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Abstract.This paper investigates the possibilities of using digital
instruments in the development of the professional-communicative competence
of future foreign philologists. The study’s significance stems from the increasing
integration of digital solutions into higher education and the demand for graduates
who can communicate professionally and effectively within digitalized academic
and professional contexts. This research aims to assess how the integration of
various digital tools influences the development of professional-communicative
skills among philology students. The research employs comparative and
empirical methods, including an experimental study conducted with 60 third-
year students of the “6B02302-Foreign Philology” educational program at
KazUIRandWL. The experiment was implemented over one academic semester
within the course “Editing of mass media texts”, integrating various digital tools
such as electronic dictionaries, online databases, interactive platforms, artificial
intelligence systems and professional forums. The results demonstrate that
the using of digital tools into the educational process systematically promotes
students’ linguistic development and supports the coherent formation of their
professional-communicative competence. It also strengthens the methodological
consistency and overall efficiency of professional-communicative development.

The scientific novelty of the study lies in substantiating a comprehensive
approach the development of professional-communicative competence through
the use of digital tools in the process of foreign philological development.
The practical relevance of the study is reflected in its potential to inform the
modernization of curricula, refine instructional strategies and enhance the design
of digital learning environments within higher education in philology. The
article emphasizes that mastering digital instruments is an essential component
of professional development for future foreign philologists and ensures their
successful adaptation to the demands of the modern digital society.

Keywords: professional-communicative competence, professional
competence, foreign philological development, digital instruments, artificial
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Introduction

The ongoing modernization driven by digital technologies unfolds
differently in each nation, reflecting its unique cultural and social context. This
dynamic presents a global challenge - finding a balance between the unifying
trajectory of modern civilization and the preservation of cultural diversity. The
essence of modern communication theories is revealed through the interplay of
notions such as “information”, “interpersonal communication” and “professional
discourse”. Furthermore, the issue of aligning graduates’ skills and competencies
with labor market expectations has become critical, especially in conditions of
workforce oversaturation and evolving professional demands. The formation of
professional-communicative competence is influenced by personal traits, societal
transformations and the adaptability of the specialist to emerging professional
realities. In this context, possessing a diverse and adaptable set of communicative
strategies enables specialists to demonstrate professional-communicative
competence across various forms of interaction and occupational situations [1].
The present study seeks to determine effective approaches for fostering this
competence within the framework of development future foreign philologists.
Furthermore, the paper examines the ongoing transformation of key directions
and priorities in contemporary foreign language education that shape professional
preparation in the digital era.

The central objective of higher education, particularly in the context of
philological development, is to cultivate independent and socially responsible
graduates who are equipped to make informed and effective professional
decisions. The task of reorganization of education arises, because in addition
to academic knowledge, future specialists-philologists should possess a number
of professional qualities, have constantly formed skills of oral and written
communication, possess skills of work with information instruments and
technologies, think critically, feel the need for continuous education, be creative
and enterprising. In the context of rapidly evolving educational environments,
digital instruments such as online platforms, interactive learning environments,
electronic dictionaries and Al-powered language applications offer new
opportunities. Al-driven feedback systems adaptive learning instruments and
virtual communication platforms to personalize learning pats and improve
students’ fluency, accuracy and professional interaction [2].

The dynamics of today’s world demand specialists with broad intellectual
horizons and the competence to handle complex interdisciplinary problems. The
implementation of a competency-based model in Kazakhstan’s higher education
system has highlighted the importance of developing students’ professional
skills, practical orientation and the ability to apply knowledge in unpredictable
situations. This paradigm shift emphasizes not only the acquisition of theoretical
knowledge but also the cultivation of independence, critical thinking and self-
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directed learning within the framework of lifelong education [3, pp.401-406].The
foundational principles of the competency-based approach have been thoroughly
examined in the works of V.I. Baidenko [4, pp.12-25], V.A. Bolotov [5, pp.5-
16], E.F. Zeer [6, pp.159-166], I.A. Zimnaya [7, pp.12-28], S.S. Kunanbayeva
[1], N. Chomsky [8, pp.3-10], among others, forming the theoretical basis for
the modernization of educational practices.Within the competence-oriented
paradigm, emphasis is placed not merely on knowledge accumulation but on
developing an integrated system of abilities, professional experience and applied
skills. The competence-oriented paradigm is intrinsically linked to the concept of
holistic education, which aims to shape not only a qualified professional but also
an individual capable of functioning effectively within a team and contributing
meaningfully to society.The concepts of competency and competence represent
key outcome-oriented principles underpinning the modern competence-driven
educational model [9, pp.12-15]. The review of academic literature addressing
the interpretation of these categories has made it possible to outline their core
attributes and to more clearly distinguish the boundaries between them [10,
pp.34-36].

