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Abstract. Linguocultural competence plays a crucial role in preparing
future foreign language teachers by integrating both linguistic skills and cultural
understanding necessary for effective communication across cultures. We
suggest that linguocultural competence is composed of three interconnected
subcompetences: sociocultural, cognitive-conceptual and professional-cross-
cultural subcompetence. Despite a wide interest in various educational techniques
applied to enhance linguocultural competence, little attention has been given to
the case-study method. The purpose of this study is to explore the effectiveness
of the case-study method in the improvement of the linguocultural competence
of future foreign language teachers. The study has an experimental pre-test/post-
test design and involves third-year students enrolled in the Bachelor’s program
specializing in two foreign languages at Makhambet Utemisov West Kazakhstan
University, Kazakh being the language of instruction. Methodologically, the
study combined qualitative analysis of students’ essays and quantitative analysis
of the students’ results for their essays based on paired and unpaired #-tests.
The findings of the unpaired #-tests show that the experimental and control
groups were generally comparable in their pre-tests, in contrast to very and
extremely significant discrepancies in their post-test. The findings of the paired
t-test demonstrate notable advancement in the linguocultural competence of
the participants of the experimental group. The experimental findings indicate
that the case-study method, as an active learning strategy, serves as an effective
educational tool for improving linguocultural competence in future foreign
language teachers, boosting their intercultural and communication abilities
and enhancing their readiness for professional engagement. A key factor in the
successful implementation of the case-study method is the careful selection and
adaptation of case materials to meet students’ specific needs and to familiarize
them thoroughly with real-life professional scenarios they are likely to encounter
in their future activity.

Keywords: competence-based education, linguocultural competence,
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Introduction

The competence-based approach is essential in foreign language education
as it bridges the gap between higher education and the demands of the professional
world outside academia [1]. This approach emphasizes the cultivation of
practical skills and abilities that allow learners to communicate effectively in
real-life contexts, as well as the development of active professional competencies
required for their future careers [2]. It aligns language instruction with the
needs of contemporary society, where merely possessing isolated knowledge is
inadequate, and the capacity to apply language skills across diverse situations is
critical.

Recent studies have highlighted the importance of integrating
communicative and cultural competences in foreign language teaching [3].
Intercultural competence, defined as ‘“the attitudes, skills and knowledge
required in appropriate communications when interacting across difference” [4,
p. 5], has become a key focus in higher education. Preparing students to become
interculturally competent communicators [5] with intercultural sensitivity [6] is
crucial, enabling them to engage effectively with people from different linguistic
and cultural backgrounds [7].

A fundamental component of intercultural competence is linguocultural
competence, which includes not only linguistic knowledge but also a deep
understanding of the cultural norms, values, and worldviews embedded in the
target language. Developing this competence is vital in training future foreign
language teachers. We propose that linguocultural competence consists of three
interrelated subcompetences: (1) sociocultural subcompetence, where learners
thoroughly analyze sociocultural aspects and incorporate cultural examples,
traditions, and customs into their speech while avoiding stereotypes and
errors; (2) cognitive-conceptual subcompetence, which involves the ability to
clearly explain key concepts, demonstrate profound understanding, and offer
original insights on topics; and (3) professional-cross-cultural subcompetence,
characterized by effectively comparing cultural phenomena, grasping contextual
and intercultural differences, and using examples that reflect a deep appreciation
of diverse cultures.

A number of recent studies have proposed using different techniques to
enhance linguocultural competence, among which are project-based learning,
experiential learning, cultural assimilation, as well as combinations with
multiple learning resources and activities [8]. Yet, to the best of our knowledge,
little attention has been given to the case-study method used for developing
linguocultural competence. This method has gained recognition as an effective
pedagogical approach that situates learners in real-world contexts requiring
problem-solving and language use [9]. Moreover, it aligns with task-based
learning and communicative language teaching frameworks, promoting active
student engagement through the analysis and discussion of complex, context-
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rich scenarios [2]. By working on case studies, students not only enhance their
linguistic skills but also develop critical thinking, collaborative abilities, and
intercultural competence, as they negotiate meaning and propose solutions in
English [10].

In this paper, we intend to examine the effectiveness of the case-study
method in regard with the development of linguocultural competence. To achieve
this aim, we conduct an experiment that enables determining the role that the case-
study method plays in enhancing future foreign language teachers’ linguocultural
competence.

