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Abstract. This study examines the development of sociocultural competence
(SCC) through a component-based model tested in the context of foreign language
education. Five core components of sociocultural competence were identified
based on key theoretical frameworks: cultural awareness, behavioural strategies,
cultural sensitivity, social skills, and self-awareness. To foster these components,
the research employed a set of pedagogical technologies commonly used in
language education, including collaborative learning, debates, immersive quests,
reflection activities, and discussions, all reframed for the targeted development of
SCC. The study involved 40 second-year university students majoring in “Foreign
language: two foreign languages (English/Chinese)” with the Kazakh language
as the language of instruction. The participants represented various regions of
Kazakhstan: Turkestan, Kyzylorda, Zhambyl, Almaty, and Akmola. They were
assigned to the control group (n = 20) and the experimental group (n = 20). A
pre-test/post-test experimental design with mixed-effects modelling was used to
assess the impact of the educational intervention. Following the implementation
of pedagogical technologies in the experimental group, a post-test was conducted
to determine changes in the level of SCC development. Comparative analysis
of pre- and post-test results revealed statistically significant improvements
across all components of sociocultural competence in the experimental group.
Additionally, a statistical analysis of the SCC structure was conducted, providing
a deeper understanding of the interrelationships between its components. The
results confirm the internal coherence of the proposed model and the pedagogical
value of the applied technologies. This research contributes to the field by
providing empirical validation of the integrated approach to SCC development
and outlining effective instructional strategies for implementing the component-
based model in language education.

Keywords: sociocultural competence, sociocultural competence
components, cultural awareness, behavioural strategies, cultural sensitivity,
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Introduction

In the modern world, sustainable development is impossible without the
awareness of the value of cultural diversity and respect for the identity of different
communities. This is reflected in the Sustainable Development Goals (SDGS)
proclaimed by the United Nations, which emphasise the role of culture as one
of the key factors in the harmonious development of society [1]. Kazakhstan,
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as a multinational state, actively supports these principles through the activities
of the Assembly of the Kazakh People and by integrating cultural policy into its
education system.

The National Strategy for the Modernisation of Higher Education, outlined
in the Concept for the Development of Higher Education for 2023-2029, aims to
form academically trained, socially responsible and culturally aware specialists
[2]. Within the framework of this concept, special attention is paid to the
development of students’ social activity, which is realised, in particular, through
the introduction of an integrated social score system.

At the same time, teacher requirements are also changing. The professional
standard emphasises commitment to Kazakhstan’s national and cultural values,
respect for global cultural and linguistic diversity, and the ability to integrate
Kazakh culture and language, as well as those of other nations, into the educational
process [3].

All these factors lead us to the need for an in-depth study of sociocultural
competence as one of the essential training areas for future specialists. This is
especially relevant in teaching foreign languages, where it is necessary to form
students’ understanding of intercultural differences, respect for the values of other
nations, and a willingness to engage in dialogue. Developing the component
composition of sociocultural competence and its purposeful implementation
in the educational process is a suitable approach in this direction. This article
aims to describe the approbation of the component-based model of sociocultural
competence through a set of educational technologies used in foreign language
education.

Sociocultural competence includes navigating the world with a commitment
to peace, social accountability, and equitability [4]. The concept of sociocultural
competence holds a central position in the Threshold Level model developed
by van Ek and Trim [5] within the European Council’s efforts to standardise
language education across Europe. According to their framework, sociocultural
competence is considered an integral component of communicative competence
that entails knowledge of the cultural and societal norms that manifest in the
communicative behaviour of a given speech community.

Trim and van Ek [5] identify several core components that structure
sociocultural competence. Initially, universal experience refers to essential
aspects of everyday life, such as meal customs, holidays, work hours, leisure
activities, housing conditions, ethnic diversity, family and social structures,
degrees of formality, and shared values related to religion, politics, identity, and
tradition. Secondly, they distinguish between social conventions and rituals,
including non-verbal elements (such as gestures, eye contact, physical proximity,
punctuality, and dress codes) and linguistic conventions (like politeness formulas
and the pragmatic use of language functions, including greetings and apologies,
in culturally appropriate ways).

Celce-Murcia [6] also incorporates sociocultural competence into her
model of communicative competence. She defines it as a set of pragmatic and
sociocultural knowledge that enables speakers to express meaning appropriately,
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considering the interaction’s social and cultural context. In her framework,
sociocultural competence includes understanding variation in language use based
on social norms of the target language. Notably, she emphasises that cultural
or social errors in communication may have more severe consequences than
linguistic ones.

