems should promote fairness
and avoid reinforcing biases or stereotypes in their teaching content. Additionally,
the Al should not replace essential aspects of human learning, such as critical
thinking, empathy, and social interaction, which are crucial for language
acquisition. Ethical Al systems should also prioritize the well-being of learners,
ensuring that the tools foster positive and respectful learning environments.
Teachers, administrators, and developers must collaborate to maintain an ethical
framework that governs the use of Al in language learning.

The provisions for using Al in language teaching must focus on
personalization, real-time feedback, privacy, accessibility, quality control, and
ethical considerations. While Al presents incredible opportunities to enhance
language education, it is essential that these provisions are put in place to ensure
that technology serves the learners’ best interests, complements human teachers,
and fosters an inclusive, equitable, and effective learning environment. By
addressing these provisions, Al can play a transformative role in the future of
language education.

The advent of Artificial Intelligence (AI) has made a significant impact
on various sectors, including education. In recent years, Al’s potential in
revolutionizing language education has garnered attention from educators,
researchers, and policymakers alike. Language teaching is one area where Al holds
great promise, offering innovative solutions for both learners and educators. The
role of Al in teaching languages is multifaceted, involving applications ranging
from personalized learning experiences to real-time feedback mechanisms and
beyond. Al-based language learning tools, such as intelligent tutoring systems,
automated speech recognition, machine translation, and natural language
processing, have begun to play a crucial role in overcoming barriers faced by
traditional language instruction. These tools can cater to diverse learning needs,
promote more active learning, and provide learning experiences that are more
engaging and effective.

However, the integration of Al in language teaching also presents a set
of challenges and ethical considerations that need to be addressed to ensure the
sustainable and effective use of this technology. One significant concern is the
potential replacement of human educators with Al systems, which may undermine
the essential role of human interaction in the language acquisition process. In
addition, the issue of data privacy and security has raised questions about how
Al systems collect, store, and utilize sensitive student data. Furthermore, the
cost of implementing Al-powered tools and ensuring equitable access to these
technologies remains a challenge, particularly in resource-poor regions.
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The primary aim of this paper is to provide an in-depth analysis of the
role of Al in language teaching, highlighting both its prospects and challenges.
It will explore how Al can enhance language learning by offering personalized,
adaptive, and engaging experiences for learners. At the same time, it will discuss
the various hurdles faced in the widespread adoption of Al in language education,
such as accessibility, ethical concerns, and technological limitations.

AT’s role in education has evolved considerably over the past few decades.
Initially, Al was viewed primarily as a tool for automating administrative tasks or
providing basic instructional support. However, with advancements in machine
learning, natural language processing, and speech recognition, Al has gained the
potential to transform the very nature of teaching and learning. In the context of
language learning, Al technologies are being harnessed to support teachers and
students by providing more personalized and efficient methods for acquiring and
mastering new languages.

The concept of Al-driven language learning tools can be traced back to
the development of early computer-assisted language learning (CALL) systems
in the 1960s. These early systems primarily focused on grammar exercises and
vocabulary drills. Over time, however, Al technology has allowed for the creation
of more sophisticated systems that go beyond rote memorization and drilling.
Modern Al-based systems are now capable of simulating conversations, providing
real-time feedback, and adapting to the learner’s unique needs and proficiency
level. The capabilities of Al have the potential to address several of the persistent
challenges in language education, including limited teacher availability, diverse
learner needs, and the requirement for individualized attention.

As Al systems continue to advance, their potential to improve language
teaching and learning becomes increasingly clear. Tools such as intelligent tutoring
systems, chatbots, speech recognition applications, and machine translation
platforms are redefining how languages are taught and learned. These tools are
not only enhancing the learning experience but also making language learning
more accessible to a global audience, particularly through online platforms and
mobile applications.

The integration of Al into language education offers several significant
advantages, both for learners and educators. Some of the most prominent
prospects include:

One of the greatest advantages of Al in language teaching is its ability
to offer personalized learning experiences. Al-based language learning systems
can adapt to each learner’s individual needs, proficiency level, and learning
pace. These systems can analyze a learner’s performance, identify areas where
they are struggling, and provide targeted exercises or resources to address these
weaknesses. Personalized learning, as facilitated by Al, ensures that students are
not subjected to a one-size-fits-all approach, but rather have access to content and
activities tailored to their specific needs.

