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Abstract. This article critically examines the pedagogical implications of
integrating generative artificial intelligence (Al), particularly ChatGPT, into the
teaching of International Relations (IR) at the university level. While ChatGPT
offers clear benefits in terms of accessibility, speed, and assistance with research
and brainstorming, it is far from a neutral educational tool. The AI’s training on
predominantly English-language, Western-published data, including sources from
U.S. academia, media, and think tanks, reproduces a Western liberal worldview
that frames international politics through selective narratives and ideological
assumptions. This includes favoring Western institutions and actors (e.g., NATO,
the United States, and their allies) as legitimate and lawful, while portraying non-
Western states (e.g., Russia, China, Iran) as aggressive or revisionist.

The article argues that using ChatGPT without critical reflection risks
reproducing unbalanced worldviews and reinforcing existing power hierarchies
in the classroom. It examines how ChatGPT reflects Western epistemological
foundations, including realist and liberal international relations (IR) paradigms,
and illustrates narrative biases through comparative case studies (e.g., Iraq 2003
vs. Crimea 2014, Kosovo vs. Donbas, Gaza vs. Ukraine). The piece emphasizes
the importance of developing Al literacy among students, teaching them to
recognize the limitations and ideological biases of Al-generated content.

Finally, the article proposes practical steps for educators: supplementing
Al use with diverse, non-Western sources; using Al tools for critical comparison
rather than as authoritative voices; and advocating for greater transparency in Al
development and data governance. These approaches aim to foster more critical,
pluralistic, and reflective IR education in the age of Al.
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Introduction

The integration of artificial intelligence (Al) in higher education has gained
rapid momentum, with ChatGPT, developed by OpenAl and launched in November
2022, assuming a prominent role due to its capabilities in generating coherent
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text, simulating dialogue, providing summaries, and supporting argumentation
in academic settings. Numerous universities have incorporated ChatGPT into
coursework to assist student writing, encourage debate simulations, and provide
automated feedback [1].

In International Relations (IR) pedagogy, ChatGPT offers particularly
innovative possibilities. It can act as a virtual diplomat, facilitating role-play
exercises, aiding policy-brief writing, and enabling instant feedback on students’
analyses. In experiments, ChatGPT has demonstrated notable biases—political
orientation tests consistently reveal a left-leaning or centrist bias despite its
claimed neutrality. These findings raise concerns about the ideological influences
underpinning Al-generated content. These observations prompt a critical central
question: Can ChatGPT serve as a neutral lens for examining global affairs in
IR education? Proponents argue that it democratizes access to expert reasoning,
enhances personalized learning, and promotes critical reflection through rapid
response. Critics, however, emphasize the risk of algorithmic and ideological
bias: large language models (LLMs) tend to replicate the dominant viewpoints
present in their training data, and ChatGPT is no exception [2].

Research findings support such criticism. In a 2023 study published in
Public Choice, ChatGPT demonstrated consistent left-leaning bias across multiple
political orientation tests, contradicting its assertions of neutrality [1]. Similarly,
the scoping review by Li et al. indicates that societal biases, particularly those
rooted in English-language contexts, pervade ChatGPT outputs in educational
settings. Furthermore, Rutinowski et al. show that politically charged questions
often prompt progressive-libertarian responses from ChatGPT, reinforcing the
concern that it does not present ideologically balanced perspectives.

Hence, this article contends that while ChatGPT offers valuable pedagogical
opportunities in IR, its claim to neutrality is illusory. Trained on data reflecting
Western epistemologies and governed by Western-centric norms, ChatGPT
functions not as an impartial expert but as a culturally situated artifact. Without
critical engagement, its integration in IR courses risks reinforcing dominant
Western narratives in analyzing diplomacy, security, and global governance.

This article argues that ChatGPT reflects a Western liberal worldview
that is embedded in its training data, design principles, and content moderation
policies. As a result, it tends to reproduce existing power hierarchies and narrative
asymmetries within International Relations (IR). Despite appearing to offer a
neutral or objective voice, ChatGPT internalizes dominant epistemologies—
especially those aligned with Anglo-American liberalism—and reflects them
in ways that obscure alternative geopolitical perspectives, particularly from the
Global South, non-Western powers, or critical IR traditions.