According to Celce-Murcia [6], immersion in the target culture is the most
effective way to develop this competence, provided learners possess sufficient
linguistic preparation and observational skills. Her model consists of three
interrelated components: social contextual factors such as age, gender, status,
level of social distance, and the interpersonal dynamics between speakers;
stylistic appropriateness including politeness strategies, knowledge of genres and
registers; cultural factors such as encompassing general cultural understanding of
dialectal and regional differences, and intercultural awareness.

The foundational model of Trim and van Ek was later expanded upon by
Byram, Zarate, and Neuner [7], who recognised the sociocultural component
as more than a subset of communicative competence. While van Ek and Trim
incorporated it as a key part of language education, Byram and his colleagues [7]
argued that sociocultural competence could also exist relatively independently
from linguistic ability. They differentiated between two types of knowledge and
skills: those related to specific languages and cultures (gestures, proxemics, and
other nonverbal features), and more universal intercultural abilities, such as the
capacity to relativise one’s values and act as a mediator between cultures.

Building on this line of thought, scholars such as Savignon and Sysoyev [8]
emphasised the role of sociocultural competence as a foundation for intercultural
communication. They describe it as the learner’s ability to be both a reflective
and conscious representative of their native culture and engage in intercultural
dialogue. This competence, they stress, requires not just linguistic knowledge,
but also a deep understanding of the cultural context in which communication
unfolds.

In line with the theoretical developments, Safina [9] defines sociocultural
competence as the application of multicultural knowledge, skills, and attitudes
in intercultural contexts while tolerating other national identities. She proposes
a three-stage model of development, where each stage has specific objectives
aligned with the overall goals of sociocultural education. This framework reflects
a dynamic understanding of competence that evolves in response to learners’
exposure and reflection.

In the Kazakhstani educational system, sociocultural competence is
also widely recognised as a multifaceted concept. Berzhan and Ayapova [10]
describe this competence as more than language proficiency, highlighting that
it encompasses understanding cultural norms and communicative practices
and adapting one’s behaviour and interpretations to align with social contexts.
Zhorabekova and Shakiyeva [11] define sociocultural competence as knowledge
of the sociocultural context in which the language is used, including information
about behavior and etiquette.
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Similarly, Zhanggirbay and Tankibaeva [12] define sociocultural
competence as the ability to recognise language as part of culture and effectively
apply cultural knowledge in communication, such as customs, etiquette
conventions, social stereotypes, and historical background.

Ryspayeva and Musaipova [13] emphasise sociocultural competence as
involving the integration of learners into the culture, traditions, and realities of
the target language’s communities in ways appropriate to the students’ interests
and developmental stage. Importantly, their view of this competence also includes
fostering learners’ ability to represent their national culture during intercultural
communication, enabling a two-way cultural exchange.

Sanatbek and Utelbayeva [14] identify core components that structure
sociocultural competence, each addressing a distinct aspect of cultural and
communicative ability. These components are described as follows: linguistic-
cultural component —mastery of language elements that carry cultural significance,
cultural component — understanding of the target culture’s societal norms and
traditions, socio-psychological component — the ability to navigate and adapt to
culturally specific interaction patterns. According to Sanatbek and Utelbayeva
[14], developing all the components is essential for a learner to attain complete
sociocultural competence in a foreign language.

The literature provides a strong conceptual basis for examining and
testing new frameworks. The component-based model integrated in the research
includes cultural awareness, behavioural strategies, cultural sensitivity, social
skills, and self-awareness. This component-based view aligns with the works of
Trim and van Ek [5], Celce-Murica [6], Byram, Zarate, and Neuner [7], Savignon
and Sysoyev [8], Safina [9], Berzhan and Ayapova [10], Zhorabekova and
Shakiyeva [11], Jangirbai and Tankibaeva [12], Ryspayeva and Musaipova [13],
and Sanatbek and Utelbayeva [14], suggesting that sociocultural competence is
inherently multidimensional. In the component-based model, cultural awareness
can be defined as the ability to understand and perceive key elements of English
culture meaningfully, including traditions, values, taboos, historical context,
symbols, and religious beliefs. Speech and behavioural strategies encompass
understanding how to apply appropriate speech forms, nonverbal signals, and
norms of politeness and etiquette when communicating with representatives of
other cultures. Cultural sensitivity is considered to be emotional responsiveness and
respect for differences in the worldview, values, and traditions of representatives
of English culture. Social skills relate to the readiness to interact and adapt in an
intercultural environment. Self-awareness refers to the ability to critically reflect
on one’s own cultural identity and its impact on thinking and behaviour.