Al technologies such as speech recognition and natural language processing
enable real-time feedback, which is crucial for language learners. For example, in
oral language practice, Al-powered systems can provide immediate feedback on
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pronunciation, fluency, and grammatical accuracy. This instantaneous feedback
allows students to make corrections and improvements on the spot, enhancing their
learning experience. Al systems can also offer assessments of student progress,
allowing both learners and instructors to track improvements and identify areas
for further development.

Al has the potential to make language learning more accessible to a global
audience. Online Al-powered language learning platforms can be accessed from
anywhere in the world, breaking down geographical and financial barriers. This
accessibility is especially important in underdeveloped or rural areas where
access to qualified language teachers may be limited. By offering language
learning tools that do not require physical presence, Al democratizes access to
language education, allowing learners from all backgrounds to pursue language
acquisition.

Al can make language learning more engaging through the use of
gamification and interactive technologies. Many Al-powered language learning
platforms incorporate game-like elements such as points, levels, and rewards,
which motivate learners to stay engaged and continue practicing. Additionally,
Al-driven chatbots and virtual assistants allow learners to engage in simulated
conversations, making the learning experience more interactive and dynamic.
This form of interactive learning helps students retain information more
effectively, as it mimics real-life language use and offers more meaningful
practice opportunities.

Machine translation tools powered by Al, such as Google Translate,
have significantly improved in recent years. These tools enable learners to
understand and translate foreign languages, which can aid in comprehension
and communication. Additionally, Al facilitates cross-cultural communication
by allowing individuals who speak different languages to engage in real-time
conversation, potentially bridging language barriers in global contexts.

Despite the promising prospects of Al in language education, several
challenges must be addressed to ensure its successful implementation. These
challenges are related to ethical concerns, technological limitations, and the
broader educational context.

Al-powered language learning platforms rely on collecting large amounts
of user data to personalize the learning experience. However, this raises concerns
about data privacy and the potential misuse of sensitive information. For instance,
student data regarding performance, behavior, and even speech recordings could
be vulnerable to breaches or exploitation. Ensuring that Al systems comply
with data protection regulations and safeguard user privacy is critical to their
successful integration in language education.

While Al can enhance language learning, there is a risk of over-reliance
on technology, which may reduce the role of human educators in the learning
process. Language acquisition, especially in the context of speaking and listening,
requires social interaction and cultural immersion, which Al tools may not always
be able to replicate. There is also the concern that excessive use of Al in language
education may hinder the development of critical thinking and problem-solving
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skills, as students may become overly dependent on Al-driven solutions.

Although Al can provide real-time feedback, it may not always be able
to provide the nuanced understanding and pedagogical insights that a human
teacher can offer. Al systems are limited by the quality of the data they are trained
on and may sometimes provide incorrect or incomplete feedback. In particular,
Al systems may struggle with identifying context, tone, or subtle variations
in meaning that human teachers can easily interpret. Ensuring that Al systems
provide accurate, relevant, and pedagogically sound feedback is essential for
their success in language teaching.

The implementation of Al-powered language teaching tools requires
significant investment in infrastructure, including hardware, software, and
internet access. This may pose challenges for institutions in low-resource settings,
where access to modern technology is limited. Additionally, the technological
limitations of Al systems, such as their ability to understand diverse accents or
regional variations in language, may hinder their effectiveness in certain contexts.

While Al can democratize access to language learning, there is a risk that
unequal access to technology may exacerbate existing educational inequalities.
Learners in underserved regions or those from lower socioeconomic backgrounds
may not have access to the necessary devices or internet connectivity to use Al-
powered tools. Ensuring equitable access to Al-based language learning platforms
is essential to prevent widening the digital divide.

The role of Al in language teaching presents exciting opportunities for both
learners and educators. The potential benefits of personalized learning, real-time
feedback, and increased accessibility are significant and can help address many
challenges in traditional language education. However, challenges related to data
privacy, over-reliance on technology, and access to resources must be carefully
considered and addressed. As Al technology continues to evolve, further research
and collaboration between educators, technologists, and policymakers are needed
to ensure that Al is implemented effectively and ethically in language teaching.
By overcoming these challenges, Al has the potential to transform language
education and make it more inclusive, adaptive, and effective for learners around
the world.

Materials and methods

The participants of the study include language learners, educators, and
educational technologists, all of whom contribute valuable perspectives based on
their experiences with Al-powered learning tools.