Materials and methods

The present research has an experimental pre-test/post-test design and
presents the results of an experiment conducted at Makhambet Utemisov West
Kazakhstan University. The focus of the experiment was on the progress made in
writing essays on intercultural topics by third-year undergraduate students of the
educational program “Foreign Language: Two Foreign Languages”. This program
is aimed at training future foreign language teachers, who are fluent in two foreign
languages, able to teach and learn, capable of designing and implementing the
educational process taking into account social, age, psychophysical and individual
characteristics in educational organizations of pre-school, primary, secondary
general, post-secondary, technical and vocational education.

This study involved a research sample of 8 participants in the experimental
group, all third-year students enrolled in the Bachelor’s program specializing
in two foreign languages at Makhambet Utemisov West Kazakhstan University,
where Kazakh was the medium of instruction. To assess the initial level of essay
writing skills and strengthen the reliability of the results, a control group was
also formed, which did not undergo the experimental intervention. This control
group included 8 third-year undergraduates studying the same specialization,
with instruction similarly delivered in Kazakh. Informed consent was obtained
from all participants in both groups for their involvement in the study and the use
of their responses in this research.

The participants of the experiment worked on two writing assignments in
the form of essays: a pre-test before the intervention and a post-test after the
intervention. Prior to the writing assignments, the students had had classes of
different aspects of their professional activity: English language levels A1-C1,
Practical phonetics of the English language, Practical grammar of the English
language, Analytical reading and writing, Business English, Fundamentals
of professional activity (3 credits); as well as subjects devoted to the culture
of the countries of the studied language and intercultural communication:
Country studies and cultural studies of English-speaking countries (3 credits),
Fundamentals of intercultural communication (3 credits).

The requirements for the two writing assignments were are follows: the
participants of the experiment had 60 minutes to produce answers to questions
related to their future profession, and their answers had to be around 300 words
long. Both the essays were written in class; no dictionaries or electronic devices
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were allowed. The topics for the essays were as follows: “How is the connection
between language and culture important for a future foreign language teacher?”
(pre-test), “How do you understand the role of a foreign language teacher in
solving intercultural conflicts?”.

This research combined qualitative analysis of students’ essays and
quantitative analysis of the students’ results for their essays. Regarding the
qualitative analysis, the written essays produced by participants from both the
experimental and control groups were independently evaluated by the researchers.
To ensure the reliability of the qualitative analysis, the assessors reached consensus
on the evaluation criteria. The participants’ task performance was judged based
on three primary categories referring to the three subcategories identified within
linguocultural competence: sociocultural subcompetence, cognitive-conceptual
subcompetence and professional-cross-cultural subcompetence. For each
subcompetence, the students’ works were rated from 1 to 5, with the total score
for the three subcompetences equal to 15. The essay grade is given based on
the degree of presence of the specified feature relating to each subcompetence:
from a minimum degree (1 point) to a maximum degree (5 points). Inter-rater
reliability was established using the consensus method [11], according to which
the agreement between raters, reflected in consensus scores exceeding 70%, was
deemed sufficient to confirm the credibility of the evaluations. When discrepancies
arose, the raters discussed and agreed upon a common score to ensure consistent
conclusions.

To analyze the quantitative data, paired ¢-tests were conducted to examine
differences within both the experimental and control groups across two time points:
Essay 1 and Essay 2. A p-value below 0.05 indicated a statistically significant
difference between the pre-test and post-test mean scores. Additionally, if the
absolute value of the #-test statistic exceeded the critical value corresponding
to the p-value, this also signified a significant difference between the pre- and
post-test means. Unpaired ¢-tests were used to assess differences between the two
groups according to standard criteria. To confirm the validity of the data, pre-test
scores from the experimental and control groups were compared to verify that
both groups began with comparable proficiency levels.

Results

The findings of the present research offer an in-depth examination of
the role the case-study method plays in improving linguocultural competence
in future foreign language teachers. This section describes the results of the
quantitative analysis of the writing assignments generated by the participants of
both the experimental and control groups. The quantitative results were obtained
from the qualitative analysis of the students’ essays.