The study incorporates collaborative learning, debates, immersive quests,
reflection activities, and discussion methods that have been successfully
implemented in foreign language education to foster the development of
sociocultural competence. However, their targeted application to develop specific
components of sociocultural competence remains underexplored. The novelty
of this study lies precisely in testing this component-based structure through a
purposeful integration of these pedagogical technologies within the context of
sociocultural competence development.
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Materials and methods

The study involved 20 students from the control group and 20 from the
experimental group. The students are second-year students of the speciality
“Foreign language two foreign languages (English/Chinese). The average age
of students is 19 years. The participants were representatives of the Turkestan
region, the Kyzylorda region, the Zhambyl region, the Almaty region, and the
Akmola region. The study was approved by the Ethics Commission of Kokshetau
University named after Shokan Ualikhanov. The participants signed an informed
consent to participate in the study.

A paper-based Likert scale questionnaire was developed to assess
sociocultural competence, particularly its components. Its validity was peer-
reviewed by experts. The reliability of the questionnaire was verified using the
Cronbach’s Alpha coefficient, which yielded a value of 0.76 in the JASP 0.19.3
program.

The experimental work lasted 15 weeks and was part of the course “Basic
Foreign Language in Intercultural Communication”. During this period, a series
of educational technologies was consistently introduced to enhance students’
sociocultural competence.

In particular, immersive quests were used to model realistic sociocultural
situations: students analysed the behaviour of English culture representatives,
identified the values and norms underlying their behaviour, and proposed
solutions demonstrating an understanding of the target culture. Collaborative
learning technologies contributed to the development of teamwork in various
sociocultural contexts, where students work in groups on assignments, discuss
sociocultural phenomena, and learn to compromise within the context of social
and cultural diversity. Debates and discussions stimulated the expression of
opinions on sociocultural differences, contributing to the active development of
a critical understanding of cultural aspects and behavioural strategies. Finally,
reflective exercises allowed students to reflect on their experiences interacting
with representatives of other cultures and analyse their sociocultural attitudes.

Upon completion of the educational technologies introduction, a post-
test was administered, the purpose of which was to assess changes in the level
of sociocultural competence formation among the students in the experimental
group. The results of the pre- and post-tests were compared to evaluate the
effectiveness of the experimental work. Additionally, a statistical analysis of
the sociocultural competence structure was conducted to provide a deeper
understanding of the interrelationships between its components. This approach
provides a comprehensive understanding of the processes involved in developing
sociocultural competence within the educational environment.

Results and discussion

The pre-test results of the sociocultural competence level and its components
were analysed using the independent t-criterion (Independent Samples T-test) in
the JASP 0.19.3 program. Based on the data obtained, graphs were constructed.
The analysis revealed that at the initial stage (before the experiment), the level of
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sociocultural competence was comparable in both the control and experimental
groups. Statistically, no significant differences were revealed between the groups.

Table 1. Pre-test results of the control and experimental groups

Variable Control group Experimental Group difference
(n=20) group
(n=20)
Cultural awareness 2.6 (0.4) 2.5(0.2) H(38)=1.2,p=0.22
Behavioural 2.5(0.4) 2.3(0.2) H(29.1)=1.8,p=
strategies 0.08
Cultural sensitivity 3.4(0.4) 3.2(0.4) H(38)=1.3,p=0.17
Social skills 2.7(0.5) 2.5(0.3) H(293)=13,p=
0.19
Self-awareness 3.1(0.3) 3.1(0.4) HB38)=0,p=1
Sociocultural 14.53(1.4) 13.8(0.9) H(38)=1.8, p=0.07
competence (overall
level)

Table 1 presents the pre-test results comparing the control and experimental
groups across the five components of sociocultural competence and the overall
score. No statistically significant differences were observed between the two
groups at the pre-test stage.

Specifically, the cultural awareness scores were slightly higher in the
control group (M = 2.6, SD = 0.4) than in the experimental group (M = 2.5, SD
= 0.2), although this difference was not statistically significant. Similarly, the
behavioural strategies component showed a marginal difference (H(29.1) = 1.8,
p = .08), with mean scores of 2.5 (SD = 0.4) for the control group and 2.3 (SD =
0.2) for the experimental group.