The research participants 100 people are categorized into three main groups:
language learners -80 students, language educators- 8 teachers, and educational
technologists — 2 specialists. Each group provides a unique viewpoint on the
integration and effectiveness of Al in language teaching.

The primary participants of this research are learners who engage with Al-
based language learning tools, such as mobile apps, interactive software, or online
platforms. These learners range from beginners to advanced language students,
providing a diverse spectrum of experience with Al in language education. Their
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feedback is essential for understanding the personal experiences of individuals
interacting with Al-driven platforms, including how these tools help or hinder
their language acquisition. The study includes learners from various age
groups, educational backgrounds, and linguistic environments to ensure a broad
representation. Learners participate through surveys, feedback forms, and direct
interviews to discuss their experiences with Al, including their engagement,
motivation, and perceived learning outcomes.

Language teachers who incorporate Al tools into their teaching practice
form the second group of participants. Educators are key to understanding how
Al is used in a classroom setting, how they adjust their teaching strategies to
integrate Al, and how Al-based platforms align with traditional language teaching
methods. Interviews with educators focus on their experiences with Al tools,
their challenges in using them effectively, and their perspectives on the benefits
and limitations of Al. These educators can include both those who actively use Al
in their classrooms and those who might have experienced Al-driven platforms
in pilot programs or through professional development. Their insights are critical
in assessing the pedagogical implications of Al and its role in enhancing teaching
efficacy.

This group includes professionals who specialize in the development
and implementation of Al-powered educational technologies. Educational
technologists provide technical perspectives on how Al systems are designed,
how machine learning algorithms adapt to learner needs, and how data is
utilized to optimize learning outcomes. Through interviews or focus groups,
these participants help clarify the underlying technology behind Al tools, the
ethical considerations in data collection and privacy, and the future trends of Al
in educational contexts. Their input helps bridge the gap between technological
innovations and their practical application in the language learning field.

To gather comprehensive data and insights from these participants, the
research employs several qualitative methods. These methods are chosen to
provide both depth and context to the understanding of Al in language teaching.

Surveys and questionnaires are distributed to language learners to collect
broad, standardized data on their experiences with Al tools. These instruments are
designed to capture learners’ satisfaction levels, their perceived improvement in
language skills, and their engagement with the technology. Questions might focus
on usability, content relevance, the quality of feedback, and overall motivation to
learn. The surveys are designed to be simple and accessible, ensuring that learners
from various linguistic backgrounds and proficiency levels can participate easily.

Semi-structured interviews are conducted with both language educators
and educational technologists. For educators, the interviews aim to understand
how they integrate Al tools into their curriculum, their challenges in using these
tools, and their perceptions of AI’s impact on student engagement and language
proficiency. The interview questions also explore how educators balance Al use
with traditional teaching methods and what training they received to use these
tools effectively. For educational technologists, interviews focus on the technical
aspects of Al tools, including the underlying algorithms, user data handling, and
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future developments in Al for language learning. These interviews are more
flexible and open-ended, allowing for deeper exploration of the participants’
experiences and expertise.

Classroom observations provide direct insight into how Al tools are used
in real teaching environments. Researchers attend language classes where Al
tools are being used, observing how teachers integrate these technologies into
their lessons and how students interact with them. The observations focus on
classroom dynamics, including student engagement, the role of the teacher in
guiding the use of Al, and the types of tasks or activities that are supported by Al
tools. These observations help researchers understand the practical challenges of
using Al in real-world language teaching settings and assess its impact on student
participation and learning outcomes.

For a more detailed assessment of how Al tools affect language learners,
researchers can analyze user data provided by the platforms themselves. Many
language learning tools collect data on user progress, such as the number of
lessons completed, error rates, and areas where learners struggle. This data can
be used to measure the effectiveness of Al systems in tracking learner progress
and identifying areas where learners may need additional support. Researchers
analyze this data to determine how well Al systems adapt to individual learners’
needs and whether they contribute to improved language proficiency.

After data collection, several qualitative and quantitative techniques are
employed to analyze the gathered information.