Table 1 presents the differences in mean scores along with the statistical
values of p and ¢ for both the experimental group (EG) and the control group
(CG) at two time points (Essay 1 and Essay 2), evaluated across three criteria
corresponding to the subcompetences of linguocultural competence: sociocultural,
cognitive-conceptual, and professional-cross-cultural subcompetences. The
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unpaired #-test results indicate that there was no statistically significant difference
between the experimental and control groups at the point of Essay 1, as the two-
tailed p-values exceeded 0.05. This implies that both groups were generally
comparable across all three criteria prior to the intervention.

Table 1 — Students’ Performances in the Experimental (EG) and Control
(CG) Groups

Linguocultural Sociocultural | Cognitive-conceptual Professional-
competence subcompetence subcompetence sig)csc?r-g;elzttlé;acle Total
Essay 1
EG mean 2.88 3.13 2.88 8.88
CG mean 3.00 3.50 2.63 9.13
p value 0.7266 0.2244 0.4051 0.7068
t value 0.3568 1.2710 0.8584 0.3839
Essay 2
EG mean 3.75 4.38 4.00 11.88
CG mean 3.13 3.63 2.88 9.63
p value 0.0089 0.0346 0.0135 0.0044
t value 3.0349 2.3406 2.8259 3.3845

For Essay 2, the differences in scores between the experimental and control
groups across three criteria were highly or extremely statistically significant,
with two-tailed p-values well below 0.05. These disparities can be attributed to
the increased complexity of the second task, which the control group participants
struggled to complete without clear, step-by-step guidance. Consequently, the
experimental group significantly outperformed the control group on all measured
criteria, with their strongest performance observed in the professional-cross-
cultural subcompetence.

For the experimental group alone, the difference in mean scores between
Essay 1 and Essay 2 was found to be highly and extremely statistically significant.
Following explicit instruction using the case-study method, participants showed
substantial improvement in their essay writing across all three evaluated aspects.
This indicates that during the intervention, the participants acquired the necessary
knowledge to enhance their competence. Consequently, the quantitative analysis
of the experimental group’s scores demonstrated notable advancement in
their linguocultural competence. Table 4 displays the score differences for the
experimental group between the two assessment points (Essay 1 and Essay 2).
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Table 2 — Improvement of Linguocultural Competence in the Experimental

Group
Linguocultural | Sociocultural Cogpitive- Professional-
conceptual cross-cultural Total
competence subcompetence
subcompetence subcompetence
Essay 1 mean 2.88 3.13 2.88 8.88
Essay 2 mean 3.75 4.38 4.00 11.88
p value 0.00002 0.0016 0.0016 0.0003
t value 7.0000 5.0000 4.9651 6.4807
Discussion

The results of the present research indicate that the case-study method is
a reliable and effective technique to improve future foreign language teacher’s
linguocultural competence. The success of the method was conditioned by the
use of carefully prepared case materials that were adapted to the students’ needs
and related to their future real-life professional situations. These results show
overall agreement with similar studies of the effectiveness of the case-study
method in increasing intercultural competence in general.

The article by Shokhidova [12] discusses the application of the case-study
method in EFL classrooms to develop students’ intercultural communicative
competence. It emphasizes using real-life scenarios that require learners to
consider contextual factors of communication. The case-study method was
found to effectively engage students in meaningful intercultural communication,
enhancing their ability to navigate cultural differences beyond linguistic
knowledge. It promotes critical thinking and deeper cultural understanding in
language learning.

The study by Safina and Salieva [13] combined theoretical analysis and
experimental application of the case-study method in foreign language teaching,
involving the preparation of authentic, culturally rich cases adapted to students’
language levels and using them to simulate real-life professional situations. Pre-
language training was provided to equip students with necessary terminology and
structures. As shown by the researchers, the case-study method proved effective
in developing students’ intercultural competence by fostering skills such as
cultural comparison, critical analysis, communication, and decision-making.
Success depended on careful case preparation, authentic content, and preliminary
language support.

Common findings emphasize that case studies provide authentic, context-
rich scenarios that promote critical cultural awareness, self-reflection and practical
communication skills. They also stress the importance of careful case design,
preparatory language support and reflective activities to maximize learning
outcomes. Together, these works support the use of the case-study method as
a powerful tool for enhancing intercultural competence in diverse educational
settings.

This research is the first work showing the practical effect of the case-
study method for improving linguocultural competence as an essential
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constituent of intercultural competence. Being novel in its object of research,
this study is consistent with prior investigations, which ensures its reliability and
trustworthiness.

