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Abstract. This scientific work is devoted to studying the professional
workload of foreign language teachers, particularly in performing routine
tasks, as well as analyzing the degree of use of artificial intelligence (Al)
technologies in teaching practice. The research problem lies in the need for a
deeper understanding of the specifics of a teacher’s daily duties, their impact
on emotional burnout and the quality of teaching, as well as the conditions that
promote or hinder the use of Al. The study was designed around the following key
objectives: to determine which routine actions require the most time and effort, to
identify the main difficulties teachers face in performing these tasks and examine
their potential impact on teaching quality and emotional burnout, and to study
the level of use of Al technologies and the barriers preventing their integration.
To collect empirical data, the researchers developed an online questionnaire
that included both closed-ended and open-ended questions. After analyzing the
responses, they concluded that most teachers have a positive attitude toward the
use of Al, primarily applying it to the creation of educational materials, and face
several barriers, such as limited access to tools, distrust in its quality, and ethical
concerns. These results highlight the need to further explore the role of Al in
teaching practice and to reflect on current professional realities.
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Introduction

Nowadays, foreign language teachers are increasingly facing a large
number of professional responsibilities, including preparing for academic classes,
checking and evaluating students’ homework, writing reviews and comments,
maintaining documentation, and other tasks. In a research paper, Powell notes
that teachers can spend a considerable amount of time preparing lessons. On
average, they devote 7 hours a week to class planning, which makes their work
especially time-consuming [1]. Additionally, assessing homework requires
a significant amount of time. For example, based on the results of a study by
McShane, the author claims that teachers spend a considerable amount of time
on assessment every day — from 30 minutes to 1 hour a day, which is comparable
to the time needed to prepare for classes [2]. The process of planning classes
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and evaluating students’ homework has always involved a substantial workload,
significantly contributing to professional burnout and reinforcing the perception
of teaching as a demanding profession.

Most teachers encounter a wide range of challenges when performing
routine tasks. In a scientific study conducted by the author Peterson, it is
noted that many teachers face fatigue and sleep problems due to increased
workload [3]. Additionally, Deep emphasizes that the duties of teachers
extend far beyond classroom work. These include preparing classes, reviewing
and evaluating students’ work, mentoring, participating in institutional life,
performing administrative tasks (such as participating in accreditation, reporting,
and committee work), as well as engaging in academic activities and regular
publications. Consequently, many teachers face various difficulties due to their
high workload, which can subsequently negatively affect their well-being. The
authors note in their work that excessive workload and administrative pressure
can lead to burnout. Additionally, it is noted that the bureaucratic burden distracts
teachers from their primary task — interacting with students — thereby weakening
pedagogical support and reducing the effectiveness of the educational process
[4-5-6]. Thus, teaching is associated with several problems, which stem from the
need to perform a large number of routine tasks.

Additionally, burnout resulting from excessive workload can lead to
undesirable outcomes. For example, the authors of the scientific work believe that
“the deterioration of the quality of teaching, in fact, is one of the most significant
consequences of emotional burnout of teachers, since the physical and mental
exhaustion of the teacher leads to a decrease in enthusiasm in the classroom,
which leads to the creation of a passive learning environment” [4]. Thus, teachers
who experience exhaustion lose motivation and the ability to create an active and
attractive learning environment, which reduces student engagement and worsens
their academic results.

In the fight against burnout caused by excessive routine, teachers use Al-
based technologies to optimize time. An author like Yawson suggests using
generative models (“Generative AI”) as a solution to create text, audio, and video
materials for preparing training sessions. Additionally, teachers can currently
utilize “Generative AI” to evaluate students’ work and provide feedback, as
traditional assessment methods often require significant time and labor costs.
Moreover, Yawson believes that assessment systems using artificial intelligence
can analyze various forms of student responses, compare them with samples
or headings, and assign grades. Additionally, they can provide individualized
feedback, highlighting specific errors and knowledge gaps [7]. Other authors
suggest using an Al-based system (“Turnitin”) to verify the authenticity of essays
submitted by graduate students [8]. Regarding the degree of artificial intelligence
use, a scientific study by Pettersson found that 48% of teachers do not utilize
generative artificial intelligence (“GenAl”) in their work processes. At the same
time, 52% of teachers use “GenAI” for one or more learning-related tasks.
Artificial intelligence is most often used at the stage of preparing classes (27%).
Some teachers also use “GenAl” to check whether student material was created
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through artificial intelligence. “ChatGPT” is a popular tool — it is mentioned in
52% of cases. Other platforms, such as “DALL-E” (6%), “Gemini”, “Stable
Diffusion Web”, and “Midjourney” (each at 4%), are used much less frequently
[9]. The analysis reveals that artificial intelligence is becoming a highly sought-
after tool among teachers in the fight against high workloads, specifically by
reducing the time spent preparing for academic classes and evaluating student
papers.

