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Abstract. This article explores the empirical dimensions of pre-service
primary school teachers’ professional perceptions regarding the international
comparative assessments known as TIMSS (Trends in International Mathematics
and Science Study) and PIRLS (Progress in International Reading Literacy
Study). The research was conducted at Korkyt Ata Kyzylorda University and
involved a sample of 60 undergraduate students enrolled in the “Pedagogy and
Methodology of Primary Education” program in their third and fourth years of
study. A structured survey instrument consisting of 25 items was developed to
assess respondents’ understanding, attitudes, and expectations related to these
global assessments. Each statement was rated on a five-point Likert scale,
allowing for nuanced analysis of the degree of agreement or disagreement.

The collected data were analyzed using exploratory factor analysis (EFA)
in the JASP statistical package. The results revealed a five-factor structure
aligning with the theoretical framework: (1) general understanding of TIMSS
and PIRLS, (2) perceived impact on professional competence, (3) influence
on teaching practices, (4) interest and perceived necessity, and (5) individual
attitudes. The structural validity of the model was confirmed using chi-square
testing and parallel analysis methods.

The findings offer substantial insight into how international assessment
frameworks can inform and enrich teacher preparation processes. This research
underscores the importance of integrating TIMSS and PIRLS-related content into
pedagogical curricula to better prepare future educators for participation in global
educational dialogues. The study contributes to ongoing debates on evidence-
based educational reform and emphasizes the role of international benchmarking
in shaping reflective and competent teaching professionals.

Keywords: TIMSS, PIRLS, pre-service primary school teachers,
professional perception, factor analysis, international assessments, pedagogical
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Introduction

In the global educational landscape, the evaluation of educational quality
and its international comparability has become one of the key directions in
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education policy and research. Among the most prominent tools in this domain
are the TIMSS (Trends in International Mathematics and Science Study) and
PIRLS (Progress in International Reading Literacy Study) assessments—Ilarge-
scale international monitoring studies that provide comparative evaluations of
students’ achievements in mathematics, science, and reading literacy across
various countries [1]. These studies not only assess learning outcomes but also
serve as a reliable empirical foundation for developing informed decisions aimed
at improving education policy and instructional processes [2]. The significance
of TIMSS and PIRLS lies in their ability to identify strengths and weaknesses
within education systems, reveal the links between early literacy and mathematics
achievement, and explore gender disparities in learning outcomes [3]. Such data
exert a comprehensive impact on educational policy and practice, guiding national
education systems toward alignment with global standards [4]. Accordingly, the
results of TIMSS and PIRLS play a pivotal role in shaping current educational
reforms.

The Republic of Kazakhstan has been undertaking fundamental reforms
to align its educational system with international standards. A key priority of
these reforms is the enhancement of students’ functional literacy, as well as
the improvement of education quality through comparative analysis facilitated
by participation in reputable international assessment programs such as PISA,
TIMSS, and PIRLS. According to the results of PIRLS and PISA, the reading and
writing skills of Kazakhstani students are significantly lower than those of their
international peers [5]. These findings highlight the urgent need to strengthen the
methodological training of primary school teachers in developing students’ text
comprehension and literacy skills. Given that the PIRLS program specifically
targets the assessment of primary school learners, adapting to its requirements is
directly linked to the professional competence of teachers at this level. Moreover,
current educational strategies emphasize the importance of updating teacher
preparation systems in accordance with international assessment frameworks to
ensure effective student participation in TIMSS and PIRLS [6].

Table 1. Assessment Domains of TIMSS and PIRLS Studies

Assessment | Target Group Assessment Instruments Used
Name Domain
1 |TIMSS 4th-grade students |Mathematics and | Test items; student, teacher,
Science and school questionnaires

2 |PIRLS 4th-grade students |Reading Literacy |Reading texts and test
items; student, teacher, and
parent surveys

Currently, Kazakhstan is undertaking systematic efforts to internationalize
its education system and to ensure the global recognition of its educational quality.
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Participation in international large-scale assessments such as TIMSS and PIRLS
serves not only as a tool for comparing students’ academic performance, but also
as a strategic approach to enhancing the professional competencies of teachers.