By presenting foreign policy actions of Western states—especially the
United States and its allies—as lawful, rational, or normatively desirable,
ChatGPT often implicitly delegitimizes the positions or actions of non-aligned
or adversarial states. For instance, U.S.-led interventions are typically framed in
terms of humanitarianism or international law, while similar actions by Russia,
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China, or Iran are more likely to be described as aggressive or illegitimate. These
patterns are not the result of malice or explicit programming but emerge from
the vast corpus of training data, most of which originates in English-language,
Western-published media and academia, and from design choices made within
liberal democratic ideological frameworks.

To examine how ChatGPT reflects and reinforces a Western liberal
worldview in International Relations (IR), this article is organized into five
core sections. Section 2 provides a brief overview of the historical development
of IR theory, highlighting how dominant paradigms, realism, liberalism, and
constructivism emerged primarily within Western academic traditions. It
explores how these paradigms privilege state-centric, liberal democratic, and
interventionist perspectives, while often excluding or marginalizing non-Western,
postcolonial, and critical viewpoints.

Section 3 analyzes how these theoretical foundations are echoed in
ChatGPT’s outputs by reviewing its responses to key IR topics, such as global
governance, intervention, and alliance politics. Section 4 offers comparative case
studies, contrasting how ChatGPT frames Western-led interventions versus those
initiated by non-Western powers, to expose inconsistencies and normative biases.
Section 5 discusses the pedagogical risks of treating Al tools as ideologically
neutral in the classroom and argues for critical digital literacy in IR education.
Finally, Section 6 presents conclusions and practical recommendations for
incorporating ChatGPT into teaching while maintaining epistemic plurality and
reflexivity.

Methods and Materials

This article adopts a qualitative research approach grounded in critical
discourse analysis (CDA) to explore how ChatGPT reproduces and reinforces
Western-centric narratives within the field of International Relations (IR).
The study specifically analyzes ChatGPT’s responses to politically sensitive
and contested international events to identify patterns in narrative framing,
terminology, and value judgments. By focusing on linguistic choices and
ideological positioning in Al-generated content, the article reveals how liberal
internationalist assumptions—such as the legitimacy of Western-led institutions
and the portrayal of Western allies as lawful actors—are embedded in Al outputs.

Empirical analysis was conducted through comparative case studies that
reflect contrasting interpretations of similar international events. These include:
the 2003 U.S.-led invasion of Iraq versus Russia’s annexation of Crimea in 2014;
NATO’s intervention in Kosovo compared with Russia’s actions in Donbas; and
the framing of civilian casualties in Gaza versus Ukraine. In each case, ChatGPT
was prompted to describe and evaluate the legality, legitimacy, and motivations
of involved actors. The analysis highlighted consistent asymmetries in tone and

Series “PEDAGOGICAL SCIENCES” Number 2 (77) 2025 319



Uzakbayev N., Movkebaeva G.

framing—e.g., Western actions described as “stabilizing” or “defensive,” while
non-Western actions were labeled ‘“aggressive” or “violations of international
law.”

The article also incorporates secondary sources from peer-reviewed
literature on Al bias, critical pedagogy, and the decolonization of IR. Materials
include academic journal articles, theoretical works in IR, and critiques of Al
governance frameworks. This multidisciplinary approach ensures that the
investigation is grounded both in empirical examples and in broader theoretical
and epistemological debates surrounding AI’s role in shaping political knowledge.

Results and discussion

The emergence of generative artificial intelligence tools, particularly
ChatGPT, has rapidly influenced higher education, including the teaching and
study of International Relations (IR). These tools are increasingly used by students
and faculty for summarizing articles, generating ideas, drafting essays, and
simulating diplomatic scenarios. ChatGPT offers immediate access to structured
information and is capable of producing coherent responses to complex prompts,
often used to support both classroom discussion and independent study. According
to Cotton et al., a growing number of students rely on tools like ChatGPT to
help manage academic workloads and enhance their understanding of theoretical
materials [2].

There are notable educational benefits. First, Al tools provide accessibility:
students can interact with a chatbot at any time, receiving explanations or
feedback instantly. Second, they improve speed and efficiency in processing
academic materials—summarizing readings, assisting with citation formatting,
and translating complex jargon. Third, ChatGPT is useful in brainstorming
and simulation tasks: for instance, instructors have used it to simulate United
Nations debates or model inter-state negotiations. These applications enable more
interactive, exploratory forms of learning, especially in theoretical areas such as
realism, liberalism, and constructivism. As Luo and Chea point out, generative
Al can boost student creativity and motivation, particularly in collaborative tasks
[3].

