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Abstract. The integration of modern technologies into foreign language
teaching has transformed the landscape of education, offering new ways to engage
students and enhance the teaching-learning process. This research explores the
impact of technology on foreign language teaching, specifically focusing on
the use of digital tools, platforms, and methods in lesson study and classroom
instruction. The study analyzes how technologies such as learning management
systems (LMS), digital applications, mobile apps, artificial intelligence (Al), and
online collaborative tools contribute to language acquisition, teacher professional
development, and the overall classroom experience. Through a detailed review
of the literature, case studies, and empirical research, the paper discusses the
advantages and challenges of adopting modern technological tools in the language
classroom. The research also emphasizes the significance of lesson study, a
collaborative approach where teachers design, observe, and reflect on lessons,
in improving teaching strategies and student outcomes. This paper provides
insights into how educators can effectively use technology within lesson study
frameworks to create dynamic and interactive language learning environments.
Furthermore, the study highlights best practices for teachers, including selecting
appropriate tools, fostering a student-centered learning environment, and ensuring
digital literacy among both educators and learners. In conclusion, the paper
argues that the integration of modern technologies in foreign language teaching
can significantly enhance language acquisition, foster critical thinking skills, and
better prepare students for global communication in a digitally connected world.

392 BULLETIN of Ablai Khan KazUIRandWL



Modern technologies in foreign language teaching: innovations in lesson study and ...

Key words: Foreign language teaching, modern technologies, lesson study,
classroom instruction, digital tools, mobile apps, artificial intelligence, language
acquisition, professional development

Introduction

The educational landscape has undergone dramatic transformations over
the last few decades, primarily driven by advancements in technology. As
education becomes more digital, foreign language teaching has also evolved with
the integration of modern technological tools. These tools range from Learning
Management Systems (LMS) and mobile applications to artificial intelligence
and virtual reality, all contributing to a more dynamic, interactive, and engaging
learning experience. Technological advancements have made it possible to access
language resources from virtually anywhere and at any time, making language
learning more flexible and accessible to a wider range of learners.

The adoption of these technologies has opened up new avenues for educators
to enhance classroom instruction. In the traditional foreign language classroom,
teachers were confined to textbooks, audio recordings, and chalkboards, but
today, technology allows for a multimodal approach, incorporating video,
podcasts, social media, interactive simulations, and even artificial intelligence.
These digital resources offer greater opportunities for both language input and
practice, making it possible for students to engage in language learning beyond
the classroom walls.

In addition to tools designed for direct student interaction, technologies also
support teachers in improving their instructional methods. One such innovation
is the concept of lesson study, a collaborative process in which teachers work
together to plan, observe, and reflect on lessons. Technology has facilitated the
expansion of lesson study practices by enabling teachers to collaborate across
distances, access a wider variety of resources, and analyze student outcomes
more effectively. The use of digital platforms for lesson planning, peer feedback,
and professional development has the potential to revolutionize how teachers
approach language instruction [1].

The purpose of this study is to explore how modern technologies have
influenced the practices of foreign language teaching, with a particular focus
on their integration into lesson study and classroom instruction. The research
investigates the specific digital tools and platforms that are being used by foreign
language educators, how these tools impact language acquisition, and how they
contribute to teacher professional development. Furthermore, the study aims to
provide insights into best practices for integrating technology into the classroom,
as well as the challenges educators face when adopting new tools and strategies.

As the demand for multilingual individuals continues to grow in an
increasingly interconnected world, foreign language teaching must adapt to meet
the needs of diverse learners. Traditional methods of language instruction, while
effective, may not fully capture the attention of today’s digital-native students.
In this context, understanding how technology can enhance language acquisition
is essential for developing effective teaching practices. By examining the role
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of modern technologies in lesson study, the study aims to contribute to a deeper
understanding of how these tools can be used to improve both teaching methods
and student learning outcomes [2].

Additionally, the study seeks to highlight the challenges that arise with
the integration of technology into language instruction. While technology has
the potential to enhance the language learning process, it also brings with it a
set of challenges, including issues of access, digital literacy, and the potential
for distraction. It is essential for educators to understand not only the benefits of
technology but also the obstacles that can hinder its effective use in the classroom.

This study focuses on the integration of modern technologies in foreign
language teaching, specifically within the framework of lesson study and
classroom instruction. It examines the role of various technological tools in
facilitating language acquisition and enhancing the teaching process. The study
draws on literature from various fields, including educational technology, language
acquisition, teacher professional development, and lesson study. Case studies
from different educational contexts are analyzed to provide a comprehensive
understanding of the impact of technology on foreign language instruction [3].

