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Abstract. The article examines ways to upgrade the instructional content
aimed at educating prospective translators in the conditions of digitalization in
the field of linguistics, with the formation of digital competence of translators.
This paper aims at presenting students’ perceptions regarding teachers’ use of
technologies and methods to facilitate the development of their digital competence,
when performing profession-related tasks.

Realizing the advantages of the educational process in professional
digitalization, the Department of digitalization of professional education
launched the course aimed at the development of digital competence through
digital materials for teaching translation students at the University at the level
of baccalaureate. The course organized on the platform Moodle can be used
as an online course providing possibilities of teacher-guided lessons and self-
study. A survey is conducted to better understand the starting situation of digital
lessons. This paper focuses on the study of technologies in forming professional
digital competence of linguistic students. The paper also gives the analysis of
the definitions of the terms digitalization and digital competence, describes the
objectives and content of the digital materials, their structure in the course, and
the main digital professional skills they develop.

The practical value of this research lies in determining the essential
technological resources that facilitate the development of digital competence
throughout specialized linguistic education. It also involves adapting and
integrating appropriate ICT tools into the curriculum to effectively support and
promote the systematic formation of key professional skills among students
majoring in linguistics and translation.

Keywords: digital competence, digitalization, technology, professional
training, machine translation, linguistic student, translator, CAT systems, ICT
tools

Introduction
The swift integration of digital technologies into almost all professional
domains has become essential for the effective development of modern society.
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A wide range of occupations now demands that specialists possess a solid level
of digital proficiency. The expansion of the contemporary translation industry is
largely driven by the adoption of advanced tools and technological solutions built
on information and computer systems. The introduction of specialized software
platforms has significantly improved the productivity and overall performance of
translators and linguists (language professionals).

Within an information-driven society, professional training is directed
toward establishing and advancing essential competencies that equip specialists
to navigate the evolving conditions of the modern environment. Such outcomes
can be achieved only through properly organized educational processes.
Consequently, translator training programs should prioritize the development of
digital skills by integrating contemporary technological resources into translation
practices.

The challenge lies in determining how to effectively teach translation
students technological tools to form their digital competence. Thus, the article
aims at determining the importance of the application of modern digital
technologies for the formation of the digital competence of linguistic students
by means of studying a specialized subject. The goal of the course is to train
university linguists (baccalaureate) in digitalization of their professional activity.
The article considers the main goal of the course to form digital competence of
students.

The objectives of the article are: 1) to survey and analyze the attitudes
of linguistic students and their willingness to study the course Digitalization of
the professional activity in order to acquire digital competence; 2) to consider
the selection of modern technological tools, in particular CAT systems, for the
translation profession. The purpose of the survey also was to determine prior
knowledge and skills of students before starting the course in order to optimize
the curriculum.

Digital competence refers to the core competencies that are to be established
within the framework of professional education for future experts. Hence, there
is a need to determine the components of digital competence and effective ways
to diagnose its formation.

One of such ways is surveying. The main task of survey is to ensure the
informativeness of translation students, to learn their preferences and needs, to
adapt the curricula for their studies in the learning system. Data were collected
using a questionnaire among students of the translation faculty.

Graduates will become either translators/interpreters or go to the publishing
industry as experts and editors in linguistics, equipped with modern technological
instruments to conduct their jobs effectively.

A large number of studies highlights the importance of forming
technological and digital competences of students. In recent scholarly works,
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the notion of competence is used more frequently than the term skills. Within the
OECD project, this concept is described in the following way: “A competency
is more than just knowledge and skills. It involves the ability to meet complex
demands, by drawing on and mobilizing psychosocial resources (including skills
and attitudes) in a particular context” [1, p.4]. Another fundamental explanation
describes the competence as “the acquisition of knowledge skills and abilities at a
level of expertise sufficient to be able to perform in an appropriate work setting”
[2].

In recent years, the idea of digital competence has gained prominence as
an essential set of skills and knowledge required in a knowledge-based society.
Within the European Union, digital competence is recognized as one of the
eight fundamental competences necessary for lifelong learning in such a society.
They involve using computers to access, evaluate, store, create, present, and
share information, as well as to communicate and engage in collaborative online
networks [3]. Article 4 further clarifies that digital competence encompasses
essential computer applications, including word processing, spreadsheets,
databases, and information management, alongside an awareness of the benefits
and potential risks associated with the Internet and electronic communication [3].

According to the literature, there is a broad consensus among researchers
on the importance of adopting new approaches to learning in order to address
global challenges [4, p.40]. Reviews of existing studies highlight a defined set
of skills, competencies, and qualities needed in the 21st century. This includes
ICT and digital literacy, which encompasses using technology as a means for
learning, communication, and collaborative activities [4, p.5].

The issue of digital competence is specifically described by Liisa [lomaki
et.al. in the article What is digital competence? The authors have built a
diagramme of the digital competence that covers background disciplines and its
related concepts [5, p.5].

