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Abstract. The introduction of artificial intelligence (Al) into the educational
process has also impacted foreign language teaching. New opportunities have
opened up for personalizing the learning process and developing new professional
skills. It is notable that teachers’ attitudes toward Al integration may vary
depending on the specific specialty they teach. Therefore, we aimed to compare
the views of English language teachers from several different universities on
the integration of Al into the educational process. The study assessed teachers’
awareness, indicating the frequency and form of Al use in teaching practice.
The benefits and risks associated with Al implementation were also identified.
The data allowed for quantitative analysis using SPSS 26 statistical software
and hypothesis testing. Qualitative analysis was conducted based on responses
to open-ended questions (Google Forms questionnaire). A total of 58 English
teachers from M. Auezov South Kazakhstan Research University, and Central
Asian Innovative University in Shymkent, participated in the study. The results
showed that English teachers majoring in the humanities value Al as creative
and linguistic support. They recognize Al as an assistant in communication and
the development of intercultural competence. Teachers majoring in engineering
view Al as a structured mechanism for knowledge optimization, automation,
and an emphasis on an individualized approach to learning. While both groups
of respondents differed in their approach to using Al, their opinions converged
on other aspects: interactivity, timesaving, and personalization. This study
contributed to a deeper understanding of how teaching specific student groups
reveals teachers’ attitudes toward Al integration. Findings highlight the need
for professional development programs, ethical principles, and methodological
frameworks to ensure the effective and responsible Al usage. The practical
implications of the study provide valuable insights for curriculum developers
and teacher educators regarding Al-based innovations in language teaching.

Keywords: Artificial Intelligence, foreign language teaching, higher
education, digital literacy, personalized learning, professional development,
professionally-oriented teaching, Likert scale
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Introduction

Foreignlanguageteachingmethodsarechangingduetotherapiddevelopment
of artificial intelligence (Al) and the overall digitalization of education. Modern
Al tools such as ChatGPT, automatic translators, and text or speech generators
[1] open new possibilities for the individualization of learning, motivation
enhancement, and the development of professional competencies. Despite these
promising opportunities, teachers’ approaches to Al implementation may differ
depending on their academic field — technical and humanities disciplines often
pursue distinct goals, contexts, and professional language requirements [2].

Traditional methods can no longer satisty the demand for personalized and
interactive learning; therefore, Al provides effective instruments for modeling
learner behavior and optimizing instructional processes [3]. For example, an
experimental study [4] demonstrated that presenting the speaker’s visible speech
improved comprehension and memory retention in foreign language learning,
highlighting the potential of multimodal and Al-supported teaching environments.

Teachers and intelligent systems require a collaborative approach to
building “smart” classrooms [5]. In this relationship, Al serves as an assistant,
not a substitute, for the teacher’s primary educational role. Only with the support
of universities, teachers, and students can a favorable environment be created in
the rapidly developing educational space.

There 1s still limited research on the long-term implementation of Al in the
educational process. This trend is only gaining momentum, and its advantages
and disadvantages remain to be explored. However convenient Al may be, there
is a fine line between technological progress and pedagogical effectiveness, along
with the ethical implications of the process [6].

This trend drives the modernization of curricula, particularly in foreign
language teaching for specific purposes (LSP). Within the LSP framework, three
components are central: the linguistic component (the general communicative
basis), the professional component (domain-specific terminology and conceptual
knowledge), and the practical component (business-oriented communication
skills). The balance among these components may vary depending on the
professional context and can be optimized according to the needs of learners and
employers [7]. This optimization can integrate Al into foreign language teaching
through individual learning environments and the development of professional
learning scenarios for future specialization in student work.

Teachers’ attitudes toward Al integration may be influenced by their
academic culture. In higher education research, technical and humanities
disciplines often differ in their educational standards and professional contexts
[2]. Humanities education focuses on communication, interpretation, and the
development of intercultural and creative skills. Technical education focuses on
structure, rigor, and problem-solving approaches. Such disciplinary differences
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can shape the perception and implementation of Al tools in foreign language
teaching. Teachers in technical disciplines may see it as a tool for optimizing
learning processes.

Within this theoretical framework, disciplinary background is viewed
as an important factor shaping teachers’ perceptions of technology integration
in education. This study adopts this disciplinary perspective as its theoretical
framework and uses it to interpret differences in teachers’ attitudes and practices
across academic fields.

According to Uygun et al. [8], teachers’ proficiency in Al tools does
not differ between young teachers and PhD candidates. Therefore, continuous
professional development policies aimed at enhancing digital competence and Al
are necessary and should be supported.

Having survived the COVID-19 lockdown and educational restrictions,
the introduction and use of a new tool like Al offers opportunities to improve
the educational process. All positive changes do not change the fact that teacher
training (educational programs), pedagogy, and ethics can create a number of
problems for the integration of Al.

Recent research [9] suggests that Al-based educational tools (programs and
services) are changing the established classroom routine. Students’ engagement
in learning is now increasing. The key is for teachers to consciously understand
and correctly apply Al in language education.

