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Abstract. Despite its many benefits, writing is the most difficult of the four
language skills for the use of a foreign language. In educational process, writing,
which has been neglected in traditional practice of foreign language teaching
process, is also one of the most serious skills to be acquired. It is not just words,
but meaningful communication. There are various ways, strategies and techniques
for teachers to choose from to design their writing class. Therefore, teachers need
to use their creativity to find solutions to these problems and should choose the
most effective one to form learners’ writing skills. This paper discusses past and
present writing approaches. In addition, it applies the problem solving strategies
to develop EFL students’ writing skills at the International University of Tourism
and Hospitality in Turkestan, Kazakhstan. The purpose of the proposed article
is to review some existing approaches and strategies towards teaching writing
and offer some practical recommendations for the application of problem solving
strategies. The main concern is to enable students to acquire writing skills relying
on strategies through working towards the solution of the problem where they are
provided with models to follow. The methodical part of the study is devoted to the
experiment that we conducted with the students of the International University of
Tourism and Hospitality in Turkestan. The study results show the effectiveness of
problem-solving approach in the formation of EFL learners’ writing skills.

Keywords: learning goal, written communication, approaches to writing,
writing skills, problem-solving strategies, teaching writing, educational process,
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Introduction

Writing plays a supporting role in developing writing skills. When students
engage in writing activities — from simple copying to more creative tasks — they
create the conditions necessary for effective memorization. Without using writing
as a tool, it becomes difficult for learners to retain vocabulary and grammar in
long-term memory. Written language helps preserve both linguistic and factual
knowledge, acts as a reliable instrument of thought, and serves as a model for
speaking, listening and reading in foreign language. When the objectives of
teaching writing are clearly defined, its role in developing other language skills
is considered, and exercises are chosen and performed at appropriate stages of
learning, oral speech gradually becomes more structured, fluent and logical.
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Written language is viewed as a creative and communicative skill — an
ability to express one’s thoughts through writing. To master it, learners must
acquire spelling and handwriting skills, know how to organize and structure a
written text developed from inner speech, and be able to select appropriate lexical
and grammatical forms.

Writing is a complex activity. Understanding this complexity is the key
to effective teaching of writing [1]. Teaching someone to write requires a
combination of skill-building, encouragement, and providing the right tools. The
educational process in modern universities i1s a complex multifaceted activity. It
includes not only the transfer of knowledge, but also the tasks of education and
social adaptation of students [2]. Teachers who create opportunities for students
to write about topics that they care about, for varied audiences, and for a range
of purposes help provide students with practice they need. To Hillocks, frequent
writing not only builds familiarity and comfort, but contributes to fluency in
generating and revising ideas as well. Frequent writing practice for a range of
audiences and purposes builds a foundation of knowledge about the expectations
for written products. Moreover, it encourages students to make better decisions
about how to approach new writing tasks. However, our students seem to be
writing for the same audience all the time, and having the same goal in mind: to
please the teacher so as to have a good mark.

Writing is not an easy process as it involves brain process to organize ideas
to write, “stimulate thinking, compels students to concentrate and organize their
ideas, cultivates their abilities to summarize, analyze and criticize [3, p. 61]. The
incorporation of teaching writing skills in schools is compulsory since teaching
writing is a systematic process involving going through stages to deliver a final
product [4]. Analysis on the previous literature showed that the biggest challenge
that L2 leaners face is the lack of proficiency in the English language since the
completion of any writing task requires them to master vocabulary, proper use
of grammar and acquire the ability to structure good sentences. In addition to
linguistic ones, Normazidah Che Musa, Yew Lie and Hazita Azman point out
cultural issues as another complicated problem that all ESL learner encounter
with [5]. On the contrary, the studies of M. Yunus and H.C. Chan highlight the
lack of pedagogical knowledge of teachers in writing and incorrect choice of the
right strategy of teach writing as another factor that contributes to the formation
of incompetent writers among EFL students [6]. Consequently, all this causes
to the gradual demotivation of students to writing and makes teaching writing
overwhelming for ESL educators.

Writing approaches plays a vital role in every writing lesson. ESL teacher
must identify the most suitable approach for each lesson for several reasons.
Selecting the correct approach is essential to achieve effective learning outcomes.
Using an unsuitable method can make classes overwhelming for students and
discouraging for teachers despite the effort invested in planning and instruction.
In other words, it can demotivate both learners and teachers. Furthermore, the
choice of approach should align with specific goals of the lesson. For example,
beginners with limited language proficiencies benefit from a product-based
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approach as they require models or example to guide their initial writing
efforts. Without a clear approach, writing lessons may lack directions, making it
difficult to achieve the intended objectives. Therefore, using appropriate writing
approaches is crucial for accomplishing the goals of writing instructions. It is
also important to note that writing approaches for first language users differ
from those for second language learners. Over time, researchers have developed
various theories and methodologies to address specific writing needs of EFL
learners. These approaches have evolved significantly to help second language
learners become more effective and confident writers.