From this perspective, examining the knowledge and professional attitudes
of prospective primary school teachers toward TIMSS and PIRLS is a critical
indicator of the quality of their teacher preparation. Familiarity with these
international studies and the ability to integrate their principles into the educational
process demand not only subject-matter expertise, but also pedagogical thinking
and practices aligned with international educational standards.

Inthisresearch article, we analyze the professional attitudes of future primary
school teachers studying at Korkyt Ata Kyzylorda University toward TIMSS
and PIRLS through empirical methods, thereby assessing their preparedness to
implement educational reforms.

The international assessment programs TIMSS and PIRLS are recognized
as universal research tools that allow for cross-country comparisons of
educational achievement. These studies not only evaluate students’ performance
in mathematics, science, and reading literacy, but also influence the formulation
of policies and practices aimed at improving education systems.

Within the framework of TIMSS and PIRLS, considerable attention is
given to various influencing factors, including the role of teachers, characteristics
of the educational environment, and the social and psychological contexts of
schoolchildren. These components are essential for understanding disparities
in learning outcomes and for identifying the pedagogical and systemic changes
necessary to enhance educational quality globally.

The methodological approaches employed in these studies rely on complex
analytical frameworks. For example, the analysis of TIMSS and PIRLS databases
requires the application of techniques such as the Jackknife replication method
and the use of sampling weights [7]. These procedures are critical in ensuring the
reliability and accuracy of the obtained results.

Additionally, Haberman et al. emphasize the specific features of teacher-
focused survey questions, paying particular attention to methods for characterizing
the teacher population and calculating response probabilities [8]. Meanwhile,
Cordero et al. argue that these data can be effectively utilized to assess the causal
impacts of education policy interventions [2].

Beyond evaluating students’ academic achievements, TIMSS and PIRLS
also examine the social, emotional, and institutional factors influencing these
outcomes. For example, in their meta-analysis, Ozyildirim and Karadag
demonstrate that peer bullying has a direct negative effect on students’ academic
performance [9]. Similarly, Oberleiter et al. investigate the influence of gender
differences on educational achievement using TIMSS and PIRLS data. They
report that girls tend to outperform boys in reading literacy, while performance
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in mathematics and science varies across countries depending on their economic
development [3]. Using multilevel modeling techniques, Grilli et al. identify how
contextual factors significantly impact students’ educational outcomes [10].

One of the key issues related to international assessments is the professional
competence of teachers and their professional attitudes toward such evaluations.
Professional competence encompassesnotonly pedagogical skills butalso essential
attributes such as adaptability, innovative thinking, professional reflection,
and metacognitive awareness [11]. In their respective studies, Azhygulova and
Kalmyrzayeva [12], as well as Asanalieva and Nasipova, view professional
competence as a combination of theoretical and practical preparedness with
personal qualities. From this perspective, attitudes and professional values play a
crucial role in shaping a teacher’s overall competence [13].

Systemic and structural factors that influence teachers’ professional
development should also not be overlooked. Kunter et al. [14] explore the
effects of teacher knowledge, experience, and the learning environment within
the framework of professional competence. They emphasize the importance of
openness to change and the need for continuous professional development as
key conditions for working in an innovative educational setting. In this regard,
professional competence is not only a matter of individual development but is also
closely linked to the opportunities provided by the broader educational system.

The process of internationalizing higher education also significantly
influences the professional preparation of future teachers. International studies
provide opportunities to explore differences in the educational experiences of
domestic and foreign students, their attitudes toward academic achievement,
and the development of competencies necessary for adapting to the global
labor market. For example, the PISA-2012 study found that the performance of
Kazakhstani students was lower than the average for OECD countries, which
sparked heated debate in society and led to criticism that the domestic education
system did not meet international standards [15].

