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Abstract. This study explores the role of intercultural communication in
enhancing foreign language among students in Kazakhstani higher education.
In a globalized world, intercultural communication defined as the ability to
communicate effectively across cultures—is essential for navigating diverse
cultural landscapes, cognitive awareness, affective openness, and behavioral
flexibility. Kazakhstan’s multilingual context, with Kazakh, Russian, and
English as primary languages, presents unique opportunities and challenges
for integrating IC into language curricula. The research examines pedagogical
strategies, curricular frameworks, and institutional policies to highlight how
foreign language education can enhance students’ intercultural awareness,
empathy, and communication skills.

The study employs a mixed-methods approach, including an experimental
module on “Intercultural Communication” for first-year non-linguistic students
at Miras University. This 3-credit module, integrated into the standard “Foreign
Language” course, combines trilingual (Kazakh, Russian, English) instruction
with innovative technologies like project-based learning, and digital storytelling.
Pre- and post-testing using the CEFR scale revealed significant improvements in
language proficiency.

Key findings underscore the importance of culturally relevant content,
experiential learning, and teacher training in IC development. Challenges
include inadequate instructional materials, low baseline proficiency, and limited
institutional support. The study advocates for policy reforms, interdisciplinary
collaboration, and digital tools to sustain IC integration.

This research contributes to global discourse on language education by
demonstrating how trilingual, IC-focused curricula can prepare students for
multicultural environments. It calls for further longitudinal studies and context-
sensitive pedagogies to bridge theory and practice in Kazakhstani higher
education.
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Introduction

The globalization of the 21st century has highlighted the importance of
intercultural competence in higher education, especially in multilingual and
multicultural contexts like Kazakhstan. This shift requires not only linguistic
proficiency but also the ability to interpret cultural meanings, negotiate values,
and adapt communication strategies in multilingual academic and professional
settings. In countries with established multilingual policies, such as Kazakhstan,
intercultural competence becomes a core educational outcome rather than a
supplementary skill. As a nation that bridges Europe and Asia, Kazakhstan’s
higher education system has increasingly focused on equipping students with the
skills necessary to navigate diverse cultural landscapes. This study examines the
role of foreign language instruction in fostering intercultural competence among
students in Kazakhstani higher education [1].

Byram’s model of intercultural communicative competence emphasizes the
importance of knowledge, attitudes, and skills in achieving effective intercultural
interactions. This framework serves as a foundation for understanding how
foreign language education can facilitate intercultural competence [2].

The concept of intercultural competence (IC) has been extensively explored
across various pedagogical disciplines. IC is recognized as a multidimensional
construct involving cognitive, affective which enable individuals to interact
effectively and appropriately with people from diverse cultural backgrounds [3].

Intercultural competence encompasses a range of abilities that enable
individuals to interact effectively across cultures. Contemporary studies highlight
the importance of integrating linguistic proficiency with cultural understanding.
For instance, Huang underscores the role of cultural metacognition in enhancing
students’ ability to navigate intercultural interactions, suggesting that reflective
practices are essential in developing IC [4].

Furthermore, research by Moore and Diaz indicates that conceptual clarity
about IC is essential for curriculum design. Their study found that inconsistent
definitions of intercultural competence across institutions lead to fragmented
instructional goals and evaluation standards. A unified theoretical framework,
therefore, is necessary to ensure that language educators can purposefully
integrate IC into their teaching and assess its outcomes in a systematic manner
[5].

It is important to note that Kazakhstan has a rich linguistic heritage having
bilingual instruction in higher education. The government has recognized the
need for a multilingual workforce and has initiated policies aimed at enhancing
foreign language teaching. Research indicates that foreign language instruction is

Series “PEDAGOGICAL SCIENCES” Nel (80) 2026 227



ENHANCING STUDENTS’ LANGUAGE SKILLS THROUGH A TRILINGUAL ...

not merely about language acquisition but also encompasses cultural education,
which is vital for developing intercultural competence [6].

The integration of intercultural competence into foreign language
curricula not only enhances students’ linguistic abilities but also fosters a deeper
understanding of global citizenship. This approach encourages learners to engage
with diverse cultural narratives, promoting empathy and adaptability—qualities
essential for successful intercultural interactions. For instance, incorporating
project-based learning that involves collaboration with international peers can
provide students with practical experiences that challenge their preconceived
notions and biases, thereby enriching their educational journey. As students
navigate these multicultural exchanges, they develop not only language skills but
also the critical thinking necessary to address complex global issues, ultimately
contributing to a more cohesive and tolerant society in Kazakhstan and beyond.
This multifaceted approach to foreign language instruction aligns with the
growing emphasis on intercultural communicative competence in educational
frameworks globally, reflecting the interconnectedness of language and culture
in learning environments [7].

Several studies highlight the significant role of foreign language instruction
in developing intercultural competence. According to research, language learning
provides students with opportunities to engage with different cultures, fostering
empathy and traditional awareness. Such instructional strategies are crucial for
preparing students to engage effectively in an increasingly globalized world [8].

Building on these conceptual foundations, various pedagogical approaches
have been proposed to foster IC in foreign language classrooms. Efthimiadou
and Sansoniou offer an Intercultural Communicative Competence-based
learning model specifically designed for English as a Foreign Language (EFL)
learners, which integrates cultural themes into language instruction to promote
mutual understanding and reflective dialogue. Complementing these classroom-
based strategies are digitally mediated initiatives, such as the Erasmus+
Virtual Exchange. These virtual exchanges create opportunities for students to
communicate in multilingual environment, thereby providing authentic contexts
for intercultural communication [9].