Digital competence is considered a fundamental skill in the field of
translation. To enhance the digital abilities of students-translators, it is necessary
to integrate modern technologies into the curriculum. Digital competence is a
priority in different translation agencies, where they understand it as essential for
conducting professional functions.

However, the swift digital transformation in education has posed various
challenges for teachers. As M. Lucas points out, beyond managing different
hardware and software, educators are required to decide how, why, and for what
purposes these technologies should be applied pedagogically [6, p.3].

For a linguist, digital competence involves strong technical skills combined
with extensive knowledge, enabling them to effectively perform their professional
responsibilities. A translator is considered technically skilled when they are
well-versed in contemporary technologies and maintain up-to-date technical
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knowledge. The technological competence is firmly grounded in both pedagogical
theory and practice, making it essential for preparing future specialists for
effective teaching in higher education [7]. During training and practice students
will acquire digital skills such as working with word processors, CAT tools,
spreadsheets, and databases, creating electronic presentations, navigating the
web, designing websites, using digital cameras, managing computer networks,
installing software, conducting videoconferences, handling various computer
storage devices and more [8].

Translators work with texts. They handle textual materials, and text
digitization refers to the conversion of printed or handwritten texts into electronic
formats that can be read and processed by a computer. A text must be available in
digital form, as a computer-readable file [9].

Literature research on digitalization and computing has expanded
extensively, with many studies exploring issues related to digital technologies.
According to Yates and Rice, digital technologies consist of four main components
[10, pp.37-38] — digitization, which involves encoding information into binary
form, computing, which enables the processing of this information through
software programs, etc. Any digitally represented information can therefore be
processed, combined, manipulated and analyzed for diverse purposes.

The idea of launching technology in education of linguists, including
translators, has been specified in the publications by Alla Berestova [11], Lynne
Bowker [12], Emma Goldsmith [13], Rostyslav Tarasenko et.al. [14; 15].

The author Lynne Bowker in her unique book Computer-Aided Translation
Technology: A Practical Introduction introduces the system of technology to the
field of translation. She reveals the role and use of technology in translation.
This book provides a practical introduction to a wide range of computer-aided
translation tools (CAT) that translators need to understand and use in order to stay
competitive in today’s translation environment [12].

In the professional activity, translators use different technological tools
in the translation process. According to Lynne Bowker, technical tools may be
categorized in three groups, from HT through to MT: a) HT (human translation)
— word processors, spelling and grammar checkers, Internet; b) CAT (computer-
aided translation) — data-capture tools, translation memories, corpus-analysis
tools, terminology-management systems, diagnostic tools); ¢) MT — machine
translation systems [12, p.7]. As the author rightly notes, these tools must be
included in the translator-training curriculum.

One of the contemporary researchers R.O. Tarasenko examines the
professional training of contemporary translators in several articles [14; 15]. His
research focuses on ways to enhance the training programs for future translators.
He analyzes the curricula of translator education programs at universities across
Europe, America, and Asia. Tarasenko concludes that both academic programs
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and translation agencies tend to emphasize the use of multiple CAT systems [15].

Numerous scholars and professionals evaluate and compare CAT systems
to identify the most efficient ones. For example, Emma Goldsmith highlights
SDL Trados Studio 2021 as a recommended tool in her blog [13]. Currently,
some of the leading CAT systems are cloud-based professional translation
technologies. Notable examples include Wordfast Anywhere and XTM Cloud,
which are considered the next-generation translation technologies [15].

To encourage the development of digital competences and professional
skills for translation students, the subject has been introduced Digitalization of
professional activity in Ablaikhan Kazakh University of International Relations
and World languages at the Faculty of Translation and Philology. It was introduced
to support the redesign of teaching so that students master digital competences
and are prepared to integrate technology in their future jobs.

Considering the importance of developing digital competence among
linguistic students in today’s learning, we set the task of creating a syllabus and
an electronic Moodle-based course that supports both major training pathways —
translator and text researcher (linguist).

Material and methods

The study applies sociological and statistical approaches, along with systems
analysis, to examine the role of information and communication technologies
(ICT) in the education of linguistics students and their impact on competencies and
learning outcomes. Surveys and information analysis, combined with statistical
techniques (ranking methods and descriptive statistics), helped identify ICT tools
most relevant for teaching a specialized discipline based on student needs.

The experiment was conducted at the Department of Digitalization of
Professional Education of the Kazakh Ablaikhan University of International
Relations and World Languages (Almaty, Kazakhstan) within the practical course
‘Digitalization of Professional Activity’. Data were collected through a Google-
Forms questionnaire.

Responses from 80 fourth-year Translation studies students allowed us
to determine key factors influencing the development of digital competence in
translators. These factors include:

* theoretical grounding in digitalization;

* selection of up-to-date (preferably free and Kazakh-compatible) machine
translation systems;

* mastering at least three or four MT systems;

« confident use of available CAT tools;

* plentiful practice in solving real professional tasks using digital
technology.
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Three educational components were identified for teaching future
translators’ new digital skills: selecting appropriate technological tools, choosing
effective teaching methods, and structuring a course on the Moodle platform.

