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Abstract. In the context of globalisation and the intensification of
intercultural contacts, the challenge of forming linguocultural competence
among future foreign language teachers has become increasingly urgent. This
article explores communicative-situational technologies as effective tools for the
development of such competence. Drawing on Kazakhstani and foreign studies,
as well as a pedagogical experiment, the authors introduce an innovative approach
for organising intercultural dialogue within the educational environment. The
presented methodological and practical solutions foster readiness for successful
interaction in a multicultural society. Moreover, the article highlights the
importance of integrating linguistic, sociocultural, and strategic skills in teacher
training, supported by contemporary international research and empirical
evidence. The research offers a practical model for future teachers, facilitating
not only linguistic proficiency and cultural awareness but also adaptability in
cross-cultural educational contexts.
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Introduction

The contemporary conditions of globalisation, intensification of migration
processes, and intercultural interactions pose novel challenges to the education
system, requiring the training of specialists capable of effectively functioning in
a multicultural space. In this context, a fundamental capability of prospective
foreign language teachers is that of linguocultural competence, which integrates
linguistic, cultural, and strategic components and ensures the ability to conduct
productive intercultural dialogue.

The concept of linguocultural competence has undergone significant
evolution in both foreign and Kazakhstani research. Initially, it was considered
an extension of communicative competence [1], a concept later expanded upon
by Byram through the introduction of intercultural communicative competence,
which includes knowledge of cultural norms, attitudes, and behaviours. As posited
by Kunanbayeva S.S., the construct of linguocultural competence is multifaceted
in nature and encompasses the following domains:

In the context of globalisation and the increasing prevalence of intercultural
interactions, the issue of cultivating linguocultural competence in prospective
foreign language educators has become a salient concern. This article considers
communicative-situational technologies to be an effective means of developing
this competence. Drawing upon the research of Kazakhstani and foreign authors,
as well as the findings of a pedagogical experiment, the authors put forward an
innovative approach to intercultural dialogue in the educational environment. The
methodological and practical solutions presented in this study contribute to the
formation of future teachers’ readiness for effective interaction in a multicultural
society.

* Linguistic knowledge (grammatical, lexical, and pragmatic norms),

* Sociocultural awareness (understanding of cultural-specific values,
traditions, and realia),

* Strategic skills (the ability to adapt communicative behavior to various
intercultural contexts). [2]

Recent Scopus-indexed research emphasizes the necessity of integrating
linguocultural and intercultural communicative competence in teacher training
programs [3, 4]

In Kazakhstan, the significance of linguocultural competence has been
emphasized by Abildinova G.K., Temirbaeva L.R., and Aubakirova L.S., who
argue that the development of this competence is crucial for future teachers to
ensure effective communication with students from diverse cultural backgrounds.
The integration of cultural elements into language education is not only an
additional aspect of training but a fundamental necessity, especially in the context
of Kazakhstan’s multilingual and multicultural society.

Moreover, the digitalisation of education and the advent of virtual
intercultural communication platforms (e.g. Zoom, MS Teams, social media)
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necessitate novel approaches to the training of language teachers. These platforms
frequently exhibit a paucity of non-verbal cues, thereby rendering the capacity to
interpret cultural signals and manage intercultural conflicts all the more critical.
Hall and Littlewood are two scholars who have emphasised the significance of
cultural identity and context-sensitive communication strategies in language
education.

The necessity for innovative pedagogical approaches, incorporating
communicative-situational technologies, is consequently becoming increasingly
imperative. These technologies are designed to simulate real-life intercultural
scenarios, enabling students to develop not only linguistic proficiency but also
cultural sensitivity and adaptability. The utilisation of role-playing games, case
studies and scenario-based learning methodologies fosters the development of
immersive environments, within which prospective educators are able to hone
and refine their intercultural communication skills.

The present study aims to provide a theoretical substantiation and empirical
validation of the effectiveness of communicative-situational technologies as
a means of developing linguocultural competence in future foreign language
teachers. The research is grounded in the synthesis of Kazakhstani and international
scholarly perspectives and supported by the results of a pedagogical experiment
conducted at the Kazakh Ablai Khan University of International Relations and
World Languages.

Materials and methods

The research methodology is grounded in a series of approaches, including
competency-based, sociocultural, and activity-based methods. Collectively,
these approaches provide a holistic framework for the formation and assessment
of linguocultural competence. As posited by Kunanbaeva S.S. in 2013, this
competence is characterised by the integration of linguistic proficiency with
cultural knowledge and adaptive communication strategies. These are deemed to
be essential for effective interaction in a multicultural environment.