However, a growing body of literature warns that ChatGPT is not a neutral
educational tool. Its knowledge is drawn from vast, mostly English-language
internet and academic sources, many of which originate in Western institutions
and publications. As Bender et al. argue, large language models inherit biases from
their training corpora and reflect dominant ideological assumptions embedded in
that content. In the context of IR, this means that ChatGPT tends to reproduce
Western liberal perspectives, emphasizing the legitimacy of multilateral
institutions, portraying U.S. foreign policy in relatively favorable terms, and
downplaying critiques from the Global South or postcolonial viewpoints.
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Moreover, the operation and alignment of ChatGPT are governed by
corporate and regulatory norms largely defined in the United States. Research by
Birhane et al. highlights how commercial Al systems encode not only data bias
but also value hierarchies defined by their developers, often unconsciously [4].
As a result, ChatGPT’s responses may reflect liberal democratic ideals, such as
freedom, the rule of law, or intervention for humanitarian reasons, as normative,
while treating alternative models (e.g., Chinese or Iranian views on sovereignty)
as problematic or authoritarian.

This raises a critical concern: if such tools are embedded into IR education
without awareness of their ideological leanings, they may reinforce existing
power hierarchies in global knowledge production. Students could come to trust
Al-generated responses as objective, when in fact they may subtly reproduce
dominant Western narratives. Therefore, instructors must approach ChatGPT
critically, highlighting not only its usefulness but also its limitations, and train
students to recognize ideological framing in Al-assisted content.

Western-Centric Foundations of International Relations Theory

Western Origins and the Emphasis on Sovereignty: The modern discipline
of International Relations (IR) emerged in the early 20th century, primarily within
Western universities, as a means of understanding and managing global conflict.
Key to its development was the Westphalian concept of state sovereignty, a
construct deeply rooted in European thought and legal traditions. Scholars like
Hobbes, Bodin, and later Morgenthau articulated an understanding of the state as
the central authority in international affairs, separating domestic governance from
external relations [9]. The subsequent academic canon positioned the sovereign
state as the default unit of analysis, effectively marginalizing or delegitimating
alternative political forms and communal identities, especially those emerging
from non-Western contexts [5].

Realist and Liberal Paradigms as Western Thought: From the outset,
IR theory has been dominated by two paradigms: realism and liberalism,
both deeply embedded in Western political philosophy [6]. Realism, drawing
from the works of Machiavelli, Hobbes, Morgenthau, and Waltz, understands
international politics as a struggle for power among inherently self-interested
sovereign states, operating under conditions of anarchy [6]. It thus reinforces
the image of states as rational actors, driven by security imperatives. Liberalism,
with philosophical roots in Kant and Woodrow Wilson, promotes institutions,
democracy, and interdependence as pathways to peace—a worldview grounded
in the historical and political context of liberal Western democracies [7]. Both
frameworks intrinsically valorize Western systems and norms while largely
neglecting perspectives from postcolonial, Marxist, and Global South traditions
[6,8].

Institutions as “Legitimate” Order-Makers: Within this Western-centric
worldview, international institutions such as the United Nations, International
Monetary Fund (IMF), and North Atlantic Treaty Organization (NATO) are
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often presented as the legitimate mechanisms of global governance. They are
constructed and understood as mechanisms to manage global issues and maintain
international order by Western liberal values. For example, the IMF is portrayed as
a neutral entity that promotes economic stability, whereas its policies in countries
like Zaire and Argentina have often been critiqued as reinforcing Western
economic dominance. Similarly, NATO’s military interventions are frequently
justified through narratives of collective security, human rights protection, and
democratic solidarity, reinforcing normative assumptions about Western-led
interventions.

Framing Western Actions as Stabilizing, Others as Revisionist: The
Western-centric orientation within IR scholarship extends to narrative framing.
Research in media and policy analysis demonstrates consistent asymmetry
in how interventions are described: U.S.-led or NATO-backed actions are
frequently labelled “stabilizing,” “humanitarian,” or “legal,” whereas actions
by Russia, China, Iran, or others are portrayed as “aggressive,” “revisionist,” or
“illegitimate.” For instance, NATO’s intervention in Kosovo (1999) is framed as
a humanitarian operation, in contrast to Russia’s annexation of Crimea (2014),
which is frequently depicted as a violation of international law[9]. This binary
framing is not merely descriptive but normative: it reinforces a hierarchy in
global politics where Western actions are legitimized, while non-Western actions
are delegitimized.