A Moodle-course was developed and filled with instructional materials. It
consists of two modules: a) digital tools for translation practice; b) digital tools
for linguistic research. The selected programs and applications were chosen to
support competence formation in both domains.

To align the course with student needs, a survey was conducted to access
their background knowledge, expectations and preferences regarding CAT
systems and other digital tools.

Participants. 80 fourth-year students, studying Translation as a major in
the specialty 5SB02301 Translation study, participated in the survey. They had
previously completed an introductory ICT course in their first year and were
beginning a more specialized course ‘Digitalization of professional activity’ (for
translators).

The survey aimed at: 1) to evaluate students’ initial digital competence
to optimize the curriculum; 2) to gather their views on further developing this
competence.

Students answered 34 questions divided into three groups: a) theoretical
knowledge of digitalization (multiple-choice); b) selection of digital tools for
study (multiple-choice and open responses); ¢) opinions and attitudes toward
course components (open responses).

Thus, responses were organized into three clusters: digital tools, opinions
and attitudes, and theory. Quantitative data (multiple-choice responses) were
analyzed statistically, while qualitative data (open answers) were described and
interpreted. This mixed-methods approach helped capture both measurable trends
and detailed insights into students’ experiences, expectations, and perceptions of
using digital tools and machine translation systems.

Results

Our research aims to determine the importance in the application of modern
digital technologies for the formation of digital competence of linguistic students
(translators) by means of studying a specialized subject. The objectives of the
article are: 1) to survey and analyze the attitude of linguistic students and their
needs and willingness to study the course Digitalization of professional activity
in order to acquire digital competence; 2) to consider the selection of modern
technological tools, in particular CAT systems, for the translation profession.

For this purpose, a survey was conducted, students’ background and
expectations were analyzed, the choice of CAT systems and other digital tools
for the curriculum translation students was determined. The questionnaire was
anonymously conducted among the 4™-year 80 full-time bachelor-students of
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the Faculty of Translation and Philology, in Ablaikhan Kazakh University for
International Relations & World Languages (Almaty, Kazakhstan) on the topic
Digitalization of the professional activity of linguistic students via using Google
forms. Two groups of questions relevant to this research have been outlined in
this study: a) Attitudes and opinions to the course; b) Selection of technological
tools and applications to be studied in the course to develop digital competence
of future translators. Respondents were asked to answer two types of questions
(totally 34 questions) to identify the importance of the application of information-
communication technologies and technological tools in linguistics to develop
their digital competence.

The results of the conducted questionnaire are described in the following
analysis below. We generally conclude that majority of future linguists and
translators do not sufficiently possess/acquire digital competence and lack in
using CAT systems. Consequently, they cannot manage digital technologies in
their future professional activity to the full extent.

1. Interest in and Attitudes Toward Studying Digitalization

The initial question explored whether students feel the need to study the
subject ‘Digitalization of the professional activity of linguistic students.’ A strong
majority (60%) responded affirmatively positive, indicating significant interest
and recognition of its relevance. Approximately 20% were unsure, while fewer
than 5% did not find it necessary. This indicates a general acknowledgment of
the importance of mastering digital tools in the field of linguistics and translation.
These responses underscore the perceived value of acquiring digital competencies
as integral to the future of linguistic professions (Figure 1).

Interest and Attitudes (Q1, Q12)
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Figure 1 — Interest and Attitudes (Q1, Q12)
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2. Students’ Interpretation of Digitalization Concepts and ‘Text
Digitalization’

Understanding of digitalization was assessed through questions addressing
definitions and interpretations. The questionnaire results demonstrate varying
levels of understanding regarding the concept of digitalization. Half of the
respondents correctly identified text digitalization as the process of converting
physical records into digital form. However, a significant portion still associate
it narrowly with access to digital content (37%) or and, to a lesser extent, textual
interpretation and translation, pointing to partial conceptual gaps. When asked
about the digitalization of a linguist’s professional activity, most students linked
it to technological evolution in the profession (50%) and integration of CAT tools
and online resources for translation tasks (40-45%). These variations suggest
partial conceptual clarity, emphasizing the need for more precise instruction on
digitalization terminology and processes.

3. Usage and Awareness of Machine Translation Tools

Machine translation (MT) tools are widely used among students, primarily
for their speed (60%) and lexical variety (45%). Multilingual capabilities,
particularly Kazakh language support, were also the most valued. This trend
illustrates the practical reliance on MT tools such as Google Translate, DeepL,
and Yandex Translate were the most frequently cited tools, indicating reliance on
accessible, general-purpose platforms. This underscores the practical role of MT
tools in academic and personal translation tasks. However, the findings also point
to a need for critical awareness and proper training in the use of these tools to
ensure translation quality (Figure 2).

