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Abstract. Globalization has emerged as a powerful force reshaping
educational landscapes, particularly in relation to language, identity, and
communicative competence. In an increasingly interconnected world, the
dominance of global languages — especially English has influenced how linguistic
identity is formed and how linguistic competence is defined and developed within
educational systems. This article investigates the impact of globalization on
linguistic identity and competence, with a specific focus on how these dynamics
manifest in formal education across multilingual contexts.

The research explores how the global flow of information, people, and
cultural practices contributes to shifts in students’ and teachers’ linguistic
self-perception, often resulting in hybrid identities. As global languages gain
prestige, local and minority languages may face marginalization, affecting
students’ cultural affiliation and self-esteem. Conversely, globalization also
offers opportunities for linguistic enrichment, intercultural exchange, and the
development of multilingualism competencies. The study highlights the tensions
between global linguistic standards and local language practices, emphasizing the
need for education systems to strike a balance between promoting international
communication and preserving linguistic diversity.

Drawing on sociolinguistic theories, policy analysis, and case studies
from multilingual education settings, the paper examines the implications of
globalization for language curricula, pedagogy, and teacher education. Special
attention is given to how educators can support students in negotiating their
linguistic identities and developing culturally responsive communication skills.
The role of English as a lingua franca, the influence of transnational media, and
the rise of international education programs are discussed as both enablers and
challenges in this process.

Ultimately, the paper argues that linguistic competence in the 21st century
must be redefined to include not only grammatical and communicative proficiency
but also intercultural sensitivity and adaptability. It advocates for educational
practices that value linguistic diversity, foster inclusive identity development,
and prepare learners to participate effectively in globalized, multicultural
environments. By understanding the evolving relationship between language,
identity, and globalization, educators can better support students in becoming
competent and confident communicators in a diverse world.
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Introduction

In the twenty-first century, globalization has become a transformative force
across economic, political, cultural, and educational domains. Rapid technological
advancement, increased mobility, and expanding global communication networks
have reshaped how languages are used, taught, and understood worldwide.
Education, in particular, reflects and reinforces these global dynamics, especially
in relation to language learning and language policy.

Linguistic identity, understood as an individual’s sense of self shaped by
the languages they use and the cultural meanings attached to them, is increasingly
influenced by global interactions. As learners encounter diverse linguistic and
cultural practices, they develop enhanced communicative and intercultural
skills. However, this exposure may also create tensions when globally dominant
languages, especially English, overshadow local or indigenous languages. Such
imbalances can weaken students’ connection to their linguistic heritage and
complicate their sense of belonging.

Simultaneously, linguistic competence is being conceptualized. Instead
of referring solely to mastery of a single standardized language, competence
now encompasses the ability to function effectively across multilingual and
multicultural contexts with flexibility and intercultural awareness. This shift places
significant responsibility on educators to support not only language proficiency
but also the development of inclusive and resilient linguistic identities.

This study investigates how globalization influences linguistic identity
and linguistic competence in educational settings. By drawing on sociolinguistic
theory, educational research, and globalization studies, the study aims to
examine the implications of these global dynamics for curriculum development,
pedagogical practices, and teacher preparation. To ensure that the findings are
presented with reliability and rigor, the research emphasizes methodological
transparency, careful data interpretation, and critical reflection on how global
and local forces interact within multilingual learning environments.

Materials and Methods

This research utilized a qualitative approach to explore how globalization
influences linguistic identity and competence in educational contexts. The focus
was placed on examining the ways in which global dynamics affect language
practices, perceptions, and the construction of linguistic identities among both
students and educators. Adopting an interpretivist perspective, the study aimed
to capture participants’ lived experiences and subjective understandings of
communication in multilingual and globally influenced learning environments.

Data were gathered from three culturally and linguistically diverse
educational institutions: an international secondary school, a bilingual public
school, and a university faculty specializing in teacher education [1]. In total,
thirty-five individuals participated in the study—twenty students and fifteen
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educators, including teachers, curriculum specialists, and language coordinators.
Participants were selected through purposive sampling to ensure alignment with
the study’s objectives [2]. Their linguistic backgrounds varied widely, and all
had experience engaging in environments where global languages, particularly
English, interact with local linguistic and cultural systems.

