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Abstract. This article is devoted to the study of the essence, structure and
functional role of discursive competence in pedagogical activity, as well as its
significance for the professional readiness of future foreign language teachers. In
the context of globalization, a teacher should not only convey linguistic knowledge,
but also teach students how to effectively use language in various communicative
situations. Effective communication involves a comprehensive command of all
types of speech activity and the ability to integrate linguistic, socio-cultural and
pragmatic knowledge in the context of a specific speech situation. In this regard,
discursive competence, defined as the ability to create and interpret coherent and
connected texts, is considered a critical component of the professional training
of future foreign language teachers. The purpose of the study is to determine
the significance of discursive competence in the training of future teachers.
For this purpose, scientific literature was analyzed and a survey was conducted
among students of the pedagogical faculty, the educational program “Teacher of
Two Foreign Languages”. The study analyzes the main theoretical foundations
of discursive competence and methods of its development. The survey helped
to understand to what extent students understand the importance of discursive
competence and what difficulties they encounter during their studies. The
findings of the study suggest that targeted teaching methods should be included
in curricula that will develop all components of discursive competence. The study
is valuable because it helps to improve the training of teachers. This, in turn, will
improve the level of language education in the country. The practical significance
of the work is aimed at preparing students for real professional and intercultural
interactions and the use of a foreign language in different situations.
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Introduction

In the modern world, where communication in foreign languages plays
a key role in education, business and international cooperation, the formation
of discursive competence of future foreign language teachers is becoming a
strategically important task. In the context of globalization, a teacher must not
only convey knowledge about the language, but also teach students to use it
effectively in various communicative situations.
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According to the State Compulsory Education Standard of the Republic of
Kazakhstan (SCES), one of the most important areas of training teaching staff is the
development of professional and communicative competence, which includes the
ability to effectively use language in intercultural interaction. In particular, SCES
2023 notes that graduates of pedagogical specialties must master the methods
and technologies of teaching a foreign language that ensure the development of
cognitive and communicative abilities of students [1]. This emphasizes the need
to form discursive competence as the basis for successful teaching.

In addition, the Address of the President of the Republic of Kazakhstan
Kassym-Jomart Tokayev to the people of Kazakhstan focuses on the
modernization of the education system and advanced training of teachers. In
particular, the President noted the need to train competitive specialists who
are able to communicate effectively in the global educational space [2]. In
this context, discursive competence is an integral element of the professional
training of foreign language teachers, as it allows not only to correctly construct
statements, but also to take into account the cultural and situational aspects of
communication.

In modern scientific and methodological discourse, the concept of
competence is interpreted in different ways, but all definitions focus on the
individual’s ability to act independently, meaningfully and productively based on
certain knowledge and skills [3].

Competence is not just knowledge or skill, but the integral ability of a
person to apply this knowledge and skills in a real situation to achieve specific
goals. As part of the educational process, this becomes the basis for the formation
of professionalism and research maturity of a future specialist.

Competence acts as the basis for the formation of a personality capable
not only of intercultural interaction, but also of active participation in the media
environment, which makes it an important component of the professional training
of future specialists in the field of foreign languages and communication [4].

One of the key components of professional training, especially in the
context of teaching foreign languages, is discursive competence. It reflects an
individual’s ability not only to competently and meaningfully construct a speech
utterance, but also to interact effectively in a specific communicative situation,
observing the norms of thematic coherence, logic and stylistic relevance.

Insufficient development of the teachers’ discursive competence can lead to
a number of problems: difficulties in explaining linguistic phenomena, decreased
motivation of students, difficulties in organizing interactive learning. Therefore, in
order to improve the quality of language education in Kazakhstan, it is necessary
to pay special attention to the methods of developing the discursive competence
of future teachers, introducing authentic materials, problem situations and
interactive technologies.

Discourse and discursive competence have been defined in a variety of
ways in pedagogical and linguistic study. In the 1970s, the concept of “discourse”
was included into theories of teaching foreign languages. Its meaning has changed
over time, as its interpretation. The concept of “discourse” was mostly assumed
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as a cohesive set of sentences or speech acts in the 1960s and 1970s. Today,
though, it is recognized as a complex communicative phenomenon that includes
extralinguistic elements necessary for its complete comprehension in addition to
the text itself.

