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Abstract. The article addresses the challenge of effectively integrating
multimedia learning software into foreign language education to enhance students'
communicative competence. Despite the widespread use of such software, there
are gaps inunderstanding its didactic properties, methodological functions, and the
development of a comprehensive system for its use in education. The “Face2Face
Intermediate” app was chosen as it fulfilled all educational criteria, including
aligning with the English proficiency level of 8th-grade students, covering topics
according to the Standard Curriculum, and offering extended information and
innovation approach. The aim of the article is to demonstrate the impact of the
"Face2Face Intermediate" learning e-app on improving the multimedia foreign
language communicative competence of secondary school students. The research
uses Likert scale survey to assess students' attitudes towards using the learning
app, quantitative analysis of the collected data using SPSS, including frequency,
percentage, and reliability assessments. This learning app was experimentally
tested to determine what changes in students’ language proficiency would be
distinguished, which language aspects and speech skills would be improved or,
conversely, whether there would be any linguistic or psychological challenges in
using this app, both from the students’ and teachers’ perspectives. However, the
high results obtained in forming of foreign language communicative competence
allowed us to conclude that an educational e-app “Face2Face Intermediate”
should be used in the learning process due to their positive effect.
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competence, “Face2Face Intermediate”, learning e-app, mobile apps, interactivity,
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Introduction

Modern multimedia learning software has become an indispensable
element of contemporary education, especially in foreign language teaching
at the secondary school level. The pedagogical dictionary defines multimedia
as a multi-component environment that integrates text, graphics, video, and
animation, enabling learners to process information through different channels
simultaneously. Fred Hofstetter offers a complementary perspective, describing
multimedia as “the use of a computer to present and combine text, graphics,
audio, and video with links and tools that allow the user to navigate, interact,
create and communicate” [1].

Taken together, these definitions underscore two essential characteristics
of multimedia in education. First, multimedia synchronizes visual and auditory
information, which enhances comprehension and retention. Second, it fosters
interactivity, allowing learners to actively engage with content rather than
passively receive information. In this way, multimedia applications contribute
not only to the development of linguistic knowledge but also to the formation
of broader communicative and cognitive skills that are crucial in today’s digital
learning environment.

In the field of foreign language education, researchers have highlighted
the potential of ICT for enhancing communicative competence. For example,
G.K. Nurgaliyeva, D.M. Jussubaliyeva and E.V. Artykbaeva emphasize the
methodological role of ICT in education, while A.T. Chaklikova and F.K.
Atabayeva focus on its integration into language learning. At the same time,
scholars such as M.A. Bovtenko, B.A. Kruze and S.A. Arapova underline the
need to conceptualize multimedia competence as part of teacher training [2—10].

This situation reveals a clear contradiction between the increasing demand
for students who can communicate effectively in a digital environment and the
lack of a comprehensive methodological framework for developing multimedia
communicative competence in secondary schools.

Although the pedagogical value of ICT is widely acknowledged, there
is still a methodological gap: practical strategies and systematic models for
integrating multimedia applications into secondary school classroom practice
remain underdeveloped. This contradiction directly frames the central research
problem of our study.

To bridge this gap, the present study investigates the Face2Face Intermediate
learning app, a widely used communicative English course with digital support.
By aligning with the secondary school curriculum, the app provides structured,
interactive, and motivating practice opportunities. The research examines how its
integration can enhance students’ multimedia foreign language communicative
competence and thus address the methodological shortcomings identified above.

Materials and Methods

The study followed a quasi-experimental design with two experimental
groups (EG) and two control groups (CG) drawn from 8th-grade students at
Zhanaturmys Secondary School in the Almaty region. The total sample consisted
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of 48 students aged 14—15 years. Participants were distributed as follows: EG1
(n =12), EG4 (n = 12), CG2 (n = 12), and CG3 (n = 12). Both control and
experimental cohorts were balanced by gender (13 girls and 11 boys in each
condition) and included a mix of advanced, average, and weaker learners,
ensuring comparable baseline conditions. Since the groups represented intact
classroom sections, random assignment was not feasible. Instead, equivalence
was established through teachers’ assessments of prior academic performance.