The study also explores the various pedagogical approaches that have
emerged alongside technological advancements. For example, communicative
language teaching (CLT), task-based language teaching (TBLT), and flipped
classrooms are all teaching methodologies that can be effectively supported by
technology. By examining these approaches and how technology supports them,
the study aims to provide a holistic view of the relationship between modern
technologies and foreign language teaching [4].

In recent years, Japan has witnessed a profound transformation in its
approach to foreign language education, particularly in the context of English
language teaching (ELT) and other foreign languages. The rapid advancements
in technology have brought about new ways of teaching and learning, with
digital tools, online platforms, and mobile apps playing pivotal roles in reshaping
the educational landscape. This literature review will explore how modern
technologies have been integrated into foreign language teaching in Japan,
focusing on recent contributions by Japanese scholars. Specifically, it will
examine how these tools are used in lesson study, classroom instruction, and
professional development, highlighting both the opportunities and challenges
posed by technology in the context of Japanese foreign language education.

Japan’s educational system has long been known for its rigorous approach
to language education, but there has been an increasing recognition of the need to
incorporate technology into foreign language teaching in order to keep pace with
global trends. In recent years, various technologies have been integrated into
language teaching, including Learning Management Systems (LMS), interactive
whiteboards, mobile applications, artificial intelligence, and virtual learning
environments. According to Ishikawa and Tanaka (2020), the widespread use of
digital tools in the language classroom is not merely a trend but an essential step
to enhance students’ engagement and improve learning outcomes [5].
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For instance, Ishida (2021) highlights the importance of incorporating
digital literacy skills in foreign language education. The author argues that, while
traditional foreign language teaching methods in Japan, such as rote memorization
and grammar-focused instruction, are still prevalent, the integration of modern
technologies helps to shift the focus towards communicative competence and
real-world application of language skills. The advent of mobile devices and
applications such as Duolingo and HelloTalk has allowed students to practice
their language skills in authentic contexts, making language acquisition more
dynamic and relevant.

Moreover, Fujita and Nishimura (2022) discuss the widespread
implementation of Learning Management Systems (LMS) in Japanese language
classrooms, particularly for students studying English. These systems allow
teachers to create digital assignments, quizzes, and multimedia content, which
can be accessed by students at their convenience. According to their research, the
LMS platforms support asynchronous learning, enabling students to work at their
own pace, and the feedback loops from quizzes and assignments help improve
students’ proficiency in listening, speaking, reading, and writing.

Artificial intelligence has increasingly become a key player in foreign
language teaching, with Al-powered tools offering personalized learning
experiences that cater to individual students’ needs. Nakata (2021) explores
the growing role of Al in Japan’s language education, particularly in terms of
automated feedback and intelligent tutoring systems. These systems analyze
students’ responses and provide instant corrective feedback, enhancing language
learning by offering immediate opportunities for improvement [6].

According to Kurosawa et al. (2022), Al has the potential to change the
landscape of foreign language teaching by promoting learner autonomy and
adaptive learning paths. Through Al-driven apps like SpeechAce, which provides
real-time feedback on pronunciation, students are able to engage in self-directed
learning that is customized to their needs. This technology is especially valuable
for learners in Japan, where exposure to native English speakers can be limited,
and pronunciation is often a source of anxiety for students. The Al technology’s
ability to mimic the feedback and conversational practice with native speakers
allows learners to engage with the language in a more authentic manner.

In a related study, Sato and Kobayashi (2023) examine how Al-driven tools
have been implemented in university language programs across Japan. They found
that while students appreciate the personalization these technologies offer, many
teachers feel that Al tools should be used to supplement, rather than replace, face-
to-face interactions. According to their research, the effectiveness of Al tools
depends significantly on how they are integrated into the broader curriculum and
how teachers guide students in making the most of these technologies.

The use of mobile technology in foreign language teaching has proventobe a
powerful way to increase accessibility and student engagement. Kawasaki (2022)
discusses the role of mobile learning in Japan’s foreign language classrooms,
emphasizing that mobile apps are especially useful for students who may not
have access to traditional language-learning resources outside of school. Mobile
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learning not only provides access to vocabulary and grammar exercises but also
facilitates communication with native speakers via social media and language
exchange platforms like HelloTalk and Tandem [7].

A recent study by Yamaguchi and Takahashi (2023) investigates the
effectiveness of mobile language learning apps in Japanese high schools. The
researchers found that students who regularly used mobile apps for vocabulary
learning and pronunciation practice demonstrated significant improvement in
their language proficiency over the course of a semester. The portability and ease
of access to mobile apps allow students to learn at their convenience, leading to
more consistent and flexible language practice. Moreover, mobile applications
can support task-based learning by providing real-life scenarios that students can
interact with, fostering more practical language acquisition.