Approaches to teaching writing L2 learners of secondary and higher
education have changed many times. To begin with, the free approach, which
was introduced by Raimes, was based on the audio-lingual method dominating
in the second half of the 1950s and early the 1960s, focused on the reinforcement
or the test of grammar use and makes emphasis on accuracy rather than fluency.
The free writing approach supported by Byrne was based on the principle of
generation of vast amounts of writing flowing free, abundantly with minimal
error correction. The models approach that was adapted from the writing class
for native speakers highlighted the use of outline headings and subheadings.
However, it was criticized by Meade and Ellis and others for its inhibiting
learners’ creativity. A new direction called the process approach emerged
in teaching writing in the 1970s. it is a complex process that focuses on the
reallocation of writing resources towards the process rather than the product. At
the same time, it provides confidence for learners with less focus on accuracy and
grammatical forms [7]. The emergence of different viewpoints among researches
of the past decades emphasized the important variances between teaching writing
in L1 and L2. Ferris [8] argued that applying first language (L1) writing theories
and practices in second-language (L2) writing classes can be misleading, as L2
learners have different learning needs. Furthermore, several L2 experts have
pointed out that insufficient grammatical and lexical instruction disadvantages
L2 students.

To address these limitations, Problem-Solving Approach (PSA) was later
introduced, incorporating several instructional modifications to the PBL model.
The PSA is grounded in social cognitive learning theory [10], which posits that
collaborative problem-solving and teacher-facilitated discussion monitoring
promote effective language knowledge construction. In essence, PSA emphasizes
social learning and cognitive engagement, fostering an effective language-
learning environment through meaningful interaction and collaboration in
authentic contexts. Within this framework, teachers guide language acquisition
by assigning grammar and vocabulary-focused tasks that support communicative
competence.

The problem-solving strategies approach involves creating problem
situations and guiding students through understanding, accepting and resolving
these situations in collaboration with the teacher. In this approach, students work
with a degree of independence, while the teacher provides overall guidance and
support. Problem-solving strategies connect the teaching process with perception,
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inquiry, and creative thinking. Thus, in this approach, teachers act as facilitators,
listeners, and observers rather than as authorities, who provide ready-made
answers. The focus shifts from the teacher to the student, who becomes an active
participant in the learning process. The defining feature of the problem-solving
strategies approach is the presence of a problem situation that drives learning and
critical engagement.

Materials and methods

This study employed a mixed-methods research design combining
theoretical analysis and empirical investigation to examine the effectiveness of
the Problem-Solving Approach (PSA) in teaching writing to L2 learners. The
research included three components: theoretical analysis of existing writing
approaches, an instructional intervention using PSA, and qualitative and
quantitative assessment of student’s writing performances.

A systematic review of scholarship on L1 and L2 writing instruction was
conducted to identify established approaches and their pedagogical implications.
The review included the free writing approach, the model-based approach, the
process approach, problem-based learning, and the PSA. Through analysis,
comparison, and synthesis of theoretical sources, we identified the limitations of
earlier approaches and established the conceptual rationale for implementing the
PSA. Findings from literature review were organized and synthesized to generate
the set of criteria for selecting writing instruction methods appropriate for L2
learners. These criteria guided the design of the PSA-based intervention.

Participants were higher-education L2 learners enrolled in writing-focused
English course at the International University of Tourism and Hospitality. The
experimental study was conducted over a three month period and included
two experimental groups (n-29) and two control groups (n-27), for a total of
56 participants. All participants were EFL learners with low to pre-intermediate
proficiency levels. Students were recruited from intact classes and assigned to
experimental or control conditions based on their existing group enrollment. No
participants were excluded from the study.

Instructional materials included PSA-based writing tasks, IELTS-style
writing prompts, signaling words, vocabulary supports, peer-review guides, and
problem situations designed to elicit collaborative problem—solving. Writing
assessments followed standardized rubrics measuring accuracy, coherence,
lexical resource, and task achievement.