When asked about tools used at home for professional translation, most
students cited free and easily accessible tools such as Google Translate, DeepL,
and Yandex Translate. While a few mentioned more specialized tools like
Smartcat and ABBYY Lingvo, the preference for general-purpose engines over
professional CAT tools was evident. This preference for accessible online tools
over professional-grade software such as SDL Trados or MemoQ suggests cost
and ease-of-use as key factors. A few students mentioned not using any tools,
indicating a lack of access or awareness. This reflects both economic factors
and a lack of familiarity with more advanced platforms, further emphasizing the
importance of curriculum integration of CAT systems (Figure 2).
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Machine Translation Use (Q4, Q9)
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Figure 2 —Reasons for Usage of MT Tools (Q4, Q9)

4. Familiarity with and Awareness of CAT Tools among respondents

Students demonstrated varying degrees of familiarity with CAT (Computer-
Assisted Translation) tools. Smartcat (60%) and DeepL Translator (40%) were
the most recognized, followed by SDL Trados Studio and PROMT (25% each).
However, when it comes to actual usage, DeepL leads, followed by Smartcat
and PROMT. And such advanced tools like SYSTRAN and MateCat had low
recognition levels. Alarmingly, over 25% of students reported using none of the
listed tools, and a similar number stated they had never used a CAT tool at all. This
disparity between awareness and practical engagement points to a critical gap in
hands-on training. This reflects limited exposure to industry-grade technologies
and supports the need for curriculum-based familiarization.

Despite general familiarity, actual usage of CAT tools is limited. DeepL
and Smartcat were used by 35% and 25% respectively, while over a quarter
reported using none. Many cited lack of knowledge or access as barriers. This
gap between awareness and application points to the need for hands-on training
in educational settings. Moreover, students expressed clear expectations of what
CAT tools should offer: translation memory, quality analysis, and editing features
were ranked as essential, confirming that learners view these technologies as
more than just translation engines but as integral parts of the entire workflow.

When asked about expected features of CAT tools, students emphasized
translation memory (50%), quality control tools, editing features, and performance
analysis (35%). Fewer prioritized text segmentation and spelling checks, although
these were still acknowledged. This reflects an understanding of CAT tools as
comprehensive platforms that go beyond basic translation (Figure 3).
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Features Expected in CAT Tools (Q7)
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Figure 3 — Familiarity and Usage of CAT Tools (Q5, Q6, Q7)

5. Accessibility and Installation of CAT Tools

Responses to the question about whether students have installed CAT
tools on their personal computers reveal a significant digital accessibility gap.
Financial barriers and lack of knowledge were the most cited reasons. Nearly
half of the respondents reported not having any CAT software installed. Only
a few reported having a licensed versions of CAT program. Common reasons
included high costs and lack of technical knowledge. These findings underscore
the importance of providing institutional access to professional tools and training,
also the infrastructural limitations students face in accessing professional-grade
software outside the university environment. These challenges suggest a need
for institutional support, including free access to licenses and structured training
modules (Figure 4).
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Figure 4 — Accessibility of CAT Tools (Q8)
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6. Components of Digital Competence

Students demonstrated a well-rounded understanding of digital
competence. Most commonly selected areas were digital content creation (56%)
and information/data literacy (48%). Students also recognized the importance of
problem-solving and communication in digital environments also ranked highly.
However, cybersecurity awareness was notably lower (30%), suggesting the need
to integrate digital safety more deeply into curricula. However, digital safety was
less emphasized, suggesting a potential blind spot in cybersecurity and personal
data protection—a critical area for professional practice that should be reinforced
in training programs (Figure 5).

Digital Competence Areas (Q10)
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Figure 5 — Digital Competence Key Areas (Q10)

7. Learning Expectations and Expected Competences from the Digitalization
Course

Students expect the course to help them develop practical digital and
technical competences, including content creation skills and editing, as well as
improved English skills. Digital literacy was a dominant theme (55%), followed
by English language development (35%). Surprisingly, fewer students mentioned
keyboard skills or broader competencies (soft skills) like creativity, social
intelligence and ICT expertise, were rarely mentioned, indicating a focus on
tangible technological outcomes of the course (Figure 6). This primarily indicates
a utilitarian expectation from the course, which, while understandable, suggests
the need to expose students to a wider range of future-oriented digital skills.
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Expected Learning Outcomes (Q11)
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Figure 6 — Expected Learning Outcomes (Q11)

8. Desired Tools and Technologies to Study

Concerning interest in specific digital tools, their interest in the course
remains high, with 35% of students showing strong enthusiasm due to its career
relevance. Other responses highlighted curiosity about unfamiliar tools or a
desire to improve existing tech knowledge. A small group reported disinterest,
citing pre-existing knowledge or lack of necessity.

Open-ended responses indicate strong interest in learning about CAT tools,
their types, and specific programs like MemoQ, Smartcat, and SDL Trados.
Students predominantly requested instruction in CAT tools, with frequent mentions
of MemoQ, SDL, and Smartcat. A minority expressed interest in programming
languages such as Python and Java, indicating growing an emerging awareness
of interdisciplinary digital skills. However, a number of respondents expressed
uncertainty, suggesting a need for clear initial guidance and foundational
orientation in digital toolsets (Figure 7).