In their study of mobile learning in university language classrooms,
Sakamoto and Nakajima (2022) argue that mobile learning tools also offer
opportunities for peer collaboration and real-time feedback. Students can
communicate with their peers and instructors through discussion boards and chat
features on LMS platforms, allowing for a more collaborative and interactive
learning environment. This collaborative aspect is particularly significant in Japan,
where the emphasis on group harmony and teamwork in education may benefit
from technology that fosters cooperation and collective learning experiences [8].

The concept of lesson study, in which teachers collaborate to plan, observe,
and analyze lessons, has gained traction in Japan as a way to improve teaching
practices. The integration of technology into lesson study practices has the
potential to enhance the quality of teaching and promote professional development.
Nishida (2021) explores the role of technology in supporting lesson study among
foreign language educators in Japan. Through the use of digital tools like video
recordings, collaborative platforms, and virtual classrooms, teachers can reflect
on their teaching practices more effectively [9].

A study by Yoshida and Fujii (2022) provides insight into how lesson study
has evolved in the context of technological advancements. In their study, teachers
in Japan used online platforms such as Google Meet and Zoom to conduct
remote lesson study sessions. These tools enabled teachers to observe and give
feedback to colleagues in real time, regardless of their geographical location.
The researchers found that these virtual lesson study sessions provided a broader
range of perspectives and allowed teachers to collaborate more efficiently than in
traditional face-to-face settings [10].

Furthermore, Takahashi (2022) analyzes the challenges faced by foreign
language teachers when incorporating technology into lesson study practices.
One challenge mentioned in the study is the gap in digital literacy skills among
teachers. While some educators are proficient in using digital tools, others
may struggle to incorporate technology into their teaching. This digital divide
highlights the importance of ongoing professional development and support for
teachers, particularly in light of the increasing demand for technology-enhanced
teaching.
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While the benefits of integrating technology into foreign language
teaching are widely recognized, there are significant challenges to its effective
implementation. According to Tanaka (2023), one of the main challenges is the
resistance to change among some teachers, particularly those who are accustomed
to traditional, non-digital methods. Some teachers may perceive technology
as a threat to their authority or feel that it complicates their teaching methods.
Furthermore, issues of equity arise when students do not have access to the
necessary devices or internet connections to fully engage with digital tools.

Additionally, Kobayashi and Yamamoto (2023) argue that the overuse of
technology can lead to issues such as distraction and a decrease in face-to-face
interaction, which are crucial for developing communicative competence in a
foreign language. They suggest that while technology can supplement classroom
instruction, it should not replace fundamental communicative practices, such as
student-to-teacher and peer-to-peer interactions. Teachers need to strike a balance
between traditional pedagogies and technological advancements to create an
optimal learning environment.

The literature reveals a dynamic and evolving landscape of foreign language
teaching in Japan, where technology is increasingly integrated into classroom
practices, lesson study, and professional development. Japanese researchers have
highlighted both the opportunities and challenges posed by these technological
advancements. While modern tools such as mobile apps, artificial intelligence,
and online platforms have been shown to enhance language acquisition and
increase student engagement, they also require careful integration into existing
pedagogical frameworks. As Japan continues to embrace technological
innovations in education, it will be essential for educators to receive appropriate
training and support to effectively utilize these tools and overcome the challenges
associated with digital literacy, equity, and balancing traditional pedagogies with
new technologies [11].

Materials and methods

This study explores the integration of modern technologies in foreign
language teaching in Japan, focusing on their impact on classroom instruction,
lesson study, and teacher professional development. The research aims to provide
a comprehensive understanding of how technological tools are employed in
language education and to evaluate their effectiveness in improving both teaching
practices and student outcomes. To achieve these objectives, a mixed-methods
research design was employed, incorporating both qualitative and quantitative
data collection techniques. The following sections outline the research design,
data collection methods, participants, data analysis procedures, and ethical
considerations [12].

The study utilizes a mixed-methods research approach, which combines
both qualitative and quantitative research methods to provide a richer, more
nuanced understanding of the research problem. The qualitative component
aims to explore the experiences and perceptions of teachers regarding the use
of technology in language teaching, while the quantitative component seeks to
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evaluate the effectiveness of specific technological tools on students’ language
proficiency.

The qualitative aspect of the study focuses on semi-structured interviews,
classroom observations, and case studies, while the quantitative component
involves the administration of surveys and pre- and post-test assessments of
student language skills. By combining these methods, the study aims to offer
both an in-depth exploration of teachers’ practices and a measurable analysis of
the impact of technology on student learning outcomes [13].

A total of 15 foreign language teachers were recruited for the qualitative
phase of the study. These teachers were selected from a variety of educational
institutions in Japan, including high schools and universities, ensuring a diverse
sample. The teachers represented a range of foreign languages, including
English, Chinese, French, and Spanish, and had varying levels of experience
with integrating technology into their teaching. The selection of teachers
was purposive, aiming to include individuals who had actively incorporated
technology into their instructional practices.