Implications for IR Pedagogy and Al: These foundational biases are
central to the critique of Al in IR education: when tools like ChatGPT are trained
predominantly on Western-published data and reflect Western IR paradigms, they
are likely to replicate these conceptual and normative asymmetries. As Al tools
absorb and reproduce Western-centric epistemologies, their pedagogical use can
inadvertently reinforce a status quo in which Western power, and its ideological
framing, is accepted as the analytical default. This dynamic risks solidifying the
very biases that critical IR scholars seek to challenge.

ChatGPT as a Reflection of Western Epistemology: The integration of
ChatGPT and similar large language models into International Relations (IR)
education raises important questions about the epistemological frameworks
embedded in these Al tools. ChatGPT’s training is predominantly based on
datasets consisting of English-language content, largely published in Western
countries, especially the United States. This data includes articles from major
U.S. media outlets, academic publications from Western universities, and
reports by influential Western think tanks. Such dominance results in an inherent
privileging of Western perspectives and political assumptions, which are
presented as normative or universal in the Al-generated outputs [14]. Scholars
have highlighted that this imbalance causes language models like ChatGPT to
replicate and amplify Western-centric narratives while marginalizing alternative
viewpoints, especially from non-Western or Global South contexts [10].

Moreover, ChatGPT’s moderation and safety mechanisms are designed
according to OpenAl’s policies, which are themselves influenced by U.S. legal
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standards and cultural norms. These guidelines govern what content is permitted,
restricted, or flagged, often reflecting American notions of acceptable speech,
national security concerns, and ethical standards [6,11]. As a consequence,
ChatGPT’s responses are shaped not only by the data it is trained on but also by
the regulatory framework within which it operates. This double-layered influence
ensures that the Al reproduces dominant U.S. cultural and political frameworks,
often sidelining perspectives that challenge prevailing Western narratives.

Concrete examples of this bias are evident in the way ChatGPT frames
international events. For instance, when asked about NATO’s eastward expansion,
ChatGPT commonly describes this process as a defensive measure intended to
ensure European security and deter potential aggression, reflecting the official
Western discourse. In contrast, critiques from Russia and other actors portraying
NATO expansion as provocative or destabilizing are downplayed or absent.
Similarly, the language used to describe U.S. drone strikes tends to emphasize
their precision and counterterrorism objectives, whereas comparable actions
by states such as Iran or Syria are often framed as indiscriminate or aggressive
military behavior. Such differences in framing demonstrate an asymmetry that
privileges Western military actions as legitimate and justified while portraying
others as violations of international norms.

Further disparities emerge in the portrayal of popular protests and social
movements. ChatGPT typically presents protests in Western-aligned or allied
countries, such as Ukraine or Hong Kong, in a positive light, as legitimate
and peaceful demands for democracy and human rights. Conversely, protests
in countries viewed as adversaries, including Iran or Venezuela, are often
characterized as violent, state-sponsored, or chaotic. This selective framing
reinforces a narrative divide that privileges Western-aligned actors and
delegitimizes opposition movements elsewhere.

This narrative asymmetry extends to the portrayal of states themselves.
Western allies such as Israel, Saudi Arabia, and Ukraine are frequently depicted
in ChatGPT outputs as acting within the bounds of international law and
justified self-defense, even when their actions provoke significant controversy.
Conversely, countries like Russia, China, and Iran are often represented as
aggressive revisionists, violating sovereignty and destabilizing the global
order [1]. Comparing ChatGPT’s representation of major events illustrates this
divide clearly. For example, the 2003 U.S.-led invasion of Iraq is often framed
in Al responses as a lawful or humanitarian intervention, despite widespread
international criticism. Meanwhile, Russia’s 2014 annexation of Crimea is
consistently described as illegal and destabilizing. Similarly, NATO’s 1999
intervention in Kosovo is justified as a necessary humanitarian act, whereas
separatist movements in eastern Ukraine’s Donbas region are depicted as
illegitimate or externally manipulated [12].
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This ideological asymmetry inherent in ChatGPT reflects broader Western
epistemological dominance in IR theory and practice. The reliance on Western-
sourced data and regulatory frameworks results in Al outputs that reproduce
existing power hierarchies and narrative biases, shaping students’ understanding
of global politics through a Western liberal internationalist lens. Recognizing
these limitations is essential for educators who seek to foster critical thinking
and pluralistic perspectives in IR classrooms. Incorporating diverse sources and
encouraging students to interrogate Al-generated content critically can mitigate
the risks of reinforcing Western-centric biases embedded in current Al tools.