9. Views on ICT and its role in Future Careers

Students generally acknowledged the value of ICT and largely recognize
the role of ICT in enhancing the efficiency, speed, increasing productivity and
quality of translation work tasks. CAT tools were again central in their responses.
Many expect to integrate CAT tools into their future careers. However, some
students lacked clarity on how ICT would shape their careers, indicating a need for
clearer career-path alignment within the curriculum. A notable group expressed
uncertainty, highlighting a need for practical orientation. A small group of few
responses offered advanced reflections touching on the ethical issues and global
implications of digitalization, societal aspects of digital transformation, such
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as the role of ICT in preserving endangered languages, also including concerns
about linguistic diversity and digital equity (Figure 7).

Future ICT Prospects (Q14)
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Figure 7 — Future ICT Prospects (Q14)

The questionnaire results reflect a generation of future linguists who are
aware of the necessity of digital competence but are not yet fully equipped with
the practical tools or training to apply it effectively. The interest in CAT tools
and digital technologies is strong, but accessibility issues and knowledge gaps
remain prominent. For linguistic education to meet the evolving demands of the
translation industry, a structured, accessible, and practice-oriented approach to
teaching digital tools is essential. These findings offer a compelling rationale
for integrating digitalization-focused modules within translator training curricula
and aligning them with real-world professional requirements.

Discussion

After analyzing the survey findings, it becomes clear that the majority
of translation students are interested in taking the course ‘Digitalization of
Professional Activity’.

Following their needs and expectations, we can build an adaptive
curriculum for the translation students in the specialized discipline ‘Digitalization
of professional activity’. The results of the survey allow teacher organize the
course in a more appropriate and useful for the students’ way. The course should
integrate a wide range of technological tools, helping students develop their
digital competence throughout the learning process.

Structuring the course. The translator training curriculum must have an
overview of the most important technological tools involved in training of future
translators to digitalize their professional activities. Students of the specialty
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Translation study at the Kazakh Ablaikhan university of international relations
and world languages (Almaty, Kazakhstan) study in the 4th year a specialized
compulsory subject ‘Digitalization of professional activity’.

It is the response to the modern world where foreign-language specialist
must be equipped with computer technologies to be able to successfully conduct
their jobs in the modern environment. The course is aimed at translators, linguists,
humanities scholars who, starting from a linguistic perspective, take steps into the
world of digitization of texts and want to get to know the technologies behind it.

Since they are prepared in two directions - as translators and foreign-
language linguists (researchers) - they must acquire knowledge and skills in these
two directions.

The course is divided into two thematic modules, where relevant
technologies are studied during 15 weeks, including two weeks for midterms.
Students do not need any specialist programming knowledge for this course, they
are not programmers. It is for students who are interested in perfection of the
quality of their translation, in digitization and annotation of texts, in learning
useful digital applications.

The course in Digitalization describes digital paths that are becoming
increasingly important in the linguistics. It consists of two modules:

1) The first module is aimed at forming general digital competence in
organizing and conducting translation business, in text digitization, in text research,
and text editing. Here the tools are studied which are necessary for preparation
of documents in the digital form (digitization), digital means of collecting
information, its storing and presentation to the public, for error correction and
stylistic perfection, text edition, for linguistic analytics, big data arrangement.
Students will know what exactly the digitization of texts entails, how to make
texts in a corpus optimally searchable, how texts can be enriched with linguistic
information. What technology to have in the office in the workstation.

2) The second module deals with formation of special digital competence
needed in the translation process, including proper translation and post-editing
of machine translation. They are machine translators and other CAT-tools. The
expected digital skills will be natural language processing, parsing, etc.

Content of the course. According to the survey, there exists an urgent request
on studies of CAT-technologies. Special attention in organizing the course must
be focused on the selection of CAT tools to study. These tools should involve
automated translation systems as well as terminology management platforms.
Integrating cloud-based CAT systems into the training of future translators
education has become a necessary step, considering the current development
trends in the translation sector. The use of professional software solutions
including various specialized programs and digital applications, CAT-tools and
cloud technologies contributes to developing students’ digital literacy. At the
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same time, it enhances their ability to apply modern technologies and to handle
up-to-date technological means for arranging and managing their workspace
environment more effectively.

In the survey, most students express their wish to study digital tools and
technology in the course ‘Digitalization of the professional activity of linguists’.
Among them they name CAT-tools, Smartcat, DeepL, more specifically SDL,
Python language, MemoQ.

Among CAT machine translators they already know and use Smarcat and
DeepL translators, but not very confidently and professionally. Many students still
don’t have any CAT translation programme on their personal computers, which
might be a challenge for them as future translators. So, they must download,
learn, get used to applying machine translators during the lessons in the course.

As for online translators (Google, Yandex, etc.) students know how to use
them for completing short urgent tasks in translation. But because they understand
the lack of these technologies, they feel the need in more serious studies of proper
machine translators which can give the opportunity to translate long texts, do
post-editing within the program, work as a team.