The experimental design of this study is informed by action research
methodology, which allows for the iterative refinement of pedagogical
interventions in response to observed outcomes. The pedagogical experiment
was conducted at the Faculty of Foreign Languages of the Kazakh Ablai Khan
University of International Relations and World Languages during the 2024-
2025 academic year, involving 60 third-year students specialising in two foreign
languages.

The participants were divided into:

» Experimental Group (EG) — 30 students, who received instruction
incorporating communicative-situational technologies.

* Control Group (CG) — 30 students, trained through traditional methods
(lecture-based, text-centered instruction).
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Random stratified sampling ensured that both groups were comparable in
terms of their initial levels of linguocultural competence (pre-tested before the
experiment).

The research employed a mixed-methods approach, combining quantitative
and qualitative tools for a comprehensive assessment:

1. Diagnostic testing:

In accordance with the methodology outlined by Kunanbaeva, the diagnostic
instrument employed in this study evaluated three fundamental components [2].

The linguistic component encompasses such elements as knowledge of
pragmatic norms and sociolinguistic variation. The sociocultural component
includes cultural awareness and the ability to recognise culturally sensitive
scenarios. The strategic component involves adaptability in communication and
conflict resolution skills.

The assessment comprised a series of questions of a multiple-choice nature,
scenario-based tasks, and short essay responses. The assessment scale ranged
from 0 to 10 points per component.

2. The following section will examine the use of role-playing simulations.

Adapted from Elkonin’s psychology of play, the scenarios were designed
to reflect real-world intercultural classroom situations (e.g., managing cultural
misunderstandings between students, addressing sensitive topics in a diverse
classroom). [5]

3. Case-study analysis:

The cases under consideration were developed on the basis of actual
incidents reported in the pedagogical literature, with a particular focus on
intercultural conflicts in educational settings. [6]

4. Self-assessment questionnaires:

Likert scales (1-5) were utilised to elicit student ratings of perceived
competence in intercultural communication, thereby providing insight into their
confidence levels and reflective awareness.

5. The following evaluation is to be considered an expert opinion.

The students’ performance was then assessed by university instructors
specialising in intercultural communication. These instructors used rubrics
aligned with Byram’s (1997) criteria for intercultural competence to evaluate the
students’ performance during role-plays and discussions.

Phases of the experiment

1. The establishment of the initial phase is imperative for the subsequent
progression of the study.

The initial evaluation of students’ linguocultural competence is conducted
through the implementation of diagnostic testing and self-assessment tools.

2. The initial phase (12 weeks) is characterised by the following:

The implementation of communicative-situational technologies within the
European (EG) curriculum is of particular interest.
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Interactive methods constituted 40% of the course time, encompassing
role-plays, case studies and simulations.

The CG followed the standard curriculum without these enhancements.

3. Control phase:

Post-experiment testing, self-assessments, and expert evaluations were
conducted to measure the development of competence.

Data analysis

Quantitative data were analysed using Student’s t-test to assess the statistical
significance of differences between groups.

A content analysis of qualitative data (student reflections, expert comments)
was conducted to identify recurring themes in intercultural awareness and
communication strategies.

Methodological innovations in applied linguistics, as analyzed in recent
Scopus research, reinforce the effectiveness of interactive and situational
approaches [7]. The methodological framework employed in this study is
designed to ensure the validity and reliability of the findings, thereby providing
robust evidence of the impact of communicative-situational technologies on the
development of linguocultural competence.

Results

Two groups of third-year students of the Kazakh Ablai Khan University
of International Relations and World Languages participated in the pedagogical
experiment:

- Experimental group (EG) - 30 students whose training included the use of
communicative-situational technologies.

- Control group (CG) - 30 students who learnt according to the traditional
methodology.

Assessment of linguocultural competence

The assessment was carried out according to three components (according
to the model of Kunanbaeva S.S.):

1. Linguistic component - knowledge of language norms, pragmatics,
sociolinguistics.

2. Sociocultural component - knowledge of cultural norms, traditions,
realities of the countries of the learnt language.

3. Strategic component - the ability to adapt, to resolve intercultural
conflicts, flexibility in communication.

Table 1 - Average score by competence components (on a 10-point scale)

Group Linguistic com-| Sociocultural Strategic com- | Average score
ponent component ponent
Experimental 8,2 8,7 8,5 8,5
Control 7,9 7,1 6,8 7,3
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Comparative results by competence components

W Experimental group

[ Control group

Linguistic Sociocultural Strategic

Discussion

The research that was conducted has convincingly demonstrated the
effectiveness of communicative-situational technologies in the development
of linguocultural competence among future foreign language teachers. The
integration of these technologies into the educational process has resulted in
significant improvements in all components of competence, especially in the
sociocultural and strategic domains, which are critical for successful intercultural
communication.