Conclusion

This study highlights the crucial role of linguocultural competence in
the professional training of future foreign language teachers. The experimental
results show that the case-study method as an active learning approach is
an effective educational technology in the enhancement of linguocultural
competence among future foreign language teachers. The findings demonstrate
that the case-method study as an active and interactive technique significantly
enhances students’ intercultural and communication skills, fostering their ability
to engage in professional activity effectively. A significant role in achieving
success in applying the case-study method is performed by carefully selecting
case materials and their adaptation to tailor the students’ needs and well acquaints
them with their future real-life professional situations.

Future studies should investigate the integration of innovative teaching
methods, such as those utilizing artificial intelligence and various digital
technologies, in the application of the case-method technique in order to
enhance the development of linguocultural competence in training future foreign
language teachers. By embracing these technological advancements, educational
institutions can more effectively prepare future foreign language teachers with
the skills required for successful professional performance in an increasingly
dynamic digital environment.
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BOTAINAK HET TJII M¥FAJIMJAEPIHIH JIMHI'BOMOJEHU
KY3bIPETTIUIII'TH XKETIJIAIPY
*Vreramuena b.b.!, )Kyma6ekora I.b.%, Kucmerosa I'H.?, A6mon D./1.4
*13 M.OTtemicoB areinaarsl bateic Kaszakcran yausepcureti, Opai, Kasakcran
?AGbuTait XaH aTeiHAarbl Ka3ak xasblkapasiblK KaThlHACTAP JKOHE dJIEM TiIaepi
yHuBepcuteTi, Anmarsl, Kazakcran
*X.JlocMyxameioB aTbIHIaFbl AThIpay YHHUBEpCUTETI, ATbipay, KazakcTan

Angarna. JIMHrBOMSIeHH KY3BIPETTUIIK OoJlaliak meT Tl MyFalimMaepin
JMadbIHAAyAa WICHIYIIl Pejl aTKapaabl, OJ THIMII MOJCHHAPAJBIK KapbIM-
KAThIHAC YUIIH KaXXETT1 TUIIIK JaFAbulap MEH MJJICHH TYCIHIKTI OipikTipeni. bi3
JIMHTBOM/IEHU KY3BIPETTUIIK Y1 ©3apa Oali1aHbICThI CyOKY3bIPETTUIIKTEH TYPaibl
Jen 00KalMBbI3: QJICYMETTIK-MO/IEH!, KOTHUTUBTI- KOHLIENTYal bl 5KOHE KOC10U-
MOJICHHapaJbIK CyOKY3bIpeTTUIIK. JINHIBOMOIEHU KY3bIPETTIIIKTI apTThIPY YILIH
KOJIJIaHBUIATBIH TYPJIL OKY SJICTEpIHE JIETe€H KEH KbI3bIFYIIbUIbIKKA KapamMacTaH,
OKWFaHBI TaJay dJIICiHE a3 KoHLUI Oemineal. by 3eprreynin makcarsl — Oosamak
IeT Tl MYFalIMJIEPiHIH JIMHIBOMOACHM KY3BIPETTUIIIH KETULIIpyHe Keic-
CTaaAM SMICIHIH THUIMIUIITIH 3epTTey. 3epTTey ajlJblH ajla/KeWiHr1 TecTiIeyIiH
AKCIIEPUMEHTTIK JU3aliHbIHA HET13/IeITeH koHe MaxaMOeT OTeMiCOB aThbIHAAFbI
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barpic KaszakcraH yHHMBEPCHTETIHIH €Kl II€T TUIIH MaMaHIaHIbIPaThIH
OaxayiaBpuar OarjapiaamMachblHAa OKUTBIH YLIIHII KypC CTYIEHTTEpIH KaMTHUbI,
OKY TLJ11 Ka3aK T1J1i 00JIbIN TaObLIa 1bl. O 1ICHAMAJIBIK TYPAE 3€PTTEY CTYAEHTTEPIIH
JCCEJIEpIHIH canaliblK TajlJaybl MEH JCCElIep HOTWKEJIEPIHIH camajblK >KOHE
CaH/bIK TaJJayblH, OHBIH 1II1H/IE XKYITHIK XKOHE JKYIIChI3 t-TecTTepal OIpiKTIpIl.
Kyncsl3 t-TecTi HOTHKEIEepl SKCHEPUMEHTTIK >KOHE Oakplidy TONTapbIHBIH
aJJIbIH aja TecTuiepl OOMbIHIIA KaJlbl ajfaHia yKcac OOJIFaHbIH, aj KEeWIHI1
TecTiepl OoMbIHIIA alTapibIKTall >KOHE ©Te MaHbI3bl alblpMalIbLIBIKTap
OosraHbIH KepceTTl. JKYNTHIK t-TeCTl SKCIIEPUMEHTTIK TOIl KaThICYIbLIAPbIHBIH
JMHTBOMOJIEHU KY3BIPETTUIHAE alKbIH UIrepiiaeyal KepceTTi. DKCIEPUMEHT
HOTWIKENEepl KeHC-CTaam 9ici, OENCeHl OKYy CTpaTeTuschl peTiHie, Ooramrax
LIeT TUIl MYFaJiMAEPIHIH JUHTBOMOJIEHU KY3bIPETTLIITH KaKcapTy/ia, OJap/blH
MOJICHHUAPAJIbIK JKOHE KOMMYHHMKATHBTIK KaOIIETTEpiH apTThIpyAa, COHAAM-aK
KOCIOM KBI3METKE MAMBIHJIBIFBIH JKOFapiiaTyaa THIMII eKeHiH kepceTTi. Keric-
CTaJM SJIICIHIH COTTI ¥KY3€re achIpbUIYbIHBIH HET13I1 (PaKTOPbl — CTYAEHTTEPIH
HaKThl Ka)KETTUIIKTEpiHEe OeWiMJIedreH >KoHe oJjap/bl Oonamlakra Ke3JIeCeTiH
KociOu >karnaillapMeH MYKHUST TaHBICTBIpYyFa apHaJfaH KEUCTepIiH MYKHUSAT
1piKTeIy1 skoHe Oerim eyl O0bI TaObLIa IbI.