Stage 1: Survey of attitudes

At the outset of the semester, all 48 participants completed a five-item
Likert-scale questionnaire designed to elicit their perceptions of using mobile
applications for English learning. The items addressed four dimensions:
enjoyment, perceived usefulness, ease of use, and the relative value of apps
compared with traditional instruction. Responses were collected via Google
Forms on a five-point scale (Strongly Agree to Strongly Disagree). The survey
served to establish baseline data on students’ attitudes toward digital tools prior
to the intervention.

Stage 2: Experimental teaching

During a single semester (2.5 months), both the experimental (EG) and
control (CG) groups studied according to the official 8th-grade state English
curriculum. In the experimental groups, however, the Face2Face Intermediate
learning app was systematically incorporated as an additional instructional
resource. The app was selected for its close alignment across curricular
requirements and its potential to provide structured, interactive practice in
grammar, vocabulary, listening, speaking, reading, and writing.

To ensure coherent integration into classroom instruction, the teaching
process was organized around a seven-step methodological framework:

1) defining learning objectives,

2) selecting and sequencing content,

3) determining the appropriate level of training,

4) 1identifying suitable digital learning tools,

5) implementing practice tasks, assignments, and assessments,

6) designing the structure of lessons,

7) applying interactive methods to guide cognitive and communicative activities.

Prior to the intervention, students in the experimental groups participated
in a brief orientation session on the use of the app, which was conducted by
the classroom teacher. Technical and pedagogical support was provided on an
ongoing basis throughout the semester.

Stage 3: Post-experimental assessment and analysis

At the end of the semester, all participants completed a post-test designed to
evaluate learning outcomes. The test measured grammar and vocabulary through
objective tasks, while listening, reading, speaking, and writing were assessed
through performance-based tasks aligned with the state curriculum. Speaking and
writing tasks were evaluated using analytic rubrics focused on accuracy, fluency,
coherence, and vocabulary range. Assessments were conducted in accordance
with curriculum standards.

446 BULLETIN of Ablai Khan KazUIRandWL



Rakhman A.E., Shayakhmetova D.B.

Data from both the survey and the post-test were analyzed using SPSS.
Descriptive statistics (frequency and percentage) were used to summarize
responses, while comparative analysis of experimental and control groups allowed
the identification of differences attributable to the app-based intervention.

Ethical approval for the study was obtained from the school administration,
and parental consent as well as student assent were secured prior to participation.
All data were anonymized for analysis.

Results and Discussion

The results of the research are displayed in tables created with SPSS and
Google Forms. These tables were analyzed according to the collected data.

At the very first stage of the experiment, a survey was conducted among
all groups (both CG and EG) of students to determine their priorities in using
educational apps for learning English.

The survey consisted of 5 statements to which the students (a total of 48
respondents) were required to provide one of the responses (“Strongly Agree”,
“Agree”, “Neutral”, “Disagree”, “Strongly Disagree”).

1. I enjoy using mobile apps to practice English.

2. Mobile apps make learning English more fun.

3. 1find mobile apps helpful for improving my English skills.

4. 1 prefer using mobile apps over traditional classroom methods for
learning English.

5. 1 feel that mobile apps are easy to use for learning English.

After data collection, the following results of the survey were obtained.

The survey results illustrated in Picture 1 show a strong consensus among
the students’ responses to the statement “I enjoy using mobile apps to practice
English.” Forty-five percent of the students answered “Strongly Agree” and
35% answered “Agree”, which clearly indicates a high level of interest in using
educational apps for learning English. Only 15% responded neutrally and 5%
disagreed with the statement. This suggests that, even prior to the intervention,
students were positively disposed toward mobile learning, which aligns with
recent research highlighting learner motivation as a key driver of technology
integration.

3%

—1‘2%

m Strongly agree
W Agree
Neutral
Disagree

m S5trongly disagree

Picture 1 - Results of survey responses
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The students’ response to the statement “Mobile apps make learning
English more fun” was even more positive. Sixty percent of respondents
selected “Strongly Agree” and 33% chose “Agree,” with only minor percentages
expressing neutrality (5%) or disagreement (2%). The strong majority suggests
that perceived enjoyment is a central factor in sustaining engagement with app-
based learning. Enjoyment therefore appears not only as a motivational driver
but also as a prerequisite for the successful adoption of digital tools (Picture 2).