Implications for Teaching International Relations

The increasing reliance on Al tools like ChatGPT in International Relations
(IR) education poses significant pedagogical challenges, particularly regarding
the reproduction of hegemonic worldviews. When ChatGPT is used uncritically as
an authoritative source, there is a risk that students may internalize the embedded
Western-centric and liberal internationalist perspectives without sufficient
scrutiny. This risks reinforcing dominant narratives that privilege Western state
actions and marginalize alternative voices, thereby limiting students’ ability to
engage with the pluralism and contestation essential to the study of IR [13].

Educators must be cautious about presenting ChatGPT-generated content
as an “expert voice” or a neutral lens on global affairs. The AI’s training data and
moderation policies reflect specific ideological biases, rooted largely in Western
academic, media, and policy environments. Without deliberate pedagogical
interventions, the use of ChatGPT risks naturalizing these perspectives, obscuring
the power asymmetries and normative debates that characterize international
politics. Therefore, ChatGPT outputs must be counterbalanced with diverse
sources, including non-Western scholarship, critical IR theories, and primary
documents from a range of geopolitical actors [14].

Incorporating Al literacy into IR curricula is an urgent necessity. Students
should be taught not only how to use Al tools effectively but also to understand
their inherent limitations and the ideological contexts from which they emerge.
Critical engagement with Al outputs enables students to recognize how data
selection, algorithmic design, and corporate governance shape the knowledge
produced by these technologies. This fosters reflexivity and analytical rigor,
empowering students to question dominant narratives rather than accept them
at face value. Moreover, Al literacy involves understanding the ethical and
political implications of Al in the production and dissemination of knowledge.
As Al increasingly mediates how information about global politics is accessed
and interpreted, students must be prepared to interrogate the implications of
algorithmic bias and the role of corporate interests in shaping Al tools. This
approach aligns with broader efforts to decolonize IR education and promote
epistemic justice by highlighting marginalized perspectives and encouraging
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critical dialogue about power and representation [1].

In sum, while ChatGPT and similar Al tools offer valuable resources for
enhancing accessibility, speed, and interactivity in IR education, their use must
be embedded within a critical pedagogical framework. This framework should
emphasize the importance of pluralism, reflexivity, and Al literacy, equipping
students with the skills necessary to navigate an increasingly Al-mediated
informational environment responsibly and thoughtfully [12].

Conclusion

This article has argued that ChatGPT, despite its usefulness as a generative
Al tool, is fundamentally embedded with a Western-centric worldview that
reflects the ideological biases of its creators and the dominant datasets on which
itis trained. The AD’s privileging of Western narratives and liberal internationalist
assumptions risks reproducing hegemonic perspectives in International Relations
(IR) education if used uncritically. Such embedded biases shape how global
events, actors, and policies are framed, often legitimizing Western state actions
while delegitimizing those of others.

Therefore, IR educators bear the responsibility to engage critically with Al
tools like ChatGPT rather than blindly integrating them as authoritative sources.
Critical engagement requires recognizing Al’s epistemological limits and the
asymmetries embedded in its outputs. To avoid perpetuating narrow or biased
perspectives, educators should supplement Al-generated content with diverse
global sources, including scholarship and primary materials from non-Western
and marginalized viewpoints. This pluralistic approach enriches students’
understanding and fosters critical thinking.

Furthermore, Al should be employed as a tool for comparative analysis
rather than as an unquestioned authority. Educators can use ChatGPT to prompt
students to identify biases, contrast narratives, and interrogate dominant
discourses. Such pedagogical strategies empower students to become discerning
consumers of Al-mediated knowledge, prepared to navigate the complexities of
international politics with nuance.

Finally, there is a pressing need for greater transparency and accountability
in Al development. Stakeholders—including educators, policymakers, and Al
developers—must advocate for more open disclosure regarding training data,
moderation policies, and algorithmic design. Such transparency is essential to
mitigate biases and ensure Al tools serve as inclusive and balanced educational
resources rather than instruments of epistemic dominance.

By adopting these steps, IR education can harness the benefits of Al while
resisting the reproduction of hegemonic worldviews, thereby cultivating a more
critical, pluralistic, and reflexive approach to the study of global affairs.

Series “PEDAGOGICAL SCIENCES” Number 2 (77) 2025 325



Uzakbayev N., Movkebaeva G.