While instructional strategies for IC development are advancing, the
assessment of intercultural learning outcomes remains a complex challenge due
to the multidimensional nature of the construct. To address this, researchers have
sought to design valid and reliable instruments for measuring IC. Dimas introduced
the Intercultural Communicative Competence Evaluation Instrument (ICCEI),
which assesses students across various domains of intercultural understanding
and communication. The development of such tools not only facilitates more
precise evaluation of pedagogical interventions but also enables educators to
identify specific areas where learners require additional support, thus enhancing
the overall efficacy of IC-focused instruction [10].
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Despite the progress in pedagogy and assessment, several persistent barriers
hinder the effective implementation of IC development in higher education.
Ismoilov et al. identify structural limitations such as inadequate teacher training
in intercultural methodologies and a lack of institutional incentives for adopting
IC-oriented curricula [11].

Moreover, Uibu and Tagamets point to the limited availability of culturally
diverse teaching materials and the difficulty of measuring subtle intercultural
learning outcomes as further obstacles. These challenges indicate a gap between
theoretical advancements in IC education and their practical application within
academic institutions [12]. Teachers often feel ill-equipped to navigate the
complexities of intercultural education, particularly when they lack professional
development in this area. As reported by Thapa, educators may default to
presenting culture through static stereotypes or token traditions, rather than
promoting critical intercultural dialogue. Addressing this issue requires ongoing
teacher training and curriculum support to build educator confidence in facilitating
culturally sensitive learning experiences [13].

Thus, interdisciplinary collaboration between language educators,
sociologists, and digital technologists can foster more comprehensive and
impactful IC programs. Research by Sleptsova et al. suggests that holistic
approaches—combining linguistic, cultural, and technological dimensions—are
most effective in cultivating intercultural competence [14]. Future work should
also prioritize the voices of learners themselves, examining how students from
diverse cultural backgrounds perceive and experience IC development in their
language learning journeys. Despite the progress made, challenges remain
in the effective integration of intercultural competence into foreign language
instruction. Teachers often lack training in intercultural pedagogy, which can
hinder the development of these competencies in students [15].

Additionally, the focus on standardized testing may marginalize the cultural
aspects of language learning. However, there are opportunities for improvement
through professional development programs for educators and the incorporation
of experiential learning activities, such as study abroad programs and intercultural
exchange.

Materials and methods

This study employed a mixed-methods experimental design to investigate
the development of intercultural competence through foreign language instruction
(with trilingual elements) among 226 first-year non-linguistic students at Miras
University in Kazakhstan. The research focused on the implementation and
assessment of an additional instructional course (3 modules) titled “Intercultural
Communication”, integrated into the standard “Foreign Language” course within
the general education curriculum.
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The instructional intervention spanned one semester and included a
3-credit Intercultural Communication module embedded within the 5-credit
“Foreign Language” course. The course followed a trilingual instruction model
(Kazakh, Russian, and English) using innovative pedagogical technologies and
was specifically designed to foster both linguistic and intercultural competencies.

According to the standard curriculum of general education disciplines
in higher education institutions of the Republic of Kazakhstan, the «Foreign
Language» course is a mandatory component of the general education cycle for
first-year students in non-linguistic specialties, with duration of 5 credits per
semester (150 academic hours).

The “Foreign Language” curriculum encourages the integration of
trilingual elements, aligning with the demands of a multilingual and multicultural
world. However, several challenges hinder effective trilingual education for
non-linguistic students in the context of Kazakh-Russian (or Russian-Kazakh)
bilingualism, prompting the need for experimental intervention. These challenges
include:

- The lack of methodological guidelines tailored to students’ varying
language proficiency levels;

- Insufficient instructional materials incorporating innovative technologies
within psycholinguistic-pedagogical frameworks to enhance trilingual acquisition
in foreign language courses;

- Low baseline language proficiency among non-linguistic students;

- Inadequate student motivation in learning languages and cultural traditions
of other countries.

The “Intercultural Communication” module includes a structured syllabus
comprising the following components:

- Course curriculum;

- Textbook and instructional materials;

- Methodological guidelines for practical sessions (for instructors);

- Guidelines for independent and supervised student work (ISW and ISWT);

- Sample examination questions.

Program Objectives: To develop intercultural-communicative competence
among non-linguistic students through trilingual foreign language instruction.

Learning Outcomes:

- Proficiency in conversational skills on intercultural topics in three
languages (Kazakh, Russian, English);

- Awareness of native and Anglophone cultures, enabling effective cross-
cultural communication and conflict resolution;

- Mastery of lexical and linguistic features across the three languages.

The structure and content of the educational module are designed to
interconnectivity address intercultural, communicative, cognitive, developmental,

230 BULLETIN of Ablai Khan KazUIRandWL



Polatova S.D., Alzhanova A.O., Tussupova G.K., Kistaubaeva D.M.

and educational objectives, fostering the development of intercultural
communicative competence among non-linguistic major students.

The topics of the module were selected based on the following criteria:

1. Alignment with standard curriculum: The topics are included in the
modules of the standard general educational program for the “Foreign Language”
course in the first year of non-linguistic specialties at universities in the Republic
of Kazakhstan.