Taking into account both the survey results supported by practical personal
experience in designing educational content on modern CAT tools for translator
training, it becomes reasonable to propose the following recommendations:

e The curriculum should be supplemented with leading CAT systems used
in the contemporary translation industry that demonstrate the highest level of
technological efficiency and widespread professional use. These may involve
SDL Trados, MemoQ, SmartCat (as it is a freely available option), DeepL, and
other tools, ensuring the presence of both desktop- and cloud-based solutions.

e According to the responses, survey participants expressed the need to
include at least three leading CAT systems in the training program, preferably
those supporting the Kazakh language and offering free or trial access. This
preference aligns with current industry trends, as translation agencies tend to
broaden the range of automated translation tools used in service delivery to
enhance client satisfaction.

The most recent versions of leading CAT systems should possess and
ensure such features: a) provision of core tools for the entire translation process,
from project initialization and setting its parameters configuration to terminology
databases management and translation memory bases integration, translation
itself execution, and quality control verification; b) user-friendly adaptations for
educational purposes suitable for teaching&learning, with either free access or
time-limited trial availability for students on a permanent or temporary basis; c)
the possibility to operate the systems without software local installation on their
own computers, allowing students to work with systems from any device with an
Internet connectivity; d) availability of the Kazakh language.
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Methods of teaching in the course. The leading pedagogical feature is
definitely practical work, solving work-related tasks with the help of technology.
But as the survey shows, students also need theoretical backgrounding knowledge
in the field of digitalization.

Each theme contains one-three educational videos, a short Quiz on theory,
a number of practical tasks in autonomous and guided self-studies. In each week
they will need to download a special program or application to learn to use it in
practice in the lesson and for later professional use. Competence-based approach
to learning presents new challenges for both educators and students alike. Now,
instead of merely acquiring theoretical knowledge, students are expected to gain
practical experience and foster their skills through engagement in professional
assignments while doing work-related tasks. Theoretical knowledge will support
this practice and deepen their digital skills.

Teaching methods may include:

— regularly surveying students regarding the development of digital
competence and collection of student feedback on their progress in acquiring
digital skills and conducting periodic assessments to evaluate students’
technological proficiency;

— preparing instructional guidelines on the professional application of
digital technologies and collaborating manuals, recommendations, reference
materials for the effective use of digital tools in professional practice contexts;

— creating educational videos as guidelines for students how to download
programs, how to use the tools;

— holding seminars for students devoted to discussion of theoretical or
informational issues;

— designing educational tasks that necessitate the use of information-
communication technologies and incorporating assignments into the curriculum
that require the active usage of ICT skills;

— establishing a monitoring mechanism to guide students’ autonomous
learning activities through distance education technologies on the platform
Moodle;

— implementing of practical exercises in translation and engaging students
in hands-on translation tasks, organizing terminological databases, and aligning
parallel texts using the specialized software, primarily CAT-tools systems.

Standard technological procedures performed during translation projects
may include and consist of the following:

= preparing source materials and processing source texts for translation,
including scanning, text recognition, OCR and converting between files formats,
etc.;

= creating and populating glossaries and terminology databases to maintain
consistency in terminology usage and ensure translation quality;
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® building and refining translation memory databases;

= performing translations while integrating terminology and translation
memory databases, with support for collaborative work including features that
enable teamwork;

» conducting quality assessment of translations;

= post-editing of machine translation results and outputs, produced by MT
systems.

In addition, other types of specialized software can be suggested and
recommended to be included into the training curriculum for translators,
particularly:

= optical character recognition (OCR) systems for text digitization;

» terminology management systems (TMS) platforms and tools;

= text aligner systems and alignment tools for parallel texts;

= quality assurance (QA) systems, platforms and software;

= word processors, word-processing programs and applications.

It is important to note that some of these software products and that of
certain application programs can provide for several technological operations.

Conclusion

According to the results of the research, we can conclude that the level
of formation of digital competence of students in the sphere of translation will
be higher if they study the curriculum adapted to their needs, expectations, and
existing experience.

The practical significance of the study was to identify a set of necessary
technological tools to ensure the development of digital competence during the
specialized studies, and to adjust the selected means of ICT in the course with
the purpose of formation of professional competences for students-linguists
(translators).

It is clear that the concept of forming digital competence of linguistic
students might be considered further. More research can be aimed at developing
educational methods and techniques, at mastering new emerging tools for the
better acquisition of digital competences and technological skills based on
modern software and hardware in the process of professional training of students.