For the cultural sensitivity component, the control group also scored slightly
higher (M = 3.4, SD = 0.4) than the experimental group (M = 3.2, SD = 0.4).
However, the difference was not significant (H(38) = 1.3, p = .17). Social skills
and self-awareness also did not differ significantly between groups (H(29.3) =
1.3,p=.19and H(38)=0,p=1).

The overall level of sociocultural competence was marginally higher in the
control group (M = 14.53, SD = 1.40) compared to the experimental group (M
= 13.80, SD = 0.90). Yet, the difference approached but did not reach statistical
significance (H(38) = 1.8, p = .07). These results confirm that both groups were
statistically comparable at baseline.
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Figures 1-6 visually illustrate the pre-test comparisons between the
control group (CG) and the experimental group (EG) across the five components
of sociocultural competence and the overall score. Each diagram presents the
distribution of scores using combined dot plots, box plots, and kernel density.

The next stage, which lasted 15 weeks, involved introducing educational
technologies into the classroom. The lessons were conducted interactively, aiming
to develop SCC and its components. The integration of educational technologies
was systematic and purposefully implemented within the course. After the
implementation of the educational technologies, a post-test was administered.
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Table 2. Pre-test and post-test results of the experimental group

Variable Pre-test Post-test Difference
(n=20) (n=20)
Cultural awareness 2.5(0.2) 3.7(0.3) H(38)=12.8, p <0.001
Behavioural strategies 2.3(0.2) 3.7(0.5) H(38)=10.8, p <0.001
Cultural sensitivity 3.2(0.4) 4(0.3) H(38)=5.8, p<0.001
Social skills 2.5(0.3) 3.6(0.3) H(38)=10.3, p<0.001
Self-awareness 3.1(0.4) 3.8(0.3) H(38)=5.3, p<0.001

Sociocultural competence  13.8(0.9) 19(1.5) H(38)=12.5, p <0.001
(overall level)

Table 2 presents the descriptive statistics for the experimental group,
comparing pre-test and post-test results across the main components of
sociocultural competence. Statistically significant improvements were observed
in all components following the intervention. The most notable effect seen in
cultural awareness (H(38) = 12.8, p <.001) and the overall level of sociocultural
competence (H(38) = 12.5, p <.001).

Figures 7—12 visually illustrate the distribution of scores before and after
the intervention, supporting these findings. Each plot provides a comparison for
a specific component of sociocultural competence. The diagrams reflect positive
shifts in all SCC components. Figure 12 integrates these improvements into a
composite measure, confirming the growth in students’ sociocultural competence.
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An independent t-test was also conducted to assess the level of sociocultural
competence in the control group. The obtained p-values for all components were
above the threshold of statistical significance (p > 0.05), indicating no statistically
significant differences between the results of pre- and post-tests in the control
group. This allows us to conclude that the sociocultural competence level of this
group remains unchanged without a targeted methodology.

A series of linear mixed-effects models were conducted to examine the
effect of sociocultural competence components on one another. Each model
included a fixed effect for the predictor variable and a random intercept for
participants (ID). The table below presents the F-values, degrees of freedom, and
significance levels (p-values) for each pairwise effect tested. All models were
assessed using the Satterthwaite approximation for degrees of freedom and Type
[IT Sum of Squares.

Table 3. Linear mixed-effects model results

Predictor variable| Fixed effect df F p

Self-awareness Time 1,19 43812 <.001

Self-awareness Cultural 1,20.26 56.252 <.001
awareness

Self-awareness Behavioural 1,20.81 50.818 <.001
strategies

Self-awareness Social skills 1,22.67 39.139 <.001

Self-awareness Cultural 1,30.52 32.996 <.001
sensitivity

Social skills Cultural 1,22.29 129.396 <.001
awareness

Social skills Behavioural 1,22.63 199.391 <.001
strategies

Social skills Cultural 1, 38 49.795 <.001
sensitivity

Social skills Time 1,19 119.407 <.001
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Behavioural Cultural 1, 38 35.561 <.001

strategies sensitivity

Behavioural Time 1, 19 179.689 <.001

strategies

Behavioural Culturalaware- | 1,22.86 207.097 <.001

strategies ness

Cultural awareness | Cultural 1, 38 35.561 <.001
Sensitivity

Cultural awareness | Time 1,19 179.689 <.001

Cultural sensitivity | Time 1,19 43.220 <.001

As shown in Table 3, all tested effects reached statistical significance at
the p <.001 level, indicating relationships between components of sociocultural
competence. Notably, the interaction between behavioural strategies and
cultural awareness yielded the highest F-value (F = 207.097). These results
support the theoretical assumption that the development of each component is
interconnected. The study’s results confirm the effectiveness of the integrative
approach and component-based model in forming sociocultural competence
through a combination of modern educational technologies.