REFERENCES

[1] Fujimoto S., Takemoto K. Revisiting the political biases of ChatGPT //
Front Artif Intell. - 2023. - Vol. 6.

[2] Motoki F., Pinho Neto V., Rodrigues V. More human than human:
measuring ChatGPT political bias // Public Choice. - 2024. - Vol. 198. - No 1-2.
- P. 3-23.

[3] Cotton D.R.E., Cotton P.A., Shipway J.R. Chatting and cheating:
Ensuring academic integrity in the era of ChatGPT // Innovations in Education
and Teaching International. - 2024. - Vol. 61. - Ne 2. - P. 228-239.

[4] Monib W.K., Qazi A., Mahmud M.M. Exploring learners’ experiences
and perceptions of ChatGPT as a learning tool in higher education // Educ Inf
Technol (Dordr). - 2025. - Vol. 30. - Ne 1. - P. 917-939.

[5] Francesca Lo Castro. Does International Relations theory privilege
Western ways of thinking and acting? 2011. Access Mode: URL: https://www.e-
ir.info/2011/09/04/does-international-relations-theory-privileges-western-ways-
of-thinking-and-acting/ [Date of access: 11.10.2024]

[6] Korab-Karpowicz W.J. Political Realism in International Relations
/I The Stanford Encyclopedia of Philosophy. Winter 2023 / ed. Zalta E.N.,
Nodelman U. Metaphysics Research Lab, Stanford University, 2023. Access
Mode: URL: https://plato.stanford.edu/entries/realism-intl-relations/ [Date of
access: 01.03.2025]

[7] Jackie Koerner. Wikipedia Has a Bias Problem // Wikipedia @ 20.
Oct 15, 2020. Access Mode: URL: https://wikipedia20.mitpress.mit.edu/pub/
rpamp9jh/release/2 [Date of access: 03.04.2025]

[8] Bender E.M. et al. On the dangers of stochastic parrots: Can language
models be too big? // Proceedings of the ACM Conference on Fairness,
Accountability, and Transparency. - 2021. - P. 610-623.

[9] Walt S.M. The Israel Lobby and U.S. Foreign Policy // Foreign Affairs.
-2007. - Vol. 86. - Ne 6. - P. 2-9.

[10] Cummings M.L. Artificial intelligence and the future of warfare // Int
Secur. - 2020. - Vol. 45. - Ne 2. - P. 89-120.

[11] Ikenberry G.J. Liberalism in a realist world: International relations as
an American scholarly tradition // International Studies. Sage Publications India
Pvt. Ltd. - 2009. - Vol. 46. - Ne 1-2. - P. 203-219.

[12] Rutinowski J. et al. The Self-Perception and Political Biases
of ChatGPT. - 2023. Access Mode: URL: https://www.researchgate.net/
publication/370071092 The Self-Perception and Political Biases of
ChatGPT [Date of access: 04.04.2025]

[13] Rudder C. The rise of Al in political communication: Opportunities
and challenges for international relations // Journal of Political Communication.
-2023.-Vol. 40. - Ne 1. - P. 45-62.

[14] Li M. et al. Potential Societal Biases of ChatGPT in Higher Education:
A Scoping Review // Open Praxis. - 2025. - Vol. 17. - Ne 1. - P. 79-94.

326 BULLETIN of Ablai Khan KazUIRandWL



Teaching international relations in the age of ai- the western bias embedded in chatgpt

KACAH/IbI UHTEJUIEKT JIOYIPIHJIE XAJIBIKAPAJIBIK
KATBIHACTAPIABI OKBITY — CHATGPT-TE EHI'I3IVITEH
BATBICTBIK BIKIIAJI
*V3akbaeB H.!, MoBkebaena I'.2
*Hapxo3 yHuBepcureTi, Anmatel, Kazakcran
2 on-Papabu aTeiHaarel Kazak yITTHIK yHUBEpCUTETI, AnmMarel, Kazakctan