Assessment systems have a direct impact on the professional training
of future primary school teachers, their pedagogical competence, and their
ability to adapt to international standards. However, empirical data on future
teachers’ professional perspectives, their understanding, and perception of these
international assessments remain scarce. This gap highlights the urgent need for
further scientific inquiry in this area. An empirical analysis of future primary
teachers’ professional attitudes toward the TIMSS and PIRLS studies serves as a
crucial step in assessing their readiness for participation in international evaluation
processes, identifying the development of their professional consciousness, and
contributing to the qualitative improvement of the national education system.
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Materials and methods

This study aimed to empirically analyze the professional perceptions of
future primary school teachers regarding the international large-scale assessments
TIMSS and PIRLS. The research employed a specially designed questionnaire to
collect student opinions, and the resulting data were analyzed using factor analysis
techniques. As shown in Table 2, the questionnaire consisted of 25 statements
grouped into five thematic blocks: (1) General Understanding, (2) Impact on
Professional Competence, (3) Influence on Teaching Practice, (4) Interest and
Need, and (5) Personal Attitude. Each item was rated using a five-point Likert
scale (1 — Strongly Disagree, 5 — Strongly Agree), allowing the measurement of
participants’ levels of agreement.

The survey was administered among 3rd- and 4th-year students enrolled
in the “Primary Education Pedagogy and Methods” program at Korkyt Ata
Kyzylorda University. A total of 60 student responses were collected and entered
into a database for comprehensive statistical processing. The collected data
were analyzed using the JASP statistical software. To ensure the validity of the
instrument, Exploratory Factor Analysis (EFA) was employed. This method
enabled the identification of latent content factors within the questionnaire
structure, the internal consistency of the scales, and the strength of the associations
between individual items and the derived factors.

During the data processing stage, the number of factors was determined
using Parallel Analysis and the Scree Plot method. As a result, a five-factor
structure was found to be statistically optimal. The identified model also fully
aligned with the theoretical framework of the questionnaire. The interpretation
of the extracted factors was conducted using the Promax rotation method. The
goodness-of-fit of the factor model was tested through the Chi-squared Test.

Overall, the methodology applied in this study provided a scientifically
grounded analysis of future primary school teachers’ attitudes toward international
assessments. It enabled a systematic evaluation of their professional orientation,
interest levels, and skeptical perspectives related to global comparative studies.

Table 2. Structure of the Student Survey and Factor Classification
I General Understanding
Q1 |I am aware of the objectives and content of the TIMSS assessments.
Q2 |I believe PIRLS plays a significant role in assessing reading literacy.
Q3 |TIMSS and PIRLS are unique tools that help improve the quality of education.
Q4 | These studies provide important professional orientation for future teachers.
Q5 |TIMSS and PIRLS have a direct impact on educational reforms.
11 Impact on Professional Competence
Q6 | TIMSS assessments contribute to the professional development of teachers.
Q7 |PIRLS tasks and criteria can be integrated into teaching methodologies.
Q8 |TIMSS and PIRLS help enhance teachers’ analytical thinking.
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Q9 | These studies deepen the subject knowledge of future primary school teachers.
Q10 |I support educational programs developed based on TIMSS and PIRLS
frameworks.

III  |Impact on Teaching Practice

Q11 |TIMSS data enables assessment of students’ performance in mathematics and
science.

Q12 |PIRLS helps in choosing effective strategies for teaching reading.

Q13 | TIMSS and PIRLS methodologies make lessons more engaging.

Q14 |I would apply TIMSS or PIRLS tasks during the teaching process.

Q15 |These studies are important for improving students’ functional literacy.

IY |Interest and Perceived Need

Q16 |I would like to learn more about TIMSS and PIRLS.

Q17 | A specific university course on these studies should be introduced.

Q18 |As a future teacher, | am interested in participating in TIMSS and PIRLS.
Q19 |Preparing for these assessments should be part of the teacher training

curriculum,
Q20 |TIMSS and PIRLS results can be used to improve the quality of education.
Y Personal Perspective

Q21 |The results obtained from these studies are fair and reliable.

Q22 |TIMSS and PIRLS are useful for international comparisons.

Q23 |These studies should be linked to teacher certification and evaluation.

Q24 |TIMSS and PIRLS influence the strategic direction of educational
development.

Q25 |These assessments will play an important role in my future professional path.