1%, 1%
~

W 5trongly agree

W Agree

B Neutral
Disagree

m Strongly disagree

Picture 2 - Results of survey responses

For the statement “I find mobile apps helpful for improving my English
skills”, agreement levels were slightly lower: 35% “Strongly Agree” and 30%
“Agree.” Neutral responses (25%) and disagreement (10%) were more frequent
than in previous items (Picture 3). This indicates that while students recognize
the usefulness of apps, they may not yet view them as equally effective across all
skills. The finding supports previous studies that emphasize the supplementary
role of ICT rather than its full replacement of teacher-led instruction.

W 5trongly agree

M Agree

B Neutral
Disagree

m Strongly disagree

Picture 3 - Results of survey responses
The statement “I prefer using mobile apps over traditional classroom

methods” revealed the most resistance. Thirty-five percent of students selected
“Disagree” and another 35% “Strongly Disagree,” while only 15% agreed to
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some extent (Picture 4). This contrast highlights a dual perception: students enjoy
and value apps, but they firmly consider traditional methods indispensable. This
ambivalence underlines the role of apps as a complement rather than a substitute
for classroom teaching.

W Strongly agree

W Agree

W Neutral
Disagree

m Strongly disagree

Picture 4 - Results of survey responses

Finally, for the statement “I feel that mobile apps are easy to use for learning
English”, the responses were more mixed: 25% agreed strongly, 25% agreed,
20% were neutral, and the remaining 30% expressed disagreement (Picture 5).
These results suggest that while many students find apps accessible, a significant
minority face challenges, particularly in independent tasks related to listening,
speaking, and writing. This points to the need for structured teacher support and
scaffolding during app integration.

B 5trongly agree

W Agree

B Meutral
Disagree

mstrongly disagree

Picture 5 - Results of survey responses

After conducting the survey, we proceeded with the teaching process,
which lasted for the third semester, the longest period of the school academic
year, spanning 2.5 months. It is important to note that both the control (CG2
and CG3) and experimental groups (EG1 and EG4) followed the 8th-grade State
Curriculum. The only difference was that in the experimental groups (EG1 and
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EG#4), in addition to traditional teaching methods, an educational app “Face2Face
Intermediate” was implemented.

“Face2Face Intermediate” is a well-known and highly popular general
English course in Europe, designed for teenagers and adults who aim to
communicate swiftly and effectively in today’s world. Utilizing a communicative
approach, the course integrates the best aspects of contemporary methodology
with innovative features that enhance both language learning and teaching. This
app 1is intended to provide additional practice and reinforcement of the material
covered in the Face2Face Intermediate course book. It offers an interactive and
engaging way to improve language skills, making learning more dynamic and
accessible.

Here’s an overview of what the app generally provides:

1. Use of English:

Grammar: Mastering intermediate-level grammar structures and rules to
use English more accurately and effectively.

Pronunciation: Enhancing pronunciation and intonation through listening
and speaking activities to improve clarity and accent.

Vocabulary: Expanding vocabulary with relevant and practical words and
phrases to improve communication and understanding.

2. Listening: Improving listening skills to understand spoken English
through listening activities, audio materials and drills, and real-life conversations.

3. Reading: Enhancing reading comprehension skills through a variety of
texts, such as articles, stories, and informative passages.

4. Speaking: Improving English speaking skills through participation in
dialogues, role-plays, and discussions that foster fluency and correct pronunciation.

5. Writing: Strengthening writing skills by practicing in drafting essays,
emails, and other written forms with an emphasis on correct grammar and
vocabulary.

After the experimental training, we began post-experimental diagnostics.
For this purpose, the SPSS statistical method was utilized.

The research findings are displayed in tables created using SPSS and
Google Forms. These tables were analyzed and interpreted according to the data
collection.

According to the data provided in Table 1, 56.7% of respondents from the
experimental groups reported receiving training or support to effectively use
Face2Face Intermediate, while 43.3% of respondents from the control groups
indicated that they had not received any such training or support.