Discursive competence refers to the ability to produce and comprehend
texts by adhering to appropriate linguistic and communicative conventions.
Constructing a coherent spoken or written message necessitates the careful
selection, organization, and sequencing of words, grammatical structures,
and utterances. This process integrates lexical and syntactic resources with
sociocultural awareness and overarching communicative intent, enabling the
effective transmission of messages, attitudes, and the creation of cohesive
discourse.

Discursive competence encompasses the ability to comprehend diverse
communicative expressions and construct coherent, logically structured texts
through the effective use of various linguistic resources. The introduction of the
concept of “discursive competence” as a sub-competence belongs to M. Canale.
Some other scientists (M. Swain, N. P. Golovina, L. P. Kaplich, O. I. Kucherenko,
I. F. Ukhvanova-Shmygova) also note that discursive competence is also
statements related to a real communicative situation, knowledge of various types
of discourse and the rules of their construction. Scientists X. Beer, M. Butzbach-
Rivera, M. Pendanks, M. Canale, M. Swain, Y. Simard noted that discursive
competence is the possession of a certain set of discourses.

Discursive competence is “the ability to create a coherent speech utterance,
while observing thematic organization, cohesion, coherence, rhetorical
effectiveness and logic within the framework of a real communication situation
and a functional style adequate to it” [5].

This viewpoint emphasizes that discourse is more than just putting words
together;italso entails paying close attention to how these components complement
one another to produce a coherent message. Insisting that discursive competence
is dynamic and adjusts to the situational and functional needs of discourse,
Popova’s addition of “real communication situation” and “functional style”
highlights the significance of context and appropriateness in communication. This
description is consistent with modern perspectives that discourse is a dynamic,
context-dependent phenomena that necessitates knowledge of both language and
the social and cultural context in which communication takes place. In this way,
Popova’s method expands the definition of discursive competence and establishes
it as a necessary ability for successfully negotiating communication in the actual
world.

Discursive competence (DC) is a person’s ability to understand various
types of communicative statements and provide communication commensurate
with the level of professional development of the subject of professional
communication, as well as the semantic, syntactic, and extralinguistic levels [6].

R.A. Cheremisinova developed a methodology for teaching foreign-
language written discursive competence (DC) to students at a linguistics faculty,
presenting it as a model implemented in university education. This study focuses
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on the structure and components of written DC, including grammatical and
lexical cohesion and coherence at the level of text organization [7].

The author offers a systematic approach to teaching written DC, focusing
on its key components, such as cohesion and coherence, which are essential for
producing clear and effective written communication in a foreign language.

The significance of DC in oral communication, particularly in formal
discourse, and their applicability to intercultural communication are emphasized
by O.I. Kucherenco. In addition to suggesting an approach for teaching oral
communication in French using discourse-specific formulas and exercises, the
study highlights the development of DC through interaction with native speakers
[8].

O.I. Kucherenco suggests that language instructors need to develop the
ability to differentiate between various types of foreign-language discourses
in professional contexts and guide students in constructing these discourses
according to their specific rules.

L.O. Geliver addressed the formation of discursive-strategic competence
for linguists and language instructors using language synonymy. Geliver’s
methodology includes exercises that develop skills in grammatical synonymy
using materials from German journalistic, official, and advertising discourse. The
goal is to teach students to select the most appropriate syntactic constructions for
different types of discourse [9].

The approach appears to be well grounded in both theory and practice
and is aimed at equipping students with the skills needed to navigate diverse
linguistic contexts. The use of synonymy (grammatical and lexical variation)
is an interesting and effective way to teach flexibility in language use. This is
particularly important for language learners who need to adapt their language use
based on specific discourse types (e.g., journalistic, official, advertising).

A. Gorbunov offers a detailed description of DC, defining in “the ability of
a participant in the communication process to perceive and produce discourse in
a foreign language, to interpret and use the vocabulary of a particular discursive
community, and to demonstrate their capacity to organize linguistic material into
a complete, cohesive, and finished speech act that solves the interpersonal task in
a socially, culturally, professionally, and strategically defined context” [10].

These studies highlight the significance of discursive competence in various
domains, such as written and oral communication and professional discourse,
and underscore the need for further research and methodology development,
particularly in vocational education.