Semi-structured interviews were used as the primary data collection
tool, enabling participants to share detailed personal narratives regarding their
experiences of language use, identity negotiation, and evolving linguistic
competence under the influence of globalization. In addition, three focus group
discussions—one with teachers and two with student groups—were organized to
foster interactive reflection and collective interpretation of how global linguistic
trends affect classroom practices and individual identity [3].

To complement these qualitative techniques, institutional documents such
as policy statements, curricula, instructional materials, and mission statements
were analyzed [4]. This document analysis provided contextual insights into how
educational institutions formally respond to the pressures and opportunities of
globalization [5]. All interviews and discussions were audio-recorded, transcribed
verbatim, and analyzed thematically using NVivo software. Both inductive and
deductive coding strategies were applied: initial codes were informed by existing
literature, while emerging patterns were incorporated as new themes developed
from the data [6].

To enhance the credibility and trustworthiness of the findings, triangulation
was implemented by comparing results from interviews, focus groups, and
document analysis [7]. Member checking was carried out by sharing transcript
summaries with participants for confirmation of accuracy. Peer debriefing sessions
with academic colleagues were also conducted to minimize researcher bias and
ensure analytical rigor. Ethical clearance was obtained from the institutional review
board, and informed consent was secured from all participants, guaranteeing
confidentiality and voluntary participation throughout the research process.

Results and Discussion

The findings of this study suggest that globalization has a complex and
ambivalent impact on linguistic identity and competence within educational
settings. While global influences create new opportunities for linguistic
enrichment, they also introduce tensions related to the preservation of local
languages. However, these conclusions remain tentative due to the limited
inclusion of concrete evidence such as direct participant quotations or detailed
case examples that would more clearly demonstrate how the data support these
claims.

Across the three institutions examined, participants described globalization
as visible through the widespread use of English, exposure to international media,
the adoption of globalized curricula, and increased cross-cultural interaction. These
themes appear consistently in the dataset, yet the absence of verbatim excerpts
makes it difficult to fully assess how participants articulated these experiences.
For example, student perspectives on multilingualism and the perceived value
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of English would be more convincing if supported by representative quotes or
narrative accounts.

The reported concerns about the marginalization of local and heritage
languages also require stronger evidentiary grounding. Although several
students from minority linguistic backgrounds were said to experience internal
conflict between maintaining their native languages and prioritizing English,
the manuscript does not provide specific excerpts that illustrate these struggles.
Without such concrete examples, the analysis remains generalized and does not
clearly reveal the depth or variability of students’ experiences.

Educators’ observations similarly highlight both the benefits and challenges
of globalization: enhanced communicative competence on one hand and
declining local language fluency on the other. Yet these interpretations would be
more rigorous if supported by direct teacher statements, classroom observations,
or documented institutional practices. Presenting case examples, such as a
curriculum decision or a classroom episode, would significantly strengthen the
credibility of the findings.

The study mentions several innovative pedagogical practices that integrate
global and local perspectives, such as using indigenous texts, encouraging
multilingual discussions, and designing heritage-focused assignments. While
these examples are promising, the analysis does not provide detailed descriptions
or teacher/student testimonies that would demonstrate how such practices were
implemented in practice. Including such evidence would allow readers to better
understand the effectiveness and challenges of these approaches.

Overall, the results indicate that globalization is reshaping linguistic
competence by expanding it beyond traditional structural proficiency toward
intercultural sensitivity and adaptability. However, the lack of concrete data
excerpts limits the extent to which the study’s conclusions can be fully evaluated.
To ensure the reliability and rigor of the findings, the analysis should incorporate
specific quotations, detailed case descriptions, and clearer links between raw data
and thematic interpretations. Without these elements, the claims remain plausible
but insufficiently substantiated.