Anjaarna. by makanana renepatuBTi skacanabl naTeIeKT (JKN), ocipece
ChatGPT, xanbikapaiblK KaTbIHACTApAbl YHUBEPCUTET IEHTCHIHAE OKBITYFa
MHTETpalysUIayIblH MeJaroruKajblK caagapbl CbIHU TYPFBIIAaH KapacThIPbLUIAIbL.
ChatGPT kom keTIMITIK, KBUIAAMIBIK JKOHE 3epTTEYJIep MEH MHFa Ia0yblIFa
KOMEKTECy TYPFBICBIHAH alKbIH apTHIKIIBUIBIKTAPAbl YChIHCA Aa, oy OedTapar
Oumim Oepy Kypansl eMec. JKacaHIbl MHTEIJICKT HET131HEH aFbUIIIBIH TITIH/E,
OarpicTa >kapusuianraH nepekrepre, coHblH imiHAe AKII akameMusiCHIHBIH,
BAK-ThIH >k0HE capanTamaiblK OpTaJIbIKTAPAbIH JIEPEeKKe3nepi OoMbIHIIA
OKBITY XaJIbIKapaJIbIK casicaTThl TaHJaMajbl OasHIaylap MEH HUACOJOTHSUIBIK
OopKaMIap apKbUIbl Kb TACTHIPAThIH 0aThICTHIK JIMOEPAIABIK TYHHUETaHBIM/IbI
JKaHFBIPTaAbl. byFaH OaThICTHIK eMec MeMyekeTTepal (Mbicansl, Peceit, Kpitai,
Hpan) arpeccuBTi HemMece PEBH3MOHHUCT PETIHAEC KOPCETY Ke3iHAe OaTBICTBHIK
HHCTUTYTTap MeH cyowektiiepai (mbicanbl, HATO, AKII >xoHe omapmabiy
oJlaKTacTapbl) 3aH/IbI )KOHE 3aH/IbI JeT caHay Kipei.

Makanana ChatGPT-Ti ceiHE peduekcuschl3 Taiiaiany TEHTepiMci3
JTYHUETaHBIMJIBIK Ke3KapacTap/bl >KaHFBIPTYFa OHE CHIHBINTarbl Oap OMIIik
HepapXusyiapelH HBIFaWTyFa Kayim ToHmipeTiHiH autaasl. On  ChatGPT
OaThICTBIH THOCEOJOTHSJIBIK HETI3/IepiH, COHBIH IMIIHIE PEaJTUCTIK JKOHE
TUOepanapl XaJdbIKapaslblK KaThIHACTAp TapagurMalapblH Kajall KepCEeTEeTiHIH
3epTTe/Il )KOHE CaJIBICTBIPMAIIbl KaFJAMIIbIK 3€pTTEYNIep apKblIbl OasHAaynarbl
KUFaIITHIKTapaAbl kepceTteni (Mbicaisl, Mpak 2003 xone Kpipeim 2014, KocoBo
xone [lonbOac, ['aza >xone Ykpamna). byn Gemimae ctymentrep apaceiana KN
cayaTThUIBIFBIH JaMbITYIbIH, JKV-reHepanusiianFraH Ma3MYHHBIH IIEKTEYJepi
MEH HJICOJIOTHSUIBIK OSHIMIIITIKTEpIH TaHyFa YHPETYIiH MaHBI3IbUIBIFbIHA Oaca
Hazap ayaapbliajbl.

ConplHIa, MakajgaJa TMenarorrap VIIH OPaKTHKAIbIK — KajamJap
yewibianel: KW madgananyapl OaThICTBIK €MEC OpTYpJll JepPEKKe3IepMEH
TOJIBIKTBIPY; O€memal JaybicTap peTiHAEe eMec, ChIHM canbicThipy yimH KN
KypajaapblH maiganany; skoHe JXUW o3iprmeyne xoHe aepekTepai Oackapyna
Ke0IpeK albIKTBIKTHI skaKTay. by Tocinmep XKW xaceiHIa ChIHM, TUTFOPAIUCTIK
YKOHE pe(PIIeKCHUBTI XalTbIKApaIbIK KaTbIHACTAP IBI O17TIMIH TaMbITyFa OaFbITTaJIFaH.