However, despite the positive results, it is essential to consider that
sociocultural competence is developed in both the educational environment and
through intercultural communication. The environmental context in which an
individual functions significantly impacts the perception and interpretation of
sociocultural aspects. In this regard, a promising area of future research may be
the interaction with native speakers online and through educational exchanges or
joint projects. Such interaction will enable deeper immersion in the sociocultural
context, contributing to the development of sociocultural competence
components. Moreover, the expansion of sociocultural knowledge through the
creation of special textbooks can also be beneficial for students striving for SCC
development.

In addition, the presented set of educational technologies is versatile. It
can be adapted to various language courses, considering their target audience
and discipline specifics. Expanding the course content, adding examples from
different sociocultural contexts, and introducing new digital solutions open up vast
opportunities to develop further methods for forming sociocultural competence.

Thus, the prospects for future research include the deeper study of the
interrelation of the sociocultural competence components in the context of
honest intercultural communication, the inclusion of native speakers as active
participants in the educational process, the differentiation of technology and
textbooks for various educational formats, and the long-term monitoring of the
sustainability of the sociocultural skills formed in professional and academic
practice.
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Conclusion

This study confirmed the effectiveness of a component-based model for
developing sociocultural competence in foreign language education. The five
identified components were shown to be conceptually grounded and empirically
measurable. The targeted use of collaborative learning, debates, immersive quests,
reflection activities, and discussions facilitates progress in each component, as
demonstrated by improvements in post-test scores.

These findings suggest that sociocultural competence can be developed
systematically by integrating educational technologies. The model presented in
this research offers practical value for curriculum design, enhancing students’
readiness for intercultural communication. Future research may extend these
findings by testing the model across diverse educational contexts and over
extended implementation periods to examine the sustainability of outcomes.
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IQJEYMETTIK-MOJIEHU KY3IPETTIVIIK UHTEI'PALITUSJIBIK
YKYWE PETIH/IE: KYPBLIBIM/IBIK MOJEJBAEH KOJJIAHBAJIBI
TEXHOJIOTUSIJIAPFA JTEMATH
*Inymenxo E.E.!, UcmarymoBa A.E.2, Jlans6eprenosa JI.E.3, )Kykenosa A.K.*
*1234111. VonuxaHoB aTbIHIarbl KekieTay yHHBEPCHTETI,
Kekmeray, Kazakcran