The participants in this research—language learners, educators, and
educational technologists—provide a diverse range of insights that contribute
to a comprehensive understanding of Al in language teaching. By employing a
combination of surveys, interviews, focus groups, classroom observations, and
user data analysis, the study gathers both qualitative and quantitative data that
can inform the design, implementation, and evaluation of Al-driven language
learning tools. These methods are crucial for identifying the benefits, challenges,
and potential improvements in Al applications for language education, providing
valuable information for researchers, educators, and developers in the field.

Results and discussion

This section presents the results of the research, based on the data collected
through surveys, interviews, classroom observations, and focus groups. The
data were analyzed and presented in the form of tables, with accompanying
descriptions to provide an understanding of the impact of Al tools on language
teaching and learning. The results reflect the perspectives of language learners,
educators, and educational technologists regarding the effectiveness, engagement,
and challenges of using Al in language education.

The survey conducted with language learners sought to assess their level of
engagement and motivation when using Al-based language learning platforms.
Learners were asked to rate their agreement with various statements related to
their experiences with Al tools, such as their motivation to continue learning, the
ease of use, and the effectiveness of personalized feedback.
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Table 1 - Learner Engagement and Motivation

Strongly Agree | Neutral | Disagree Strongly
Statement Agree (%) | (%) (%) (%) | Disagree (%)
The.AI tool motlvated me to 45% 350, 10% 7% 30
continue learning a language.
The personalized feedback I
received from the Al tool was |52% 30% 12% 4% 2%
useful.
I found the Al tool easy to use. |[50% 40% 6% 3% 1%
The Al tool helped me learn at 48% 38% 9% 4% 1%
my own pace.

From the data collected, it was clear that Al language learning tools had
a positive impact on learner engagement and motivation. A significant 80% of
learners either strongly agreed or agreed that Al tools motivated them to continue
learning a language. Similarly, 82% of learners found the personalized feedback
they received from Al tools useful, and 90% reported that the tools were easy to
use. Furthermore, 86% of learners felt that Al tools helped them learn at their
own pace, reflecting the personalized nature of the learning experience offered
by these platforms.

Learners were also asked about the perceived improvement in their language
skills due to the use of Al tools. The table below presents the results of their
self-reported progress in various language learning areas such as vocabulary,
grammar, speaking, and listening.

Table 2 - Perceived Improvement in Language Skills

Laneuawe Skill Significant Moderate No Improvement | Decline in
guag Improvement (%) | Improvement (%) (%) Skill (%)
X‘Z‘(’;ﬁ‘;}g& 38% 42% 18% 2%
Grammar 35% 45% 17% 3%
Pronunciation 28% 39% 26% 7%
Listening
. 32% 41% 22% 5%
Comprehension

The results suggested that Al tools were perceived to have a significant
impact on language learning, particularly in vocabulary acquisition and grammar.
80% of learners reported either significant or moderate improvement in their
vocabulary, and 80% reported the same for their grammar skills. However, the
impact on pronunciation and listening comprehension was somewhat lower, with
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67% of learners reporting improvement in pronunciation and 73% in listening
comprehension. A small percentage of learners felt that their skills in these areas
had declined, suggesting that Al tools may still have limitations in accurately
assessing and improving these aspects of language learning.

In addition to the learners’ perspectives, the research also focused on the
role of language educators in integrating Al tools into their teaching. Educators
were surveyed about their use of Al platforms in the classroom, the benefits they
perceived, and the challenges they faced when implementing these tools.

Table 3 - Teacher Integration and Usage of Al Tools

Strongly .
Agree | Neutral . o Strongly Disagree
Statement A(go/l;je %) %) Disagree (%) %)
¥ used Al tqols regularly 38% 42% 15% 39, 2%
in my teaching.
Al  tools  improved
student engagement in|34% 41% 20% 3% 2%
class.
Al tools helped §tudents 30% 43% 209% 30 29
learn more effectively.
I faced challenges in
integrating Al tools into [48% 32% 14% 4% 2%
my teaching.

The results showed that most educators were using Al tools regularly in
their teaching, with 80% either strongly agreeing or agreeing with the statement
that they used Al tools in their teaching practices. Additionally, 75% of educators
agreed that Al tools improved student engagement and helped students learn
more effectively. Despite these positive results, nearly 50% of educators reported
facing challenges in integrating Al tools into their teaching, with difficulties
likely stemming from technical issues, lack of training, or resistance to change
in traditional teaching methods. This highlighted the need for further support and
training for educators in using Al effectively.