The experimental group, which was exposed to interactive pedagogical
methods such as role-playing simulations, case studies, and scenario-based
discussions, demonstrated not only higher average scores but also a greater degree
of engagement and reflective awareness in addressing intercultural challenges.
These results emphasise the pivotal role of experiential learning environments
in fostering the flexible, adaptive skills required in multicultural educational
contexts.

The following are the key contributions of the research:

1. The present study aims to empirically validate communicative-situational
technologies as a practical tool for developing linguocultural competence.

2. The present study explores the adaptation of methodological frameworks
(Kunanbayeva S.S., Byram M., Hymes D.) to the specific cultural and educational
context of Kazakhstan [8, 9, 10].

3. The provision of a structured model for the integration of cultural
elements into language education is imperative. This model must emphasise
situational learning and critical reflection.
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Conclusion

In the context of globalisation and cultural diversity, the role of a foreign
language teacher is one that extends beyond the mere instruction of languages.
It encompasses the cultivation of intercultural understanding, empathy, and
dialogue competence. The integration of communicative-situational technologies
into teacher training could be seen as a methodological innovation, as well as
a step toward preparing educators for the complex realities of the 21st-century
classroom. This research is a contribution to the ongoing discourse on intercultural
education and it provides a practical model for enhancing the linguocultural
competence of future teachers. Ultimately, this will support their readiness to
engage in constructive intercultural dialogue and foster inclusive educational
environments.
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BOJIAIHAK HIET TIJII M¥FAJUIMAEPIHIH
JIMHI'BOMO/JIEHUETTAHBIM/IBIK K¥3bIPETTIJIII'TH
JAMBITYABIH HEI'I3I PETIHAEI'T KOMMYHUKATUBTI-
CUTYALUSAJIBIK TEXHOJOI'UAJIAP: MOJAEHUETAPAJIBIK
JUAJIOT'KA THHOBAIIUAJIBIK KAJIAM
*JleBanmoBcka-Tomammuk b.!

*IKonnan0aisl FeutbIMIap yHUBepcuTeTi, Konus, [Tonbiia

Angarna. Famampany koHe  MoJEHHETapalblK — OaillaHbICcTapAbIH
KapKbIHAAayblHA OailaHbICTBl  OoNamiaK IeT TULIepl  MyFaliMAepiHiH
JIMHTBOMO/IEHUETTAaHBIM/IBIK KY3bIPETTLIITTH KaJIbIIITACThIPY MACEJIEC] aca ©3€KT1
O6onyna. byn makanmaga aranmraH Ky3bIPETTUTIKTI JTaMBITy1a KOMMYHHKATHBTI-
CUTYAIUSUTBIK TEXHOJOTHUSUTAPABIH TUIMIUTITT KapacThIpbuiaasl. KazakcTaHIbIK
KOHE IMIETEINIK 3epPTTeyJIep MEH IeJaroruKajiblK dKCIIEPUMEHT HOTHXKEICpiHe
CYlieHe OTBIPHII, aBTOpiap OuTIM Oepy OpTachIHIA MOJICHUETAPATIBIK TUATOITHI
YUBIMIIACTBIPYILIH MHHOBAIHSUIBIK TOCUTIH YCHIHAABI. ¥ CHIHBIIFAH O/IICTEMEIiK
YKOHE IMPAKTUKAJIBIK LIeIIIM/Iep Oonamak MyFaliMIep/IiH MOJIUMIICHH KoFaM/ia
COTTI OpEeKeT eTyre MalbIHIABIFBIH apTThipaasl. COHBIMEH Karap, Makamnaja
MyFamiMaepAl JaiblHOayqa JUHTBHCTUKAIBIK, OJEYMETTIK-MOJICHU JKOHE
CTPATETHSUIBIK JaFAbLIApbl MHTETPAIUSIIAY MAHBI3ABUIBIFBI, 3aMaHay! FHUTBIMU
JIepeKTep MEH HKCIIEPUMEHT HOTHKETIEPl apKbUIbI KopceTiieal. 3eprrey Oonamax
MYFaliMIep YILIiH TIIIK JaF bl MCH MOJICHU KY3bIPETTITIKT] FaHa eMeC, COHBIMEH
Karap MoJCHHUETApaNIbIK JKaFaaiyapaa OediMaeny MYMKIHIITIH KaMTamachi3
€TEeTIH MPaKTUKAJIBIK YTl YCHIHA/IBI.