Results and discussion

To evaluate the structural validity of the questionnaire designed to assess
the professional perspectives of future primary school teachers toward the
international TIMSS and PIRLS studies, an Exploratory Factor Analysis (EFA)
was conducted. According to the results, as presented in Table 3, the Chi-square
test indicated a high level of model fit to the data (%*(185) = 153.855, p = 0.954),
suggesting that the model is statistically valid.

The results of the parallel analysis confirmed that the five-factor structure
was statistically sound. The rotated factor solution accounted for 27.8% of the
total variance, demonstrating the multidimensional and coherent structure of
the questionnaire items. Additionally, factor loadings greater than 0.4 indicated
reliable data and supported the structural integrity of the proposed model.
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Table 3. Evaluation Results of the Factor Model’s Validity (Chi-square
Test)

Chi-squared Test

Value df p
Model 153.855 185 0.954

The indicators presented in the table confirm that the structure of the
questionnaire is statistically reliable and valid. Therefore, the results of the study
were further utilized for factor interpretation and the description of the structure
of professional competence.

Table 4 — Factor Loadings Based on the Structure of the Obtained Responses
(Promax Rotation Method)

Factor Loadings
Factor1 |Factor2 |Factor3 |Factor4 |Factor$ Uniqueness

Q7 0.627 0.576
Q18 | [0.485 0.613
Q13 | [-0.458 -0.409 0.608
Q6 -0.434 0.816
Q2 0.401 0.783
Q17 0.648 0.566
Q3 -0.529 0.614
Q20 -0.869 0.285
Q25 0.517 0.684
Q23 0.503 0.740
Q9 0.415 0.822
Ql6 0.662 0.506
Q12 0.559 0.525
Ql 0.813
Q4 0.740
Q5 0.962
Q8 0.888
Q10 0.796
Q11 0.848
Ql4 0.614
Q15 0.953
Q19 0.663
Q21 0.867
Q22 0.849
Q24 0.931
Note. Applied rotation method is promax.
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As shown in Table 4, the results of the factor analysis indicate that 11 out
of 25 questionnaire items were grouped into five factors with loadings above 0.4.
These factors align with the theoretical framework of the study and allow for
meaningful content-based categorization. Loadings above 0.4 indicate internal
consistency within the factors, while high uniqueness values for some items
suggest the potential presence of unique, standalone components. The factor
structure presented in the table confirms the multidimensionality of the indicators
related to professional competence and perceptions under investigation.

Table 5 — Factor Characteristics: Eigenvalues, Variance Explained, and
Loadings (Based on Rotated and Unrotated Solutions)

Factor Characteristics
Unrotated solution Rotated solution
Eigenvalues Suqu. Proportion Cumulative Suqu. Proportion Cumulative
Loadings |var. Loadings |var.
Factor 1 | [2.628 1.966 0.079 0.079 1.666 0.067 0.067
Factor 2 | |2.058 1.392 0.056 0.134 1.355 0.054 0.121
Factor 3| |1.926 1.263 0.051 0.185 1.325 0.053 0.174
Factor 4| |1.873 1.241 0.050 0.234 1.314 0.053 0.226
Factor 5| |1.673 1.078 0.043 0.278 1.280 0.051 0.278

Based on the results of the conducted factor analysis, a five-factor structure
was identified. The eigenvalues of the extracted variables exceeded 1, thereby
providing strong empirical support for retaining the factors. In the unrotated
solution, the highest eigenvalue was recorded for Factor 1 (2.628), while the
lowest was for Factor 5 (1.673).

In the rotated solution, all five factors together accounted for 27.8% of the
total variance, which is considered an acceptable level for studies in the social
and educational sciences. The variance explained by each factor was distributed
as follows: Factor 1 — 6.7%, Factor 2 — 5.4%, Factor 3 — 5.3%, Factor 4 — 5.3%,
and Factor 5 —5.1%.