Tipek ce3aep: KY3BIPETTUIIKKE HETI3AENTeH OUTiIM Oepy, JIMHTBOMOICHHU
KY3BIPETTLIIK, OUTIM Oepy TeXHOJIOTHUIIAPhI, OEJICEH/ Il OKBITY, KEHC-CTaau 9iCi,
HIeTes TUIIH OKBITY, I€AarorukaiblK JaibIH/bIK, KaC10U ecy

MOBBIIIEHUE JIMHIBOKYJIBTYPOJIOTMUECKOM
KOMIETEHIIMU BYAYIIUX YUUTEJEN
NHOCTPAHHBIX A3bIKOB
*Vreramuena b.b.!, )Kyma6ekora I'.b.%, Kucmerosa I"'H.?, A6mon D./1.4
*13 3amano-Ka3axcraHCckuii yHUBepCUTET UMEHH M.YTemMucoBa,
VYpanbck, Kazaxcran
?Kazaxckuil yHUBEPCUTET MEXK/YHAPOIHBIX OTHOIICHUN U MUPOBBIX SI3BIKOB
nMeHn AObLIai xana, AynMartel, Kazaxcran
‘Atpipayckuii yauBepcuteT uM. X. JlocMyxamenoBa, Ateipay, Kazaxcran

AHHOTaUUs.  JIMHTBOKYJIBTYpOJIOTHYECKAas ~ KOMIETEHLMUS  MIPaer
pElIAoILYI0 POJib B IMOJArOTOBKE OyQYLIUX yUWUTENeH HWHOCTPAHHBIX SI3BIKOB,
UHTETPUPYsI KaK S3bIKOBbIE HABBIKH, TAK U KYJIBTYPHOE TIOHUMAaHHE, HEOOXOANUMOE
Uit 3QPEKTUBHOrO OOILIEHUS MEXAY KyJIbTypamu. Mbl IpenrnojaraeM, 4To
JIMHIBOKYJIBTYPOJIOTHYECKAs] KOMIIETEHIIUS COCTOUT U3 TPEX B3aMMOCBSA3AHHBIX
CyOKOMIETEHIMH:  COLMOKYJIBTYPHOW,  KOTHUTHMBHO-KOHIENTYaJIbHOH U
po¢eCCUOHATLHO-MEXKKYIBTYPHOU cyOKommneTeHInu. HecMoTpst Ha mmpokuit
HMHTEpEC K pa3jiuuHbIM OOpa30BaTEbHBIM METOAUKAM, HPUMEHSEMbIM IS
MOBBIIICHUS JIMHI'BOKYJIBTYPOJIOTHYECKONM KOMIIETEHIIMM, Maj0 BHHUMAHUS
YOCISIETCS METOAY W3ydeHHs ciydaeB. Llenbro [aHHOTrO HCCIenoBaHUS
SBIIETCA U3ydeHHE d(PPEKTUBHOCTH METO/la U3YUEHHUs CIIydaeB B YIyUIICHUU
JUHTBOKYJIBTYPOJIOTHYECKOW KOMIIETEHIIMU OyAyIIMX y4yuTesle MHOCTPAaHHBIX
s13bIKOB. MccienoBanne UMeeT 3KCIIepUMEHTANIbHBIN AU3aiiH IpeIBapUTeIbHOTO/
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MOCJIEYIOIIEr0 TECTUPOBAHUS U OXBaTbIBAE€T CTYIEHTOB TPEThEro Kypca,