This study focused on analyzing and comparing the perceptions of foreign
language teachers from technical and humanities fields regarding the use of
artificial intelligence in their teaching.

The aim of the study was to compare the views of English language
teachers of different specialties on the integration of artificial intelligence into
the educational process.

Research objectives:

To determine teachers’ awareness levels of Al capabilities;

To examine the frequency and forms of Al tools applied in teaching practice;

To compare perceived benefits and risks of Al integration across different
professional domains.

Hypothesis: It is hypothesized that teachers of humanities disciplines tend
to perceive Al as a creative and language-supportive tool, whereas teachers of
technical fields primarily view Al as a means of optimization and individualization
of the learning process.

Materials and methods

This study employed a mixed-method descriptive survey design [10] aimed
at analyzing the perceptions of foreign language teachers toward the integration
of Artificial Intelligence in teaching, as well as identifying differences between
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educators of technical and humanities specialties. The approach allowed for
collecting comparable quantitative data from a relatively large sample and
conducting statistical analysis of teachers’ opinions regarding Al use, teaching
practices, and professional orientation, while qualitative analysis of open-ended
responses provided deeper insight into their attitudes and reflections.

The sample consisted of 58 university foreign language teachers working
at two higher education institutions in Shymkent, Kazakhstan: M. Auezov South
Kazakhstan University, and Central Asian Innovative University.

Of the total participants, 30 respondents (51.7%) taught in technical
disciplines (such as Automation and Control, Electric Power Supply, Cadastre,
and related fields), while 28 respondents (48.3%) represented humanities
programs (including Professional Training, Kazakh Language and Literature,
Pedagogy and Psychology, among others) (Figure 1).

The respondents’ teaching experience varied: 10.3% had up to 5 years of
experience, 41.4% had between 5 and 10 years, and 48.3% had over 10 years of
teaching experience.

Ciz weTten TiniH KaHaad 6areITTap 60ABIHWAE OKbITack!3 / For which

fields do you teach a foreign language:

S8 oToeTOR

B TexHacanes wARHORKTAR | Technical
specalties

B TyMAHNTERN b MAMAHGBTAD |
Humanities specialties

Figure 1 — Distribution of respondents by teaching field
(technical vs. humanities specialties)

Such diversity of experience and academic background ensured the
reliability of the data and allowed comparisons across teaching contexts.

Data were collected through a structured online questionnaire consisting of
four main sections:

1. General Information — demographic and professional background
(teaching experience, university, specialization field).

2. Teaching Practice and Approaches — questions evaluating the extent to
which teachers integrate professionally oriented content and methods such as
project-based or case-study approaches (5 questions).

3. Use of Artificial Intelligence — items assessing familiarity with Al tools
(e.g., ChatGPT, translators, text generators), frequency of use, and perceptions of
Al’s pedagogical potential (6 questions).
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4. Professionally-Oriented Teaching with Al — statements about how Al
contributes to mastering professional terminology, developing communication
skills, and improving the quality of professionally oriented teaching (5 questions).

Responses were measured on a 6-point Likert scale ranging from Strongly
Disagree (1) to Strongly Agree (6). For the purposes of the chi-square analysis, the
response options were consolidated into three broader categories to prevent low
cell frequencies in the contingency tables. It meets the statistical assumptions of
the test. Responses 1 and 2 were combined to represent disagreement, responses
3 and 4 — moderate agreement, and responses 5 and 6 — strong agreement. As
a result, the original six response options were reduced to three categories and
produced contingency tables with three columns (df = 2). Pearson’s chi-square
test was used after recoding the response distribution in SPSS.

Internal consistency of the 16-item scale was assessed using Cronbach’s
alpha. Reliability analysis indicated excellent internal consistency (o = .92;
standardized a = .92), supporting the use of composite indices.

An online survey was designed for the research purpose and conducted in
October 2025. Before the survey, participants were informed about the purpose
of data collection and that their responses were anonymous. IBM SPSS Statistics
26 was used to process and analyze the data. This allowed the identification of
associations between the field of specialization (technical vs. humanities) and
teachers’ perceptions of Al in foreign language teaching. The results revealed
several statistically significant associations between specialization type and
teachers’ attitudes toward Al integration, with the strongest differences observed
in items addressing methodological alignment and Al adoption (Q3, Q4, Q5, Q6,
Ql1, Q14).

Participation in the study was voluntary and anonymous. Respondents
gave informed consent before completing the questionnaire. The study did not
involve any personal or sensitive data collection and complied with standard
ethical research principles.

Results

To identify differences between teachers of technical and humanities
disciplines regarding the use of Artificial Intelligence (Al) in foreign language
instruction, cross-tabulation analysis was conducted using Pearson’s chi-square
test. The obtained results allowed for determining both the statistical significance
of differences and the effect size (Cramer’s V).

The analysis revealed that the differences between teacher groups were
unevenly distributed across various aspects of professional and methodological
activity (Table 1). The most pronounced distinctions were observed in items
related to methodological alignment and Al adoption (Q3, Q4, QS5, Q6, QI1,
Q14), where the chi-square values were statistically significant (p < .01) and
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the effect sizes were large (Cramer’s V = 0.54-0.61). This indicates substantial
divergence in perceptions and practices of Al implementation between educators
from different academic domains.