A. Gorbunov presents an alternative framework for understanding the
structure of foreign-language discursive competence (DC), identifying several
key components that form the basis of this competence:

- systemic component (knowledge of the language system, including
essential discursive characteristics such as genre, functional style, and formality);

- linguistic component (proficiency in applying the grammatical, lexical,
and syntactic rules of the foreign language);

- sociocultural component (the ability to engage in communication while
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adhering to the speech norms of other cultures and communities);

- genre component (the skills required for effective communication within
various discursive communities, including professional ones);

- formal component (the ability to decode and accurately interpret the
sociocultural and professional context of the discourse);

- pragmatic (tactical) component (the ability to plan and structure
communication in a foreign language according to the specific goals and purpose
of the interaction) [8].

The model of foreign-language discursive competence encompasses six
interrelated components: systemic, linguistic, sociocultural, genre, formal, and
pragmatic. In the intermediate stage of foreign language education, the focus
should be done on developing these components to enhance students’ overall
discursive competence.

Thus, the study of discursive competence as a key component of the
professional training of foreign language teachers corresponds to modern
educational standards and the strategic goals of Kazakhstan for the development
of the education system and the training of highly qualified teaching staff. The
purpose of the study is to determine the importance of discursive competence in
the professional training of future foreign language teachers.

Materials and methods

This study used materials including scientific publications and regulatory
documents, as well as data obtained as a result of a survey of final-year students of
the pedagogical faculty of foreign languages. Scientific literature and regulatory
acts (SCES) were analyzed to determine existing approaches to the formation of
discursive competence of future foreign language teachers.

The methodological part of the study consists of literary analysis and
questionnaires. Literary analysis allowed to systematize modern research in
the field of discursive competence and identify the requirements of the State
Standard for the training of teachers. The survey was conducted among 60 4th-
year students studying in the educational program “Teacher of Two Foreign
Languages” of JSC “ Ablai Khan KazUIR& WL”. The questionnaire contains
the questions aimed at assessing students’ confidence in using foreign language
in various communicative situations, identifying difficulties in adapting speech
to different contexts and preferences in teaching methods that contribute to
the development of discursive competence. The data was collected through
the Google Forms online platform, and the subsequent analysis of information
processing. An integrated approach combining literature analysis and empirical
data provided a comprehensive understanding of the current state of discursive
competence development in future foreign language teachers.

Results

The student survey results support theoretical insights. The survey yielded
the following results: 63% of respondents define “discursive competence” as
the ability to adapt speech according to the context of communication and the
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communicative situation; 50% of respondents view it as the ability to construct
logically connected text in both oral and written forms, while 23.3% consider it
as the ability to use speech clichés and grammatical constructions (Figure 1).

How do you understand the concept of "discursive competence"?
(check all that apply)

Ability to construct logically
connected text in oral and written
form

15 (50 %)

Ability to use speech cliches and

A < 7 (23,3 %
grammatical constructions ( %)

Ability to adapt speech
depending on the context of
communication and the commu...

19 (63,3 %)

0 5 10 15 20

Figure 1 - Students’ Responses to the Question:
“How do you understand the concept of “discursive competence”?”’

Exactly half of the students surveyed (50%) stated that they face difficulties
in adapting their speech to different student levels while developing their
discursive competence. 30% of respondents attribute these difficulties to a lack
of practice in conducting dialogues and discussions, while 23% note challenges
in maintaining the logic and coherence of their speech (Figure 2).

What difficulties do you face in developing your discursive
competence? (Select all that apply)

Itis difficult to maintain the logic

0,
and coherence of your speech 7(233%)

It is difficult to adapt your speech

- 15 (50 %)
to different levels of students

Lack of practice in conducting
dialogues and discussions

Figure 2 - Students’ Responses to the Question: “What difficulties do you face
in developing the discursive competence?”’

According to the survey’s findings, most participants believe that a foreign
language teacher’s professional ability must include discursive ability. This
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implies that aspiring teachers are aware of how important it is to be able to modify
their voice, organize their arguments rationally, and communicate properly in a
variety of settings. The very large proportion of respondents who rank it as “very
important” (50%) and “important” (36.6%) emphasizes the need for teacher
preparation programs to include targeted instructions in this area (Figure 3).

How do you rate the importance of discursive competence for the
future profession of a foreign language teacher?

@ Very important

@ Important

@ Moderately important
@ Not important

Figure 3 - Students’ Responses to the Question: “How do you rate the
importance of discursive competence for the future profession of a foreign
language teacher?”