oOydJarmmxcsi IO TMporpamMme OakaliaBpuara, CICIHATM3UPYIOMEHCS Ha
JBYX MHOCTpPaHHBIX s3blkaXx B 3amajgHo-KasaxcTaHckoM —yHUBEpCHUTETE
nMeHn MaxambeTa YTeMHCOBA, S3BIKOM OOYYCHHS SIBISETCS Ka3axXCKUU.
Metononoruuecku HcciaenoBaHue OObEIUHWIO KaueCTBEHHBIM aHalu3 3cce
CTYJIEHTOB M KOJMYECTBEHHbII aHaIM3 PE3ylIbTaTOB CTYJEHTOB IO HUX 3CCE
Ha OCHOBE NAapHbIX M HEMapHBIX t-TecTOB. Pe3ynbraThl HEMapHBIX t-TECTOB
MIOKa3bIBAIOT, YTO 3KCIIEPUMEHTAIbHAS U KOHTPOJIbHAS TPYIIbl ObUIM B LIEJIOM
COMOCTAaBUMbI B CBOMX NpPEIBApPUTEIbHBIX TECTAaX, B OTIMYHME OT OYEHb U
Ype3BbIUaiHO 3HAUUTENIBHBIX PACXOXKACHHN B UX TIOCT-TECTE. Pe3ynbraThl mapHOTO
t-TecTa IEMOHCTPUPYIOT 3aMETHBIA IPOrPECC B JIMHIBOKYJIBTYPOJIOTMYECKON
KOMIIETEHIIUH YYaCTHHUKOB 3KCIIEPUMEHTAIbHOMN Irpynmbl. DKCIIEPUMEHTaIbHbIE
pe3yabTaThl MOKa3bIBAIOT, YTO METOJ KeWc-CTaau, KaK aKTUBHAs CTpaTerus
oOyueHus, CciayKuT 3(PPEeKTUBHBIM 00pa30BaTE€IbHbIM HHCTPYMEHTOM IS
YAYYIIEHUs JIMHTBOKYJIBTYPOJOTUYECKOW KOMIETEHIMH OyayluX YyuyuTesen
MHOCTPAHHBIX S3bIKOB, HOBBIIIEHUSI UX MEXKYJIbTYPHBIX U KOMMYHHUKATUBHBIX
CHOCOOHOCTEH W MOBBILIEHHS] HMX TOTOBHOCTH K HpodeccHoHaIbHON
nesitenibHOCTH. KiltoueBbIM (hakTOpoM YCIEHTHOW peanu3ali MeToja case-
study sBisieTCS THIATENBHBIA OTOOpP W ajamnTalus MaTepualioB Keica s
YIAOBJIETBOPEHUS] KOHKPETHBIX MOTPEOHOCTEHN CTYIEHTOB M JUUISl MX TLIATEIbHOTO
O3HAKOMJIEHHS C peajbHbIMU MPO(ECCUOHATBHBIMU CLEHAPUSIMH, C KOTOPHIMU
OHMU, BEPOSITHO, CTOJIKHYTCSI B CBOEH OyaylIel NesTeNbHOCTH.
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METOJ] KeWc-cTaau, OOydeHHEe HWHOCTPAaHHBIM sI3bIKaM, IeJaroruyeckas
MOJTrOTOBKA, IpOo(eCCHOHANIbHBIN POCT
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