Tipek ce3aep: xanbIKapaiblK KaTbIHACTap, skacanabl UHTEIUIEKT, ChatGPT,
OaTBICTHIK-TIECHTPU3M, SMHUCTEMHUKAIBIK OeliMauIik, OimiM Oepyaeri KU, ceiam
neaaroruka, 6asunay acummerpusicel, KU cayarTbuibiFbl, skahaHIBIK OHTYCTIK
MepCreKTUBaIap
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AHHoOTanus. BaToli cTaThe KpUTHYECKU pACCMATPUBAIOTCATIEIATOTUYECKUE
MOCJIEJICTBUS MHTET Al TeHepaTUBHOTO NCKyCCTBEHHOTO uHTeekra (MH1), B
gactHocTH ChatGPT, B nmpenonaBanue mexayHaponHbix otHomeHuit (MO) Ha
yHuBepcuteTckoM ypoBHe. XoTsa ChatGPT mpemaraer sBHbIe TIpenMyIIecTBa C
TOYKH 3PEHUSI JOCTYIMHOCTH, CKOPOCTHU U IMTOMOIIIH B UCCIIEAOBAHUSAX U MO3TOBOM
mTypMe, OH JajeKk OT HeUTpaabHOro o0pa3oBaTeIbHOIO HMHCTPYMEHTA.
O6yuenne MM Ha mpenMyIlIeCTBEHHO AaHIVIOS3BIYHBIX, OIMYyOJWKOBAaHHBIX Ha
3anaze MaHHBIX, BKJIKOYAash MCTOYHUKK M3 akaaemMuyeckux kpyroB, CMU u
anamutudyeckux 1meHTpoB CIIIA, BocmpousBoguT 3amagHoe JHOEpansbHOE
MHPOBO33pEHUE, KOTOPOE POPMUPYET MEXKTYHAPOIHYIO MOJIUTUKY ITOCPEICTBOM
BBIOOPOYHBIX HAPPAaTHUBOB U HUICOJOTHUYECKUX MPEANONOKEHUN. DTO BKIIOYAET
B ce0sl IPEAMOYTCHHE 3aMaHBIM HHCTUTYTaM U cyobekTam (Hampumep, HATO,
CIHIA u uxX COIO3HHMKAaM) KaK JIETUTUMHBIM W 3aKOHHBIM, B TO BpeMs Kak
He3amaaHble rocymapctBa (Hampumep, Poccusi, Kurait, Mpan) uzo0paxkarorcs
KaK arpeccUBHbIC WIH PEBU3NOHHUCTCKHE.

B crarpe yrBepkaaercs, uto ucnoiabzoBanue ChatGPT 6e3 kputrueckoro
OCMBICJICHHSI PUCKYET BOCIIPOU3BOIUTH HECOATaHCHPOBAHHbBIE MUPOBO33PEHUS U
YKpPEeIUIATH CYIIECTBYIOIINE HEpApXUH BIACTH B Ki1acce. B Hell paccMaTpuBaercs,
kak ChatGPT otpakaer 3amagHble SMUCTEMOJIOTHYECKHE OCHOBBI, BKIIIOYAsS
peanucTUyeckue M JuOepalibHble MapaJurMbl MEKIYHApOAHBIX OTHOIICHUN
(MO), wu wurocTpUpyeT HappaTUBHBIE TNPEayOekJACHHUS TOCPEIACTBOM
CpPaBHUTEIBHBIX TEMAaTHYECKUX HcchenoBanuil (Hanmpumep, Mpak 2003 mpotus
Kpeiva 2014, KocoBo mpotuB JlonOacca, ['aza mpotuB Ykpaunsl). B crarhe
MOJYEPKUBACTCS Ba)XXHOCTh pa3BUTHUA TpamMoTHOCTH B obmactu WU cpenu
CTYJIEHTOB, OOy4Y€HHs MX PACIIO3HABAHUIO OTPAHUYEHUM M HAEC0JIOTMYECKHUX
npeayoekIeHni KOHTeHTa, co3aanHoro UH.

Hakonen, B ctarbe npeniararorcs MpakTUUYECKUE AT JUIsl MEeJaroros:
JoroiHeHue ucnonb3oBanus MU pa3HooOpa3HbIMU He3amaIHBIMU HCTOYHUKAMU;
WCIONIb30BaHUE MHCTPYMEHTOB MU 11 KpUTHYECKOTO CpaBHEHHUS, a HE B KaUeCTBE
ABTOPUTETHBIX T'OJOCOB; M MponaraHia Ooibliel MPO3pPayHOCTH B pa3padboOTKe
W u ynpaBneHnn JaHHBIMH. DTH TIOXO/IbI HAIIPABJICHBI HA COMEHCTBHE OoJiee
KPUTHYECKOMY, IUTIOPAIUCTUYECKOMY U pedUIeKCUBHOMY OOpa30BaHUIO B
ob6mactu MO B smoxy NN.

KiroueBble cioBa: MeXIyHapoJIHbIE OTHOIICHUS, HCKYCCTBEHHBIH
uatemnekt, ChatGPT, 3amagHoueHTpU3M, SHUCTEMHUYECKass TPEIB3SATOCTD,
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Teaching international relations in the age of ai- the western bias embedded in chatgpt
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