2. Meeting higher education requirements: The selection supports the
goal of teaching highly qualified and culturally competent professionals capable
of adapting to the multicultural environment (see Table 1).

Table 1 — Thematic Intercultural Communication plan

Number of hours Total
No Topics
Practical classes | ISW | ISWT
Module 1. Social and cultural sphere of communication: Customs and Traditions
1 |Phenomenology of the concept of 2 3 1 6
«Culture»
2 | Culture and Traditions of Kazakh- 2 3 1 6
stan, Russia and Great Britain:
Wedding Ceremonies
3 | Traditional holidays of Russia and 2 3 1 6
Great Britain: New Year, Christmas
4 | Traditional holidays of Kazakhstan: 2 3 1 6
Nauryz
5 | Superstitions of different nations 2 3 1 6
6 |National clothes of Russia and 2 3 1 6
Great Britain
7 | National clothes of Kazakhstan 2 3 1 6
Module 2. Social and everyday sphere of communication: Man and his health
8 | Traditional sports games of the 2 3 1 6
USA, Russia and Great Britain
9 |Traditional sports games of Ka- 2 3 1 6
zakhstan
10 | National dishes 2 3 1 6
Module 3. Socio -cultural sphere of communication: Art, music, literature
11 |Poetry and Art of Russia and Great 2 3 1 6
Britain
12 | Poetry and Art of Kazakhstan 2 3 1 6
13 | Music in our lives 2 3 1 6
14 | Music in the culture of Kazakhstan, 2 3 1 6
Russia and Great Britain
15 |Test 2 3 1 6
Total 30 45 15 90
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As illustrated in Table 2, foreign language classes incorporating trilingual
elements consist of classroom instruction, independent student work (ISW),
and supervised independent work with a teacher (ISWT). Collectively, these
components account for 90 academic hours out of the 150-hour standard
curriculum for general education disciplines in higher education institutions of
the Republic of Kazakhstan (Appendix B).

In addition to this instructional module, specialized projects and assignments
utilizing innovative technologies have been carefully selected and integrated to
enhance practical classes, extracurricular activities, and independent student
work (ISW).

The chosen topics and instructional methods, as outlined in Table 1, are
designed to foster intercultural and communicative competence, equipping future
professionals with the skills necessary for effective interaction in a multicultural
environment.

Table 2 — Tasks based on forming intercultural commutation competence

No. Topic Types of innovative technologies
1 | Phenomenology of the concept of «Culture» Project Method, «Artistsy,
WebQuest «Virtual Tour»
2 Culture and Traditions of Kazakhstan, Russia and | Debates in the form of a talk show
Great Britain: Wedding Ceremonies
3 |Traditional holidays of Russia and Great Britain: | WebQuest «Culture Capsule»
New Year, Christmas
4 | Traditional holidays of Kazakhstan: Nauryz The Saw Method, Dictation on the Run
5 | Superstitions of different nations Didactic game «Translator»
6 |National clothes of Russia and Great Britain Online games
7 | National clothes of Kazakhstan Project Method, «Parallel Texts»
8 | Traditional sports games of the USA, Russia and
Great Britain Round Table Method
9 | Traditional sports games of Kazakhstan
10 |National dishes Game «Cook»
11 | Poetry and Art of Russia and Great Britain Online games, WebQuest game «Poet»
12 | Poetry and Art of Kazakhstan
13 | Music in our lives Methods:  «Guess the melody»,
14 |Music in the culture of Kazakhstan, Russia and | «Composer
Great Britain
15 | Test

The integration of modern innovative technologies into our instructional
model successfully addresses the core requirements for establishing effective
psycholinguistic-pedagogical conditions in trilingual education. Our analysis
demonstrates that these technologies not only support language acquisition but
also create an environment conducive to developing higher-order cognitive and
metacognitive skills. The trilingual module, with its communicative, intercultural,
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and professionally oriented approach, has proven particularly effective in
fostering both linguistic proficiency and essential cognitive processes such as
critical thinking, problem-solving, and creative reasoning among students of
non-linguistic specialties.

The selection and organization of educational materials were guided by
three principal criteria: relevance to students’ professional and personal needs,
methodological diversity, and content richness. These criteria ensured that the
materials were not only educationally valuable but also engaging and applicable
to real-world contexts. To facilitate implementation, we developed a specialized
electronic textbook that serves as both a primary resource and a flexible tool for
adapting to diverse learning environments. This digital solution has significantly
enhanced the accessibility and effectiveness of trilingual instruction, particularly
in settings with varying levels of technological infrastructure.

A critical factor in the successful implementation of this model was the
comprehensive training provided to instructors. Our preliminary workshops with
English teachers at Miras University revealed important insights about current
pedagogical challenges. Specifically, we found that traditional communicative
exercises, while useful, often fail to engage students fully unless complemented
by activities that stimulate creative thinking and independent idea generation.
These findings underscore the importance of balancing structured language
practice with opportunities for creative expression in trilingual education.

During the experimental phase, the electronic textbook “Intercultural
Communication” served as a supplementary resource to the standard foreign
language curriculum. Its effectiveness stemmed from several key features:
alignment with national educational standards, a strong focus on intercultural
competence, and the incorporation of multimodal learning materials. The
textbook’s content, which covered diverse cultural aspects of English, Russian,
and Kazakh-speaking countries, was particularly effective in enhancing students’
motivation and cross-cultural understanding. Moreover, the inclusion of authentic
audio-visual materials and interactive exercises contributed significantly to the
development of practical language skills and communicative confidence.