Table 1. Results showing the number of participants who received training
in using “Face2Face Intermediate” app

Frequency  Percent Valid Percent Cumulative Percent
Yes 17 56.7 56.7 56.7
No 13 43.3 43.3 100
Total 30 100 100

450 BULLETIN of Ablai Khan KazUIRandWL



Rakhman A.E., Shayakhmetova D.B.

Table 2 illustrates the participants’ perspectives on the implementation of
the “Face2Face Intermediate” learning app in secondary school. Importantly,
the control groups (CG2 and CG3) also demonstrated some progress over the
semester, reflecting the impact of regular classroom instruction. Post-test results
indicated moderate gains: listening (+3%), writing (+5%), speaking (+9%), and
grammar/vocabulary (+18%). While these results confirm that learning occurs
under standard instruction, the magnitude of improvement was consistently
lower than in the experimental groups.

Table 2. Results of implementing “Face2Face Intermediate” app

Frequency  Percent Valid Cumulative

Percent Percent
Improving listening skills 2 6.7 6.7 6.7
Improving writing skills 5 16.7 16.7 23.3
Enhancing Use of English 16 533 533 76.7
Improving speaking skills 7 23.3 23.3 100
Total 30 100 100

Importantly, the control groups (CG2 and CG3) also demonstrated some
progress over the semester, reflecting the impact of regular classroom instruction.
Post-test results indicated moderate gains: listening (+3%), writing (+5%),
speaking (+9%), and grammar/vocabulary (+18%). While these results confirm
that learning occurs under standard instruction, the magnitude of improvement
was consistently lower than in the experimental groups.

Post-test analysis showed clear differences between the experimental and
control groups. Twenty-four respondents from the experimental groups (EG1
and EG4) achieved substantial improvements across all skills: listening (+6.7%),
writing (+16.7%), speaking (+23.3%), and grammar/vocabulary (+53.3%). These
results confirm the effectiveness of the educational app, particularly in productive
skills where traditional instruction often yields slower progress.

A direct comparison between EG and CG underscores the added value of
app-based learning. For example, the writing improvement of +16.7% in the EG
was more than three times higher than the +5% observed in the CG. Similarly,
grammar and vocabulary improved by +53.3% in the EG compared to +18% in
the CG. These contrasts suggest that the Face2Face Intermediate app was not
merely a motivational supplement but a significant factor in accelerating learning
outcomes.

Thus, it can be stated that significant improvements in all skills clearly
indicate that this application can be used in the educational process in teaching
English to 8th-grade students. Moreover, the comparative data show that the
observed gains were not simply the result of natural classroom progression, but
were amplified by the structured, interactive, and multimodal features of the app.

A language multimedia app “Face2Face Intermediate” is software that
incorporates text, audio, video, graphics, and animations to teach English and
its culture. Its educational features include multimedia integration, interactivity,
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feedback, versatility, multi-level instructional content, and autonomy. Each of
these features plays a methodological role in enhancing all aspects of students’
foreign language communicative competence.

The enhancement of students’ multimedia foreign language communicative
competence through this language multimedia app relies on a suitable teaching
methodology that considers several organizational and pedagogical conditions:
(a) alignment with learning objectives and providing the right conditions
for knowledge acquisition and skills development; (b) the methodological
accuracy of the multimedia instructional materials; (c) the existence of a well-
defined sequence of educational activities for all participants; (d) assessing the
psychological readiness of participants to use the language multimedia app
effectively; and (e) the cost-effectiveness of using this language multimedia app.

The process of using language app “Face2Face Intermediate” to develop
students’ multimedia foreign language communicative competence involves
seven key steps: 1) defining the learning objectives, 2) selecting and organizing
the content, 3) establishing the training level, 4) choosing the learning tools to
be used, 5) implementing practice exercises and activities, tests, and assignments
to monitor mastery of the course content, 6) designing the structure for planning
and conducting lessons, and 7) identifying a range of methods and techniques to
organize students’ educational and cognitive activities.