Materials and Methods

This scientific research is quantitative, and the primary method of data
collection is an online questionnaire (“Microsoft Forms”) used to achieve the
following research objectives:

1. Determination of routine tasks that take the most time and effort from
foreign language teachers;

2. Identification of the difficulties faced by teachers in performing these
tasks and how they can affect the level of teaching quality and emotional burnout;

3. Study of the extent to which artificial intelligence technologies are used
to automate routine tasks and identify factors preventing their wider adoption.

Fifty-seven teachers of foreign languages from various higher education
institutions in Kazakhstan participated in this survey. Before starting the study,
each participant reviewed the informed consent form and confirmed their
voluntary participation in the study.

Results and Discussion

In the first question (Figure 1) about routine tasks, the majority of foreign
language teachers indicated that “checking written papers” (39 participants),
“preparing educational materials” (35 participants), and “writing test tasks”
(34 participants) consume a significant amount of time. The least number of
respondents chose such routine tasks as “communicating with students outside
of classes” (6 teachers) and “providing student feedback™ (7 teachers). The
remaining respondents reported tasks of average labor intensity, including:
“administrative reporting” (23 teachers), “planning classes and courses” (17
teachers), and “grading and filling out journals” (15 teachers).

1. What routine tasks take up the most time when teaching a foreign language? (You can select multiple option
5):

Preparation of educational materials and
presentations

@ Creating assignments and tests 34

I
I
Checking written work (essays. letters. ]

P 9 (essay: 19

]

L

I

]

-

assignments)

@ Giving grades and filling out journals 15
@ Providing feedback to students 7
@ Planning lessons and courses 17
® Administrative reporting 23
@ |Interacting with students outside of class 6

@ Other El |
a

Figure 1 - Time-Consuming Routine Tasks in Foreign Language Teaching
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In the following question (Figure 2), it was noted that 56% of foreign
language teachers spend between 5 and 10 hours on routine tasks, while 9%
spend more than 15 hours. Meanwhile, 23% and 12% of teachers devote less
than 5 hours and from 11 to 15 hours per week, respectively. As a result of this
survey, modern teachers spend a significant amount of time due to their high
workload.

2. Approximately how many hours per week do you spend on these tasks?

® Less than 5 hours 13 12% ‘
@ 5-10 hours 12

@® 11-15 hours 7
@ More than 15 hours 5
@® Other 0

56%

Figure 2 - Weekly Time Spent on Routine Foreign Language Teaching Tasks

In the third question (Figure 3), each respondent shared their opinion about
routine tasks that cause burnout and fatigue. The most common answer (15
teachers) is “administrative reporting” since this type of task distracts teachers
from teaching and scientific activities and can lead to a deterioration of mental
health as a result of emotional burnout. In addition, 11 teachers mark the process
of checking written papers (essays, letters, assignments). It is considered more
tedious, which exceeds the frequency of mentioning tasks such as writing tests
(9 teachers), filling out journals (5 teachers), preparing educational materials (3
teachers), and grading (3 teachers).

Routine Task Mentions
Administrative Reporting 15
Checking Written Assignments 11
Creating Tests 9

Filling Out Journals 5

w

Preparing Educational Materials

Grading 3
Finding Useful and Relevant Material 1
Finding a Program 1
Planning 1

Figure 3 - Routine Tasks That Contribute to Burnout and Fatigue in Foreign
Language Teaching
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The next question (Figure 4) addresses the difficulties faced by foreign
language teachers in performing routine tasks. An analysis of the results showed
that the most frequently mentioned problem was a lack of time (32 mentions),
which indicates an excessive workload and a shortage of time resources.
Respondents were the least likely to note a decrease in motivation to teach (18
mentions). Difficulties with an average frequency include emotional burnout
(26) and work-life balance issues (24), highlighting the impact of routine tasks
on the psycho-emotional state of teachers.