Conclusion

Globalization’s influence on linguistic identity and competence in education
is both far-reaching and multifaceted, creating a dynamic landscape in which
opportunities for enriched language learning coexist with challenges relating to
cultural continuity and linguistic equity. The findings of this study indicate that
global forces—such as the increasing prominence of English as a lingua franca, the
pervasive reach of international media, and the widespread adoption of globally
oriented curricula—are reshaping long-held assumptions about what it means
to be linguistically competent in today’s interconnected world. In contemporary
educational settings, competence is no longer limited to mastery of grammar and
vocabulary within a single standardized language; instead, it encompasses the
ability to navigate multilingual realities, communicate effectively across cultural
borders, and construct a resilient and reflective sense of linguistic identity.
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However, the same global pressures that broaden linguistic opportunities can also
marginalize local and minority languages, creating internal tensions for learners
who feel compelled to prioritize globally “marketable” languages like English at
the expense of their heritage tongues.

These tensions may lead to diminished self-esteem, weakened cultural
attachment, and reduced engagement in academic environments, signaling a
need for more intentional support structures within educational systems. The
study’s findings therefore underscore the importance of pedagogical, curricular,
and institutional practices that balance the acquisition of global communication
skills with the affirmation and preservation of local linguistic identities. For
classroom practice, this requires educators to adopt culturally and linguistically
responsive pedagogies that value students’ full linguistic repertoires, such as
translanguaging strategies, the incorporation of indigenous and community-
based texts, and learning activities that encourage students to explore and present
their linguistic heritage. These practices not only promote deeper learning but
also reinforce students’ sense of belonging and identity security. At the curricular
level, schools must design programs that provide meaningful space for multiple
languages to coexist, ensuring that global languages enhance rather than displace
local linguistic resources. This may involve integrating multilingual materials,
offering flexible pathways for heritage language development, and embedding
intercultural communication objectives across subject areas. In terms of teacher
preparation, the study highlights a pressing need for teacher education programs
to more thoroughly equip future educators with the theoretical knowledge
and practical skills required to navigate the complexities of linguistic identity
formation in globalized classrooms. Teachers should develop competencies in
understanding sociolinguistic dynamics, guiding identity-sensitive discussions,
critically evaluating global curricula, and implementing instructional strategies
that support linguistic diversity. Professional development opportunities should
similarly focus on strengthening teachers’ capacity to respond to the cultural
and emotional dimensions of multilingual learning, enabling them to foster
inclusive classroom environments where all languages are valued. At a broader
institutional and policy level, educational systems must adopt frameworks that
actively support linguistic pluralism, ensuring that the benefits of globalization
do not come at the expense of local linguistic and cultural heritage.

This includes developing policies that protect minority languages, investing
in bilingual and multilingual programs, and creating institutional cultures that
publicly recognize and celebrate linguistic diversity as an educational asset rather
than a barrier. Policies should also encourage collaboration between schools,
families, and communities to strengthen heritage language maintenance and
intergenerational linguistic continuity. Ultimately, the evidence presented in
this study suggests that embracing linguistic pluralism—rather than promoting
assimilation into a single dominant linguistic norm—offers the most equitable and
empowering approach for learners in the twenty-first century. When thoughtfully
integrated, global influences can expand students’ horizons, provide access to
international opportunities, and enhance intercultural competence, while strong
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foundations in local languages anchor learners in their cultural identities and
foster deeper social and emotional resilience. Education, therefore, plays a crucial
mediating role in balancing global and local forces: it is not only responsible
for developing proficient multilingual communicators but also for cultivating
confident, culturally grounded individuals who can thrive academically, socially,
and ethically in an increasingly interconnected and diverse world.
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KAhAHJAHYIBIH BIJIIM BEPYAETT TUIIIK BIPETEWJIIK IEH
K¥3bIPETTLJIIKKE 9CEPI
*CepixoBa H.C.', Kynsrunsaunona T.A.2
*12 Aopmmait xaH ateiHAarel KasXKoxOTY, Anvarel, Kazakcran