How frequently students practice discourse skills are seen in the following
chart. According to the survey results, 63.3% of respondents reported practicing
them frequently, 16.7% indicated engaging in such practices relatively
infrequently, and 13.3% stated that they did so regularly. Based on the statistics,
it appears that most students regularly participate in discourse-building activities,
which is a good sign of their training. The fact that 16.7% of students exercise
discourse skills infrequently, however, can point to a dearth of organized chances
for interactive learning and real-world communication. In order to guarantee
consistent development of this competency, this research emphasizes the
necessity of including more discourse-based activities in the curriculum, such as
talks, debates, and role-playing exercises (Figure 4).

How often do you practice discourse skills in the learning process?

@ Very often
@ Often

@ Rarely
@ Never

<

Figure 4 - Students’ Responses to the Question: “How often do you practice
discourse skills in the learning process?”’
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In response to the question, “How do you rate your level of discursive
competence at the moment?” 73.3% of students rated it as average, 20% as high,
and the remaining 6.7% as low. The results indicate that the majority of students
(73.3%) perceive their discursive competence as moderate, suggesting that
they have a basic ability to structure discourse but may still face challenges in
adapting their speech to different contexts. The fact that only 20% consider their
competence high implies that more advanced training is needed. Meanwhile, the
presence of students with a low self-assessment (6.7%) highlights the necessity
of targeted support and additional practice in discourse-related activities. These
findings suggest that discursive competence development should be stronger
focused on foreign language teacher education programs (Figure 5).

How do you rate your level of discursive competence at the moment?

® High
@ Average
© Low

Figure 5 - Students’ Responses to the Question: “How do you rate your level of
discursive competence at the moment?”

Discussion

The findings suggest that foreign language teacher education programs
should place greater emphasis on developing discursive competence as an integral
part of professional training. The literature review underscores that effective
communication requires more than grammatical accuracy; it also involves the
ability to structure discourse according to its genre, purpose, and communicative
context. The survey responses confirm that students need more targeted practice
in discourse construction, particularly in professional settings.

The survey revealed the specificity of discursive qualification in the
professional training of future foreign language teachers and confirmed the need
for its targeted development. Despite the awareness of its importance, as a result,
some students face difficulties in adapting speech to different communicative
situations, which indicates the need to strengthen the effective focus of training.
The research data show the relevance of including more interactive tasks in
educational programs, student specialists usually use discursive skills as an
example, as well as additional support measures for students with a low level of
relevant competence.
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Conclusion

The study highlights the crucial role of discourse competence in the
professional training of future foreign language teachers. The literature review
and survey results show that although students acquire fundamental linguistic
knowledge, they require more structured practice in constructing discourse. To
address this issue, the university curriculum should include targeted methods
that develop all components of discourse competence. Strengthening skills at the
discourse level will not only improve students’ communicative abilities, but also
increase their readiness for real professional and intercultural interactions. Future
research should explore the implementation of innovative teaching strategies
and digital tools to further support the development of discourse competence in
foreign language education.
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JAUCKYPCHUBTI KY3BIPETTUIIK BOJAIIAK IHETEJI TIJII
MYFTAUIMAEPIH KOCIBU JASPJITAYIbIH HET'I3I'T
K¥PAMJAC BOJIIT'T PETIHAE
*Pycramona JI.B.!, AxmetoBa M.K.%, Baity3akosa I.11.?