The instructional intervention followed five stages consistent with the
principles of social cognitive learning theory. In stage 1, students produced
multiple versions of their writing tasks. This procedure provided repeated
opportunities for reading, peer comment, and revision, enabling longitudinal
analysis of progress. In stage 2, PSA-focused instruction explicitly integrated
PSA strategies with writing skill development. Lesson materials emphasized
structured analysis, lexical and grammatical support, and guided application of
problem-solving principles. In stage 3, students were divided into four groups
and assigned writing-related problem situations. Teachers acted as facilitators,
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while students worked collaboratively to develop solutions. Participant quality
contributed to students’ grades for two essays, ensuring measurement engagement.
In stage 4, students reviewed their solutions and revised their written texts to
improve organization, coherence, and language accuracy. These writing tasks
were supplemented with digital tools when appropriate to support feedback and
revision. In stage 5, learners completed a structured written reflection describing
their experience with PSA, challenges encountered and perceived learning gains.
These reflections were included in the qualitative data set.

Multiple empirical methods were used to ensure triangulation:

- Observation: Structure observations documented student engagement,
interaction patterns, and strategy use.

- Testing and assessment. Students completed pre- and post-tests, along
with two formally graded essays.

- Questioning: guided questioning in reflection sheets elicited students’
perceptions.

- Expert evaluation: Independent specialists assessed writing samples
reliability.

- Ranking and task-performance Analysis: Students’ contributions during
PSA activities were ranked and analyzed to identify performance patterns.

For data analysis, a combined qualitative and quantitative analysis
approach was used. Quantitative data from writing assessments were analyzed
using descriptive statistics and comparison of pre- and post-intervention results.
Qualitative data from discussions, reflections, and observations were analyzed
using thematic coding procedures to identify patterns related to learners’
engagement, strategy use, and perceive benefits of the PSA.

Results and discussion

An experimental study examining the efficiency of applying problem-
solving strategies in teaching writing to EFL learners was conducted at the
International University of Tourism and Hospitality. The experiment was carried
out over a three-month period and involved two experimental groups and two
control groups. All participants demonstrated low to pre-intermediate levels of
language proficiency.

In defining an initial condition of writing skills in English instruction, we
based our approach on the idea that interest in learning English fosters continued
education, self-education, personal development, and the cultivation of essential
qualities. Therefore, we carried out a questionnaire, which is designed to reveal
the reasons of enhancing writing skills. Research and a thorough analysis of the
collected data revealed that the main motivation for learning English among
nearly all surveyed students is the desire to improve their writing skills in order
to pass the IELTS exam and gain an opportunity to study abroad through the
university’s academic mobility program.

To determine the overall level of writing skill development in English
language instruction, four criteria were identified to characterize the degree of
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writing proficiency formation. These criteria corresponded to four qualitative
levels: low, average, required and high.

Having analyzed the questionnaire results, we witnessed that learners’
writing skills were at a low and average levels. Table 1 displays the initial level
of students’ writing skills (Table 1).

Table 1. Initial level of students’ writing skills

Number of learners in percentage
Levels Control group (%) Experimental group (%)
Low 73,6 71,2
Average 26,4 28,8
Required - -
High - -

The table shows that in the control group, 73,6% of students demonstrated a
low level of writing skills and 26,4% an average level, while in the experimental
group, 71,2% had a low level and 28,8% an average level. These results indicate
that students with low and average writing proficiency struggle to adapt quickly
and, consequently, face with difficulties in achieving success in their learning
activities. Therefore, the experiment revealed that the generally low level of
writing skills among students learning English highlights the need to organize
and conduct experimental work aimed at developing these skills in order to
evaluate effectiveness of proposed problem-solving approach.

From the outset, we made a great effort to create an environment conducive
to writing and sharing, while also ensuring that all students understood the
complexities of writing process. In the first stage, the learners were encouraged to
submit multiple versions to provide extra opportunities not only to the students,
but also to the teacher as well to read and comment texts. The vast majority
of students demonstrated strong motivation to participate in this process. This
was reflected by several course evaluation questionnaires, in which the students
expressed strong interest in ongoing writing activities. The students appeared to
recognize that the teacher’s commitment to reading multiple drafts motivated
them progressively. They interpreted the teacher’s effort as a clear indication of
dedication to their writing development. In theory, personal writing warm-ups
were considered a foundational stage for tracking more demanding tasks later.
From the students’ perspective, this phase was crucial for:

1. The establishment of positive attitudes towards writing and provision of
practice in writing;

2. Planning and designing a well-structured texts;

3. Building trust and effective relationships, encouraging them to share
their works;

4. Motivating revision, giving practice in text-, paragraph-, and sentence
level improvements.
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Upon the completion of the first stage of developing writing skills in English
teaching, the results of discussions, surveys, and expert evaluation assessing
writing skill levels of experimental and control groups are presented in Table 2
and Figure 1.