4. What difficulties do you encounter when performing routine tasks? (You can select more than one option): Add
® Lackoftime 32
@ Increased fatigue and tiredness 28 —
@ Decreased motivation to teach 18 ]
@® Emotional bumout 26 /1
Distraction from creative/interactive forms of _
L] 19
work
@ Difficulty with work-life balance 24 I
@ Other 1 I

[}

10 20 30 40
Figure 4 - Difficulties Encountered in Routine Tasks

The question (Figure 5) about the impact of routine tasks on teaching
quality revealed how foreign language teachers perceive the adverse effects of
administrative and technical workload. The most significant number of foreign
language teachers noted that performing routine duties moderately reduces
the quality of teaching (35.1%), while 33.3% of participants indicated a minor
impact. A significant decrease in quality was reported by 14% of respondents,
and a critical impact on the effectiveness of training was noted at 8.8%. Only
8.8% of teachers believe that routine tasks do not affect their teaching activities.
These data demonstrate that for the majority of survey participants, performing
routine tasks hurts the quality of teaching.

5. How does doing routine tasks affect the quality of your teaching? Additional ir

® Doesn't affect Has little effect Moderately reduces quality Significantly reduces quality

® Critically interferes with effective learning

100% 0% 100%

Figure 5 - Impact of Routine Tasks on Teaching Quality

In the sixth question (Figure 6), which evaluates the impact of performing
routine tasks, 24 teachers noted that they sometimes experience emotional
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burnout, characterized by feelings of irritation, fatigue, and apathy. Meanwhile,
15 teachers indicated that they often, and 11 — that they constantly face mental
health problems caused by emotional burnout. The smallest number of teachers
(5 and 2 participants) replied that they experience difficulties with their emotional
state in rare cases or do not encounter them at all.

6. Have routine tasks affected your emotional state or caused signs of burnout (fatigue, irritation, apathy)? Additional i

Ypoeers 5 I 11

3 49 ¥poeens 4 [N 5
.

Average rating Ypoeers 3 I, 24
* * * {? ﬁ Ypoeens 2 (DD 5

Ypoeene 1 [N 2

Figure 6 - Influence of Routine Tasks on Emotional State and Burnout

An analysis of the answers to the question (Figure 7) about the use of Al-
based technologies in professional activities revealed that the majority of teachers
already utilize artificial intelligence: 34 teachers use it occasionally, and 19 use it
regularly. Only four respondents do not currently use Al, but they plan to do so in
the future, and none of the participants expressed a complete rejection of the use
of such technologies. These data indicate a positive attitude of teachers towards
the introduction of Al into educational practice.

7. Do you use Al-based technologies in your work?

I

33%

® Yes, regularly 19
® Yes, sometimes 34
@ No, but | plan to. 4
® No, and | don't plan to. 4]

Figure 7 - Al Technology Usage by Educators

Among teachers using Al-based technologies, the most common task is
generating learning tasks and texts, as indicated by 40 participants (Figure 8).
Next in frequency are checking the originality and identification of Al-generated
texts (23 respondents) and preparing audio and video materials (21 respondents).
Less often, teachers use Al to check grammar and stylistics (11), provide feedback
to students (7), translate texts (9), and automatically evaluate written papers (4).
These results demonstrate that Al is more frequently used to create and validate
content, while its use in the assessment process and interaction with students
remains less active.
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8. If you use Al, for what tasks? Additi
@ Generation of educational tasks and texts 40 |
@ Checking grammar and style 11 ]
@ Automatic assessment of written work 4 ]
@ Preparation of audio and video materials 21 ]
@ Providing feedback to students 7 ]
° Criginality check / detection of Al-generated . [T
texts 23
@ Translation of texts 9 I
@ Other 1 ]

=1
=1
%)
(=]
[
=1
=y
o

Figure 8 - Specific Al Uses by Teachers

When asked about barriers (Figure 9) preventing the active use of Al in
teaching, the majority of respondents identified three main factors: a lack of
access to the necessary tools, distrust of the quality of Al work, as well as ethical
and academic concerns — each with 20 answers. A lack of technology knowledge
proved to be a less significant obstacle (16 responses), while only five people
reported that they did not see the need to utilize Al. Thus, the limiting factors
are most often not technical illiteracy but issues of accessibility, trust, and ethics.