These results confirm that the factor structure underlying the professional
perceptions of prospective primary school teachers toward the TIMSS and PIRLS
studies is statistically robust and aligns well with the theoretical model of the
survey.
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Figure 1 — Determining the Number of Factors Based on Parallel Analysis (Scree Plot)

To accurately determine the number of factors, the parallel analysis
method was conducted. As illustrated in Figure 1, an intersection between the
line representing the actual data (Data) and the line representing the simulated
random data (Simulated data) occurs at the fifth factor. This indicates the final
significant factor, as the eigenvalues for the first five factors are above 1.0, while
the remaining factors fall below this threshold. Thus, retaining a five-factor
model is a statistically justified decision. This outcome aligns with the theoretical

framework of the study and confirms the factorial validity of the survey data.
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Figure 2 — Visualization of the Factor Structure
(Based on 5 Components Using Promax Rotation)
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The factor structure diagram presented in Figure 2 illustrates how the 25
observed indicators are distributed across five core components (RCI-RCS).
Thick green lines represent high loading values, while red and thinner lines
indicate weaker directional connections. The components RC1-RC5 correspond
to key thematic areas within the questionnaire framework, such as professional
perception, interest, and skepticism. Items such as Q25, Q23, Q17, and Q12
demonstrate clear loadings on specific factors, highlighting their internal
consistency.

The results of the factor analysis reveal that prospective primary school
teachers’ attitudes toward the TIMSS and PIRLS studies are divided into five
dimensional structures. These include: belief in professional development,
orientation toward research experience, individual professional perspective,
interest in international studies, and a skeptical view of such assessments.

The findings reinforce the structural integrity of the research instrument
and validate its effectiveness in identifying future educators’ readiness within the
context of international assessment frameworks. Furthermore, the study affirms
the relevance of developing teacher education programs grounded in empirical
insight and aligned with global standards in educational evaluation.

The results of the conducted factor and correlation analyses indicate a high
level of interest among prospective primary school teachers regarding the TIMSS
and PIRLS studies. Furthermore, the findings suggest that these future educators
possess a solid understanding of the significance of international assessment
systems in education.

A considerable number of student respondents expressed support for the
inclusion of TIMSS and PIRLS topics as dedicated subjects within university
curricula, and also advocated for aligning these studies with teacher certification
processes. Such responses reflect an increasing demand for the integration of
global assessment tools within the national education framework.

Overall, the outcomes of this research confirm that future teachers
demonstrate a strong capacity for adapting to international evaluation systems.
Moreover, the TIMSS and PIRLS assessments are perceived as having a tangible
impact on their professional preparedness. These insights emphasize the need for
systematically incorporating such international assessment mechanisms into the
training processes of prospective primary school educators.

Conclusion

This study aimed to empirically examine the professional perceptions of
prospective primary school teachers toward the international TIMSS and PIRLS
assessments. The findings demonstrate that these assessment systems are not
merely tools for evaluating students’ academic performance in a comparative
context, but also serve as valuable pedagogical resources in the development of
future teachers’ professional competencies.
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The majority of participants expressed interest in the content and objectives
of the TIMSS and PIRLS frameworks and supported the integration of these
assessments into educational curricula and teacher preparation programs. These
insights underscore the importance of incorporating international large-scale
assessments into the teacher training process as part of broader efforts to align
national education systems with global quality standards.

The results of the conducted survey and factor analysis revealed that the
TIMSS and PIRLS studies are perceived through four key dimensions: general
understanding, impact on professional competence, influence on teaching
practice, and individual interest and perceived necessity. These factors indicate
that prospective primary school teachers do not view these assessments merely as
evaluation tools, but rather as methodological instruments that can be integrated
into modern educational practices. Furthermore, the participants expressed
confidence in the potential of TIMSS and PIRLS as effective mechanisms for
conducting international comparative analyses, informing pedagogical decision-
making, and fostering the development of students’ functional literacy.

In the context of Kazakhstan’s integration into the global educational
landscape, the issues of preparing for and participating in international assessments
such as TIMSS and PIRLS are becoming increasingly relevant. Therefore, the
professional preparation of future primary school teachers for these assessments
is a crucial pathway to improving educational quality, understanding the causes
and consequences of academic achievement, and ensuring the effectiveness of
educational policy. Institutions that train teachers must systematically incorporate
both the theoretical foundations and practical methodologies of TIMSS and
PIRLS into their curricula. Doing so will enhance students’ pedagogical thinking
and foster their professional self-development.