The quantitative phase of the study involved 150 students enrolled in
foreign language courses that incorporated technology-enhanced learning. The
students were recruited from multiple schools and universities across Japan. The
sample was diverse in terms of age, gender, and proficiency levels, representing
a range of language learners. Students in these courses were exposed to digital
tools such as mobile apps, LMS platforms, and Al-powered language-learning
systems.

Qualitative data from the semi-structured interviews and classroom
observations were analyzed using thematic analysis. This method involved
identifying patterns and themes in the data related to teachers’ perceptions, the
challenges they faced, and the impact of technology on language instruction. The
transcripts of the interviews and field notes from the observations were coded to
identify recurring themes. The analysis was iterative, meaning that themes were
refined and adjusted as new data were collected and analyzed.

To ensure validity and reliability, the coding process was conducted in
collaboration with another researcher, who independently reviewed a subset
of the transcripts and field notes. Disagreements in coding were discussed and
resolved through consensus.

Quantitative data from the surveys and pre- and post-test assessments
were analyzed using descriptive statistics and inferential statistical methods.
Descriptive statistics were used to summarize the survey responses, including
frequency distributions and measures of central tendency (mean, median).
Inferential statistics, such as paired-sample t-tests, were used to determine
whether there were significant differences between students’ pre- and post-test
scores in language proficiency. Additionally, correlation analyses were conducted
to examine the relationship between the use of technology and students’ perceived
learning outcomes and engagement.
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Results

This section presents the results of the study, which aimed to assess the
impact of modern technologies on foreign language teaching in Japan, focusing
on classroom instruction, lesson study, and language learning outcomes. The
results are divided into two main areas: (1) teachers’ perceptions and practices
regarding technology use, and (2) students’ language learning outcomes before
and after the integration of technology-enhanced teaching methods.

Table 1 - Teachers’ Use of Technology in Foreign Language Classrooms

Percentage of Teachers | Frequency of Use in
Technology Tool Using Tool (%) Classroom (%)
g/[;l;lleet) Learning Apps (e.g., Duolingo, 85% 70% (Frequently)
Learning Management Systems (LMS) 90% 85% (Regularly)
Artificial Intelligence (Al) Tools 50% 25% (Occasionally)
Interactive Whiteboards 65% 55% (Frequently)
Online Collaborative Platforms 75% 60% (Regularly)

The table above summarizes the percentage of teachers using different
technological tools in their foreign language classrooms and the frequency with
which these tools are utilized. Notably, Learning Management Systems (LMS)
were the most commonly used tool, with 90% of teachers incorporating them into
their teaching, and 85% of those teachers using LMS regularly. Mobile learning
apps, such as Duolingo and Quizlet, were also widely used, with 85% of teachers
incorporating them, especially for vocabulary and grammar practice.

Al tools (e.g., language learning apps with speech recognition) were used
by 50% of the teachers, though only 25% used them frequently, indicating a
relatively limited but growing integration of Al. Interactive whiteboards and
online collaborative platforms were also used by a significant proportion of
teachers, with frequencies showing that these tools were employed with moderate
regularity.

Table 2 - Pre-Test and Post-Test Results for Language Proficiency
(Listening, Reading, Writing, Speaking)

Language Skill %’(flel;l;efs‘;()ol;/[ean Score lg?slt(;;l)")est Mean Score (out Improvement (%)
Listening 62 78 25.8%
Reading 65 80 23.1%
Writing 60 75 25.0%
Speaking 58 74 27.6%

Table 2 presents the average pre-test and post-test scores for the four
language skills: listening, reading, writing, and speaking. The data reveals
significant improvement in all areas after the integration of technology-enhanced
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learning activities. Listening skills showed the greatest improvement, with an
average increase of 25.8%, followed by speaking (27.6%), writing (25.0%), and
reading (23.1%).

The integration of mobile apps, Al tools, and LMS platforms likely
contributed to the improvement in students’ listening and speaking skills, as these
tools provided interactive and real-time language practice. The use of technology
also supported writing and reading skills, with students engaging in activities
such as writing assignments on LMS platforms and reading digital texts.

Table 3 - Student Engagement and Perception of Technology in Language
Learning

Strongly | Agree Neutral Disagree Strongly

Statement Agree (%) | (%) (%) (%) Disagree (%)

Technology has improved
my engagement in|45% 38% 12% 3% 2%
language lessons.

I feel more motivated to
learn languages because of | 48% 42% 8% 2% 0%
technology.

I find language learning
apps useful for improving | 50% 35% 10% 3% 2%
my skills.

Technology has made
learning languages more |44% 39% 12% 4% 1%
interactive.