9. What's stopping you from using Al more actively in teaching? Addit
@ Lack of knowledge about technology 16 -]
@ lack of access to the necessary tools 20 |
@ Llack of trust in the quality of Al work 20 e —
@ Ethical or academic doubts 20 —
@ |don't see the need for it. 5 I
@ Other 3 .
0 5 10 15 20
Figure 9 - Barriers to Al Adoption in Teaching
Conclusion

An analysis of the collected data revealed that routine tasks are time-
consuming and require a significant amount of time (from 5 to 10 hours per
week) and intellectual effort. These tasks include checking written papers,
preparing educational materials, and writing assignments and tests. In addition,
most teachers noted that administrative reporting also consumes a considerable
amount of time and resources, including mental and emotional effort, which
distracts from their primary professional activities — teaching and research and
negatively impacts the quality of the educational process.
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Additionally, the majority of respondents face challenges such as a lack of
time, emotional burnout, and difficulties in maintaining a consistent work-life
balance. Consequently, the performance of routine duties contributes to these
problems, which ultimately negatively affects the quality of teaching foreign
languages.

An analysis of the respondents’ responses reveals that the majority of
teachers hold a positive attitude toward the use of Al-based technologies and are
already actively incorporating them into their professional activities. The most
demanded tasks solved with the help of artificial intelligence are the creation of
educational materials and the verification of their originality. At the same time, the
functions related to assessment and interaction with students are used much less
frequently. The main barriers to the broader adoption of artificial intelligence are
not associated with a lack of competencies but rather with limited access to tools,
doubts about their reliability, as well as ethical and academic concerns. These
findings underscore the importance of institutional support and the establishment
of'arobust ethical framework for the effective integration of artificial intelligence
into the educational process.
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IIETEJ TIJII MYFAJIMAEPIHIH PYTUHIAIK )K¥YMbIC
KYKTEMECIH ) KXEHUIIETY YIIIH )KACAH/bl UHTEJIJIEKT
TEXHOJIOTUAJIAPBIH KOJIJAHY
*Kapumosa T.M.!, *Capixanosa I'.b.?, Cankenosa A.B.?
*13Astana IT University, Actana, Kasakcran
*2Kaparanbl bexeroB yuusepcureti, Kaparanapl, Kazakcran

Angarna. Byn FbUIBIME KYMBIC IIETEN TIUIAEPIHIH OKBITYIIbUIApbIHA
JKYKTEJIETIH KOCiOM >KYKTEMEHIH, aTal aWTKaHAa KYHIETIKTI KalTaJTaHaTbIH
TanchlpMaliapibl OPBIHAAYMEH OaillaHbICTBI JKYKTEMEHIH epeKIIeTiKTepiH
3epTTeyre, COHIal-aK MeJarorukajiblK TOKipudene xacanasl uHTEIUIeKT (XKI)
HETI3IHJeTi TEeXHOJOTUsIapApl TaiianaHy JCHIeHiH Taljayra apHajFaH.
3epTTeyaiH 63€eKTUIII OKBITYIIBIHBIH KYH/IETIKTI MiHJIETTEPIHIH €peKIIETIKTepIH
TEePEHIPEK TYCiHY, OJApIbIH SMOIIMOHABIK KYH3EJIiC TEeH OKBITY carachbiHa
ocepiH, conmaii-ak XU kommaHyra bIKIAad €TETIH HEMECe Kelepri KenTipeTiH
KarJalnapapl aHbIKTay KaKeTTUTriHae skatelp. JKyMbic mieHOepiHae Kkemneci
MIHIETTep KOUBLIABI: KaHOall KYHIENIKTI OpeKeTTep KOl yaKbhIT MeH KYII
KYMCAWTHIHBIH aHBIKTAY; OCBI OPEKETTepJli OPBIHJAY KE3iHJE OKBITYIIbLIAp
Tan OOJIATBIH HETI3T1 KUBIHIBIKTAP/IbI alKBIH/IAY KOHE OJIap/IbIH OKBITY CaIachl
MEH 3MOIMOHAJBIK KYHIHE BIKTUMAJ dcepiH Oaranay; conmaii-ak XKW konnmany
JIEHT eIl MEH OHBI O11iM Oepy yepiciHe eHTi3yTe Keaepri 0071aThiH (GaKTopIap bl
3epaeney. OMIUPHUKANBIK JEPeKTepAl JKHHAY VIIH >KaObIK KOHE alllbIK
CYypakTapaH TYpaTblH OHJIaiH-cayalHama o3ipieHnai. JKayanrapasl Tangay
HOTIDKECIH/IE OKBITYIIBUIApAbIH Kenminirinig KM KonmaHyFa oH Ke3KapacTa
€KEeH/IIr1, TEXHOJOTUsIap bl HET131HEH OKY MaTepualapblH AalbIHAAY YIIIIH [ai-
JajaHaTBhIHBI JKOHE HETI3T1 KeAeprijiep peTiHae KypalgapFa KODKETIMIUTIKTIH
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LIEKTEYJIIr1, OJapblH CallachblHa CEHIMCI3/I1K XKoHE ITUKAJIBIK aJlaH1ay IbLIBIKTap
eKeHIT1 aHbIKTanabl. by Hotmxkenep XU -aiH OKBITYIIBUTBIK KBI3METTET1 POITIH
opi Kapaii 3epTTey MeH Ka3ipri KociOM IMIBIHBIKTHI KaTa MaibIMIay KaXKETTUTIT1H
allKbIHIANIBL.