Anaarna. XXahangany 6imiM 6epy Janamad TTapbiH, 9Cipece TUI, COMKECTIK
KOHE KOMMYHHUKATHBTI KY3bIPETTUIIKKE KaTbICThl KalTa KaJIbIITACThIPAThIH
KyaTThl KYII peTiHe maia 6onapl. bapran caiibin e3apa OaiIaHBICKAH dJIeMIe
kahaHABIK TIIAEPIIH, 9cipece arbUIIIBIH TUIHIH YCTEMIIT1 JMHTBUCTHUKAIIBIK
OlpereiikTiH Kajail KaJblnTacaTblHbIHA JKQHE OUTIM Oepy Kylenepinae TUIAIK
KY3bIPETTUIIK Kajail aHbIKTaJlbIN, JaMbITbUIAThIHBIHA ocep eTTi. byn makana
*ahaHaHy/bIH JIMHIBUCTHKAIBIK COMKECTUIIK IEH KY3BIPETTUIIKKE 9CepiH
3epTTeial, Oy AMHAMUKAHBIH KONTUIII KOHTEKCTTEpPIETl pecMu OuliM Oepyre
KaJlall KepiHETIHIHE epeKIlie Ha3ap ay/lapbliaibl.

3epTTey aKmaparThlH, aJaMIaplblH KOHE MOJEHH TxkKipuOenepain
kahaHABIK  aFbIHBI  CTYACHTTEp MEH MYFAIIMACPAIH TUIAIK — ©31H-631
KaObLIIaybIHIAFBI ©3TepiCTepre Kajail bIKIAJ €TeTIHIH 3epTTei 1, Oy koOiHece
rudpuari coiikectikrepre okeneni. Kahaunplk Ttingep Oexenre ue OosraH
CalblH, JKEPruIIKTI KOHE a3MIbUIBIK TULIEpl MapruHajiu3alusra Tam OoJybl
MYMKIH, OyJI CTYI€HTTEepAIH MOJICHH COMKECTII MEH ©31H-031 OarajayblHa acep
ereni. Kepicinme, xahangany tinal O0ailbITy, MOJACHUETAPANIBIK aMacy >KoHE
KONTULIIIK KY3BIPETTEPIH AAMBITY MYMKIHIIKTEPIH /€ YCBhIHaJbl. 3epTTey
*ahaHJbIK JMHTBUCTUKAIBIK CTAHIApTTAp MEH JKEPriuliKTi TUT Taxipuleci
apacblH/arbl IIUEJICHICTEpPre Hazap ayJapbin, OuriM Oepy KylenepiHiH
XaJIBIKapaJIbIK KOMMYHUKALMSHBl UIFEpUIeTY MEH TUIAIK OPTYPJIUIIKTI cakTay
apachIH/IaFbl TENE-TEHIIKTI CaKTay KaXXeTTUIIrH aTan KepceTel.

OJIeyMETTIK JIMHIBUCTHKAJIBIK TEOpHsUIapFa, casicaTrThl Tajjayfa >KoHE
KenTul OLTiM Oepy JKarjaiapbIHIaFbl KelicTepre cyileHe OThIpBIN, Makala
»ahaHaHybIH TULIK OKY OafjapiiaMaiapsbl, Ielaroruka jKoHe MyFaliMIepIiH
O1J11M1 YILIIH caiiapblH KapacTbipaibl. OKbITYIBUIAPABIH CTYEHTTEPIE 63/1€PIHIH
TUIAIK €PEKIIEITIKTEPIH KETICYTe )KOHE MOJICHUETTI KapbhIM-KAaThIHAC JIaF IbUTaAPbIH
JaMbITyFa Kajail KeMeKTece ajaTblHbIHA epeKIIe Ha3ap aydapbluiajibl. AFbUILIBIH
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TUTIHIH JWHTBA (PpaHK peTIHAEerl peii, TPAaHCYJITTHIK OyKapaJiblK akKmapar
KYpaJIapbIHBIH 9Cepl JKOHE XalbIKapaliblK OuTiM Oepy OarmapiamManapbIHBIH
OpKEHJIeyl OChl MPOLECTerl MYMKIHJIIKTEp MEH KHUBIHABIKTAp pETIHIE
TaJKbLIaHAbI.