Anaarna. 3eprreyae meT TiAl OuriM Oepy >kaFmalbIlHAAQ ChIHAJIFAH
KOMIIOHEHTTIK MOJIENb apKbUIBl OJICYMETTIK-MOICHH KY3bIpeTTUTikTI (OMK)
JTAMBITY KapacTeIpbuUiafbel. Herisri TeopusiiblK Tocuiaep Herizinae OMK-Tig
O0ec Heri3ri Kypampmac Oesiri OesiHII: MOJAEHW XalapHapiblK, MIHE3-KYJIBIK
CTpaTerusyIapbl, MOJICHHU CE31IMTAIIBIK, 9JICYMETTIK JIaFAbliap )KOHE 031H-031 TaHYy.
ATanFaH KOMITIOHEHTTEPI1 KAJIBITACTHIPY YIIIH MIET TIIA1 O11iM Oepy/e 1ocTypai
TYpA€ KOJITAaHBLIAThIH MEeAaroruKaiblK TEXHOJIOTUSIIAp KeIleH] Maijananbui/bl,
MBICaJIbI, OIpIIECKEH OKBITY, MiKipTajgacTap, KMMEPCUBTI KBECTTEP, PEIICKCUBTI
TanceipManap xoHe OMK MakcaTTel naMbITy MiHAETTEpiHE OeHimMaenreH
mikipraiacrap. 3eprreyre Ka3zak TuriHae okbITaThlH «llleTen Timi: exi meT Timi
(arpUTIIBIH/KBITAMN )» O151iM Oepy OarmapiamMachl OOMBIHINIA OKUTHIH €KIHII KYPCTHIH
40 crynenti KarbicThl. Karpicymbutap KazakcTaHHBIH Typii aiiMaKTapbIHaH:
Typkicran, Kebsutopaa, KamObu1, AnMarel, AKMosia 00JbICTapbIHAH KATHICTHI.
Onap Oakputay (n= 20) »xoHe 3kcnepuMeHTTIK (n= 20) Tomrapra OemiHi.
[lenarorukanplK apajacyablH THIMAUNTIH Oaranay VIIIH alJblH - aja XoHE
KEHWIHT1 TeCTiey koHe apanac 3ddekrizepi 6ap MoaeabAepal KOIIaHy apKbLUIbI
SKCIEPUMEHTTIK CXeMa KOJAAHbULAbL. [lemarorukanblk TEXHOJOTUSIApPIbI
enrizrenHeH OMK keiiiH SKCIIepUMEHTTIK TOITa JaMy IeHIeH1Her1 e3repicTepai
AHBIKTAY MaKCaThIH/Ia KOPBITHIHIBI TECTUICY OTKI31III. DKCIIEPUMEHTKE JICHIHT1
JKOHE KEWIHT1 HOTHIKENEP/i CaJbICTBIPMAIIBl Tajiay SKCIIEPUMEHTTIK TOMTAFbI
OapibIK KOMIIOHEHTTepl OOMBIHINA CTATUCTUKAJIBIK MaHBI3/IbI JKaKcapTyapabl
kepcerti. CoHbiMeH Karap, OMK KypbUIBIMBIHA CTAaTUCTUKAIBIK Oarajay
KYpri3uiai, OyJI OHBIH KOMIIOHEHTTEpl apachIHAAFbl OaiIaHBICTHI TEPEHIPEK
TYCiHyreé MYMKIHIIK Oepii. AJBIHFaH HOTM)KENIEp YCBIHBUIFAH MOJETbIIH
1K1 AOMEKTITITIH JKOHE KOJIIAHBUIFAH TEXHOJIOTHSUIAPBIH TeAaroruKaIblK
THIMIUIITIH ~ pactaiael.  3eprrey OMK — KampimracTepyra AMIUPHUKAIBIK
HETI3/IeJITeH TOCII/Il YChIHA OTBIPBII XKOHE OChI Kypamaac MOJENbIl O11iM Oepy
YyAepiciHe €HTi3YIIH THIMII TeAaroTuKaiblK CTPAaTeTUsJIApbIH aHBIKTAY apKbLIbI
JIMHTBUCTUKAJIBIK O171iM Oepy cajachlHa €3 YJIECiH KOCaIbl.

Tipek ce31ep: oJIEyMETTIK-MOJEHH  KY3BIPETTUIK,  OJIEYMETTIK-
MOJIEHH KY3BIPETTIIIK KOMITIOHEHTTEPl, MOJCHHM XabapIapJiblK, MiHE3-KYJIbIK
CTpaTerusyiapbl, MOACHH CE3IMTANBIK, QJIEYMETTIK JaFJbliiap, ©31H-031 TaHy,
O1iM O6epy TEXHOJIOTHSIIAPHI

168 BULLETIN of Ablai Khan KazUIRandWL



SOCIOCULTURAL COMPETENCE AS AN INTEGRATED SYSTEM: FROM ...

COLUOKWIBTYPHASA KOMIIETEHIHS KAK
UHTETPUPOBAHHASI CUCTEMA: OT CTPYKTYPHOM MOJIEJIU K
NPUKJIAITHBIM TEXHOJIOT' UM
*Inymenxo E.E.!, UcmarymoBa A.E.2, Jlans6eprenosa JI.E.3, )Kykenosa A.K.*
*1234Kokmmerayckuit yauepceuret uM. 111, Yanuxanosa, Kokmieray, Kazaxcran