Numerous researchers have examined the internal composition and
developmental mechanisms of professional-communicative competence in
foreign philologists. For example, in the work of T.M.Balykhina it is noted
that in the professional-communicative competence of a foreign philologist the
main attention should be paid to the acquisition of a deep and comprehensive
education, which provides a philologist with a high degree of adaptability and
flexibility both in his\her field and in related professions [11].

The integration of digital instruments into philological education
significantly enhances the effectiveness of language learning and professional-
communicative competence. These tools allow future philologists to develop
analytical, intercultural, communicative and professional competencies
through active engagement with digital platforms and authentic linguistic data.
Furthermore, corpus linguistics tools such as Sketch Engine and AntConc, along
with digital dictionaries (Oxford English Dictionary Online and Thesaurus.com),
equip students with essential research skills and deepen their understanding
of lexical, semantic and stylistic nuances-an indispensable aspect of language
expertise. In addition, social media and blogging platforms serve as informal yet
powerful environments for developing professional-communicative competence.
Platforms such as Twitter, Reddit and WordPress enable learners to interact with
diverse audiences, practice authentic language use and critically reflect on their
communicative strategies within real-world digital contexts. Consequently, the
application of digital instruments in philological education creates adaptive and
interactive learning environments that significantly facilitate the acquisition of
key professional competences.
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Materials and methods

A mixed methodological framework combining theoretical analysis and
empirical observation was applied to explore how digital technologies contribute
to the formation of professional communication skills among philology students.
Theoretical methods included analysis, synthesis, comparison and generalization
of scientific literature on pedagogy, communicative competence and foreign
language education. This provided the conceptual framework for identifying the
key components and functions of digital instruments in philological training.

Empirical methods were used to assess the effectiveness of specific digital
instruments—such as language learning platforms (Duolingo, Memrise), virtual
communication tools (Zoom, Microsoft Teams) and digital writing assistants
(Grammarly, Language Tool) — in enhancing students’ professional-communicative
performance. The experimental part of the study involved a group of students
majoring in Foreign philology at KazUIR&WL, who participated in blended
learning activities integrating these instruments into their coursework.

Data collection methods included observation, questionnaires and analysis
of students’ written and oral outputs before and after the implementation of digital
instruments. Quantitative data were processed using descriptive statistics, while
qualitative analysis focused on identifying changes in learners’ professional-
communicative competencies development.

The development of professional-communicative competence (PCC) in
future foreign philologists is an educational process carried out at the university
level based on a specially designed methodical model that aligns with the
professional requirements and objectives of the field. The implementation of such
a model enhances the purposefulness, consistency and overall effectiveness of
this process. The proposed model for professional-communicative competence
development in philology students is founded on a systematic, evidence-based
structure integrating conceptual, procedural, diagnostic and performance-oriented
dimensions of training. Each block of the model performs a specific function in the
formation of professional-communicative competence. The objective block defines
the aim and expected outcomes of the educational process. The conceptual block
reflects the theoretical and methodological foundations of the model, including
conceptual principles and approaches. The content-related block determines the
structure and scope of educational material, aligning it with professional standards
and communicative needs. The procedural block describes the organization of
learning activities, methods, forms of interaction, stages and digital instruments.
The diagnostic-evaluative block ensures the monitoring and assessment of students’
progress and competence development. Finally, the result-oriented block focuses on
the archived level of professional-communicative competence, demonstrating the
effectiveness of the model in preparing future specialists for successful professional
communication. The model is represented in Table 1.
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Table 1. The methodical model of the development of professional-
communicative competence of foreign philology students

OBJECTIVE BLOCK

Aim: The development of professional-communicative competence of foreign philology stu-
dents through digital instruments

CONCEPTUAL BLOCK
Approaches: Principles:
Cognitive-communicative professional orientation
Linguacultural systematic and gradual progression
Multimodal interactivity and visuality
Meta-subject genre-stylistic

CONTENT-RELATED BLOCK
Discipline: PCC components:
Editing of mass media texts sociolinguistic, genre-textual, media-communica-
tive, analytical-editing

PROCEDURAL BLOCK
Forms: Methods: Digital instruments: Stages:
Seminar, Laboratory, |Case study, Grammarly, Cognitive-orientation,
Webinars. Project-based Language Tool, Practical- adaptation,
Round Tables, learning (PBL), ProWritingAid, Contextual-
Project Defense Concept mapping, | Yoast SEO, communicative,

Brainstorming Google Trends Productive-integrative

DIAGNOSTIC-EVALUATIVE BLOCK

Criteria-indicators: immersion into cultural-communicative contexts; textual analysis and edi-
torial practice; media communication and digital interaction

Levels:low, medium, high

RESULT-ORIENTED BLOCK
Outcome:developed professional-communicative competence of the foreign philology students.