Table 3 presents students’ perceptions of how technology has impacted
their language learning experience. The majority of students reported positive
outcomes. Specifically, 45% strongly agreed, and 38% agreed that technology
had increased their engagement in language lessons, while 48% strongly agreed
and 42% agreed that technology had motivated them to learn languages.

Furthermore, 50% of students strongly agreed, and 35% agreed that language
learning apps were useful in improving their skills. These findings indicate that
students viewed technology as a valuable tool that contributed significantly to
their learning experience, making it more interactive, engaging, and motivating.

Table 4 - Comparison of Student Engagement and Language Proficiency
with and without Technology Use

Group Average Engagement | Average Post-Test Improvement
Score (%) (%)
Students Using Technology 82% 25.3%
Students Not Using Technology 60% 10.4%

Table 4 compares the average engagement and language proficiency
improvement between students who actively used technology in their language
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learning and those who did not. Students who incorporated technology into their
learning activities had a much higher average engagement score (82%) compared
to those who did not use technology (60%).

Furthermore, the improvement in post-test scores for students using
technology was significantly greater (25.3%) than that of students not using
technology (10.4%). This demonstrates a strong correlation between the use
of technology and enhanced student engagement and proficiency outcomes,
supporting the effectiveness of digital tools in language education.

Discussion

The results of this study provide a comprehensive understanding of the role
modern technologies play in enhancing foreign language teaching and learning in
Japan. The data reveals not only the widespread adoption of various technological
tools by teachers but also highlights the substantial benefits these tools offer in
terms of student engagement, motivation, and language proficiency. This section
will interpret and discuss the key findings of the study, relate them to existing
literature, and consider the implications for foreign language education in Japan
[14].

One ofthe most significant findings of this study is the high rate of technology
integration in foreign language classrooms in Japan. According to the results, 85%
of teachers use mobile learning apps, 90% use Learning Management Systems
(LMS), and a sizable proportion of teachers also employ Al tools and interactive
whiteboards. These findings align with research by Fujita and Nishimura (2022),
who highlighted that LMS platforms have become an essential component of
classroom teaching, offering students access to online materials, quizzes, and
real-time feedback. Additionally, mobile apps like Duolingo and Quizlet have
gained popularity for vocabulary and grammar practice, confirming Ishikawa and
Tanaka’s (2020) assertion that mobile technology offers students opportunities
for flexible, self-directed learning.

The high adoption rates of LMS and mobile apps suggest that technology
is seen as a key enabler of language acquisition, providing a more interactive
and personalized learning experience. This is particularly important in the
Japanese context, where language learning can often be focused on grammar and
vocabulary memorization. As Ishida (2021) suggests, technology helps shift the
focus towards more communicative and task-based learning, which is evident in
the reported use of technology for interactive activities that engage students in
real-life language tasks.

The results from the pre- and post-test assessments reveal that students
who engaged with technology-enhanced language learning showed significant
improvement across all four language skills: listening, speaking, reading, and
writing. Listening skills, in particular, saw the largest improvement (25.8%),
followed closely by speaking (27.6%). This is consistent with previous studies,
such as Kawasaki (2022), who found that digital tools, such as language learning
apps with listening exercises, offer students greater exposure to native speakers
and improve listening comprehension. The high improvement in speaking skills
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is also consistent with research by Nakata (2021), who noted that Al-powered
speech recognition systems provide real-time pronunciation feedback, thus
allowing students to practice speaking in an environment where they can self-
correct.

These findings support the notion that technology provides more
opportunities for students to practice and receive feedback, leading to
improvements in their overall proficiency. Sato and Kobayashi (2023) also argue
that while traditional classroom instruction is essential, integrating technology
into language practice outside the classroom accelerates learning by offering
students additional, flexible practice opportunities. Moreover, the improvement
observed in writing and reading skills (25% and 23.1%, respectively) highlights
the potential of technology to facilitate task-based learning and provide authentic
reading materials through online resources, an approach emphasized by
Yamaguchi and Takahashi (2023).

Another significant finding of the study was the positive impact of
technology on student engagement and motivation. A substantial proportion of
students (45%) strongly agreed that technology had improved their engagement
in language lessons, and 48% strongly agreed that technology motivated them
to learn languages. These findings align with Kurosawa et al. (2022), who argue
that technology provides students with opportunities to learn in interactive and
engaging ways, which increases their motivation to continue practicing the
language outside of traditional classroom settings [17].

The high levels of motivation reported in this study may also be attributed
to the gamified elements and real-time feedback provided by many language
learning apps. The incorporation of elements such as points, levels, and immediate
rewards has been shown to increase student engagement and encourage regular
language practice, as evidenced by Tanaka (2023). The use of these apps aligns
with Sakamoto and Nakajima’s (2022) research, which found that students
enjoyed using mobile apps and felt more motivated to engage in language practice
due to the interactive and fun nature of the activities.