In conclusion, the findings of this study demonstrate that shaping prospective
primary teachers’ professional attitudes toward international educational
assessment systems contributes to their ability to make data-driven decisions in
the learning process. A deeper scientific understanding of the TIMSS and PIRLS
international assessments represents a significant step toward developing high-
quality and innovative pedagogical approaches.
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BOJIAITAK MYFAJIIMJIEPAIH TIMSS )KOHE PIRLS
SEPTTEVJIEPIHE KOCIBU KO3KAPACTAPBIH
IOMITUPUSAJIBIK TAJIIAY
Kepeiibaena A.',*)ysees C.2, XKaitnayosa M.
1#23K opKBIT aTa aThIHAaFs! KbI3BLIOpIa YHHBEPCHTETI,
Kei3buiopaa, Kazakcran

Angarna. byn makanana Oonamiak OacTaybllll CHIHBIIT MYFalTiMAEpiHIH
TIMSS >xone PIRLS xanbikapalibIk CaabICTBIPMAIIBI 3€PTTEYIIEPIHE JETeH KOC1ou
KO3KapachblH SMIMPUSUIBIK TYpPFblIA Tajaay Ke3jaenal. 3eprrey OapbIChIHA
KopkeiT ara arbingarbl Kpi3putiopaa yHUBEpPCUTETIHIH «bacrayblil OKbITY
[e1arorukackl MEH 9ICTEMEC» MaMaHIbIFbIHBIH 3—4 KypC CTYJIEHTTEp1 apachblHaH
60 OuTiM ayyIIbl TaHAAJBIN, KYPBUIBIMJAIFAH cayajlHaMma 9JICIMEH JEpeKTep
xuHanapl. CayanHama 25 TYKbIpbIMHAH KYPacThIPbUIbII, Oec ymaiisl Jlukepr
IIKajackl Heri3iHae Oaramannbl. AnbiHraH Aepektep JASP maremaTukanbik-
CTaTUCTUKAJBIK OafiapiiaMachlHbIH KOMETIMEH (DaKTOpJBIK Tajfay apKbUIbI
eHaenal. JKypriziireH 3eprrey HOTHXKECIHIE cayajdHaMa KepceTKimTepi Oec
Heri3ri Ma3MyHbIK (pakTopra OeJiH/l: HKaJIbl TYCIHIK, KOCIOM KY3bIPETTLIIKKE
ocepi, OKBITY TOKIPUOECIHE BIKIMAJbI, KhI3BIFYIIBUIBIK JKOHE KAXKETTUIIK, JKEKe
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Ke3Kapac. AHBIKTaJIFaH (haKTOPJIBIK MOJIETIBI1H skapaMabuibirbl Chi-square xoHe
napajuieNb/Ii Tajnaay HOTHXKeJepiMeH JoNeneHi. by 3epTrey XaablKapabiK
Oaranay 3epTreylepiHiH Oojamak OacTaybllll CHIHBIT MYFaTIMAEPIHIH Kociou
KY3bIPETTUIIT1H KaJIBIITACTBIPYAAFbl POJIIH TEOPHUSUIBIK o1 SMIMPHSIIBIK TYPFbIIA
Herizaeyre yiec Kocanasl. CoHmai-ak MyFainiM gaspiay skyhecine TIMSS xone
PIRLS 3eptreynepiniH Ma3MyHBIH KipiKTIpYAiH ©3€KTUIITIH KepceTei. 3epTTey
HOTHKeNepl OuliM Oepy pedopmanapblHa aKaJIeMUSIIBIK-TKIPUOENIK HEri3
YCBIHA OTHIPHIN, OoJalIaK OacTaybllll CHIHBII MYFATIMACPIHIH XaJbIKapasbIK
3epTTeyliepre KarbiCy BIHTACHIH apTTHIPY/ABIH dJI€yeTiH allKbIHIaiIbpl. Ooamak
GacTayblIll CBIHBIN MYyFaliMJepi