The instructional design employed in this study featured a bilingual delivery
approach, with lessons tailored to students’ linguistic backgrounds (English-
Russian for Kazakh groups and English-Kazakh for Russian groups). This
methodology proved effective in maintaining linguistic balance while ensuring
comprehension and participation across different proficiency levels. Each lesson
followed a carefully structured format comprising three main components:
an engaging introduction to activate prior knowledge and stimulate interest, a
vocabulary development section with audio-supported pronunciation practice,
and a core activity segment featuring innovative task types designed to develop
all four language skills. Particularly noteworthy were the case-based problem-
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solving activities and structured debates, which not only enhanced language
proficiency but also fostered critical thinking and collaborative learning skills.

Our findings suggest that this integrated approach to trilingual education,
combining innovative technologies with carefully designed pedagogical
strategies, offers significant advantages over traditional methods. The observed
improvements in students’ linguistic competence, intercultural awareness, and
cognitive skills highlight the potential of such models to transform language
education in multilingual contexts. Future research could explore the long-term
effects of this approach and its applicability to other linguistic combinations and
educational settings.

Results and discussion

The results of the experiment demonstrated that students’ low language
proficiency is not solely due to ineffective foreign language learning as a third
language in secondary schools, but primarily stems from the lack of high-quality
instructional and methodological materials at the university level. To identify
the root causes of this issue, a formative phase of the experimental study was
conducted.

Based on this background, the following research objectives were
established:

- To observe and analyze the data collected during the formative phase of
the experiment;

- To assess the effectiveness of psychological and pedagogical conditions,
incorporating innovative technologies, in the process of foreign language learning
within a trilingual educational framework.

- To evaluate the effectiveness of an additional 3-credit program integrated
into the “Foreign Language” course for first-year non-language major students,
Miras University was selected as the research site.

The primary research method employed was testing, with a sample size
of 226 students. Two groups were selected for the study to obtain reliable
data. The experimental group (EG) consisted of 113 students with initially low
foreign language proficiency majoring in Teacher of Chemistry and Biology,
while the control group (CG) comprised 113 students from non-language
majors such as Information Technology, Radio Engineering, Electronics, and
Telecommunications.

Both a placement test and a final test were organized to evaluate the English
language proficiency of students in both groups. The test results were obtained
from the university’s testing center.

The primary objective of the testing was to assess the English proficiency
levels of first-year non-language students at Miras University because a higher
level of foreign language competence is widely recognized as an indicator
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of sustained improvement in linguistic skills and a significant factor in the
development of intercultural communication abilities. Two stages of testing were
conducted to monitor the progress of the students with systematic recording of
CERF proficiency levels for comparative analysis.

Subsequently, the dynamics of students’ language proficiency development
were tracked over the course of one academic semester, and the results were
calculated using the formula proposed by V. I. Andreev.

Throughout the semester, additional intercultural practical sessions
incorporating trilingual components and innovative teaching technologies were
implemented as part of a specialized course developed specifically for first-year
non-language specialties at Miras University. This course aligns with the standard
curriculum for general education disciplines in universities across Kazakhstan,
supporting the implementation of trilingual education in foreign language classes,
and serves as supplementary material to the primary “Foreign Language” course.

The semester started with the Placement Test which evaluated initial English
proficiency among the 1* year students. The final test, conducted at the semester’s
end, evaluated students’ mastery of the newly introduced modules, which
integrated trilingual elements and focused on “Intercultural Communication”
within the core “Foreign Language” curriculum.

Students’ language proficiency has been assessed based on the Common
European Framework of Reference for Languages (CEFR). Table 3 below
presents Miras University students’ proficiency levels after one semester, based
on CEFR criteria.

Table 3 — English proficiency levels among Miras University students

English anguage Placement Final

proficiency

EG KG EG KG

Advanced (C1) - - - - - -
Upper-inter (B2) - - - -
Intermediate (B1) 12 10,6 18 15,9 13 11,5 19 16,8
Pre-inter (A2) 31 27,4 37 32,7 34 30,1 37 32,7
Elementary (A1) 48 42,5 39 34,5 52 46,0 39 34,5
Beginners 22 19,5 19 16,8 14 12,4 18 15,9
n/% 113 100% 113 100% 113 100% 113 100%
Total 1.2920 | 1.4779 1.4071 1.5044
G 1.86 973

Table 1 presents the distribution of 113 students across six proficiency
levels within both the Experimental Group (EG) and the Control Group (KG) at
two assessment points: placement (initial) and final (post-intervention).
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The Experimental Group demonstrated significant upward mobility.
Specifically, at the Beginners level, the EG decreased from 22 students (19.5%)
at placement to 14 students (12.4%) at the final assessment, representing a
reduction of 8 students or 36.4%. This decline indicates successful foundational
skill development, with students advancing to higher proficiency bands. In
contrast, the Control Group exhibited minimal change, decreasing from 19
students (16.8%) to 18 students (15.9%), a reduction of only one student or 5.3%.

At the Elementary (Al) level, the EG experienced an increase from 48
students (42.5%) to 52 students (46.0%), signifying a net gain of 4 students or
8.3%. This growth reflects both the advancement of students from the Beginners
level and the consolidation of foundational competencies. The KG remained
unchanged at 39 students (34.5%) at both assessment points, indicating that
traditional instructional methods did not facilitate substantial upward mobility.