Table 2. Results of the first stage of developing writing skills based on
problem-solving strategies

Levels Number of learners in percentage
Control group (%) Experimental group (%)
Low 63 53,1
Average 37 46,9
Required - -
High - -

70

63
60 53,1
50
40
30
20
10

0

Low

Figure 1 - Results of the first stage of developing writing skills based on
problem-solving strategies

46,9
37

Average Required High

M Control group % W Experimental group %

Table 2 and the corresponding diagram show that in the experimental
group, the proportion of students with average level of writing skills increased
significantly to 53.1%, while those at a low level decreased to 46,9%. However,
there were still no students achieving the required or high levels of writing
proficiency, which we attribute to the fact that the students’ engagement with
English learning had not been deep enough.

At the same time, analysis of questionnaires, interviews, and expert
evaluations indicated that students’ interest in learning English was driven not
only by a desire to master the language, but also by the recognition of its practical
relevance and complexity. The students demonstrated a clear understanding of
the main features and importance of English for their future activities, as well as
the necessity of solid preparation and development of their writing skills.

Since the goal of the second stage was to enhance writing skills as the
foundation of writing competence, providing students with comprehensive
preparation for the IELTS examination, problem-solving approach was
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subsequently integrated into the writing class. According to this approach, the
students of the experimental group were introduced with the specific aspects and
requirements of writing an essay. The essay question was presented as a problem
they should solve in written form. At the same time, a particular emphasis was
placed on learning specialized vocabulary and expressions to enable students
to recognize, accurately understand, and respond appropriately to language
differences in communication with multilingual partners.

Right from the very beginning of the experiment, it was observed that many
learners loathed or avoided writing. Majority of students did not understand how
to complete a particular task or the end outcome of a specific assignment. This
accounts for their repeated frustration. Therefore, specific lessons were designed
to address the emotional challenges and barriers associated with writing, aiming
at reducing students’ confusion. There were four major factors that contributed
to the students’ unrealistic expectations and negative perceptions of themselves
as writers:

- Inability to understand and apply appropriate strategies when composing
a text;

- Misunderstanding of the writing process;

- Confusion about the assignment requirements (e.g., difficulty in
deconstructing a prompt);

- Lack of familiarity with characteristics of the assigned genre.

All of these were specifically addressed in the experiment.

When presented with a writing task, many students in the experimental group
experienced a writer’s block. Their stress levels were greatly alleviated when they
were provided with guideline for stating and completing the assignment. When
writing on demand, these blocks were partially overcome through activities such as
brainstorming and speedwriting, as well as explicit instructions, writing prompts
and planning strategies. Many students overcame their fear and writer’s block
by working in groups and sharing their drafts throughout the writing process.
They were able to showcase strong sentences, phrases, and complete pieces of
writing. These served as models in a product-based writing approach. However,
in this case, the models were attainable because they were created by the students
themselves. This proved to be very effective. When we had the students share
the best sentences, they were still drafting and revising. The students received
an extraordinary boost, while the others gained ideas that they adapted to their
compositions.

Overall, the students were accustomed to general essay writing, which
provided valuable experience and served as an engaging step in developing their
ability to write in English. They were motivated to share personal experiences
and insights, express their own opinions, challenge norms, and have a voice in
their voice.

Upon completing stage 2, we conducted the second assessment to
determining the level of writing skills development in the English teaching
process, as shown in Table 3 and Figure 2.
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Table 3. The results of the second stage of developing writing skills based
on problem-solving strategies

Number of learners in percentage

Levels Control group (%) Experimental group (%)
Low 56,7 41,3
Average 433 45,6
Required - 13,1
High - -

60 56,7

50 45,6

43,3
13.1

Average Required High

41,3
40
30
20
10
0
Low

Figure 2 - The results of the second stage of developing writing skills based on
problem-solving strategies

u Control group % W Experimental group %

The results above demonstrate the effectiveness of applying problem-
solving approach strategies to develop writing skills in the English teaching
process, as reflected in the progress of skill levels within the experimental group.
However, we believe that the small percentage of students (13,1%) reaching
required level, and the absence of students at a high level, can be explained by
the fact that the writing skills acquired were not fully integrated into a complete
system, limiting the development of their practical and communicative abilities.