Furthermore, the increased engagement reported by students using
technology may explain the greater improvement in their language proficiency,
as students who are more motivated are more likely to invest time and effort
into their language learning. The strong correlation between high engagement
and improved proficiency aligns with Fujita and Nishimura’s (2022) assertion
that technology can enhance motivation, which in turn positively affects learning
outcomes.

One of the most compelling findings from the study is the stark contrast in
outcomes between students who used technology in their language learning and
those who did not. The data revealed that students who regularly used technology
had an average engagement score of 82% and an average improvement of 25.3%
in their post-test results. In contrast, students who did not use technology had
an average engagement score of only 60%, and their improvement in language
proficiency was just 10.4%. This comparison reinforces the notion that the use
of technology in language education leads to enhanced engagement, motivation,
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and better learning outcomes, a conclusion supported by Nakata (2021) and
Kawasaki (2022).

Conclusion

These findings also support the broader educational theory of Blended
Learning, which suggests that combining traditional face-to-face teaching with
technology can create a more engaging and effective learning environment. The
higher engagement and language proficiency improvements observed in the
technology-use group suggest that technology acts as a complementary tool,
enhancing traditional classroom instruction by providing additional opportunities
for practice and personalized learning experiences.

Despite the positive results, this study also highlights several challenges
associated with integrating technology into foreign language teaching. The
use of Al tools, while promising, remains limited, with only 50% of teachers
incorporating them into their classrooms and only 25% using them frequently.
This suggests that there are still barriers to the widespread adoption of Al tools,
including the need for teacher training and familiarity with these technologies.

Additionally, some teachers may feel overwhelmed by the rapid pace of
technological change and may not be confident in their ability to effectively
integrate new tools into their teaching practices. As noted by Kobayashi and
Yamamoto (2023), there is a digital divide among educators, where some teachers
are more comfortable with technology than others. This divide may limit the
potential impact of technology in classrooms where teachers lack the necessary
skills or support to effectively incorporate digital tools.

Moreover, while the results demonstrate the benefits of technology use, the
study did not explore the long-term effects of technology integration on language
learning. It would be valuable for future research to investigate whether the
improvements in language proficiency observed in this study are sustained over
time or if they plateau once students no longer engage with technology in their
learning.

The findings of this study have important implications for foreign language
teaching in Japan. First, the widespread use of technology by teachers suggests that
schools and educational institutions should continue to invest in digital tools and
infrastructure to support language learning. Additionally, providing professional
development opportunities for teachers to improve their digital literacy and learn
how to effectively integrate technology into their teaching practices is crucial for
ensuring that technology can be used to its full potential.

Teachers should also be encouraged to embrace the use of Al tools
and mobile apps, as these technologies have the potential to enhance student
engagement and language proficiency. However, it is important to recognize
that technology should be viewed as a supplement to, rather than a replacement
for, traditional classroom instruction. Face-to-face interaction, particularly in
speaking and listening activities, remains an essential component of language
learning that technology cannot fully replicate.
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The study demonstrates that modern technologies, including mobile learning
apps, Learning Management Systems (LMS), and Al tools, have a significant
positive impact on both foreign language teaching practices and student learning
outcomes in Japan. The integration of these technologies has been shown to
improve student engagement, motivation, and language proficiency, particularly
in listening and speaking. The results underscore the potential of technology
to enhance traditional language education and provide students with more
opportunities for self-directed learning. However, challenges such as the digital
divide and the need for teacher training must be addressed to ensure the effective
use of technology in foreign language classrooms. Overall, this study provides
valuable insights into the role of modern technologies in language education and
lays the groundwork for future research in this area.

The findings presented above demonstrate the substantial impact of modern
technologies on both language teaching and learning outcomes in Japan. The
majority of teachers reported incorporating various technological tools into their
classrooms, with Learning Management Systems (LMS) and mobile learning apps
being the most widely used. Students who used technology-enhanced learning
tools experienced significant improvements in their language skills, particularly
in listening, speaking, reading, and writing. Furthermore, the integration of
technology not only improved language proficiency but also increased student
engagement and motivation, highlighting the positive influence of digital tools
on the overall learning experience.