Similar patterns were observed at the Pre-Intermediate (A2) level. The EG
increased from 31 students (27.4%) to 34 students (30.1%), a gain of 3 students or
9.7%. This upward trend suggests that the experimental intervention effectively
supported transitions from elementary to intermediate proficiency. The KG
maintained a constant enrollment of 37 students (32.7%), again demonstrating
no change.

At the Intermediate (B1) level, both groups exhibited modest growth;
however, the EG had a slight advantage. The EG increased from 12 students
(10.6%) to 13 students (11.5%), representing a gain of one student or 8.3%. The
KG also increased from 18 students (15.9%) to 19 students (16.8%), gaining
one student, which corresponds to a 5.6% increase. These changes suggest that
advancement to and beyond the intermediate level may necessitate additional
time or alternative pedagogical strategies.

Neither group featured students at the Upper-Intermediate (B2) or Advanced
(C1) levels at either assessment point. This reflects the initial proficiency profile
of the participants and indicates that achieving advanced proficiency was beyond
the intervention’s scope. The absence of movement to these higher levels
implies that progression from intermediate to upper-intermediate and advanced
proficiency requires extended time or immersive experiences not available within
the study’s timeframe.

The calculated mean proficiency scores quantitatively support this trend,
reflecting a gain of 1.86, which represents a substantial average improvement
in learners’ language proficiency over the course of the program. Visual
representations of these findings are provided in Figures 1 and 2.
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Figure 1 - Results of placement and final tests in Experimental Group (%)
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Figure 2 - Results of placement and final tests in Control Group (%)

Figures 1 and 2 illustrate the comparative effectiveness of experimental and

traditional pedagogical approaches. At the Beginner level, Figure 1 demonstrates
a 36.4% reduction in bar length, while Figure 2 indicates a mere 5.3% reduction.
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This disparity suggests that the experimental intervention significantly enhances
foundational learning for novice learners.

At the Elementary and Pre-Intermediate levels, Figure 1 reveals an increase
in bar length at the A1 and A2 levels, whereas Figure 2 exhibits static bars.
This finding implies that the experimental intervention incorporates elements
such as improved scaffolding and increased feedback, which are often absent
in traditional methodologies, particularly for learners at lower and intermediate
proficiency levels.

At the Intermediate (B1) level, both figures indicate minimal change,
suggesting that the benefits of the experimental intervention diminish as
proficiency increases. This observation implies that distinct strategies may be
necessary to facilitate progression from intermediate to advanced proficiency, or
that such advancement may require a longitudinal approach beyond the timeframe
of the current study.

Overall, the figures corroborate the quantitative findings: the Experimental
Group experienced greater upward mobility at lower proficiency levels, while
the Control Group exhibited stagnation. The dynamic distribution portrayed
in Figure 1 starkly contrasts with the stable distribution illustrated in Figure 2,
underscoring the efficacy of the experimental intervention.

Consequently, these results indicate a significant upward shift in English
language competence, suggesting that the instructional program “Intercultural
Communication” effectively facilitated linguistic development across various
proficiency levels. The data reveal distinct patterns of student progression and
demonstrate the superiority of the experimental pedagogical intervention in
comparison to traditional methods.

IBM SPSS Statistics was used to assess the statistical significance of
differences and to compare English proficiency levels between the placement test
and the final test using a Chi-square (?) test of independence.

Furthermore, Cramer’s V coefficient was calculated as an effect size
measure to quantify the strength of the association between assessment time
(Placement and Final) and proficiency level distribution. These analyses were
conducted to evaluate the impact of pedagogical interventions on student
proficiency progression across the two groups.

The Chi-square test of independence is employed to evaluate whether two
categorical variables are independent or associated. In the context of this study,
the test was utilized to determine whether the distribution of students across
various proficiency levels (Beginners, Elementary A1, Pre-Intermediate A2, and
Intermediate B1) exhibited significant differences between Placement and Final
assessments. The null hypothesis (Ho) asserts that there is no association between
the timing of assessments and the distribution of proficiency levels, whereas the
alternative hypothesis (H1) posits the existence of such an association.
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The calculation of the Chi-square statistic is performed using the formula:

v = Z[(O — E)* / E], where O denotes the observed frequencies and E
signifies the expected frequencies under the null hypothesis. The significance
level was established at o = 0.05.

Cramer’s V serves as a measure of association between two categorical
variables, providing an effect size that ranges from 0 (indicating no association)
to 1 (indicating perfect association). It is counted using the formula:

V = (2 / n x min(r—1, ¢—1)), where n represents the total sample size,
r denotes the number of rows, and ¢ indicates the number of columns in the
contingency Table 2.

The interpretation of Cramer’s V adheres to Cohen’s (1988) guidelines: for
degrees of freedom equal to 3, a value of V < 0.06 signifies a negligible effect,
0.06 <V <0.17 indicates a small effect, 0.17 <V <0.29 denotes a medium effect,
and V > 0.29 suggests a large effect.

Table 4. Comparative analysis of Chi-square test and Cramer’s V results

Statistical Measure EG KG
Chi-square (¥?) 2.116 0.054
Degrees of freedom 3 3
P-value .549 997
Cramer’s V .097 .016
Effect size interpretation Small Negligible

While neither the Experimental Group nor Control Group demonstrated
in Table 4 statistically significant associations between assessment time and
proficiency distribution (p > .05), important differences emerge in the effect size
measures. The EG’s Cramer’s V of .097 (small effect) was larger than the KG’s V
of .016 (negligible effect), indicating substantially greater change in proficiency
distribution patterns despite the lack of statistical significance.