*123 A6putaii xad ateiaaarsl KasXKoxkOTY, Anmarsl, Kasakcran

Angarna. byn Makana nefarorukanblK  1C-OpeKeTTerl  JUCKYpPCHUBTI
KY31peTTUIKTIH MOHIH, KYPBUIBIMBIH XOHE (YHKLHMOHAJIJIBIK POJiH, COHbIMEH
Karap OHbIH Ooyamak IeTesl TUIl MYFalTiMAEpiHIH KociOu  JailbIHIbIFbI
YVIIIH MaHbI3bIH 3epTTeyre apHanrad. JKahangany skarmailblHga MyFaiiM
JUHTBUCTUKAJBIK OUTIMJI JKETKI3IN KaHa KoWMai, OKylIbUIapFa TUIAL TYpil
KOMMYHUKATHBTI XaFaiuiapia THIMAL aiijanana ouryre yiperyi kepek. Tuimui
KapbIM-KaTbIHAC COMIIEYy OpEKETIHIH OapiblK TYpPJEpPIH >KaH-)KaKThl MEHIepyl
JKOHE JIMHTBUCTHUKAJIBIK, 9JICYMETTIK-MO/ICHH JKOHE MparMaTHKaIbIK OlLTiMaepIl
Oenriii Oip ceiniey xarJalibIHbIH KOHTEKCTIH/E O1piKTIpy KaOlIeTIH Tajar eTel.
OcpiraH OalIaHBICTBI JOMEKT] JKOHE AOMEKTI MOTIHAEPl KYpy JK9HE TYCIHIIpY
KaOlJeTl peTiHJe aHbIKTANIaThIH JUCKYPCHUBTI KY3bIPETTUIIK Oojaliak IIeT Tl
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MyFaJiMAEpIH KCiOM JaspiayablH MaHbI3Ibl KypaMac 0eJiri O0JbIIl caHala bl
3epTTeyaiH MakcaThl — OoJjlallaK MyFaldiMmaepal JailblHaayldarbl JTUCKYPCHUBTI
KY3bIPETTLIIKTIH MaHbI3/1bUIbIFbIH aHBIKTAY. OChbl MaKcaTTa FhUIBIMU 9/1€0MeTTEpre
Tanjaay »kacaibil, «Eki mer Tum myramiMi»y OutiM Oepy OarapiamachbIHbIH
MeAarorukaiblK (hakyJIbTeTIHIH CTYAEHTTEPl apachblHAa cayajlHama KYPri3uiil.
3eprTeyae MUCKYPCUBTI KY3IPETTUTIKTIH HETI3rl TEOPHUSUIBIK HETi3epl MeH
OHBI JIaMbITy ojicTepi TaiaaHipl. CayanqHama CTYIEHTTEPIIH JUCKYpPCTBIK
KY3bIPETTLIIK MaHbI3/1bUIBIFbIH KAHIIAJIBIKThI TYCIHETIHIH jK9HE OKY OapbIChIH]Ia
KaHJall KUBIHABIKTapFa Tam OOJaThIHBIH TYCIHYTe KOMEKTECTi. 3epTTey
HOTHKEJIEpl OKy OarjapiiaMarapblHa JUCKYPCUBTI KY3bIPETTUIKTI KYpaWThIH
OapJbIK KOMIOHEHTTEPA1 AaMbITAaTbIH OKBITYAbIH MaKCATThl 9JIICTEPIH €HT13y/l
YCBIHAJIbL. 3epTTey MyFaaiMAepAiH OUTIKTLIINH apTThIpyFa KOMEKTECETIH/IIKTEH
KyH/bl. ByJ1 3 ke3erinje enimizaeri TULIIK OUTiM JIeHreliH KeTepyre MyMKIHAIK
oepeni. JKyMBICTBIH MPAKTUKAIBIK MaHBI3ABUIBIFEI CTYICHTTEPA1 HAKTHI KOC1OH
KOHE MOJIEHUETApaliblK KapbIM-KaThIHACKA JKOHE OpTYpJl JKarjaiiapia IeT
TUTIH KOJIaHyFa JaiiblHayFa OaFrbITTaIFaH.

Tipexk ce3gep: nauckypc, Ky3IpeTTUIIK, IUCKYPCUBTIK KY3bIPETTLUIIK,
COIIey OpEKeTI, )KYUEIITIK, IET TIJ1H OKBITY, eJaroruKaiblK JAHbIHIBIK, KOCIOH
KapbIM-KaTbIHAC

NTUCKYPCHUBHAS KOMIIETEHIIUS KAK KJIIOYEBOM
KOMIIOHEHT MIPO®ECCHUOHAJBHOM MMOATOTOBKH BYIYILINX
YUUTEJENX HHOCTPAHHOT' O SI3BIKA
*Pycramona JI.B.!, AxmetoBa M.K.%, Baity3akosa I"11.?
*123Ka3YMOuMS nmenn AGbuiaii xana, Anmarsl, Kazaxcran