Thus, the sociolinguistic component concerns a learner’s capacity to
interpret and apply language in ways consistent with cultural conventions and
social expectations, taking into account the influence of social variables such as
age, genderand status on communication.

The genre-textual component involves recognizing and generating texts
that align with particular stylistic norms, structures and communicative purposes
characteristic of distinct genres. This component implies an awareness of genre-
specific norms, communicative intentions and discursive structures, enabling
future foreign philologists to function effectively in diverse professional
contexts. The formation of genre-textual skills is essential not only for proficient
communication in a foreign language but also for performing key professional
tasks such as linguistic analysis and the creation of texts across various genres.
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The media-communication component reflects proficiency in constructing,
analysing and assessing multimodal content across diverse digital and traditional
media environments. It combines an understanding of media formats, digital
instruments, visual communication and audience engagement strategies in both
traditional and digital media environments.

The analytical-editing component encompasses the ability to critically
assess and enhance texts, improving coherence, logical structure, argumentative
flow and linguistic precision. It involves evaluating the logical flow, coherence,
tone and factual accuracy of texts to ensure their compliance with professional,
academic and contextual standards.

The peculiarities of the presented model are the presence of four interrelated
stages of the developing PCC: cognitive - orientation, practical-adaptive,
contextual-communicative and productive-integrative stage. The purpose of the
cognitive-orientation stage is the formation of a valuable attitude of future foreign
philologists to future professional activity. At this stage the priority is given to
the sociolinguistic training in foreign languages, since the knowledge of foreign
languages is a primary task for the future foreign philologist. This includes not
only mastering grammar and vocabulary but also developing an understanding of
cultural norms, communication styles and social contexts, which are essential for
effective and meaningful interaction in a globalized world. Atthe practical-adaptive
stage students form genre-textual and analytical-editing skills and abilities,
which involve the ability to critically evaluate, interpret and refine linguistic and
textual material, understanding of language structure, stylistic norms and genre
conventions in texts. It also includes skills in editing for clarity, coherence and
communicative effectiveness in accordance with the cultural and professional
standards of the target language. A particular priority is assigned to professional
training sessions and interactive exercises based on the use of digital instruments
that facilitate the formation of components within the structure of professional-
communicative competence. At the productive-integrative stage, digital tools
play a crucial role in developing the professional-communicative skills of future
foreign philologists. They enhance intercultural and professional interaction,
academic and business writing, teamwork and digital self-presentation. Through
online collaboration platforms, virtual discussions, multimedia projects and
language-learning technologies, students integrate theoretical knowledge with
practical experience, improving their ability to communicate effectively, think
critically and perform professionally in multilingual and digital environments.
Through task-based learning, project work and simulated professional scenarios,
students develop integrated skills that reflect the real demands of contemporary
philological practice. Examples of tasks integrating digital instruments to develop
professional-communicative competence are presented in Table 2.
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Table 2. Examples of tasks based on digital instruments for the development
of professional-communicative competence and its components

Component|Digital in-|Example of task/ activity | Didactic functions and expected
of PCC Struments learning outcomes
Sociolinguis- | Zoom, Mi-|Conduct an online role-|- Enabling synchronous and asyn-
tic croso ft|play simulating intercul-|chronous interaction, debates and
Teams, Pad-|tural communication (e.g. | presentations; simulate professional
let academic discussion, inter- | .ommunication scenarios;
view, conference dialogue) | _ Ability to select appropriate lin-
guistic and behavioural patterns ac-
cording to social and cultural context,
development of pragmatic awareness
Genre-textual | Google Co-author an academic|- Promoting peer review, co-au-
Docs, Over- |article, blog post or pres-| thorship and reflection on the writing
leaf, Canva |entation following genre | process;
conventions, conduct peer|_ Mastery of text organization, co-
review using comment and | pegion coherence and genre-specific
suggestion tools conventions
Media-com- | WordPress, |Create and publish a digi-|- Encouraging authentic inter-
municative | Instagram, |tal project or blog post on|cultural communication, audience
YouTube, |linguistic or cultural top-|awareness and reflective practice;
Canva ics, analyse audience feed-| . Deyelopment of multimodal
back and engagement communication skills, creativity and
digital literacy
Analytical- |Grammarly, |Edit and refine peer texts|- Supporting accuracy, coherence
editing Languague |using Al writing assistants | and stylistic refinement in academic
Tool, Ant-  |and corpus analysis tools, | and professional writing;
Conc ensure lexical consistency | . Enhanced precision in editing,
and academic style improved stylistic and argumentative
quality of texts