Conclusion

The present study investigated the impact of the learning app Face2Face
Intermediate on enhancing multimedia foreign language communicative
competence among 8th-grade students. The results demonstrate that systematic
integration of this app into classroom instruction led to measurable improvements
across all language skills, particularly in productive areas such as writing
(+16.7%) and speaking (+23.3%), while grammar and vocabulary showed
the most substantial gains (+53.3%). These findings suggest that multimedia
applications, when carefully aligned with curriculum objectives and supported
by structured methodological guidance, can effectively complement traditional
teaching methods and accelerate the development of communicative competence.

Nevertheless, several limitations of this study should be acknowledged.
First, the research was conducted with a relatively small sample of 48 students
from a single school, which may restrict the generalizability of the findings.
Second, the analysis relied primarily on descriptive statistics and self-reported
attitudes, without the application of inferential statistical tests, thereby limiting the
strength of causal inferences. Third, some participants encountered challenges in
independently navigating the app, particularly in listening, speaking, and writing
tasks, highlighting the necessity of continuous pedagogical support and teacher
scaffolding during app-based learning.

Despite these limitations, the study offers valuable practical implications
for educators. Effective integration of multimedia applications requires alignment
with learning objectives, careful lesson structuring, and ongoing pedagogical
support. Additionally, teacher training in the purposeful use of such apps is
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crucial to enable students to engage with tasks independently. For curriculum
developers, incorporating multimedia activities as complementary rather than
substitutive elements of traditional instruction can enhance student engagement
while preserving instructional rigor.

From a theoretical perspective, the findings reinforce and refine the concept
of multimedia foreign language communicative competence. The study shows
that multimedia features: interactivity, multimodal input, immediate feedback,
and content versatility facilitate the simultaneous development of linguistic
knowledge, cognitive skills, and communicative abilities. In other words, apps
like Face2Face Intermediate can operationalize this competence by providing
authentic, context-rich practice that extends beyond conventional classroom
boundaries.

Future research should aim to overcome the current limitations by utilizing
larger and more diverse samples, incorporating inferential statistical analyses
to reinforce the robustness of findings, and investigating the long-term impacts
of app-based learning. Comparative studies examining different applications or
instructional approaches could further clarify which features most effectively
foster multimedia foreign language communicative competence. Moreover,
investigations into integration strategies, teacher professional development,
and curriculum adaptation would offer practical guidance for the scalable and
effective implementation of multimedia learning tools.

In conclusion, although the Face2Face Intermediate app is not intended
to replace teacher-led instruction, its structured, interactive, and multimodal
design shows considerable potential for enhancing multimedia foreign language
communicative competence, providing meaningful contributions both in practical
classroom application and in the theoretical understanding of contemporary
foreign language education.
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HIET TUILAIK MYJBTUMEIUSIJIBIK KOMMYHUKATUBTIK
KY3BIPETTIJIIKTI KAJBIIITACTBIPY/IA “FACE2FACE
INTERMEDIATE” BIJIIM BEPY KOCBIMIIACHI
*Paxman A.E.!, Illasxmerosa JI.5.2
*12 AGait aTeiagarsl Kazak ¥IITTBIK [€1arorukajblK YHUBEPCHUTETI,
Anmatsel, KazakcTan