AHHoTauus. JlaHHas cTaThsl NOCBSIIEHA HCCIEJOBAHUIO CYIIHOCTH,
CTPYKTYphl U (YHKIMOHAJBHOM pOJIM JUCKYPCHUBHOW KOMIIETEHIMH B
[EarorH4eCcKoi eATeIbHOCTH, a TaKkKe 3HAYMMOCTH Ul MPo(ecCHoHaTIbHON
TOTOBHOCTH OyyIlIMX yUUTEJIe MHOCTPaHHOT O s13bIKa. B ycroBusx mobdanuzanuu
MIpeno/aBareNb JOHKEH HE TOJIBKO Iepe/laBaTh JUHIBUCTUYECKHUE 3HAHUA, HO
u 0o0y4arh CTYIEHTOB 3(P(PEKTHUBHOMY HCIIOIB30BAHUIO SI3bIKA B Pa3TUYHBIX
KOMMYHUKATUBHBIX CUTyalusx. OJ((eKTUBHAs KOMMYHHUKALUs Ipearojaraer
KOMILJIEKCHOE BJIQJICHME BCEMH BHUJAMH pPEUYEBON JEATEIBHOCTH U yMEHHUE
WHTETPUPOBaTh JIMHTBUCTUYECKUE, COLIMOKYJIBTYpHbIE M IparMaTuyeckue
3HaHUS B KOHTEKCT€ KOHKPETHOM pedeBOM cHUTyauuu. B CBA3M C 3THM,
JUCKYpCUBHAsl KOMIIETEHLUS, ONpefessseMas KaK CIIOCOOHOCTh K CO3JIaHUIO
U UHTEPIpEeTAlMy CBS3HBIX U KOT€PEHTHBIX TEKCTOB, PACCMaTpUBAETCS Kak
KPUTHUYECKU BaXKHBI KOMIIOHEHT NPO(ECCHOHAIBHONW IMOIrOTOBKH OymayHmmux
IpernojaBaresiel MHOCTPaHHbIX S3bIKOB. Llenp uccienoBaHusT — ONPENEIUTh
3HAYEHHE JUCKYPCUBHON KOMIETEHIIMM B IOATOTOBKE OYyAyIIMX YUYUTENEH.
Jlig sToro Oblia MpoaHANM3UPOBAHA HAay4dHas JIMTEpaTypa M MPOBEJIEH OIpOC
CpeIy CTYACHTOB MEJAarornyeckoro ¢akysiabrera, 00pa3oBaTesbHON MPOrpaMMbl
«YuuTelnb AByX HHOCTPaHHBIX S3bIKOBY». McciaenoBaHue aHaIu3upyeT OCHOBHbBIE
TEOPETUYECKUE OCHOBBI JUCKYPCUBHOM KOMIETEHIIMM M METO/AbI €€ pa3BUTHUS.
Onpoc noMor NoHsATh, HACKOJIBKO CTYAEHTbI 0CO3HAIOT BAXKHOCTh JIUCKYPCHUBHOMN
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KOMITETEHIIUH U C KAKUMHU TPYIHOCTSMHU OHU CTAJIKUBAIOTCS BO BpEMS 00yUEHUSI.
BbiBonbl McCclieioBaHUsl TOBOPSIT O TOM, YTO B y4eOHbIE IPOrpaMMbl HYXHO
BKJIIOYUTH 1I€JICHAIIPABIEHHbBIE METO/bI OOy4YEeHMsI, KOTOpble OyayT pa3BHBATh
BCE KOMIIOHEHTHI JAUCKYPCUBHOW KommeTeHuuu. VccaenoBanue EeHHO TeM, YTO
OHO IIOMOTAET YJIYYIIUTh MOArOTOBKY IperojaBaTesieil. ITo, B CBOIO OYepe/b,
MOBBICUT YPOBEHb S3BIKOBOIO 00pa3oBaHus B cTpaHe. [IpakTuyeckoe 3HaueHHE
paboThl HalleJleHa Ha TOATOTOBKY CTY/IEHTOB K peaslbHbIM NMPO(eCCHOHATbHBIM
U MEXKYJBTYPHBIM B3aUMOJCHCTBHUAM U HCIOJIB30BAHUIO HHOCTPAHHOTO SI3bIKA
B pa3HBIX CUTYyalHsX.

KuroueBble cjioBa: q1CKypC, KOMIIETEHTHOCTbD, IUCKYPCUBHASI KOMIIETEHT-
HOCTb, peyeBasi JeATEIbHOCTh, COINIACOBAaHHOCTb, OOy4Y€HHE HHOCTPAHHBIM
sI3pIKaM, Iearoruueckast moAroToBKa, npodeccruoHanbHasi KOMMYHHUKALUs
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