Tipek ce3aep: TEXHOJIOT U, KOMMYHUKATHBTI-CUTYalUSIIbIK
TEXHOJIOTUSJIAP, KY3BIPETTUIIK, JIMHI'BOMOACHUETTAHBIMIBIK KY3bIPETTLIIK,
Oojamak IIeT Tl MyFaliMIepi, MOJCHHETApPAJIbIK JAHAJION, TeAarornKaiblK
WHHOBAIHSIIAP, TAMBITY

KOMMYHHUKATUBHO-CUTYALIUOHHBIE TEXHOJIOTUH KAK
KJIFOU K PA3BUTHIO JUHI BOKYJIGTYPOJIOT MYECKOM
KOMIETEHIUA BYAYIIUX YUYUTEJEN THOCTPAHHBIX
S3BIKOB: UTHHOBAIIMOHHBIN MMOIXO0]I K
MEXKYJIBTYPHOMY JUAJIOI'Y
*JleBanmoBcka-Tomammmuk b.!

*'VauBepcuteT npukiaaHbix Hayk, Konus, [Tonbia

AHHOTanusl. B ycioBusx miobanu3anu M MHTEHCU(DUKALMU MEX-
KyJBTYPHBIX KOHTAKTOB Mpo0sieMa (pOPMUPOBAHUS JIMHTBOKYJIETYPOJIOTHYECKOM
KOMITETEHIIMHU OyAyLINX YyUUTEIeH HHOCTPAHHBIX SI3bIKOB CTAHOBUTCS OCOOEHHO
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akTyalbHOW. B cTathe paccMarpuBarOTCs KOMMYHHMKAaTHBHO-CUTYaTHBHBIC
TEXHOJIOTUU KaK A()DPEKTUBHBIH MHCTPYMEHT Pa3BUTHUS JAHHOW KOMIICTEHITWU.
Ha ocHoBe aHanmm3a OTEUECTBEHHBIX W 3apyOCKHBIX HCCICIOBAHHM, a TaKXkKe
pPEe3yJIbTaTOB TIEIaroTHYECKOTO HKCIIEPUMEHTA TMPEIJIOKEH HWHHOBAIIMOHHBIN
MOJXOJ K OpraHU3allii MEXKYJIbTYPHOTO auanora B oOpa3oBaTeNbHON cpere.
[IpeacraBineHHble METOAMYECKUE M MPAKTUYECKHE PEIICHUS CIOCOOCTBYIOT
MOATOTOBKE Oymymmx TmenaroroB K AG(EKTUBHOMY B3aUMOJACHCTBUIO B
MONUKYABTYpHOM  obOmiectBe. (Oco0oe BHUMaHHE VYIACJIEHO HHTETPaluu
JMHTBUCTUYECKUX, COIIUOKYIBTYPHBIX U CTPATETUICCKUX HABBIKOB B ITOJITOTOBKE
MearoroB, YTO IOJATBEPXKIACTCS COBPEMCHHBIMU HAyYHBIMU JIAHHBIMH U
pesyabratamu dKcriepuMenTta. Pabora mpeanaraer mpakTUYECKyr0 MOJENb s
OyIyIInX y4uTesel, 00eCIeunBalONIyl0 HE TOJBKO SI3BIKOBYIO U KYJIBTYPHYIO
KOMIETEHTHOCTh, HO ¥ THOKOCTh B MEXXKYIBTYPHOU KOMMYHHKAITHH.

KiroueBble cj10Ba: TEXHONIOTHS, KOMMYHHUKATUBHO-CUTYallMOHHBIE
TEXHOJIOTUU, KOMIIETEHIIUS, IMHTBOKYJIBTYPOJIOTUUECKasi KOMIIETEHITS, OyTyIIue
YYHUTENII WHOCTPAHHBIX S3BIKOB, MEKKYJIBTYPHBIH JHAJIOT, IEAarornyecKue
WHHOBAIINH, Pa3BUTHE
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