The primary objective of our research was pursued through the
implementation of a set of linguodidactic conditions, conceptualized as a system
of objectively determined components encompassing content, forms, methods,
techniques and instructional technologies. These components are deliberately
selected and methodologically substantiated to ensure the effective attainment
of pedagogical objectives within the process of foreign language instruction.
These conditions contribute to the development of professional-communicative
competence and are shaped by the students’ cognitive characteristics, educational
needs and the sociocultural context in which foreign language acquisition occurs.
Thus, the first condition is the construction of the content of professional-
communicative competence of future philologists based on the use of digital
instruments. This makes it possible to bring future philologists closer to the
natural linguistic and cultural environment, to model real life situation. Digital
instruments stimulate communicative motivation, contributes to the formation
of professional-communicative competence of future foreign philologists.
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Integration of digital instruments and platforms facilities the examination
of textual structures and genres, enabling learners to dissect and understand
various text types; encourage the analysis of texts that combine various modes
(e.g., visual, auditory, textual), reflecting the complexity old modern media and
enhancing editorial competences [12]. The next condition concerns the deliberate
integration of active and problem-based learning strategies into purposefully
designed scenarios of professional foreign-language communication and
interaction that emulate authentic situations characteristic of future professional
activity [13]. Recent advances in artificial intelligence and innovative pedagogical
tools provide unprecedented opportunities to enhance the development of
professional-communicative competence in students of foreign philology. These
digital instruments allow for the creations of interactive, adaptive and problem-
oriented learning environments, which facilitate both the acquisition of linguistic
skills and autonomous professional behaviors [14].

Results

To solve the problems of the study, a set of research methods adequate
to its subject was used: theoretical (study and theoretical analysis of scientific
pedagogical and methodological literature, normative document, modeling);
empirical (pedagogical observation, questionnaires, interviewing, testing, content
analysis of educational programs, experiment); statistical methods of processing
scientific information. The objectives of the exploratory experiment were:

— to study the conditions, content, organizational forms of foreign language
and professional training of future philologists;

— to identify the motivational readiness of students, to determine their
learning interests;

— to establish the initial level of formation of knowledge, skills and abilities
of linguistic, communicative competence, which constitute the professional-
communicative of students;

— to divide participants into experimental and control groups based on the
assessment of the development level of the structural components of professional-
communicative competence among future philologists;

— to examine the current state of implementing digital tools in the process
of forming professional-communicative competence within higher philological
education;

— to organize a pilot training aimed at evaluating the effectiveness of a set
of interactive and problem-based communicative exercises developed with the
use of digital instruments.

During the assessment stage, three levels of students’ professional-
communicative competence were identified: a high level (80-100 points), a
medium level (50-79 points) and a low level (below 49 points).
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The initial level of students’ professional-communicative competence in
the experimental and control groups is presented in Table 3, practically does not
differ. In the experimental group the high level amounted to: 17%; average level
45%:; low level 38%. In the control group, the high level was 17% of students; the
average level was 47%; the low level was 36%.

Table 3. Initial level of the development of professional-communicative
competence in CG and EG

Parameter |High level (80-100 pts.) Middle level (50-79 pts) |Low level (<49 pts.)
sampling | Number of % Number of % Number of %
students students students
EG (30 5 17% 14 EG (30 5 17%
students) students)
CG (30 5 17% 14 CG (30 5 17%
students) students)

The primary objective of the subsequent experimental stage was to evaluate
the effectiveness of the author’s methodology and the set of exercises designed
with the integration of digital tools for developing professional-communicative
competence and its key components. The instructional material for this process was
drawn from the course “Editing of mass media texts”. Participants in the control
group studied the same content but without the implementation of the proposed
digital-based model for forming professional-communicative competence among
future foreign philologists.To monitor the dynamics of competence development
in both the experimental and control groups, post-experimental testing and
statistical data analysis were conducted. The results indicated measurable
improvements in students’ knowledge, skills and abilities that constitute the
structural components of professional-communicative competence. Comparative
analysis of pre- and post-experimental outcomes confirmed that the developed
model, along with its methodological framework and digital exercise complex,
had a positive impact on the overall formation level of students’ professional-
communicative competence. A summary of these post-experimental findings is
presented in Table 4.