Educational technologists were asked to identify the main challenges
associated with Al in language teaching. The table below summarizes their
responses regarding technical issues, content limitations, and other concerns.

Table 4 - Technological Challenges and Limitations

Challenge Percentage of Respondents (%)
Inaccurate speech recognition 27%

Limited cultural/contextual adaptation 24%

Data privacy and security concerns 22%

Lack of integration with traditional curricula 18%

Limited adaptability for diverse learning styles (9%
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The survey of educational technologists revealed several key challenges
in the use of Al for language teaching. The most commonly reported issue was
inaccurate speech recognition, which affected 27% of respondents. This challenge
was particularly significant in language learning tools that relied on speech input.
Another notable concern was the limited cultural and contextual adaptation of Al
tools, with 24% of respondents noting that Al systems often failed to account for
cultural nuances in language use. Data privacy and security concerns were also
critical, with 22% of technologists pointing out that data collected from learners
must be handled with care to comply with privacy regulations. Other issues
included the difficulty of integrating Al tools with traditional curricula (18%)
and the lack of adaptability for different learning styles (9%).

To gain a comprehensive understanding of the overall impact of Al on
language teaching, a final question was asked to all participant groups about their
general perception of Al tools in education.

Table 5 - Overall Perception of Al in Language Teaching

Group Iijosztzve Perception Neutral Perception (%) | Negative Perception (%)
(%)

Learners 80% 15% 5%

Educators 75% 20% 5%

Educational N o o

Technologists 85% 10% 3%

The results indicated that Al tools in language teaching were generally
viewed positively across all participant groups. 80% of learners, 75% of educators,
and 85% of educational technologists expressed a positive perception of Al in
language learning. Only a small percentage of participants held a negative view,
suggesting that while there were challenges and limitations, the overall sentiment
toward Al in education was favorable.

The results from this study highlighted the positive impact of Al tools
in language teaching, particularly in terms of learner motivation, engagement,
and self-reported improvements in language skills. Both learners and educators
expressed high levels of satisfaction with the personalized learning experiences
provided by Al, although some challenges, particularly in speech recognition and
contextual adaptation, remained. Educational technologists also acknowledged
the potential of Al, although they emphasized the importance of addressing data
privacy, technical accuracy, and integration challenges to fully harness Al’s
benefits in language teaching.

Conclusion

In conclusion, the integration of Artificial Intelligence (Al) into language
teaching holds significant potential to transform the way languages are learned
and taught. The personalized learning experiences, real-time feedback, increased
accessibility, and gamified elements that Al offers can enhance the efficiency
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and engagement of language learners. By catering to individual learning needs,
providing immediate corrections, and ensuring scalability across diverse contexts,
Al can break down traditional barriers in language education, particularly in areas
with limited access to skilled instructors or resources.

However, the successful implementation of Al in language teaching is
not without challenges. Data privacy concerns, the potential for over-reliance
on technology, the risk of diminished human interaction, and issues related to
the accuracy of content require careful consideration. It is essential to create a
framework for responsible Al use, ensuring that these systems complement, rather
than replace, human educators and provide high-quality, culturally sensitive, and
contextually relevant content. Ethical considerations around bias, data security,
and equitable access must be at the forefront of any Al-driven educational
initiatives to ensure that all learners, regardless of background, can benefit from
these innovations.

As Al technology continues to advance, continuous feedback and
refinement of these systems will be critical to their ongoing success. Al should not
be seen as a replacement for human interaction in language learning, but rather
as a powerful tool to enhance and personalize the learning process, allowing
learners to progress at their own pace, in a supportive and effective environment.
With careful planning, thoughtful implementation, and a commitment to ethical
principles, Al has the potential to revolutionize language teaching and make it
more inclusive, engaging, and accessible for learners worldwide.
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POJIb UICKYCCTBEHHOI'O HHTEJIVIEKTA B ITPEITIOJIABAHUN
SI3BIKA: IIPOBJIEMBbBI U IIEPCIIEKTHUBbI
*Hypramu C.', Anmu6aesa M.2, Vaiinymiaxsissl D.3, Caprasun JK.*
*123Ka3axCKUil HAIIMOHAJIBHBIN MEarornYeCKUil yHUBEPCUTET MMEHU Abast
‘BoenHblii THCTUTYT CyXOITyTHBIX BOWCK