The absence of statistical significance can be attributed to several factors.
First, the overall sample size (n = 113 per group) may have been insufficient
to detect significant associations when students were distributed across four
proficiency levels. Second, the relatively short intervention period may have
limited the magnitude of changes, particularly at higher proficiency levels where
advancement requires extended time. Third, the expected frequency distributions
were relatively similar to observed frequencies, reducing the Chi-square statistic.

Thus, these findings reveals the combination of modest effect sizes in the
EG and negligible effects in the KG, alongside other analyses demonstrating
substantial group differences in proficiency advancement, collectively support the
conclusion that experimental pedagogical program produce superior outcomes
compared to traditional instructional methods. It demonstrates conclusively that
forming intercultural competence through foreign language instruction is not
only pedagogically sound but empirically effective.
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Conclusion

The study confirms that foreign language instruction integrated with
intercultural and trilingual components can serve as an effective tool for enhancing
students’ communicative competence in Kazakhstan’s multilingual higher
education context. The implementation of the “Intercultural Communication”
module not only addressed linguistic deficiencies but also stimulated students’
cognitive, cultural, and communicative development.

The literature indicates that foreign language instruction within Kazakhstani
higher education is instrumental in the enhancement of intercultural competence.
However, the effectiveness of this instruction largely depends on the alignment
between methodological design, instructional materials, and assessment tools.
The experimental results suggest that trilingual and technology-supported models
provide more favorable conditions for intercultural competence development
than traditional approaches.

While there are challenges to be addressed, the potential for enhancing
students’ intercultural skills through innovative teaching practices and curriculum
design is significant. As Kazakhstan continues to position itselfin the global arena,
fostering intercultural competence through effective foreign language education
will be essential for preparing students to thrive in diverse environments which
require structured curricular interventions rather than isolated cultural elements.
Systematic integration of intercultural objectives into language courses enables
measurable progress in both linguistic proficiency and intercultural awareness.

The experimental findings demonstrate that the integration of intercultural
content and trilingual instruction into foreign language education significantly
enhances students’ linguistic and cultural competencies. The “Intercultural
Communication” module, implemented as part of the general education
curriculum, provided students not only with improved English proficiency but
also with deeper cultural awareness and greater communicative flexibility in
multilingual contexts.

The substantial improvement in CEFR-based language proficiency scores—
validated through robust statistical analysis—underscores the pedagogical value
of combining culturally relevant content, experiential learning, and digital tools in
language instruction. These results affirm that effective foreign language education
in multilingual societies like Kazakhstan must move beyond traditional methods
to embrace integrated, context-sensitive, and learner-centered approaches.

Moreover, the program’s success highlights the importance of institutional
support, teacher training, and the development of adaptable educational
resources. The findings contribute to the broader discourse on language education
and intercultural competence, offering a replicable model for higher education
institutions seeking to prepare students for global engagement.

240 BULLETIN of Ablai Khan KazUIRandWL



Polatova S.D., Alzhanova A.O., Tussupova G.K., Kistaubaeva D.M.

Future research should examine the long-term retention of language skills
and the transferability of intercultural competence into professional and social
settings. Expanding this model to diverse linguistic and institutional contexts
could further validate its efficacy and inform national language education policies.
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CTYAEHTTEPIIH TUIAIK KABIVIETTEPIH YIUTIJIAIIK
HEI'IBIHAETT MOJAEHUAPAJIBIK KYPC APKBLJIbI KETIJIAIPY
*[Tonarosa C.J1.!, AmxanoBa A.O.%, Tycynosa ' K.}, Kucraybaesa /I.M.*
*10.XKonibexoB atbigarsl OHTYCTIK Ka3akcraH rneiarorukaiblk YHUBEPCHTET,
[IemvkenT, Kazakcran
23]1.H. I'ymunes atbinaarsl Eypasust yITThIK YyHUBEpCUTeTI, AcTana, Kazakcran
‘«Mmupac» yuusepcuteti, llIsiMkenT, Kazakcran

Anparna. byn 3eprreyne KazakCTaHHBIH KOFapbl OKY OpPBIHIAAPBIHBIH
CTYIIEHTTEpl apacblHAa WIeT TUIH OKBITYAbIH THUIMAUIINIH apTThIpyla
MOJICHUETapaiblK KOMMYHUKALMSHBIH peiii  KapacTelppuiagbl. JKahanmany
JKaFIablHIa KOTHUTHBT1 CAHAJBUIBIKTHI, a()(DEKTUBTI allIBIKTHIKTHI KOHE MIHE3-
KYIBIK MKEMJIUNTH KaMTUTBIH MOJIEHUETAPAIbIK KOMMYHHKAIUS OPTYPIIl
MOJICHUETTEP/AIH OKUIICPIMEH THIMII ©3apa OpEeKETTeCyre BIKMall eTell KoHE
MOJIEHM KOHTEKCTEP/IH KONTYPJUITiHAE COTTI OaraapiaylblH KaXeTTi HIapThl
6osbin TaObu1abl. Kazak, opbIC jKoHE aFbUILIBIH TUIAEP] HETI3rl TUlAep O0bIn
TabbLIaThiH Ka3akcTaHHBIH KONTUIAl OpTachl MOJCHUETAPANIBIK KY3bIPETTUIIKTI
TUIIK OKY OarjapiamanapbiHa O1piKTIpy YLIIH Oipereid MyMKIHIIKTEp jKacai bl
JKOHE COHbIMEH Oipre Oesrini Olp KUBIHIABIKTapAbl TYFbI3a/bl. 3epTTEyae IIeT
TUTIH OKBITY CTYIACHTTEPIH MOJICHHUETAPAJIBbIK XaOapAapibIFblH, SMIIATUSCHIH
KOHE KOMMYHHMKATHBTIK JaF[bplIapblH JaMbITyFa Kajail BbIKHAJl €TETIHIH
aHBIKTay MAaKCaTbIH/AA IEJarorukajblK CTpaTerusiap, OKy >KOcHapiapbl >KOHE
MHCTUTYLHMOHABIK CcascaT TaJlJaHaIbl.