Table 4. Post-experimental level of the formation of professional-
communicative competence in CG and EG

Parameter High level Middle level Low level
sampling (80-100 pts.) (50-79 pts) (<49 pts.)
Number  of|% Number  of | % Number of| %
students students students
EG (30 students) | 10 30% 16 55% 4 15%
CG (30 students) | 7 22% 15 50% 8 28%
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In the experimental group (EG), comprising 30 participants (Table 2), a
greater proportion of students attained ahighlevel of performance-30% - incontrast
to the control group (CG), where this indicator reached only 22%.Furthermore,
the proportion of students with a low level in the EG is notably lower (15%) than
in the CG (28%). These results suggest that the experimental intervention had a
positive impact on the development of professional-communicative competence.
While both groups show a predominance of students at the middle level, the
EG again shows a slight advantage (55% versus 50%), further indicating the
effectiveness of the implemented approach. Table 5 presents a comparative
analysis of the level of PCC in the control and experimental groups before and
after the experiment.

Table 5. Comparative of formation of professional-communicative
competence (PCC) in CG and EG (Before and after the experiment)

Parameter | Low level Middle level High level
sampling | (<49 pts.) (50-79 pts) (80-100 pts.)
Before the Afterthe Before the | After the Before the | After the
experiment |experiment. |experiment |experiment |experiment |experiment
EG 38% (11 15% (4 45% (14 55% (16 17% (5 40% (10
students) students) students)  |students) students) students)
CG 36% 28 % 47% (14 50% (15 17% (5 22 % (7
(11-students) |(8-students) |students) |students) students) students)

A comparative examination of the pre-experimental and post-experimental
data revealed notable improvements in the professional-communicative
knowledge, skills and abilities of students in both groups (Figure 1).

0 Comparative analysis of competence levels in EG and CG
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== CG Pre

CG Post
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] 8
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Figure 1- Comparative analysis of competence levels in EG and CG

The Figure 1 illustrates the dynamics of professional-communicative
competence formation among students of the experimental (EG) and control (CG)
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groups before and after the pedagogical intervention. Notably, the experimental
group demonstrated a significant positive shift: the share of students with a high
level of competence increased from 17% to 40%, while the low level decreased
from 38% to 15%. This indicates a marked improvement in performance
following the integration of digital instruments into the “Editing of mass media
texts”’ course.

Experimental testing of the proposed framework for enhancing philology
students’ professional-communicative competence through digital technologies
confirmed its educational efficiency and applied significance. The study was
conducted within the framework of the discipline “Editing of mass media texts”
and involved 60 students majoring in Foreign Philology, divided equally into
experimental (n=30) and control (30) groups. The assessment criteria were
based on the structural components of professional-communicative competence,
including sociolinguistics, genre-textual, media-communicative, analytical-
editing components.

At the pre-experimental stage, the diagnostic results revealed that both
groups were at approximately the same level of competence formation. After
the implementation of the experimental model, which incorporated digital
instruments such as Grammarly, Language Tool, ProWritingAid and others
alongside interactive teaching methods (webinars, project-based learning,
brainstorming and collaborative editing) a statistically significant improvement
was observed in the experimental group.

In contrast, the Control Group showed only marginal changes: the high
level rose slightly from 17% to 22%, and the low level dropped from 36% to
28%, suggesting that traditional instructional methods had a limited impact on
competence development.

Overall, the comparative data confirm the effectiveness of the digital,
practice-oriented approach in enhancing students professional-communicative,
supporting its relevance for modern foreign philological education.

Discussion

In the modern educational landscape, the integration of digital instruments
plays a crucial role in shaping the professional-communicative competence of
future foreign philologists. This competence includes the ability to effectively
convey and interpret meaning in both spoken and written discourse, as well as to
engage in culturally appropriate and contextually relevant communication. One
of the most impact categories of digital instruments is language learning platforms
such as Duolingo, Memrise and Babbel. These platforms support vocabulary
acquisition, grammar practice, and pronunciation improvement, contributing
to the development of linguistic accuracy and fluency. Another significant
category of digital tools comprises virtual communication platforms such as
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Zoom, Microsoft Teams, and Google Meet. These tools provide opportunities
for students to participate in real-time discussions, debates, and joint projects,
effectively replicating authentic professional interactions and enhancing both
verbal and nonverbal communicative abilities. Digital writing assistants such as
Grammarly and Languagelool play a significant role in refining academic and
professional writing by helping future philologists enhance clarity, coherence,
and stylistic precision across various text genres. These tools provide immediate,
individualized feedback on grammatical, lexical, and stylistic choices, thereby
fostering learners’ linguistic awareness and self-editing abilities. When integrated
with peer-review instruments such as Google Docs and other collaborative
writing platforms, they promote active engagement in the writing process,
support cooperative learning, and cultivate the ability to critically evaluate both
one’s own and peers’ texts. In this way, digital writing environments support
not only the development of linguistic competence but also the formation of
professional writing literacy, autonomy and teamwork—essential components of
a foreign philologist’s professional-communicative competence.