Tipek ce3aep: TIMSS, PIRLS, G6onamak 6acTaybIln ChIHBIIT MYFaIIMIIEPI,
KoCi0M Ke3Kapac, GaKTOPIIbIK TNy, XaJIBIKAPAJIbIK 3epTTEYIep, MeIaroruKaIbiK
KY3bIPETTLIIK, SMIUPUKAJIBIK TaJlgay

SMIIMPUYECKHI AHAJIN3 TPO®ECCHUOHAJBHBIX B3IISI1OB
BYAYIIIUX YUATEJEA HA UCCJEJOBAHUSA TIMSS H PIRLS
Kepeiibaena A.',*XKy3ees C.2, Kaitnayoa M.3
1*23yanBepcuter nmenn Kopkwit Ata, Keissutopaa, Kaszaxcran

AHHoTanusi: B manHoi#l cTaThe paccMaTpuBaeTCs ASMIMPUUECKHUI aHATU3
npodeccuoHaNbHBIX B3MIAJOB OyAylIMX Y4HTENed HadalbHBIX KJIaccOB
Ha MEXIyHapoaHble cpaBHUTeNbHbIE uccienoBanus TIMSS u PIRLS. B
WCCIIeIOBAaHUU MIPHUHSAIHN ydyactue 60 cTyneHtoB 3—4 KypcoB 00pa3oBaTelbHOM
nporpammsl «Ilegarornka u MmeTouKa Ha4aIbHOTr0 00y4eHUs» KbI3bIIOpANHCKOTO
yHuBepcuTeTa uMeHu KopkbIT Ata. COOp JaHHBIX OCYIIECTBIISIICS C MIOMOIIBIO
CTPYKTYPUPOBAHHOTO AHKETUPOBAHMS. AHKETA COCTOsIA U3 25 YTBEPKICHUHN U
OllIeHMBaJIach Mo nsATHOaUIbHOM 1ikane Jlaiikepra. [lonyueHHble naHHbIE ObLIN
00paboTaHbI C UCTIONIF30BAaHHEM MaTeMaTUKO-CTAaTUCTHYECKOI IporpaMmMbl JASP
MeTooM (paKTOpHOTO aHanu3a. B pesynbrare uccienoBaHUs ObUIM BbIIEICHBI
ISITh OCHOBHBIX COZEP)KaTeNbHBIX (PaKTOPOB: 0Olee MOHMMAHUE, BIUSHUE Ha
npodeccuoHanbHYI0 KOMIIETEHTHOCTD, BO3/IEHCTBUE HA MEAarOrH4ecKuil OMbIT,
MHTEpPEC U MOTPEOHOCTB, a TAK)KE TMYHOE OTHOIIeHHE. BanuaHocTh noayueHHOU
(akTopHOI Mozenu OblIa MOATBEP)KIACHA C MOMOIIbIO KPUTEPUSI XU-KBAJpaT U
napaijIesIbHOTO aHanu3a. J[aHHOE UcCieI0BaHNE BHOCUT BKJIaJ B TEOPETUUECKOE
Y AMIIUPHYECKOE 000 CHOBAHUE POJIM MEXKTyHAPOIHBIX OLIEHOYHBIX HCCIIEIOBAHUIH
B (popMupoBaHuM MPO(HECCHOHANBHOM KOMIIETEHTHOCTH OyIyLIMX Yy4YUTelei
Ha4aJIbHBIX KJIaccOB. Takke MOMUYEPKUBAETCS aAKTyaJlbHOCTh WHTETpaIluu
conepkaunsi TIMSS wm PIRLS B cucremMy NOATOTOBKM MEAaroruvecKux
KaJpoB. Pe3ynbTarhl ncciaeroBaHus MPEIOCTABIAIOT aKaJeMHUKO-IIPAKTHYECKOE
OCHOBaHME Ui pedopMHUpOBaHMS OOpA30BaHUS W BBIBISIOT TOTEHIIHAI
MOBBIIIEHUS! MOTHUBAIMM OyIyIIUX Y4YUTEJIeH K Y4acTHIO B MEXKIYHAPOIHBIX
HCCIIEIOBAHMSIX.
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