AHHoTanusi. B HacrosieMm HcciaenoBaHUM paccMaTpUBAETCs Pa3BUTHE
cormokynsTypHor kommeTeHIuu (CKK) mocpencTBoM KOMIIOHEHTHON MOJIETH,
anpoOUPOBAHHOM B YCIOBUAX HHOA3BIYHOTO 00pazoBaHusl. Ha ocHOBe KITF0UEeBBIX
TEOPETUYECKUX TOAXOAOB ObUIM BBIJEIEHBI MSATH OCHOBHBIX KOMIIOHEHTOB
CKK: kynbTypHasi OCO3HAHHOCTb, MOBEACHYECKHUE CTpaTervu, KyJIbTypHas
YyBCTBUTEIHHOCTb, COIIMAJIbHBIE HABBIKU U camoco3HaHue. s opMupoBanus
yKa3aHHBIX KOMIIOHEHTOB OBLI HCIOJb30BaH KOMIUIEKC T€arormyecKux
TEXHOJIOTUH, TPAAUIIMOHHO MPUMEHSEMbIX B HHOS3BIYHOM 00pa30BaHUU, TAKUX
KakK KojutaboparuBHOE 00y4YeHHE, 1e0aThl, IMMEPCUBHBIE KBECTHI, PE(IICKCUBHbIE
3alaHusl M JUCKYCCHM, aJanTHUPOBaHHBbIE TOJ 3a/laud IleJIeHANPaBIE€HHOTO
pazButus CKK. B uccnenoBanuu npunsiiau yyactue 40 CTyI€HTOB BTOPOTO Kypca,
oOydarommxcsi mo oOpa3oBaTebHOM Tporpamme «MHOCTpaHHBIN S3BIK: J1Ba
WHOCTPAHHBIX S3bIKA (AHITMACKUI/KUTANCKUN)» C Ka3aXCKUM SI3bIKOM O0yUYEHUSI.
YyacTHUKHM TIPEACTAaBISAIN pa3indyHbie pernonsl Kazaxcrana: TypkecTaHCKylo,
Keibumopaunckyto, KaMObUICKY10, AJTMAaTHHCKYI0O U AKMOJHUHCKYIO OOJIacTH.
OHu ObUTH pa3feneHsl Ha KOHTPOIBHYIO (n = 20) ¥ 3KCHepuMEeHTaNbHYI0 (N =
20) rpynmbl. J{ns oneHkH 3(()EKTUBHOCTH TEIarornyeckoro BMEIIaTeIhCTBA
OblIa IpUMEHEHa SKCIEPUMEHTAbHAs CXeMa C Mpe- U MOCTTEeCTUPOBAaHUEM U
HCIIONIb30BaHUEM Mojeniell co cMmemanHbiMu dhdexramu. [locne BHeapeHus
Mearoru4ecKux TEXHOJIOTHI B AKCIEPUMEHTAIbHOU rpymnmne ObUIO MPOBEIEHO
WUTOTOBOE TECTUPOBAHUE C LENbIO BBISBICHHS M3MEHEHUN B YpOBHE Pa3BUTHUS
CKK. CpaBHUTENIbHBIM aHAIU3 pe3yJbTaTOB 1O M TOCIE JKCIEPUMEHTA
MOKa3aJl CTATUCTUYECKU 3HAYMMbIe ynydlleHus 1no Bcem komnoHeHTam CKK B
JKCIepUMEHTaIbHOU rpymmne. KpoMme Toro, Obuia mpoBeleHa CTaTHCTUYECKas
orieHka cTpykrypsl CKK, uTo mo3Bonuiao ry0xke MOHATh B3aUMOCBSI3H MEKITY
e€¢ kxomrnoHeHTaMu. [lomyueHHBbIE pe3yabTaThl MOATBEPHKIAIOT BHYTPEHHIOIO
COTIACOBAHHOCTH IMPEIJI0KEHHON MOJEIH U MeAaroruiyeckyro 3p¢GeKTuBHOCTh
MpUMEHEHHBIX TexHojoruil. lccrnegoBanue BHOCUT BKJIaa B o0macTh
MHOSI3BIYHOTO 00pa3oBaHUs, Mpesiarasi SMIUPUIECKH 000CHOBAHHBIN MOAXOA K
dbopmupoBannto CKK u o6o03Hauas 3¢ heKTHBHBIE NEAArOTHUECKUe CTPATETHH
JUTSl BHEAPEHUSI TaHHONW KOMITOHEHTHON MOJIeTTH B 00pa30BaTeIbHBIN MPOIIECC.