Tipek ce3aep: xKacaH bl MHTEIJICKT, IIET TIJIIH OKBITY, KYHEIIKTI )KYKTEeMe,
MYFaliMHIH KyHin keryi, Ourim Oepy »xyiecine XKM-nmi eHrisy, mMyraimimMHIH
KaObu1aybl, O1TIM Oepy TexHosorusapsl, KW Heri3inaeri oKpITy Kypaiiapsbl

HCIOJb30BAHUE TEXHOJIOIT'MHA UCKYCCTBEHHOI'O
UHTEJUJIEKTA B OBJIETYEHUU PYTUHHOM HAT'PY3KH
NPENOJABATEJIEd HHOCTPAHHBIX SI3bIKOB
*Kapumosa T.M.!, *Capxanosa I'.b.?, Cankenosa A.B.?
*13Astana IT University, Actana, Kazaxcran
*2?KaparanauHckuil yauBepcutet umenu E. A. Bykerosa,
Kaparanpna, Kazaxcran

AnHoTranusi. JlanHas HaydyHas paboTa TIOCBSIICHA HCCIIEIOBAHUIO
1po¢ecCUOHAIbHON Harpy3KH MIperojaBaresieii HTHOCTPAHHBIX S3bIKOB, CBA3aHHON
C BBIIIOJHEHUEM DPYTHHHBIX 33]ad4, a TAKKE AHAIU3Y CTEIEHH HCIOIb30BAHMS
TEXHOJIOTUHA Ha OCHOBE HMCKyccTBeHHOro uHreuiekra (M) B memarormveckoit
npaktuke. IlpoOnema uccienoBaHus 3aKioyaeTcs B HeoOXoauMmocTu Ooree
[TyOOKOro MOHUMAaHUS CIIEU(PUKY TOBCETHEBHBIX O0SI3aHHOCTEN MperoiaBaTeis,
X BIUSHUS HAa HMOLMOHAJIIBHOE BBIIOPAHWE M KadyeCTBO MpENoJaBaHMs, a
TaKXe YCJIOBHUM, CIIOCOOCTBYIOIIMX WM MPENATCTBYIOIIMX INpuMmeHeHuo MU.
B pamkax pa®oTbl ObLIM MOCTaBJIEHbI CIEAYIOLIUE 3aJa4yM: ONpPENEINUTh, KaKue
PYTHUHHBIE JI€HCTBHS OTHHMAIOT HAaWOOJIbLIEE KOJUYECTBO BPEMEHU U YCHIIMIA;
BBISIBUTH OCHOBHBIE TPYJHOCTH, C KOTOPBIMHM CTAJIKMBAFOTCS IPENOJABATEIN
IIPY BBINIOJTHEHHUH 3THX 3a/1a4, a TAKXKE OLICHUTh, KAK OHU MOTYT CKa3bIBaTbCs Ha
Ka4eCTBE NPENoJaBaHys U1 YPOBHE SMOLIMOHAIBHOIO BEITOPAHUS; U3YUNUTh YPOBEHb
ucnonb3oBanust UM u 6aprepsl, Melaromnye ero MHTerpauu B 00pa3oBaTesIbHbINA
npouecc. [ coopa sMIUpUUECKUX JaHHBIX ObLT pa3paboTaH OHJIAH-ONPOCHUK,
B KOTOPBIM BOLUIM KaK 3aKpbITBIE, TAK M OTKpbITbIE BoIpockl. Ha ocHoBe
aHalu3a IOJyYEHHbIX OTBETOB OBUIM CJI€NaHbl BBIBOJBI O TOJIOKUTEIBHOM
OTHOLIEHUU OOJIIIMHCTBA NpenojaBareneid k npuMmenenuto MU, npeobnaganuun
WCIOJIb30BaHMsI TEXHOJIOTUI /ISl CO3JaHMs YU€OHBIX MaTepUaJIOB U BBISABICHUU
Takux OapbepoB, KaK OrPAaHUYEHHBIA JOCTYIl K MHCTPYMEHTaM, HE0BEpUE K UX
KaueCTBY U ATUYECKHUE ONACEHUS. DTU PE3YJbTaThl IOAUEPKUBAIOT HEOOXOIUMOCTh
JanbHenmero n3ydenus ponu MU B npenonaBaTenbCkoi IPaKTUKE U OCMBICICHUS
TEKYILIUX NPOPECCUOHATIBHBIX PEAIIHIL.