Furthermore, the conceptual basis of cultivating digital competence
in future linguists deserves deeper theoretical and empirical investigation.
Subsequent research should focus on designing and validating innovative
teaching pedagogical strategies, methodologies, modern educational models,
and practical methods for mastering newly emerging digital technologies. Such
research should emphasize the use of up-to-date software and hardware to
enhance linguistic students’ technological proficiency and professional readiness
in the evolving digital academic and professional environment.
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TIIAIK CTYAEHTTEPAIH KOCIIITIK OKbITYJIA HU®PJIbIK
KY¥3bIPETTUIIKTI KAJBIIITACTBIPY
*Cepi JI.T.!, BairroB M.1.%, Kaprienko T.E.?
*13 AGputait xan areingarsl KasXKoxOTY, Anmarel, Kazakcran
*Byprac epkin yuusepcureri, byprac, bonarapus

Anaarna. Makanana JIMHTBUCTHKA — CalachIHAAFbl  ITUQPIAHIBIPY
XKardaalplHaa Oonamak aygapMallbliapAbl Jaspiay Ma3MyHBIH OKEeTLIAIpin
KaKcapTylbl, ayJapMallbUIapAblH HUPPIBIK KY3BIPETTUIINH KaJbIITaCThIPY
Moceneci  KapacThlpbulFaH. byn  Makanmajza MaMaHABIKKa — OaliIaHbICTBI
TanchlpMaliap/ibl  OpbIHJAAY Ke31HJAe UUQPIbIK KY3BIPETTUIINH JaMbITyFa
KOMEKTECETIH TEeXHOJIOTUsJIap MEH oAicTepll MyFaliMAepliH MaiJalaHybl
TypaJbl CTYAEHTTEpPAIH TYCIHIKTEPIH YChIHYyFa OarbITTAJIFaH.

Kacibu mudpnanapipy canacslHAaFbl OKY YIEPICIHIH apTHIKIIBUIBIKTAPbIH
TYCiHE OTBIphII, KaciOu Ounim Oepyni Ludpnanasipy Kadenpacs! xorapel oKy
OPBIHAAPBIHBIH ayJapMa CTyACHTTepiHe OakajaBpuar JEHreiiH/e OKBITYIbIH
M (PIIBIK MaTEpUaAAPBIH KOJIJaHa OTHIPBII, UPPIBIK KY3bIPETTUTIKTI JaMbITyFa
OarpITTaJIFAH  KypcThl KypacTelpelll Oactazsl. Moodle mardopmacsinaa
YUBIMJIACTBIPBIIFAH KypCThl MyFajimMaep OackaparblH cabaKTap MEH ©3IITrHEH
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KYMBIC jKacayFa MYMKIHAIK OepeTiH OHJIalH Kypc peTiHJAe NaijanaHyra
Oomanpl. 3eprrey OapbichiHAa LUQPIABIK cabakTapabl YHBIMIACTHIPYIBIH
OacTankbl KarJailblH »Kakchl TYCIHY VIIIH, cayajgHama Kyprizuiai. byn
Makalia JIMHTBUCTHKAJIBIK CTYACHTTEPHIH KociOM HU(PIBIK KY3bIPETTUTIriH
KaJBITACTBIPYAbl  TEXHOJIOTHSUIApBIH  3epTTeyre apHanrad. CoHpaii-ak,
Makanaga «uupiaaHIblpy» KOHE «IMQPIBIK KY3BIPETTLIIK» TEPMUHACPIHIH
aHBIKTaMaJlapblHa TaJay KacajFaH, HUQPIBIK MaTepUaIIapIblH MaKcaTTapbl
MEH Ma3MyHBbI, OJIap/blH KYPCTarbl KYPhUIBIMBI XOHE OJIap JaMBITAThIH HET13r1
UUQPIIBIK KSCI0M J1aFIbuIaphbl CUNIATTAJIFAH.

By 3epTTeyaiH MpaKkTUKaIbIK KYH/IBUIBIFBI MAMaH/1aHAbIPbUIFAH JIMHTBUC-
TUKAJbIK JalbIHIBIK asfChIHIA LUQPPIBIK KY3BIPETTUIIKTI JaMBITyFa BbIKIAJ
€TETIH €H MaHbI3/Ibl TEXHOJIOTUSUIIBIK PECYypCTap MEH Kypasilap/ bl aHbIKTAybIHAA
xatelp. CoHmaii-ak, oJ1 TMHTBUCTHKA KOHE ayAapMa MaMaHIBIKTAapbl OOWBIHIIIA
OKHUTBIH CTYIEHTTEp apacblH/Ia HETi3ri KociOM HaFabuiapibl Kyhem Typae
KaJIBINTACTBIPYAbI TUIMI1 KOJIAay skoHe irepuiery yurid tuicti AKT kypannapsin
OKy OarnapiamachiHa OeHiMACy/l KOHE SHI13y/Al YCHIHBLIAIBI.