Anjaarna. Makanana MyTbTUMEIUSIIBIK OUTiM Oepy OarmapiiaMmanapbiHbIH
IIET TUIAEPIH OKBITyFa THIMJII MHTETpAIMsIIay MOcesieci KapacThIpbLIabl, Oy
OKYIIBLIAPbIH KOMMYHHUKATHUBTIK KY3BIPETTUITIH apTThIpyFa OaFbITTaJIFaH.
Mynnaii OarmgapnaManapAblH  KEHIHEH KOJJaHbUIybIHA KapaMacTaH, OHBIH
TUAKTAKAIIBIK KaCHETTEPIH, OICTeMENIK (YHKIUSIAPBIH KOHE OHBI OLTIM
Oepyne KONIaHYIbIH KeIIeHAl >KYHeCiH TyCiHyae OJKbUIbIKTap Oap. Ochl
typrbiia “Face2Face Intermediate” KockiMIacekl TaHAa b, ce0ed1 o1 akmapar
IIeH MHHOBAIMSHBI YChIHABI, OUTIM Oepy OarmapiiaMachlHbIH CTaHIApPTTapbiHA
colikec KeJIeTIH TaKbIPhINTapAbl KaMTHABI KOHE 8-CHIHBII OKYIIBUIAPBIHBIH
aFBUIIIBIH TUTIH MEHTEpY JIEHIeiiHe coiikec keneai. MakaaaHbIH MaKcaThl - OpTa
MEKTEN OKYIIbUIAPBIHBIH MYJIBTUMEIUSIIBIK IIeT TUTIHAETT KOMMYHUKATHUBTIK
KY3BIpeTTLIITiH apTThipyFa «Face2Face Intermediate» OinmiM Gepy 27€KTPOHIIBI
KOCBIMIIIACHIHBIH ~ OCEPIH KOpceTy. 3epTTey OKYyIIbUIApALIH OuTiM  Oepy
KOCBIMIIIACHIH Tal1ajJaHybIHa KAaThICTHl KO3KapacTaphlH Oaranay yuriH Jlalikept
IIKajackl OOMBIHINIA CcayalHAMaHbI, >KUHaIFaH nepekrepai SPSS kemerimen
CaHJBIK TaJjayabl, COHBIH INIHAC O>KUUTK, MNaWbI3ABIK KOHE CEHIMIUIIK
OaranayiapblH maiananaasl. by 0imiM 6epy KOCBIMINIACH! OKYIIBUIAPABIH TiI1
MEHIrepyiH/e KaHal e3repictep OOJaThIHBIH, KaHAAH TUIIIK HEMECe alThUTbIM
JIaF IbLTAPBIHBIH JKaKcapaTbIHBIH HEMECE KepiCiHIle, OKYIIbUIap MEH MyFalliMep
YIIiH /1€ OChl KOCBIMINIAHBI MaiaNaHy Ke3iHae KaHmai jga Oip TUIIIK Hemece
TICUXOJIOTUSJIBIK MACceJIeNiep TYbIHIAUThIHBIH aHBIKTAY YIIIH SKCIIEPUMEHTAIIbI
TYplle CbIHaKTaH OTKi3uAl. JlereHMeH, meT TUIAIK KOMMYHUKATHUBTIK
KY3BIPETTITIKTI KAJIBINITACTHIPY OapBhICHIHA KOJI KETKI3TEeH KOFapbl HOTHXEIEp
«Face2Face Intermediate» OimiM Oepy AJIEKTPOHIBIK KOCHIMIIACBIHBIH THIMII
ocep eTyiHe OalIaHBICTHI OKY MPOIIECIHE MaigamaHy KaKeT JeTeH KOPBITHIHIbI
yKacayra MYMKIHJIIK Oepi.

Tipek coe3nep: MyTbTUMEIMSUTBIK OaF1apaama, meT TUTIIK KOMMYHUKATUBTIK
ky3beIperTinik, “Face2Face Intermediate”, 3meKTpOHABI OKBITY KOCBHIMINIACHI,
MOOWJIB/I KOCBIMINIAJIAP, WMHTEPAKTHBTUIK, JlalkepT ImKanzackl OOWMBIHIIA
cayaJlHaMa, SKCTIEPUMEHTTIK OKBITY
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OBYYAIOHIEE ITPUJIOKEHUE “FACE2FACE INTERMEDIATE”
B ®OPMHUPOBAHUUA MYJITUMEJIUMHON NHOSI3BIYHOM
KOMMYHUKATUBHOM KOMIIETEHLIUA
*Paxman A.E.!, Illasxmerosa JI.5.2
*12 Kazaxckuit HarmoHanbHbIH Me1arorn4eCKiii yHUBEPCUTET UM. Abast,
Anmarel, Kazaxcran