In this regard, in the third stage, we presented the course “Problem-solving
strategies and writing skills” to the students’ attention of the experimental
group. The importance of this course in developing writing skills lies in its
focus on providing students with fundamental concepts and practical experience
in studying writing. The students highly valued the course as it enabled them
systemize previously fragmented knowledge gained from the subject “Foreign
language (B2)”, recognize its significance, and identify its key principles in
improving their writing skills.

In this stage, the students were divided into four groups to solve problems
following the problem-solving strategies approach principles. To motivate active
participation in discussion groups, the teacher informed the students that their
grades for the two essays would depend on the quality of their discussions. Since
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the class had not previously engaged in collaborative problem-solving activities
in their writing lessons, the teacher provided scaffolding by analyzing examples,
texts and highlighting ineffective solutions. For instance, suggesting the placement
of additional “No smoking” signs around campus would not effectively address
the issue as such signs alone do not prevent students from smoking.

As the group explored alternative solutions to the given problem, the
teacher monitored their discussions and offered guidance when necessary. After
the discussion period, the students were instructed to create an outline and then
write an individual essay based on the ideas developed during the group work.

Almost all performances concluded with lively and engaging discussions.
The students actively participated and presented reports on various relevant
issues related to writing, particularly focusing on the challenges they faced when
developing outlines and composing essays. The results obtained demonstrated
the effectiveness of the proposed problem-solving strategies in developing and
enhancing writing skills in the English teaching process (Table 4, Figure 3).

Table 4. The results of the third stage of developing writing skills based on
problem-solving strategies

Number of learners in percentage

Levels Control group (%) Experimental group (%)
Low 47 21,7
Average 43 50,1
Required 8 28,2
High - -

60

50,1
50 47
43
40
30 282
21,7
20
10 8
0 e o 0
Low Average Required High

u Control group % & Experimental group %

Figure 3 - The results of the third stage of developing writing skills based on
problem-solving strategies

The analysis of the results of the experimental group shows a significant
increase in the number of students achieving average (50,1%) and required
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(28,2%) levels of writing skills, along with a decrease in the number of students at
the low level (21,7%). This demonstrates the effectiveness of the proposed course
based on the problem-solving strategies. Similar changes were also observed in
the control group, where the percentage of students at the low level decreased and
a small proportion (8%) reached the required level of writing skills. At the same
time, the analysis of the experimental group’s results indicated underdeveloped
communicative abilities in several students, which contributed to uncertainty
and created a distinct psychological barrier to writing. Therefore, we organized
the fourth stage of the experiment — correcting the task, which was further
development and correction of mainly writing skills. The tasks we developed,
based on the use of various technologies in English teaching, generally promoted
the development of students’ writing skills. We achieved productive outcomes
in the experiment by creating tasks designed to improve writing skills through
the use of IELTS signaling words and required expressions in essay writing. As
shown in the data presented in Figure 4, 10,1% of students in the experimental
group reached a high level of writing skills. Additionally, the number of students
achieving the required level nearly doubled, reaching 40,9%. These results provide
strong evidence of the effectiveness of the proposed technique, highlighting the
importance of applying problem-solving approach in teaching writing.

Table 5. The results of the fourth stage of developing writing skills based
on problem-solving strategies

Number of learners in percentage
Levels Control group (%) Experimental group (%)
Low 43 9,6
Average 41 39.4
Required 16 40,9
High - 10,1
50
45 43 41 39.4 409
40
35
30
25
20
15 9.6 10,1
10
- ol
0
Low Average Required High

i Control group % W Experimental group %

Figure 4 - The results of the fourth stage of developing writing skills based on
problem-solving strategies
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The class was also given a reflection sheet to obtain their perceptions to
the PSA essay-writing lesson. The qualitative data were collected to describe the
students’ experiences and reactions to the PSA in their writing class. The group
discussion seemed to have a positive effect on the first stage of writing — getting
ideas. The students often complained that they were unable to generate good
ideas in English while some had difficulties in finding the right vocabulary items.
While the class discussion for the first essay was lively, many of the generated
ideas by the class was rather inadequate in nature depending on which side of
the gender fence the student decided to be on. Some of these responses included
men getting angry very quickly while women were emotionally volatile. A few
indicated that women make better nurses because they are mothers and, therefore,
automatically more able to nurture. Even after the discussion on the weakness,
the students persisted on including them in their writing.