At the same time, the experiment revealed certain challenges related to
students’ insufficient digital literacy and the need for continuous methodological
support to optimize the use of digital instruments in professional development.
These findings suggest that the effectiveness of digital integration largely
depends on the pedagogical framework within which such tools are implemented.
Therefore, methodological guidance and the development of digital pedagogy are
essential to achieving sustainable learning outcomes. Thus, the proposed model
proved to be effective and can be recommended for broader implementation in
philological education to improve the quality of training and ensure the alignment
of graduates’ competencies with the demands of the modern digital environment.

Conclusion

The research confirmed the effectiveness of the proposed model for
developing professional-communicative competence in foreign philology
students through the integration of digital instruments. The model rests on a solid
conceptual foundation that combines cognitive-communicative, linguocultural,
multimodal and meta-disciplinary approaches. It is structured into interrelated
blocks: objective, conceptual, content-related, procedural, diagnostic-evaluative
and result-oriented. This structure ensures a comprehensive and systematic
approach to forming key professional-communicative skills relevant to modern
professional contexts.The model was tested within the course “Editing of Mass
Media Texts” through an experiment involving 60 students (30 in the control
group and 30 in the experimental group). The integration of digital instruments
such as Grammarly, Language Tool, ProWriting Aid, Yoast SEO and Google
Trends, alongside interactive methods (seminars, webinars, project presentations,
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brainstorming and concept mapping), significantly improved students’
professional-communicative components (sociolinguistic, genre-textual, media-
communicative and analytical-editing).

Quantitative results clearly demonstrate the model’s effectiveness: in the
experimental group, the proportion of students with a high level of professional-
communicative competence increased from 17% to 40%, while the share of
those at a low level decreased from 38% to 15%. In contrast, the control group
showed only minor improvements. These findings validate the model’s impact in
promoting students’ active engagement, immersion in authentic media discourse
and the enhancement of both digital and linguistic skills.

Ultimately, the proposed model provides a conceptually grounded and
empirically verified framework for modernizing philological education in the
digital era. Its implementation contributes to preparing future foreign language
specialists capable of navigating complex communicative environments,
producing high-quality media texts and functioning effectively in multilingual,
multicultural and technologically advanced contexts.The obtained results not
only confirm the effectiveness of the developed model but also highlight its
adaptability to various areas of philological education. Its methodological
principles and digital integration strategies can be further applied in teaching
translation, linguistics and intercultural communication courses. Future research
may focus on expanding the experimental base, exploring long-term effects
of digital instrument integration and assessing students’ progress in authentic
professional contexts. Overall, the study contributes to the modernization of
higher education by promoting a digitally oriented, competence-based approach
that aligns with the global transformation of the linguistic and educational
landscape.
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BOJAINAK HNETTIJIIIK ®UJIOJIOI' TAPBIHBIH,
K9CIBU-KOMMYHUKATUBTIK K¥3BIPETTLIITI'ITH JAMBITYIA
LIU®PIBIK KYPAJIAPIBI TANJAJIAHY
Amuesa B.A.!, *CanpikoBa A.K.?

I *#2Ka3ak AObLtait xan areigarel KasXK sxone OTY, Anmarsl, Kasakcran

Anaarna. Makanaga OoJjamak METTULMIK (QrionorTapabiy Kociou-
KOMMYHHKATUBTIK KY3bIPETTUIIT1H JAMBITY/1a TU(PPIBIK KYpaaap bl KOJITaHYIbIH
MYMKIHJIKTEP1 KapacThIpbLIaibl.3epTTEYAIH ©3€KTUIIr >KOFapbl OuliM Oepy
KyHeciHie HuQpaaHabIpy NPOLECIHIH apTybIMEH jkKoHE HUQPIBIK OpTaga THIMI
KociOM KOMMYHHUKalusfa KaOUIeTTI MaMaHJap[sl Jaspiay KaKeTTUIIrMeH
aHBIKTAJIaJbl.3ePTTEYAIH MaKCaTbhl CTYAEHTTEPIIH KICIOU-KOMMYHHUKATUBTIK
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KY3BIPETTUIINH JaMbITyla LUQPABIK KypalgaplblH THIMIUITH alKbIHIAY.
3eprrey  OapbIChIHIA  CAJBICTBIPMAJbl  KOHE  OMIMPUKAIBIK  OAICTEP
KoJ1aHbuLbl. DKcniepuMeHTTIK 3eprrey Kaszak Xanbikapansik KareiHactap
xoHe Onem Tinaepi ynusepcuteTinia “6B02302-1leren gunonoruscer” 6i1im
Oepy OarmapiaMachbiHBIH YIIHII Kypc CTyAeHTTepiMeH Oip cemecTp OOWbI
xkyprizinai. “BAK MoTiHaepiH penaxkuusiiay”’ ToHI asChIHIA SJICKTPOHIBIK
CO3IIKTEp, OHJIAMH JIEPEKTEP KOPJIaphbl, HHTEPAKTUBTI MaTdopmaiap, >kacaH bl
MHTEJUIEKT KyHesepl jkoHe KociOu (opymuaap CUAKTHI HUPPIBIK Kypajiaap
uHTerpauusaanaabl. JKypri3uiren 3epTrey HoTHKenepl UUPPIbIK Kypaaaapibl
61111M Oepy npoliecinie naiganany CTyIeHTTEpAIH TULAIK JaMybIH XKYyHenl Typae
KOJIJIAaUTBIHBIH JKOHE OJapJblH KOMMYHHUKATUBTIK KY3bIPETTUIIrIH OipTyTac
KaJIBINTACTBIPY/Ibl KaMTamachl3 eTeTiHiH KkepceTeni. CoHbIMEH Karap, Oy
OMICTEMENIK YUIECIMAUTIKTI HBIFAUTHIN, KOCIOM-KOMMYHUKATHBTIK JaMY/IbIH
YKaJMbl THIMIUTITIH apTThIpaibl.