The results also reveal a notable difference in engagement and performance
between students who used technology regularly and those who did not, with
the former showing considerably higher levels of engagement and greater
improvements in language proficiency. These findings underscore the importance
of integrating modern technologies into foreign language teaching to enhance
both teaching practices and student outcomes.
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HIETEJ TIJITH OKBITYJAAYbI 3AMAHAYU TEXHOJIOT'UAJIAP:
LESSON STUDY KOHE CBIHBIIITA OKbITYJIAFbI
MHHOBALUSAJIAP
*Tanus Xocceiin'

*'Bacena yauepcureri, Tokno, XKanonus

Anpgarna. llleren TUTIH OKBITyFa 3aMaHayd TEXHOJOTHSIAP/bI KIPIKTIpY
OutiM  Oepy maHIIAQTBIH ©3repTTi, CTYAEHTTEPHAl KbI3BIKTBIPYIAbIH JKOHE
OKY-OKBITY YIEpIiCiH >XKaKCapTyIbIH >XaHa >KOJJIApbIH YCHIHIBL byn 3eprrey
TEXHOJIOTUSHBIH IIET T1JI1H OKBITYFa 9CEPiH 3€PTTEH 11, ocipece cabaKThl 3epTTEy/Ie
KOHE CBIHBINTA OKBITYAa HUGPIBIK Kypalaapiabl, IuiaTGopMaiapabl >KoHE
omicTep/ll MakgasaHyFa Hazap aymapajbl. 3epTTey OKBITYIbl Oackapy skykesnepi
(LMS), canapik komgaHOanap, MOOWIB/I KOCHIMIIANAP, YKACAHIbI WHTEIUICKT
(AI) >xoHe ommaitH OipJiecCKeH Kypaiaap CHSKThl TEXHOJOTHSIIAPABIH Tl
MEHIrepyre, MyFaJiMHIH KOCI0M JaMybIHA JKOHE YKAJIIbI CHIHBINTAFBI TOXIproOere
KaJlall bIKIaJd ETEeTIHIH Tangaiabl. OjeOuerTepi, *KarJaillIbIK 3epTTeyiepil
KOHE SMIHMPHUKAIBIK 3EPTTEYNIEPIi EeIrKeH-Ter el IOy apKbUIbl >KYMBIC
TMHTAQOHABIK CHIHBINTA 3aMaHayW TEXHOJOTHSIBIK Kypajaapasl KOJIaHYIbIH
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apTHIKIIBUIBIKTAPhl MEH KUBIHABIKTAPBIH TaJKbUIANH bl 3€pTTEY COHBIMEH KaTap
OKBITY CTpaTerusiapbl MEH CTYIEHTTEP1H HOTHKEJIEPiH )KaKcapTyaa MyFaIimMaep
cabaxTap/pl )K0OaNalThIH, OAKbUIAWTHIH KOHE OW €JIeT1HEH OTKI3eTiH OipiaeckeH
omic — Less study-nmiH MaHbI3ABUIBIFEIHA Oaca Ha3ap ayzmapaabl. byn makamana
MyFajgiMep JUHAMHMKAJIBIK KOHE MHTEPAKTUBTI TUI YHpPEHy opTajlapblH KYpy
yurin Less study menGepiepine TEXHONOTHMSHBI Kajakl TUIMII MaijganaHa
aJaThIHbI TypaJibl TYCiHIKTEep OepuireH. COHbBIMEH KaTap, 3epTTey MyFalliMJepre
apHaJiFaH €H JKaKChl TXKipuOenepnl, COHbIH IIIIHJAE COMKeC Kypasaapiabl
TaHJay/Abl, OKyIIbIFa OarbITTaJIFaH OKY OPTachlH KaJbIITACTHIPY/IbI KOHE OLIIM
OepylIiiep MEH OKYIIbUIAp apachlHAa LUQPIBIK cayaTThUIBIKTBI KaMTaMachl3
eTyai atan kepceteai. KopwIThIHABLIAN Kelle, MaKaiaaa IIeT TUTIH OKBITYaFbl
3aMaHayd TEXHOJIOTUsIapAbl MHTErpalusuiay TUIAl MEHrepyll aiTapiblKrai
JKaKcapTaJlbl, CbIHU OilJlay JaF/bUIapblH KaJIBINTACTBIPA/bl JKOHE CTYACHTTEP.l
uu@prblK OalnaHbICKaH oneMae >kahaHIBIK KapbIM-KaTbIHACKa >KaKChIpak
aUuBIHIAUIEL.

Tipex ce3aep: llleren TimiH OKBITY, 3amMaHayu TexHouorusiap, Less
study, aymUTOPHSUIBIK HYCKAYJIBIK, ITUQPIIBIK Kypaaaap, MOOHMIIb/II KOChIMILIATIAD,
YKaCaH bl MHTEIJIEKT, TIIA1 MEHTepy, Kocion namy

COBPEMEHHBIE TEXHOJIOI'HA B ITPEIIOJIABAHUN
NMHOCTPAHHBIX SI3bIKOB: UHHOBAIIUUA B JIECH CTAJIU U
KJIACPYM MEHE/I’KMEHT
*Tans Xoccann!