Group discussions on the two essays allowed students collaboratively
generate and evaluate ideas. In one group, students enthusiastically listed
potential ideas in Kazakh and then translated into English using a dictionary.
Another group went off- topic, suggesting ways to help a smoker quit, such as
distributing leaflets about nicotine patches and herbal remedies. The teacher
clarified that the problem focused on preventing students from smoking on a
non-smoking campus. When the group appeared stuck, the teacher suggested
consulting a nearby group that had generated some viable ideas.

During the first problem discussion, the teacher frequently reminded
students to focus on generating solutions relevant to the given problem. Students
were then required to write their outlines and essays individually based on the
ideas discussed in their groups. This was necessary because some groups had
initially the most proficient student to write the outline while the others remained
passive.

The second problem-solving discussion showed improvement: students
understood that each member was responsible for their own writing, eliminating
“free riders”. Participation increased, and the ideas generated were of higher
quality. These observations align with previous research, which indicates that
group discussions of ill-structured problem enhance not only student’s problem-
solving skills, but also critical thinking and collaborative knowledge construction.
Reflection worksheets showed a generally positive response to the group problem-
solving activities, with only two negative responses, likely due to the selection
of a problem that was not fully relevant to those learners, as effective problem-
solving strategies require contextually meaningful problems.

In short, the group discussion indicated that collaborative work had a positive
effect on content and vocabulary. Generally, anxiety was lower and some of the
younger students were observed to benefit from learning with older students,
especially with content. The students were able to write a better outline with ideas
generated by their group members. No evidence of plagiarism was evident in
their essays and the students followed the outline quite closely. Organization and
content of the essays improved significantly. While grammatical accuracy also
improved slightly, it was still a problem as the essays were written individually.
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Common errors such as subject-verb agreement and missing article were still
evident in the students’ writings.

The observations in group discussions and drafting essays would seem to
indicate that although the problem-solving strategies helped students’ writings
in terms of content and organization of ideas, they still relied on the teacher for
grammar accuracy as they perceived themselves to be inadequate in that area.
Thus, the teacher was seen as an “expert” that they needed to obtain language
accuracy.

Based on the experiment results, the following recommendations can be
proposed:

1. Integration of problem-solving activities into writing instruction.
Teachers should design writing tasks that require students address real world or
meaningful problems. By framing writing as a problem-solving process, students
can engage in deeper thinking, apply linguistic knowledge purposefully, and
develop their ability to organize and express ideas coherently.

2. Provision of writing models and guided practice. Instructors should
incorporate model texts that demonstrate effective writing strategies and
structures. Analyzing these texts can help students how ideas are developed,
organized and connected. Guided practice — where learners imitate or adapt these
models before attempting independent writing — supports gradual skill formation
and builds learners’ confidence.

3. Encouragement of teacher creativity and strategy adaptation. Since
no single approach fits all learning contexts, teachers should creatively
combine various writing strategies to suit students’ needs and proficiency
level. By experimenting with different techniques (e.g., collaborative writing,
brainstorming, peer feedback), teachers can identify the most effective methods
for fostering their learners’ writing competence and motivation.

Conclusion

This study presents the findings of an experimental treatment called the
Problem-solving strategies approach in a writing class for the EFL students enrolled
in the IELTS course at the International University of Tourism and Hospitality.
This approach focuses on language learning and knowledge construction through
collaborative group problem-solving activities. Although still at a preliminary
stage, the results suggest that this approach can serve as a viable supplement to
traditional writing instruction for EFL learners. Consequently, the experiment’s
objective — to determine whether the approach could effectively improve writing
in terms of content, grammar and organization of ideas — appears to have been
successfully achieved. In conclusion, problem-solving strategies activities offer
valuable opportunities for extended writing practice. They are motivating and
provide a meaningful context for language use. Implementing these activities
enhances both cooperation and healthy competition in the classroom, while also
stimulating students’ interest in the learning process.
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AFBLIIIBIH TIJITH INETEJ TUII PETIHAE YAPEHYIILJIEPIITH
KA3Y JAFABIJIAPBIH JAMBITYJIA MOCEJIEHI HIELITY
CTPATETUSAJIAPBIH KOJIIAHY
*Opimkan ['K.!, Opasxan H.O.%, Axemmosa H.M.?