KiroueBble cjioBa: COLMOKYJIBTYpHAsi KOMIIETEHIUS, KOMIIOHEHTBI
COLIMOKYJIBTYPHOM KOMITETEHIIMH, KyJIbTypHasi OCO3HAHHOCTH, IOBEIECHUYECKUE
CTpaTEeruu, KyJIbTypHasi YyBCTBUTEIBHOCTD, COIIMAIbHBIE HABBIKH, CAMOCO3HAHUE,
oOpa3zoBareibHbIE TEXHOJIOTUU

Received / Maxana mycmi / Cmamwvs nocmynuna: 04.06.2025.
Accepted / Kapusnayea kabwinoanowt / Ilpunsma k nyoruxayuu: 26.12.2025.

Series “PEDAGOGICAL SCIENCES” Number 4 (79) 2025 169



Gluchshenko Y.Y., Ismagulova A.Y., Dalbergenova L.Y., Zhukenova A.K.

Information about the authors:

Gluchshenko Yekaterina Yevgenyevna — PhD student, Sh. Ualikhanov
Kokshetau University, Kokshetau, Kazakhstan, e-mail: yekaterina.gluchshenko@
gmail.com

Ismagulova Ainagul Yerbulatovna — Candidate of Philological Sciences,
Associate Professor, Sh. Ualikhanov Kokshetau University, Kokshetau,
Kazakhstan, e-mail: ismainagul@mail.ru

Dalbergenova Lyazzat Yelemesovna — PhD, Associate Professor,
Sh. Ualikhanov Kokshetau University, Kokshetau, Kazakhstan, e-mail:
ljazatdalbergenova@gmail.com

Zhukenova Alma Karisovna— Candidate of Philological Sciences, Associate
Professor, Sh. Ualikhanov Kokshetau University, Kokshetau, Kazakhstan, e-mail:
almazhukenova@mail.ru

Aemopnap mypanvt manimem:

I'mymenko Exarepuna ErrenveBna — PhD mokropantsl, 1. Yonuxanos
ateiHgarel Kekmeray yauBepcuteti, Kexmeray, Kazakcran, e-mail: yekaterina.
gluchshenko@gmail.com

HcmarynoBa Atinaryns EpOymaroBHa — (uiiomorusi FhUIBIMIAPBIHBIH
KaHIUAAThl, KaybIMaacTelppuiran mpodeccop, L. VYonmuxaHoB arbIHAaFrbI
Kexmeray yausepcureri, Kexmeray, Kazakcran, e-mail: ismainagul@mail.ru

HansOeprenoBa Jlsazzar EnemecoBna — PhD, kaybpIMaacThIpbUIFaH
npodeccop, L. YonuxanoB arsiHgarsl Kekmieray yHuBepcuteTi, Kexieray,
Kazakcran, e-mail: ljazatdalbergenova@gmail.com

Kyxenoa Anma KapucoBHa — GUI0I0THS FEUIBIMIAPBIHBIH KaHIAIATHI,
KaybIMAacThIpplIFad  mpodeccop, II. VYomuxanoB areiHgarsl  Kexmeray
yauBepcuteTi, Kekmeray, Kazakcran, e-mail: almazhukenova@mail.ru

Hndpopmayusa 06 asmopax:

I'mymenko Exarepwna EBrenweBnHa — poktopanT PhD, Kokmerayckuii
yauBepcuteT uM. IlI. Yammxanosa, Kokmeray, Kazaxcran, e-mail: yekaterina.
gluchshenko@gmail.com

HUcmarynoBa Atninaryns EpOymaroBHa — kaHAWAAT —(DHIIOIOTHYECKUX
HayK, accoruupoBaHHbIM Tpodeccop, Kokmerayckmii yauBepcuter um. I1I.
VYanuxanosa, Kokmeray, Kazaxcran, e-mail: ismainagul@mail.ru

HansOeprenoBa Jlszzar EnemecoHa — Jlokrop dumiocodpun PhD,
accoruupoBaHHbli  Tpodeccop, Koxkmerayckmit yHuBepcuter wum. [l
VYanuxanosa, Kokmeray, Kazaxcran, e-mail: ljazatdalbergenova@gmail.com

KykenoBa Anma KapucoBHa — xkaHauaar (QUIOIOTHYECKUX HaAyK,
accoruupoBanHbli  Tpodeccop, Koxkmerayckmit  yHuBepcuter wum. [l
VYanuxanosa, Kokmeray, Kazaxcran, e-mail: almazhukenova@mail.ru

170 BULLETIN of Ablai Khan KazUIRandWL