KuroueBble  cj0Ba: UCKYCCTBEHHBIM  MHTEJUIEKT, IIPENOJaBaHUE
MHOCTPAHHBIX S3bIKOB, pPyTHMHHAs HArpys3ka, BBITOpaHUE IIPENOIABATEN,
unterpamuss MM B oOpas3oBaHue,  BOCHpHUSTHE  IPENOaBaTENIIMU,
oOpa3oBarebHblE TEXHOJIOTUU, HHCTPYMEHThI 00yueHust Ha ocHoBe M

Received / Maxana mycmi / Cmamws nocmynuna: 10.06.2025.
Accepted / Kapusnayza kabvinoanowl / [lpunama x nyonuxayuu.: 26.12.2025.

Series “PEDAGOGICAL SCIENCES” Number 4 (79) 2025 273



THE USE OF ARTIFICIAL INTELLIGENCE TECHNOLOGIES TO EASE THE ROUTINE...

Information about the authors:

Togzhan Karimova — Master of Pedagogical Sciences, Senior Lecturer, Astana
IT University, Astana, Kazakhstan, e-mail: togzhan.almas@astanait.edu.kz

Galiya Sarzhanova — PhD, Associate Professor, Karaganda Buketov
University, Karaganda, Kazakhstan, e-mail: galiya008@mail.ru

Assel Salkenova — Master of Arts, Lecturer, Astana I'T University, Astana,
Kazakhstan, email: assel.salkenova@astanait.edu.kz

Aemopnap mypanvt manimem:

Torxan KapumoBa — nearoruka FbUIbIMIapbIHBIH MarucTpi, ara OKbITYIIBI,
Astana IT University, Acrana, Kazakcran, e-mail: togzhan.almas@astanait.edu.kz

Famus CapsxanoBa — PhD, kayeimmacteipsiirad npodeccop, Kaparanas
bykeroB yauBepcuteti, Kaparannpl, Kazakcran, e-mail: galiya008@mail.ru

Acenp CankeHoBa — eHep Maructpi, okbITymibl, Astana IT University,
Acrana, Kazakcran email: assel.salkenova@astanait.edu.kz

Hndpopmayusa 06 asmopax:

Tormkan KapumoBa — Maructp NeAaroru4eckux HaykK, CTapLIdi
npenonaBarenb, Astana IT University, Acrana, Kazaxcran, e-mail: togzhan.
almas@astanait.edu.kz

INanus CapxxanoBa—PhD, accoruupoBannbiii mpodeccop, Kaparananackuii
yauBepcuteT umeHn E.A. bykerosa, Kaparanaa, Kazaxcran, e-mail: galiya008@
mail.ru

Acenp CasikeHOBa — MAarucTp HUCKYCCTB, IpernoaaBatenb, Astana IT
University, Actana, Kazaxcran, email: assel.salkenova@astanait.edu.kz

274 BULLETIN of Ablai Khan KazUIRandWL