Tipexk ce3aep: LUPIIBIK KY3bIPETTUIIK, U PIAHABIPY, TEXHOJIOT U, KOCIOU
JAMbIH/IBIK, MAIIMHAJBIK ayJapMa, TJMHIBUCTUKAJIBIK CTY/EHT, aynapMmaiibl, CAT
xyienepi, AKT kypangapsl

®OPMHUPOBAHUE [IU®POBOM KOMIIETEHIIUY B
MPO®ECCUOHAJBHOMN NOATOTOBKE
CTYAEHTOB-JIUHI'BUCTOB
*Cepi JI.T.!, BanroB M.1.%, Kapnienko T.E.?
*1L3Ka3YMOuMS nm.Absinaii xana, Anmarel, Kazaxcran
*byprackuii cBoOOaHBII yYHHBepcHTeT, Byprac, boirapus

AnHoranusi. CraTbsd TOCBSIIEHA BOMNPOCY  COBEPIICHCTBOBAHUS
cofiepkaHusl OOyueHHUs OyIyIIMX MEpPEeBOIYMKOB B YCIOBHUAX ITU(GPOBU3ALNH
B O0IacTH JHHTBUCTUKA #  (OPMUPOBAHUIO HU(PPOBON KOMMETEHIIUU
MEepeBOMUMKOB. Llenbl0 JaHHON CTAaThbW SBISIETCA NPEACTABICHUE MHEHHI
CTY[ICHTOB OTHOCHTEIHHO HCIIOJIb30BaHUs MPENOAAaBaTeIsIMU  TEXHOJIOTUI
U METOJOB JJIA CONCUCTBHUS PA3BUTUIO HMX IU(POBON KOMIETEHIIUU TIPHU
BBITIOJTHEHUH MTPO(eCCHOHATHLHO-OPUEHTUPOBAHHBIX 3a/1a4.

Oco3HaBasi TpewMyIIecTBa 0OOpa30BaTeIbHOIO TMporecca B cdepe
npodeccuoHanbHOM  nMppoBuzauuu, Ha  Kadeape — HuppOBU3ALUU
npoeCCUOHATLHOTO  00pa30BaHUsl 3amylIeH Kypc, HampaBICHHBIA Ha
paszBuTHe HUGPOBBIX KOMIETEHIIMN C MOMOIIbI0 HU(POBBIX MAaTEPHATIOB IS
oOyueHHs MepeBoy CTYIEHTOB YHHBEpCUTETa Ha ypoBHe OakanaBpuara. Kypc,
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opraHu3oBaHHbIH Ha TarGopme Moodle, MOKHO WCIIONB30BaTh KaK OHJIAIH-
KypC, IPEA0CTABIAIONI BO3MOKHOCTH ITPOBEEHUS YPOKOB 10l PyKOBOJICTBOM
MIPEToAaBaTest U JUIsl CaMOCTOSITENIbHOTO 00yueHus. B xone nccnenoBanust ObL1
MPOBEICH ONPOC C IEJbI0 M3YyUYEHUs] HCXOIHOW CUTyallUd IJis OpraHu3aluu
uuppoBbIX YpokoB. JlaHHas cTaThsi MOCBSIIEHA MCCIEIOBAHUIO TEXHOJIOTUN
st hopMupoBaHus TIpodecCHOHANIBHON NU(POBON KOMIETEHIIMH CTYIEHTOB-
JIUHTBHUCTOB (mepeBoluYMKN OakajaBpuara). B craTbe Takxke aaercs aHaiu3
OTIpEICTICHU TEPMUHOB «IHU(PPOBU3ALUA» U «IUPPOBasT KOMIECTCHIIUS,
OINMCHIBAIOTCS 1LIEIM U COJAEp)KaHUE LU(POBBIX MaTepuUajoB, UX CTPYKTypa
B Kypc€ W OCHOBHBIE LU(POBBIE MpO(ecCHOHATbHBIE HABBIKU, KOTOPHIE OHU
Pa3BUBAIOT.

[IpakTndeckass IIEHHOCTh JAHHOTO HCCJEOBaHHUS 3aKI04aeTcs B
OTNpE/ENeHNN BAXKHEHIINX TEXHOJOTHUYECKUX PECYPCOB U HHCTPYMEHTOB,
CIIOCOOCTBYIOLIUX ~ Pa3BUTHIO [UGPOBOMH  KOMIETEHTHOCTH B  paMKax
CHEeIMAIM3UPOBAHHON  JIMHTBUCTUYECKOW  moaroroBku.  OHO — Takke
MpenoyaraeT aganTallio U WHTETpaluio cooTBeTCTByOmuUX cpeacts MKT
B y4eOHYIO Tporpammy oOpa30BaTeIbHOTO MpoIecca ¢ Mesibio AhHEKTUBHOM
MOJACPKKHA U CTUMYIHPOBAHUS CUCTEMATHUYECKOTO (DOPMUPOBAHUS KITFOUEBBIX
npodeccuoHaNbHBIX HaBBIKOB y CTYIEHTOB, CHELMATU3UPYIOIIUXCA B o0nacTu
JMHTBUCTUKH U TIEPEBOJIA.

KutoueBble ciioBa: mudpoBasi KOMIIETCHIINS, IUPPOBHU3AIMS, TEXHOJIOTHH,
npodeccruoHanbHass TOATOTOBKA, MAIIMHHBIA TEPEBOMA, CTYIACHT-THHTBHUCT,
nepeBoauuk, CAT cucremsl, cpencta MKT
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