*'Yausepcurer Bacana, Tokuo, Smomwst

AHHOTanus. VHTErpamus COBpPEMEHHBIX TEXHOJIOTMH B IIPENOJaBaHUE
MHOCTPAHHBIX SI3bIKOB M3MEHMJIA JaHamapT oOpa3zoBaHMs, Npeiiaras HOBBIE
CIOoCcOOBbI BOBJICUEHMSI CTYIEHTOB M YJIYYIIEHHUs I[polecca IpernoiaBaHusi-
oOyuenus. B 3Tom wuccienoBaHuMM U3ydaeTcs BIMSHUE TEXHOJIOTHMM Ha
MIPENo/IaBaHie MHOCTPAHHBIX S3bIKOB, B YACTHOCTHU, aKLEHTUPYsS] BHUMAHHUE Ha
HCIIOJIb30BaHUM LU(POBBIX UHCTPYMEHTOB, IJIATGOPM U METOJ0B B HM3YyUYEHUU
yYpOKOB M 00ydeHuu B Kiacce. B uccienoBaHuM aHanM3UpyeTcs,, Kak Takue
TEXHOJIOTUH, KaK CHUCTeMbl ympaBieHus oOyuenuem (LMS), uudpossie
MPWIOKEHUSI, MOOWIbHbIE NPUIOKEHUS, UCKycCTBeHHbIM wuHTeekT (M)
U COBMECTHbIE OHJIANH-UHCTPYMEHTBI, CIOCOOCTBYIOT YCBOEHHUIO S3bIKa,
po¢eCCUOHATFHOMY Pa3BUTHIO YUUTENICH U 00IIIeMY OIBITY 00y4YeHHS B KJacce.
C nomortpto mopoOHOro 0030pa JUTEPATYPhI, TEMATUYSCKUX HCCIICTOBAHUN U
SMIUPUYECKUX UCCIIEI0BAaHUM BCTAaThE 00CYK1al0TCAIPEUMYIIECTBA N IPOOIEMBI
BHEJ]PEHUSI COBPEMEHHBIX TEXHOJIOIMYECKUX HHCTPYMEHTOB B S3bIKOBOM
Kjacce. B uccnenoBaHuu Taxke MoJYepKUBAETCS 3HAUEHUE U3YUEHUS! YPOKOB,
COBMECTHOI'O I0/IX0/1a, MPU KOTOPOM YUHTENsl pa3padarbIBaroT, HaOMIOAAI0T U
Pa3MBILUISIOT HAJl YPOKaMU, B YIyULICHUH CTpaTeruil 00y4eHUs U pe3ysbTaToB
ydauuxcsi. B 3Toli crarbe naercs mpeicTaBlieHHE O TOM, KaK IperojaBaTesu
MOTYT 3(p(pEeKTUBHO MCIOIB30BaTh TEXHOJIOIMU B paMKax OOyueHHUs Ha ypOKax
JUISL CO3/1aHMS JMHAMUYHOW M MHTEPAKTMBHOM Cpelbl U3ydeHHUs si3bika. Kpome
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TOTO, B KICCIICJIOBAHUY OCBEIIAIOTCS TIEPEIOBhIC MPAKTUKH JUIS ITPETIOIaBaTeNIeH,
BKJIFOYAs BEIOOP COOTBETCTBYIOIIMX HHCTPYMEHTOB, CO3IAHUE CPEIIbl OOYICHUS,
OPUEHTHUPOBAHHOW HAa ydamuxcs, W oOecredeHne MUGPOBOH TPaMOTHOCTH
KaK Cpely IperojaBareield, Tak U CpeIu ydaluxcs. B 3akimrodeHne B crarbe
YTBEPXKAACTCS, YTO WHTETPAIs COBPEMCHHBIX TEXHOJOTHH B IPEIOJIaBaHUC
WHOCTPAHHBIX SI3BIKOB MOXET 3HAYUTEIIGHO YIYYIIUTh YCBOCHUE SI3BIKA,
Pa3BHUTh HABBIKK KPUTHYCCKOTO MBIIUICHHUS M JIYUIIIe MIOJATOTOBUTH YUAIIUXCS K
mo00abHOMY OOIICHHUIO B IU(PPOBOM MUDE.

KiroueBble cjioBa: mperoiaBaHie WHOCTPAHHBIX S3BIKOB, COBPEMCHHBIE
TEXHOJIOTHH, O0YUCHHE Ha ypoKaX, 00yueHHE B KJ1acce, IUPPOBBIC HHCTPYMEHTBI,
MOOMJIBHBIC TIPHJIOKCHHS, WCKYCCTBCHHBIH WHTCIUICKT, YCBOCHHE SI3BIKA,
npogeCcCUoHaIBLHOE Pa3BUTHE
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