3epTTeyliH FBUIBIMU aHAJIbIFbl KOC10M-KOMMYHUKATUBTIK KY3BIPETTI-
JIKTI KaJbINTACTBIPYAbIH KEHIEH/1 TOCUIIH HUQPIBIK Kypalgapbl naiganany
apKpUIbl  IIETTUIAIK  (UIONOTHUSIIBIK  JaMyAblH MPOLECIHAE HEeri3leyre
0ailIaHbICTHL. 3EPTTEYIIH MPAKTHUKAIBIK MaHBI3BUIBIFBI OHBIH HOTHXEJIECPIH
OKy OarmapiamanapblH, OKBITY OJICTEMEJIEPIH KOHE IKOFaphl IMIETTUIIIK
¢unonorusislk OuUTiM Oepyaeri nudpiblk O11iM Oepy opTajapblH KETUIAIpYIe
KOJIlaHyFa OonaTbIHABIFBIHAA. Makanana Uu@piblK Kypaujgapabl MEHrepy
Oonalak MeTTIIAIK GUIOIOTTapIbIH KOCIOM NaspibIFbIHbIH a)KblpaMac O0eJiri
00JIbIIT TaOBLIATBHIHBI JKOHE OJIAp/bIH 3aMaHayd LU(pIbIK KOFaM TajanTapblHa
CoTT1 OeliM/Iey1H KaMTaMachl3 €TETiH1 arall eTuIeIl.

Tipek ce31ep: Koci0U-KOMMYHUKATUBTIK KY3BIPETTUIIK, K9C10U KY3bIpeT-
TUTIK, MMETTUIAIK (UIONOTHACH CajachlHAAFBl aaMmy, IUOPIBIK Kypajiaap,
YKaCaH/Ibl MHTEJUICKT, eTeN (QUITOJIOTHSICHI, KOC10M JKOFaphl O111M, 9/1ICTEMEITIK
MOJIeb

HUCITOJIb30BAHUE IM®POBBIX UHCTPYMEHTOB B PABBUTHUHA
MPO®ECCHUOHAJIBHO-KOMMYHUKATUBHOM KOMIIETEHIINA
BYAYIIAX THODPHUIOJIOTOB
Ammesa B.A.!, *CanpikoBa A.K.?