3eprreyne «Mwupac» yHHMBEPCUTETIHIH OIipiHIII Kypc, TUIAIK €Mec
MaMaH/bIKTap CTYAEHTTEpl YIIIH apHailbl o3ipiieHreH «MaoneHuerapaibiK
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KOMMYHUKAIUs» arThl 3KCIEPUMEHTTIK MOJYJIbAl KaMTUTBIH apajnac 9Jic
Konjaneiaasl. byn 3 kpeautrik Monynab cranpapttel «lller Timi» KypcblHa
MHTETpalysUIaHbII, Ka3aK, OPbIC dKoHE aFbUIILIBIH TULIEPIHAET] YIITUIAL OKBITY/bI
KOOQIbIK OKBITY JKOHE UUQPIJBIK TalchlpManap CHUSKTHl HWHHOBALMSUIBIK
texHonorusmiapmer ymracteipansl. CEFR mikanacer GoifbiHINA KYypri3uireH
aJJIbIH aJla JKOHE KEeHMIHI1 TecTUIey CTyACHTTEPHIH TUIAIK KY3bIPETTUIIKTEPIHIH
aliTapibIKTail apTKaHbIH KOPCETTI.

Herisri HoTmxenep MoJeHM MaHbI3bl 0Oap Ma3MyHHBIH, ToXipuoOere
HET13/1eNITeH OKBITYIbIH KoHE OKbITymIbuiapapl MK-ra Geilimzaen naspiaybiH
MaHBI3IbUIBIFBIH ~ aTtan  Kepceredl. KubIHABIKTap  KarapblHa  OKYJIBIK
MaTepHaIapbIHBIH SKETKUTIKCI3MIr:, OacTankpl TUIMIK JEHTEHAIH TOMEHIIT1
YKOHE MHCTUTYLMOHAJBIK KOJJAy/bIH HIEKTEYJIUIIr jKarajbl. ABTOpiap OUIIM
Oepy cascarbiHa pedopMa €Hri3y, MOHAPaJbIK BIHTHIMAKTACTHIK OPHATY >KOHE
nupablK Kypaaaapasl OenceHal KoimaHy apkeuibl MK-HBI TypakTel Typae
MHTETpalysuIay/ibl YChIHAIbI.

byn 3eprrey Tinmik Ourim Oepy canachiHAarbl skahaHIBIK FHUIBIMU
HiKipTajacTapra yJiec KOChIN, MOJACHUETAPANbIK KY3bIPETTUIIKKE OaFbITTaIFaH
YIITUIAI OKYy OarmapiiaMaliapblHbIH CTYACHTTEPIl KOIMOJEHUETTI OpTara
nailblHaayaarel  oneyeTiH kepceredl. KazakcTaHHbIH JkorFapbl OutiM  Oepy
KYHECIH/Ie TeopHsi MEH NpPaKTUKAaHbI OIPIKTIpY YUIIH y3aK Mep3iMJi JKOHE
KOHTEKCTKE O€HIMAENTreH MeJarorukaiblK 3epTTeyIepAiH KaXeTTUIIrl arar
eTLIel.

Tipek ce3aep: MoeHNETapaIbIK KY3bIPETTIIIK, MOTUBALUS, TII/IIK OKBITY,
OKBITY MOy, YIITLIAI O11iM Oepy, Kazakcran, xorapst 611iM, CEFR

COBEPHIEHCTBOBAHMUE SA3bIKOBbBIX HABBIKOB CTYJAEHTOB
HA OCHOBE TPUJIMHI'BAJIBHOTI'O MEXKVYJIBTYPHOT'O KYPCA
*[Tonarosa C.JI.!, AmxanoBa A.O.? Tycymnosa I"'K.}, Kucray6aesa J[.M.*
*HOxn0-Kazaxcranckuii nenarorudeckuii yausepcuteT um.O.JKaHnOekoB,
IIevkenT, Ka3zaxctan
23EBpasuiickuii HaloHaIbHbIH yHUBepcuteT uM. JL.H. ['ymunésa,
Actana, Ka3zaxcran
‘«Mmupacy ynusepcuter, [lIsimkenT, Kazaxcran