AnHoTtanusi. Ctarbs paccMaTpuBaeT npooiieMy 3G HEeKTUBHON HHTETpaIlin
MYJBTUMEAUIHHOTO Yy4eOHOTO TMPOrPaMMHOTO OOECIeYeHus B OOydYeHHE
WHOCTPAHHBIM SI3bIKaM JUIS TIOBBIIIEHHS KOMMYHUKAaTUBHOM KOMIIETEHIIUU
ydanuxcsi. HecMoTps Ha MIMpOKoe HCMONBb30BAHUE TAaKOTO MPOTPaMMHOTO
o0ecredeHus, CyIeCTBYIOT TPOOeIIbl B TOHUMAHUU €70 TUJaKTHYECKUX CBOMCTB,
METOJ0JOTHYECKUX (YHKIMA M Pa3paOOTKH KOMIUIEKCHOW CHCTEMBI AJIsi €ro
HCIIONb30BaHus B oOpaszoBanuu. [Ipunoxkenne «Face2Face Intermediate» Obu1o
BBIOpAaHO, TaK KaK OHO COOTBETCTBYET BCEM OOPA30BATEIBbHBIM KPUTEPUSM,
BKJIIOYasi COOTBETCTBHE YPOBHIO BJIAQJICHUS AHIIIMUCKUM SI3BIKOM YYalUXCs
8-X KJIaccoB, OXBATHIBAET TEMbI B COOTBETCTBUU C THUIIOBOW IPOrpaMMON H
npeyiaraeT paclIMpeHHyl0 WHGOpMAIUI0 M WHHOBALMOHHBIA moaxon. llems
CTaTbU - MPOJAEMOHCTPUPOBATH BIHMSIHHE Yy4eOHOTO 3JIEKTPOHHOTO MPHIIOKEHUS
«Face2Face Intermediate» Ha ymy4iieHre MyTbTUMETUHHON KOMMYHUKATUBHOM
KOMITETEHIIMU YyYalluXxcsl cpeaHeil mkounbl. VccnenoBanue MCHOIB3yeT OMpoc
no mkaine Jlalikepra aJis OLIEHKM OTHOLIEHHS YYalllUXCS K HCIIOJIb30BaHUIO
y4eOHOTO TPUJIOKEHHSI, KOJUYECTBEHHBIN aHalu3 COOpaHHBIX JaHHBIX C
ucnoip3oBanueM SPSS, Bkitouass 4aCTOTHBIC, MPOLIEHTHBIE U HAJIEKHOCTHBIE
OLIEHKH. JTO yueOHOe MpUIokKeHHE ObLIO HKCIIEPUMEHTAIBHO MPOTECTUPOBAHO C
L[eJIbI0 OTPeieNIeHus, KaKie U3MEHEHHS TPOU30HAYT B YPOBHE BIIAJICHUS S3bIKOM
y4alIMMUCs, KaKHe SI3bIKOBbIE HABBIKM U peUeBble yMEHUs OyIyT yTy4IleHbl WIH,
Ha000pPOT, BO3HUKHYT JIU KaKUue-IM00 JTUHIBUCTUYECKHUE WU MICUXOJIOTUYECKHE
pOoOGIEMbI TPHU UCTIONB30BAHUU ATOTO MPUIIOKEHUS, KaK JUIs yJaIluXcs, Tak U JJIs
npenopaasareneid. OJHaKO BHICOKHE pe3yNbTaThl, MOJIyYeHHbIE B (DOPMUPOBAHUN
MHOSI3BIYHOM KOMMYHHKATUBHOM KOMIETEHIIMH, MO3BOJIMIU CAENAaTh BBIBOA O
TOM, 4TO 00paszoBareabHOE AeKTpoHHOoEe npunoxeHue “Face2Face Intermediate”
ClielyeT HCIIONb30BaTh B Ipoliecce OOy4deHMsI H3-32 €ro IMOJIOKUTEIbHOTO
s dexra.

KiroueBble cioBa: MylIbTUMEAMIHOE MpPOrpaMMHOE oOOecreyueHue,
WHOSI3pIYHAST KOMMYHHUKaTHBHas kommneteHius, ‘‘Face2Face Intermediate”,
y4e0HOEIEKTPOHHOE TPUIIOKEHNE, MOOMITbHBIE TPUIIOKEHUS, IHTEPAKTUBHOCTb,
ompoc 1o mkane Jlalikepra, SKCiepuMeHTaIbHOE 00yUeHne
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