L*2Ka3sYMOuMS nmenn A6Obinaii xana, Anmarsel, Kazaxcran

AHHOTauusi. B crathe paccMarpuBarOTCs BO3MOXKHOCTH Pa3BHUTHS
npodeccruoHanbHO-KOMMYHHUKATHUBHON KOMIIETEHIINH Y Oyy1IuX HHO(DUIOIOrOB
MIOCPEJCTBOM  HCIIOJIb30BaHUSI LU(MPOBBIX HHCTPYMEHTOB. AKTYyalbHOCTb
UCCcIIeJOBaHUs OOYyCIIOBIEHA BO3PAaCTaHHUEM pPOJIU LHU(POBH3ALUK B CHCTEME
BBICIIEr0 00pa30BaHMsI M HEOOXOIMMOCTHIO TIOATOTOBKH CIICIIHATINCTOB, CIIOCO0-
HbIX K 3¢ dexTuBHOMY npodeccuoHaIbHOMY OOIIEHHI0 B LU(POBOH cpere.
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Lenp uccienoBanus 3akiaroyaeTcss B M3y4yeHUM A(PPEKTUBHOCTH NPUMEHEHUs
UU(POBBIX MHCTPYMEHTOB B Pa3BUTUU MPO(PECCHOHATLHO-KOMMYHUKATUBHON
KOMIIETEHIIMU CTYJAEHTOB. B HccienoBaHuM MCHOIb30BaHbl CPABHUTEIbHBIE U
SMIUPUYECKUE METObI, BKIIIOUAsl SKCIIEPUMEHT, IIPOBEACHHBIN CO CTyAEHTaMU
TpeThero Kypca oOpazoBarenbHOM mporpammel  “6B02302-MHocTpannas
¢unonorus” Kazaxckoro yHUBEpcUTETa MEXKIYHApOIHBIX OTHOILIEHUH U
MHPOBBIX SI3BIKOB HMEHHW AObUTail XaHa. DKCHEPUMEHT OCYIISCTBISUICS B
TEYCHHE OTHOTO Y4eOHOTO CeMeCcTpa B paMKaxX JUCHHUIUIMHBI “PemaktupoBaHue
TtekcToB B CMU” ¢ nHTerpanueil pa3nuyHbix HU(POBBIX HHCTPYMEHTOB, TAKUX
KaK 3JIEKTPOHHBIE CIIOBApH, OHJIaH-0a3bl JAHHBIX, MHTEPAKTUBHBIE TIAT(OPMBIL,
CUCTEMBbl MCKYCTBEHHOTO UHTEIUIEKTa U HpodeccuoHallbHblE (HOPYMBIL.
Pe3ynprarel mpOBEAEHHOIO HCCIIEIOBAHMS J0KA3bIBAIOT, YTO MCIIOJIb30BAHUS
1M (POBBIX HHCTPYMEHTOB B 00pa30BaTeIbHBIN POLIECC CUCTEMHO CIIOCOOCTBYET
SI3BIKOBOMY Pa3BUTHUIO CTYAEHTOB M 00€cleuMBaeT LeJIO0CTHOE (HOpMUpOBAHUE
UX Npo¢eCcCuOHATbHO-KOMMYHUKAaTUBHONW KOMIIETEHLIUU. JTO TAK)KE YKPEIIsieT
METO/I0JIOTMYECKYI0 COIIACOBAaHHOCTh U IOBBIMIAET 0011yI03((HEKTUBHOCTD
npodeccuoHanbHO-KOMMYHUKATUBHOIO PAa3BUTHSL.

Hayuynass HoOBHM3HA uCCIEIOBaHMS 3aKJIIOYaeTCsi B  OOOCHOBAaHUU
KOMIUIEKCHOTO oJIX0/1a K dbopMHUpOBaAHHIO npodeccuoHaIbHO-
KOMMYHUKAaTUBHOW KOMIIETEHIIMM TIOCPEACTBOM HCHOIb30BAHUS LU(PPOBBIX
WHCTPYMEHTOB B IIpolecce uHoumiornyeckoro pasButus. llpakruueckas
3HAYMMOCTh pabOThl COCTOMT B BO3MOXXHOCTH TNPUMEHEHUS IOJYyUYEHHBIX
Pe3yabTaTOB JIJIsl COBEPIIEHCTBOBAHUS YUEOHBIX IJITAHOB, METOMK IIPETIO/IaBaHuUs
U MPOEKTHpOBaHUs LUPPOBOIl 00pa3oBaTeIbHONW Cpelbl B CUCTEME BBICIIETO
MHO(UIIOIIOIHYECKOro 00pa3oBaHus. B craThbe moguepKuBaeTcs, 4TO OBJIACHUE
UM(POBBIMU ~ MHCTPYMEHTAMHU  SIBISETCS  HEOTHEMJIEMBIM  KOMIIOHEHTOM
poeCCUOHATILHOTO Pa3BUTHS OyaylmuX HWHO(MUIOIOTOB M YCJIOBHEM HX
YCHENTHOW aJlanTallii K TpeOOBaHUSM COBPEMEHHOTO ITU(POBOTO 0OIIECTRA.

KuroueBble ciioBa: npodeccroHaabHO-KOMMYHUKAaTUBHAST KOMITETEHIUS,
npodeccroHanbHasi KOMIIETEHIUS, UHOPUIIOIOIMYECKOe pa3BUTUE, LU(pOBBIE
UHCTPYMEHTBI, HMCKYCCTBEHHBIM  HMHTEJUIEKT, MHOCTpPaHHas  (UIOJIOTHUS,
npodeccuoHanbHOE BbICIIee 00pa30BaHUE, METOIUYECKAs MOJIENb
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