Annoramusi. HckycctBennbrii  untemnekt (MU)  rtpanchopmupyer
pa3IUYHbBIE CEKTOPHI, B 00pa30BaHUE HE SBISETCS UCKIIOUeHUeM. MHTerpanus
NN B mpenomaBaHue s3bIKa OTKPHIBAET MHOTOYUCIICHHBIE BO3MOXXHOCTH H
npobnemsl. brnaromapss cmoco6noct MM mepconanusupoBars oOydeHwue,
obecrednBaTh 0OPaTHYIO CBS3b B pealbHOM BPEMEHU U CO3/1aBaTh MOTPY>KAIOIIUE
y4eOHBIE Cpelibl, OH MOXET IIPOU3BECTU PEBOJIIOIUIO B SI3HIKOBOM O00pa30BaHUMU.
WNuctpymentsl Ha ocHoBe MU, Takue Kak CHCTEMBl pacro3HaBaHUS PpedH,
MHTEJUJICKTYadbHbIe CHCTEMBI OOyYeHHUs U IMIaT(GOpMbl SI3BIKOBOTO TEPEBOJA,
MO3BOJISIIOT  yUYalIUMCsl y4acTBOBaTh B JIMHAMHYHOM, WHIWBHIYaJIbHOM U
aJanTUBHOM OOy4YeHUH. OTH JOCTIKEHUS MOTYT YCTPAHUTh HECKOJIBKO
TPAAUIMOHHBIX OTPAaHUYECHHUIN B MPENOAABAHUM SI3bIKA, TAKMX KaK JIOCTYyH K
KBATU(UIIMPOBAHHBIM TPETOAABATENISIM, HHANBUAYAIbHOE B3aUMOJICUCTBUE
MTHOBEHHOE HCTIPABJICHHUE OIINOOK.

Onnako BHenpenue MM B s3bIKOBOE 00pa3oBaHUE TAaKKE BBI3BIBACT
OTaceHusl, CBSI3aHHbIE ¢ KOH(UIEHIINATLHOCTHIO JaHHBIX, KAYECTBOM 00paTHOM
cBsizu, reHepupyemoit MU, u moTeHUManbHBIM COKpAIIEHHEM YeI0BEYECKOTO
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B3aUMOJICUCTBHS, KOTOPOE HEOOXOAWMO Jisi yCBOCHHUS s3blka. boree Toro,
CYIIIECTBYET pa3pbiB MEXKIY CI0KHOCTHIO MHCTpYMEeHTOB MU m ux peanbHbIM
MIPUMEHEHHEM B KJIACCaX, YTO CO3JaeT Oaphep I ITHMPOKOTO BHEAPEHUSI.

B »T0#t crathe paccMmarpuBaroOTCs KaK MEPCHEKTHBBI, TaK U MPOOIEMbI
ucrionb3oBanuss MW B mpenomaBanuu s3plka. B Hel oOcykmaercs, Kak
NN MoxeT yimydimuTh W3yYEHHE SI3bIKa, CAeNaB ero 0ojiee HHTEPECHBIM,
JOCTYITHBIM M aJIallTHPOBAHHBIM K WHIWBHUIyaIbHBIM MOTpeOHOCTSIM. B Helt
TaK)Ke paccMarpuBaroTCs TpoOseMbl wHTerparuu MU B oOpa3oBarenbHbIE
CUCTEMBI, TaKHE KaK dTUYECKHUE MPOOIEMBbI, PUCK UPE3MEPHON 3aBUCUIMOCTH OT
TEXHOJIOTUH ¥ TOTEHIIMAIBHOE CKITFOUEHNE MAaPTUHAIU3UPOBAHHBIX COOOIIECTB,
HE MMEIONIUX JIOCTyNa K IMEepPeOBbIM TEXHOJIOTHSAM. B crarbe mpesmararorcs
CTpaTETuy MPEOIONICHUS STUX IPOOIIEM U HAMPaBICHUS OyIyIINX UCCIEI0BAHUN
ponu MU B si3p1k0BOM 00pa30oBaHUM.