*1.2 X anpIKapaiblK TYPU3M JKOHE MEUMaHI0CTHIK YHUBEPCHUTET,
Typkictan Kazakcran
3Koxa Axmer Slcayu aTeiHaarsl XalbIKapablK Ka3aK-TYPiK YHUBEPCUTETI,
Typkictan Kazakcran

Anjaarna. KenrereH apThIKIIBUIBIKTapbIHA KapaMacTaH, a3y €pKiH TUIII
KOJIIaHy Ke31He TOPT TULMIK JaFAbUIapablH 1IIHIETI MEHTepyTe €H KUBIH JaF bl
6ompim TaObuTambl. OKy yaepiciHae IMIeTeN TIIiH OKBITY MPOLECIHIH AdCTYpIi
TOXKpUOECIHAC Ha3ap[aH ThIC KaJFaH jkKa3y MEHIePUICTIH €H MaHBI3/Ibl JTaHJIbI
0o TaObuTaAb. JKazy — kol ce3mep FaHa eMec, MaFbIHAIBI KapbIM-KaThIHAC
Kypaibl. OKBITYHmIbUIap OUTIMTEpiepaiH JKa3y JaFAbIChIH  KaJBIITACTHIPY
MakcaThlHJa a3y calarblH >KoOanaylblH OpTYpJi 3aMaHayd TOCUIIEPIH,
CTpaTerysuIapbIH )KOHE /IiCTepiH TaHAal anaabl. COHIBIKTAH 2 OKBITYIIBLIAPOCHI
MOceleIep liH MemiMiH Taly YIIiH ©3epiHiH IIbIFapMaIIbUIBIK IeOepIiKTEPIH
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KOJIaHy KEpeK KoHEe Je OUuTIMrepiepiiH >ka3y HaFbIChIH KaJbIITACTHIPY
YVIIIH €H THUIMAI OAICTI AYphIC TaHmall Outryl kepek. byn makamama »xasy
JaFblIApbIH KaJbIITACThIpYFa HETI3IeNITeH OYpBIHFBI OHE Ka3ipri dficTepi
MEH Tocliaepi TankpuiaHaapl. COHbIMEH Karap, Makananaa TypKicTaH KajiachlHaa
opHanackan (Kazakcran) XamnbpIKapaJblK Typu3M KOHE MEHUMaHIOCTBIK
YHUBEPCUTETIH/AE aFbUIIIbIH TUIIH IIETe] T PEeTIHJE OKUTHIH OLTiMIepiiepain
a3y JarAbIChIH JaMBITy YIIIH MOCEJEeH1 IIelly CcTpaTerusiapbl TOCUIIHIH
KOJIJIAaHBICHl KapacThIPbLIaAbl. ¥ CHIHBUIBII OTBIPFAH MaKaJlaHbIH MaKCaTbhl —
JKazy MaFablUIapblH KAJBINTACTRIPYIABIH KEeUOIp KOJJAHBICTAFbl TOCUIIEPl MEH
CTpaTerusyiapblH KapacThIpy *KOHE MOCEJEHI HIElly CTparerusuiapblH KOJAaHy
OOMBIHILIA PAKTUKAJIBIK YChIHBICTAp *acay Oouibln Tadbu1aabl. Herisri mocene —
OuTiMrepiepre MaceseHi menryre OarbITTaaFaH )KYMbIC apKbLIbl CTpaTerusjiapra
CYHEHE OTBIpBIN, OJApJbIH a3y HaFJplIapblH MEHrepyre MYMKIHAIK jKacay.
3eprreyain ouicteMenik Oeiiri XalbIKapajdblK TypU3M XKOHE MEHMaHAO0CTBIK
YHUBEPCUTETIHIH CTYAEHTTEPIMEH >KYPri3UIN€H 3KCIEPUMEHT HOTHXKEJIepiHe
apHaJFaH. 3epTTey HOTIIKECI aFbUIIBIH TUIIH IMIEeTe]T TUIl PETIHJIe OKUTHIH
OutiMrepiepAiH >ka3y JaFAbUIapblH KaJbIITACTBIPYAAaFbl MOCEJIEHI IIENry
CTpaTerusiapbl TOCUIIHIH TUIMAUIITIH KOpceTel.

Tipek ce31ep: oKy Makcarbl, jka30alia KapbIM-KaTbIHAC, a3y TOCUIIEPI,
a3y JarJpIChl, MOCEJICHI LIENly CTpaTerusapbl, *Ka3yabl YHPETY, OKy yiepicl,
Kazy cabarbl

INPUMEHEHUE CTPATETMH PEIIEHUSA ITPOBJIEM B
PABBUTHUU HABBIKOB IITMCBMA Y U3YYAIOIIIUX
AHIIMACKUM S13bIK KAK MHOCTPAHHBIN
*Apumxkan [K.!, Opasxan H.O.2, Akemosa H.M.?