Caiipin kenrenie, Makanaaa 2 1 facelpJarbl JMHIBUCTUKAIBIK KY3bIPETTUIIK
TEK I'paMMaTHKaJIbIK )KOHE KOMMYHHUKAaTHUBTI JAaFblIapibl FaHa €eMeC, COHbIMEH
Karap MoJCHMETapaslbIK CEe3IMTaJAbIK MeH OediMenyll KaMmTybl YIIH KaiTa
aHBIKTAJIybl KEepeK Jen TYXKbIpbIMAANAbl. O JIMHIBUCTHKAJIBIK SPTYPILTIKTI
OaranaiiTblH, WHKIIIO3UBTI COMKECTIKTI JaMBITyFa KOPIAEMJAECETIH >KOHE
OKyILIbLIAp/bl >kahaHJaHFaH, KONMOACHMETTI oOpTajapra TUIMII KaTbICyFa
NabIHAaNTBIH OUTiM  Oepy TokipuOeciH »xkakraiibl. T, COMKECTIK >KoHE
*ahaHgaHy apachlHIAFbl JaMblll Kelle JKaTKaH KapbIM-KaTbIHACTBI TYCIHY
apKbLIbl MEJArorrap CTYJIEHTTEpre opTYpJl dJIeMIe KY3bIPETTI JKOHE CEHIM/II
KOMMYHHUKATOpP 00JTyFa jKaKChIpaK KoJIJay KepceTe ayiajbl.

Tipek ce3aep: KONTUIAUIIK, KY3bIPETTUIIK, O1511M Oepy, KOHTEKCT, IIe0epIIiK,
»ahaHaHy, MoIeHUETapaIIbIK, KYHJIBUIBIK

BJIMSIHUE TTTOBAJIM3AIIUUA HA SI3bIKOBYIO WJIEHTUYHOCTDB U
KOMIIETEHTHOCTb B OPA3OBAHUH
*Cepukona H.C.!, Kynbrunbaunona T.A.2
*12 Ka3YMOuMJS umenu AOwuiaii xana, AamMarsl, Kazaxcran

AnHoTanus. [7nobamu3aums cTajla MOLIHOW CHJIOW, HW3MEHSIOIICH
oOpazoBarenpHbIC JTaHAmA(TH, 0COOCHHO B OTHOIICHHUH SI3bIKA, UACHTUYHOCTH
U KOMMYHHMKAaTMBHOM KOMMETEHUMH. B Mupe, KOTOpbI CTaHOBHUTCS BCE
0osiee B3aUMOCBSI3aHHBIM, JOMHUHHUPOBAaHHE IVIO0AJIBHBIX S3BIKOB, OCOOCHHO
AHTJIMICKOTO, TIOBJIUSIIO HA TO, KaK (DOPMHUPYETCS SI3bIKOBASI UICHTUIHOCTH U KaK
OTIPEIEISETCS W PA3BUBACTCS SI3BIKOBASI KOMIIETEHTHOCTh B 00Pa30BaTEIIbHBIX
cucteMax. B 9Toil crarbe mcciemyeTcs BIMSHUE TIOOANTH3AlMUA Ha SI3BIKOBYIO
HUJIEHTUIHOCTH M KOMIIETEHTHOCTD, C 0COOBIM aKIIEHTOM Ha TOM, KaKO€ OTPaKCHUE
OHa HaXoauT B (hOPMAIIBHOM 00Opa30BaHUH B MHOTOSI3BIYHBIX KOHTEKCTAX.