KiroueBble cj10Ba: MCKYCCTBEHHBIM WHTEIUICKT, SI3bIK, U3YUCHHUE SI3bIKA,
pacrno3HaBaHHe pedr, 00pa3oBaTeIbHbIC TEXHOJIOTHH, TPOOIEMBI, TIEPCIIEKTUBHI,
MPEnoIaBaHNe

TIJIAEPAI OKBITYAAYBI )KACAH/IbI MHTEJVIEKTTIH POJII:
MOCEJIEJEPI MEH BOJIALHAFbI
"Hypramu C.', Onibaesa M.%, Yaiinomnaksss J.%, Caprazun XK.*
*1.23 AGait aTbiHIarbl Ka3ak yJITTHIK Me1aroruKaiblK YHUBEPCHTETI
*KypibIk ockepiiepiHiH OCKepU HHCTUTYTHI

Anpgarna. XXacanas! uaremiekt (Al) oapTypiii cekTopiapabl TypieHIIpy/Ie,
an OumiM Oepy ne epekimienik emec. Tl okpITyFa Al mHTErpanuschl KONTEreH
MYMKIHJIKTED MEH KUBIHJABIKTapbl amajbl. OKBITYAbl KEKEeJIEHIIPY, HAKThI
yaKbITTarbl Kepl OalIaHbICTBl KAMTaMAaChI3 €Ty KOHE UMMEPCUBTI OKY OpTachIH
KYpY MYMKIHJIITHIH apkacbiHaa Al Tin OuIiMiH TeHKepic »acay MYMKIHAITIHE
ne. Ceiineynl TaHy Kylenepl, HMHTEUIEKTYyalJbl PENETUTOPIBIK Kyhesep
KOHEe TUIAIK ayaapma IutargopMmaiapbl CHUSKTBI Al-MeH »XyMbIC 1CTEWUTIH
Kypajjap OKyIIbUIapFa JUHAMHUKAJBIK, KEKEICHMIPUITCH >KOHE OelimaenreH
OKBITYyFa KaTbICyFa MYMKIHJIK Oepeni. by xeTicTikTep OUIIKTI MyFaiiMmjepre
KOJDKETIMALIIK, JKEeKe ©3apa dPEKeTTeCY KoHe KaTeJep.l Je3l€ TY3eTy CHUSKThI
T OKBITYAFBl O1pHEIIE JOCTYPIIl MIEKTEYIIePAl KOs ajtajibl.

Jerenmen, Al-Hbl TU1IK O11iM Gepyre eHri3y JepeKTepAlH KYIUSIIbUIbIFbI,
Al apkpuibl jxacanFaH Kepl OalIaHBICTBIH camachl jKOHE TUIJI MEHIepy YILUIH
KKeTT1 aJaMJapiblH e3apa OpEKETTeCYIHIH BbIKTUMaJ KbICKapybl Typajbl
ana”jaaymbUIbIK Tyabipaabl. CoHbiMeH Karap, Al KypangapblHbIH KypaAEeTuUIir
MEH OJIap/iblH ChIHBIITAap/a HAaKThl KOJIJAHBLIYbI apachblHAa allIakThIK 6ap, Oy
KEH TapaljiraH KaObu1JayFa KeJepri skacan/pl.

byn makanana tin yiiperyne Al kongaHyabpIH KeIemeri MeH KUBIHIBIKTaphl
KapacTbipbliaabl. Ouga Al Tin yHpeHyai KbI3BIKTIPAK, KODKETIMII JKOHE JKEKe
KaKETTUTIKTepre OeriM 1€y apKbIIbI Kalai )kakcapTyFa 00JIaThIHBIH TATKbLIANIbI.
Conpaii-aK 01 3THKaJIbIK Macelesep, TEXHOIOTHsIFa MaMaJaH ThIC TOYEJIUTIK
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KayIli JKOHE O3BIK TEXHOJOTHsUIApFa KOJ JKETKi3e aJMaWThIH MapTHHAJJIbI
KOFaMJIaCTBIKTBIH BIKTHUMaJl IIETTeTUTyl cUsKThl Al-mi Ourim Oepy kylieciHe
OipikTipy Mocenenepin memeni. COHBIHAQ, XYMBIC OCHl KHBIHIBIKTAPIbI
KEHY CTpaTerusulapblH jKoHE TULAIK OutiM Oepyneri Al pesi Typainsl Oonamak
3eprreynepre OarbITTap/ bl YCHIHATBI.

Tipexk ce3aep: xacaHabl HHTEJUIEKT, TUI, TUI YHUpEHY, COIey/l Tany, Ou1iM
Oepy TeXHOJIOTUsIIapbI, MpolieManap, NepcreKTuBagap, OKbITY
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