AHHOTauusi. B JaHHOM HCCIIEIOBAHMU PACCMATPUBACTCS POJIb MEK-
KYJIbTYPHOH KOMMYHHMKAllUM B TIOBBIIICHUU dS(PPEKTUBHOCTH OOyUYCHHS
WHOCTPAHHOMY SI3BIKY Y CTYJACHTOB BBICIINX Y4eOHBIX 3aBefieHn KazaxcraHa.
B ycrnoBusx miobanu3anuu MEXKYJIbTypHas KOMMYHHUKAIIHS, BKJIIOYAOIIAS
KOTHUTHUBHYIO OCO3HAaHHOCTH, a()eKTUBHYIO OTKPBITOCTh M IMOBEICHYECCKYIO
TUOKOCTB, CTOCOOCTBYET 3(PPEKTUBHOMY B3aUMOIEHCTBUIO C MMPEICTABUTEIAMHU
Pa3IMYHBIX KYJABTYp H SIBISACTCSA HEOOXOAUMBIM YCIOBHEM YCICIIHOU
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OpUEHTAllMM B MHOrooOpa3uM KyJIbTYpPHBIX KOHTEKCTOB. MHOTOS3bIYHAS
cpena KazaxcraHa, B KOTOpOH OCHOBHBIMM SI3bIKAMHM BBICTYIAIOT Ka3aXCKHIA,
PYCCKHI Y aHITIMMCKUHM, CO30aET YHUKAJIbHBIE BO3MOKHOCTH U OJTHOBPEMEHHO
OIpeNeJIEHHBIE TPYAHOCTH JJIsI UHTErPalld MEXKKYJIBTYPHOU KOMIIETEHTHOCTH
B SI3bIKOBbIE Yy4eOHbIE MporpaMMbl. B uHccieoBaHUM aHATU3UPYIOTCS
MeJaroruyeckue CTpaTeruu, ydyeOHble IIJJaHbl M HMHCTUTYLHOHAJbHas
MOJINTHKA C 1[eJIbIO BBIIBUTH, KAKMM 00pa3oM 00yueHHEe UHOCTPAHHOMY SI3BIKY
CIOCOOCTBYET Pa3BUTHIO Y CTYIEHTOB MEXKYJIbTYPHOW OCBEIOMIIEHHOCTH,
SMIIaTUU U KOMMYHUKATHBHBIX HABBIKOB.

B wuccinenoBaHuM UCHONB3YyeTCS CMEIIAHHBIA METOJ, BKJIKOYAIOLIUMA
JKCIIEPUMEHTAIIBHBIA MOAYJIb « MEKKYJIBTypHast KOMMYHUKALMS IS CTYJIEHTOB
MEPBOTO Kypca HES3BIKOBBIX CHEIUAIBLHOCTEN B YHUBepcutere «Mupacy. DTOT
3-KpeAUTHBII MOAYJb, MHTETPUPOBAHHBIN B CTaHAAPTHBIN Kypc « HOCTpaHHbIN
SI3BIK», COUETAET TPUJIMHIBAJIbHOE (Ka3aXCKUI, PyCCKUM, aHIIMICKUIT) 00yueHue
C MHHOBallMOHHBIMU TeXHOJOrusAMH. lIpenrectupoBanue U MOCTTECTUPOBAHKE
no mkajge CEFR BbIIBUIM 3HAUUTENIbHOE YIIYYILIEHUE SI3bIKOBOM KOMIETEHLIUU
CTY/ICHTOB.

KiroueBble BBIBOJBI IMOAYEPKHUBAKOT BAXKHOCTHh KYJIBTYPHO 3HAa4UMOIO
cofiepaHusi, OOydyeHHs 4Yepe3 OIbIT U IMOJArOTOBKHM IpenojaBareneil s
paszButus MexkynprypHoit komrereHTHoctd (MKK). Cpenu TtpynHocteln —
HEXBaTKa y4eOHbIX MaTe€pHaiOB, HU3KUI UCXOAHBIA YPOBEHb BIIAJICHUS S3bIKOM
M OrpaHUYEHHAs WHCTUTYLUMOHAJIbHAS IOAJNEPKKA. ABTOPBI MPU3BIBAIOT
K pedopmam B 0Opa3oBaTeNbHONW MOJUTHUKE, MEKIUCIUTLIMHAPHOMY
COTPYIHUYECTBY U aKTUBHOMY HCIIOJIb30BAHUIO LIU(PPOBBIX UHCTPYMEHTOB IS
ycrorunBoi unrerpannn MKK.

JlanHoe uccienoBaHle BHOCUT BKJIaJl B MUPOBOM UCKYpC 1O Ipodiemam
SI3BIKOBOTO  00pa3oBaHUs, JEMOHCTPHUPYS, KaK TpPEXbs3blUHbIE YyueOHbIE
nporpamMmsl, opueHtupoBanHble Ha MKK, MOryr moaroroBute CTyAEHTOB K
KU3HU B MYJIBTHKYJIBTYpHOU cpene. OTMedaercs HeoOXOAUMOCTh JaIbHEHIINX
HCCIIEI0BAHUM U KOHTEKCTHO-OPUEHTUPOBAHHBIX NIEAATOTNYECKUX MOAXOI0B JIS
0o0beIMHEeHNs TEOPUH U PAKTUKU B CCTEME BhIcIero oopa3zoBanus Kazaxcrana.

KuroueBbie c¢jI0Ba: MEXKYIBTYpHAasT KOMIIETEHTHOCTb, MOTHBALUs,
SI3BIKOBOE 00yUueHUe, yaeOHbBIN MOTYJIb, TPEXBA3BIUHOE 00pa3oBaHue, KasaxcraH,
BhIciiee oopaszoBanue, CEFR
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