B uccnenoBanuu paccmarpuBaeTcs, Kak I100aibHbIN MOTOK HH(OpMaLuy,
JOAEH W KYJBTYPHBIX TPAKTHK CIIOCOOCTBYET CIIBUTaM B  SI3BIKOBOM
CaMOBOCIIPUSTUN YUYalIUXCS W YUWUTEJIEH, YTO 4acTO MPHUBOIUT K THOPUIHBIM
uaeHtudHocTsIM. [lo mepe Toro, kak Tm00anbHBIE S3BIKM TPHOOPETAIOT
MPECTMIKHBIE TTO3UIIUUA, MECTHBIC M SI3bIKH MEHBIIMHCTB MOTYT CTOJIKHYTBCS C
MapruHaIu3aIien, 4To BIUsET Ha KYJIBTYPHYIO TPUHAIIICKHOCTh M CAMOOIIEHKY
yuamuxcsi. M1 Hao00poT, miobanu3aius TakKe MpeiaraeT BO3MOXKHOCTH IS
SI3BIKOBOTO 00OTAIICHUS, MEXKKYJIBTYPHOTO OOMEHA M Pa3BUTUS KOMIIETEHITUN
MHOTOsI3pIYMS.  MccienmoBaHne  MOAYEPKHBACT  HANPSDKEHHOCTh  MEXITY
100aTbHBIMU SI3BIKOBBIMH CTaHIAPTAMU U MECTHBIMU SI3bIKOBBIMH MPAKTUKAMH,
MOMUYEpKUBasi HEOOXOMMMOCTh TOTO, 4YTOOBI 0Opa30BATENbHBIE CHUCTEMBI
coOofasii O6anaHC MEXIY IPOABHKEHUEM MEKIYHApOAHON KOMMYHUKALIUU U
COXpaHEHHUEM SI3BIKOBOTO Pa3HOOOpA3HsI.
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Onupascb Ha COLMOJMHIBUCTUYECKUE TEOPUM, AHAIM3 TMOJIUTUKH MU
TEMaTUYECKHUE HCCIIEA0BAaHUS MHOTOSI3bIUHBIX 00pa30BaTeNIbHBIX YUPEKACHUM,
B CTaTh€ PACCMAaTPUBAIOTCS MOCIEICTBUS BIUSHUS [NI00ATU3ALUU HA S3bIKOBBIE
ydeOHbIe IpOrpaMMbl, MENaroruky M rnegarorudyeckoe odpasosanue. Ocoboe
BHUMaHUE YJIEseTCsl TOMY, KakK IpenojaBaTeld MOTYT IOMOYb CTYyAE€HTaM
B ONpENEICHUH W TAapMOHM3AIWU WX SI3BIKOBOM HMICHTUYHOCTH W Pa3BUTHS
HaBbIKOB OOILEHUS C YUETOM KYJIBTYPHBIX 0coOeHHOCTEH. B crarbe ormMeuaercs,
YTO OINpPEACIICHUE POJIM AaHDIMKCKOTO si3bIKa Kak lingua franca,To ecTh Kak
(YHKIIMOHAJIBHBIA THI $3bIKA, MCIIOJIb3YEMBI B Kaue€CTBE CPEICTBA OOLLEHUS
MEXy HOCUTEISIMH pa3HBIX S3bIKOB, M BIHMSHHE TpaHCHAIMoOHaIbHBIX CMU
Ha POCT MEKIYHapOIHBIX 00pa30BaTEIbHBIX MPOTPaMM XapaKTEPU3YIOTCS Kak
(hakTOpBI, CITOCOOCTBYIONINE ITOMY IIPOLIECCY, TaK U CO3AI0NTHE TTPOOIIEMBI.

B cratbe 000CHOBBIBAETCS MBICIIB, YTO COCTAB 3bIKOBON KOMIIETEHTHOCTH
B 21 Beke HEOOXOOUMO MEPECMOTPETh, BKIIIOUMB B €€ CTPYKTYpy HE TOJBKO
rpaMMaTHYeCKHid 1 KOMMYHUKAaTHBHBI KOMITOHEHT, HO TaK)Ke MEXKKYJIBTYPHYIO
YyBCTBUTEJIBHOCTh M aJalTUBHOCTb. Takke mpeiaratorcsi oOpa3zoBaTeibHbIE
MPAKTUKH, B KOTOPBIX COJEPKUTCS KOMIIOHEHT $I3BIKOBOIO pa3HOOOpasus,
CIOCOOCTBYIOT MHKJIFO3UBHOMY Pa3BUTHUIO UJIEHTUYHOCTU M TOTOBST yUYalIUXCS
K 3(¢(}eKTUBHOMY Yy4YacTHIO B INIOOAJM3UPOBAHHOM MHOTOKYJIBTYPHOH cpene.
CobmtoneHne NpUHIUIIOB y4eTa COOTHOIICHUS MEX/1Y SI3bIKOM, HIEHTUYHOCTbIO
1 ro0anu3anueil, 1acT negaroraM HHCTPYMEHT AJ1st POPMHUPOBAHMSL y CTYJICHTOB
HOBBIX KOMITETCHIINH, YTOOBl OHM OBUIM YBEpEHHBIMH KOMMYHHKATOpaMH B
pa3zHOOOpa3HOM MHpE.
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