*12 Mex1yHapOIHbIH YHUBEPCUTET TypH3Ma M FOCTEIPUUMCTBRA,
Typkecran, Kazaxcran
3 MexIyHapOIHBIN Ka3aXCKO-TYpEICKHI YHUBEPCUTET UMEHU AxmMena Slcasu,
Typkecran, Kazaxcran

AnHoOTanus. HecMOTpss Ha MHOIOYMCIIEHHBIE INPEUMYLIECTBA, MHUCHMO
SIBJIIETCA OJHUM W3 HaumOoJee CIOKHBIX W3 YETepPhIX S3bIKOBBIX HABHIKOB B
0o0y4yeHUH HHOCTPAHHOMY $3bIKy. B yueOHOM mpolecce muchbMo, KOTOPOMY B
TPaJULIMOHHON MpaKTHUKe OOy4YEHHs] MHOCTPAHHBIX S3BIKOB YJEISUIOCH Majo
BHHUMaHUs, SBJISIETCS OAHMM W3 HauOojiee TPYAHO pa3BUBAEMbIX HABBIKOB,
KOTOpbIe HE00X0UMO MPUOOPECTU. ITO HE MPOCTO HAOOP CIIOB, & OCMBICICHHOE
obmenue. [IpenogaBarenn MOryT camMu BBIOMpATh MOAXOSANINE UM CIOCOOBI,
CTpaTeruy M TEXHUKH OpPraHU3allMM 3aHATHH 110 NMMCbMEHHOHN peun. [loaTomy
MPEnoaBaTeIsiM HEOOXOAMMO HCIOJIb30BaTh CBOM KPEATUBHBIM IMOTEHIIAT
B IIOMCKE pEeLIeHUl 3TUX npodireM u BbeIOpaTh HaubOosee 3(PPexTUBHBIN
crioco® (GopMHpOBaHWS HABBIKOB MHUChbMa y oOydaronuxcs. B 3Toi crarbe
paccMaTpuBalOTCS NPOLLIbIE W COBPEMEHHBIE IMOAXOAbl K HAIMCAHUIO
TekcToB. Kpome Toro, mpumensiercss noaxos «Crpareruu perieHus npooiaem»
JUISL pa3BUTHsI HABBIKOB IMHCbMa y OOYyYarOUIMXCS, U3yYaOLUX aHMIMHCKUN

382 BULLETIN of Ablai Khan KazUIRandWL



Aripzhan G.Zh., Orazkhan N.O., Akeshova N.M.

KaK HHOCTPAaHHBIM $3bIK B MEXIyHApOJHOM YHHUBEPCUTETE TypU3Ma U
rocrenpuuMcTBa B Typkectane. Llenb TaHHOU CTaThbu pacCMOTPETh HEKOTOPBIE
CYLIECTBYIOIIME TOAXO/Abl U CTPAaTeruu K OOyYEHHI0 IUChbMa U MPEJIOKUTh
HEKOTOpbIE MPAKTHUYECKHE PEKOMEHJALMKU IO TMPUMEHEHHUIO CTpaTerui
pemenus mpoonem. OCHOBHAs 3a7a4a COCTOUT B TOM, YTOOBI JJaTh BO3MOYKHOCTh
oOyyaronmMcst IpruoOpPeCTH HAaBBIKU MHMChMa, OMMPAsCh HAa CTPATEruy PELEHUS
po0iieM, IJie UM MPeaoCTaBIAIOTCs 00pa3Lbl 11 noapakanus. Mertonuyeckas
4acThb MCCIIEJOBAHMSI MTOCBAIIEHA Pe3yibTaTaM dKCIEPUMEHTA, IPOBEJAECHHOIO C
00y4aronMMKCs MEKIYHAPOAHOIO YHUBEPCUTETA TypU3Ma U TOCTENPUUMCTBA B
Typkecrane. Pe3ynbrarsl uccienoBaHus MOKa3bBatoT 3 (HEKTUBHOCTD MOAX0/A,
000CHOBAHHOI'O Ha peHIeHUH MpolsieM B (POPMHUPOBAHUM HABBIKOB MHCbMaA Y
00yyaronuxcsi, U3y4arolmx aHNIMUHACKUN S3bIK KaK MHOCTPaHHbIH.

KiaroueBbie ciioBa: 1enb o0OydeHMs, NHCbMEHHAs KOMMYHHUKaIuS,
COBPEMEHHBIE [10/1X0]1, HABBIKU ITMCbMa, CTPaTeruu petieHus npooiem, o0yueHue
McbMy, 00pa3oBaTeIbHbIN IPOLECC, 3aHATHS 110 TUCHMY
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