For items concerning Al awareness and practical use (Q7, Q8, Q12, Q13,
Q16), statistically significant differences were identified with medium to medium-
large effect sizes (Cramer’s V = 0.42—0.48). This suggests that technical teachers
more frequently apply Al tools in their practice (e.g., translators, text generators,
ChatGPT), whereas humanities teachers tend to emphasize Al’s potential for
fostering linguistic creativity and students’ communicative competence.

Some items addressing general attitudes and value orientations (Q2, Q9,
Q15) displayed only marginal trends (p = .06—.08) with medium effect sizes,
indicating partial differences in how Al is perceived as a tool for motivation and
learning individualization, though these did not reach statistical significance.
No significant difference was found for the first item (Q1) (p > .05), suggesting
a consensus between both groups on the importance of considering students’
professional specifics in language teaching.

Overall, the results confirm the initial hypothesis regarding disciplinary
differences in perception: humanities teachers are more inclined to view Al as
a means of creative and linguistic support, promoting speech and intercultural
competence, while technical teachers tend to perceive it as a tool for optimization,
personalization, and increased efficiency in instruction. In both cases, a generally
positive attitude toward Al was observed, indicating a growing interest and
readiness for its integration into the educational process.

Table 1. Chi-square test results comparing teachers’ responses by
specialization

Cramer’s

Survey item x? Pearson |df (2- tclzjile 4 | v

Interpretation

Differences are not sig-
nificant (p > .05); small-to-
moderate effect. Humani-
ties teachers tend to select
“strongly agree” more of-

Q1 Considering stu-
dents’ future profes-
sional specifics is im-|3.527 2 10.171 0.247
portant in teaching a
foreign language

ten.
Q2 Modern students Marginally non-significant
need  professionally (p = .08); medium effect
oriented content more|6.900 2 10.075 0.345 size. A tendency toward
than general language stronger agreement among
practice humanities teachers.

Q3 My current teach-
ing methodology ad-
equately reflects the|20.979 2 10.000 0.601
professional specifics
of students’ specialty

Statistically significant (p
< .001); large effect size.
Substantial differences be-
tween the two groups.
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Q4 1 regularly use
project-based, practice-

Significant difference (p <
.001); large effect. Humani-

professionally oriented
teaching

) 17.819 0.000 0.554 ties teachers more frequent-
oriented, or case-study Iv report project-based an-
methods in teaching Y report proj P

proaches.
Q5 Existing textbooks
and teaching materi- Significant difference (p
als do not sufficiently < .01); large effect. Both
reflect the professional 21.267 0.001 0.606 groups acknowledge the is-
specifics of students’ sue, but emphasis varies.
training areas
Q6 I am familiar with Significant (p < .01); large
the p0551b.111tles of .AI 18.011 0.001 0.557 effect. Humanltles teachers
for teaching foreign report higher awareness of
languages Al potential.
Q7 1 already use Al . .
s {ChAGPT. A1 et 0 509, e
translators, text genera- | 10.465 0.015 0.425 . & ’
. nical teachers use Al tools
tors, etc.) in my prac- .
) more actively.
tice
Q8 The use of Al con- Significant (p < .01); me-
tr1bpte§ to the individ- 13.520 0.004 0483 dium-to-large .effect.’ Both
ualization of student groups recognize Al’s role
learning in personalized learning.
Q9 Al helps increase Marginal trend (p = .07);
students motivation 8.696 0.069 0387 medium effect. Human1t1e§
to learn a foreign lan- teachers slightly more posi-
guage tive.
Q10 AI facilitates the Significant (p < .05); medi-
preparation aqd assess- | ¢ sys 0.014 0.384 um effect. Te?chmcal t@ach—
ment of teaching mate- ers emphasize efficiency
rials gains.
1t The poenl o S ) e
Al in teaching foreign|17.499 0.002 0.549 - Hug &
- ment, stronger among hu-
languages is high .
manities teachers.
Significant (p < .05); me-
Q12 AI helps students dium-to-large effect. Both
master professional ter- | 10.443 0.034 0.424 groups recognize Al’s ben-
minology more quickly efits for terminology learn-
ing.
Q13 AI contributes to Significant (p < .01); me-
the development of .
professional communi- dium-to-large effect. Hu-
: . . 11.466 0.009 0.445 manities teachers more fre-
cation skills (business Iv acknowled
correspondence,  pre- quently acknowledge com-
! ’ municative benefits.
sentations, etc.)
%Li;hihise ?lgi?tl mg% Significant (p < .01); large
P quattty otl17 065 0.002 0.542 effect. Al perceived as en-

hancing teaching quality.
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Q.l 5 In the future., Al Marginal (p ~.06); medium
will become an inte- effect. Both groups gener-
gral part of foreign lan- [9.114 2 10.058 0.396 - DO groups gent

. ally optimistic about Al in-
guage teaching meth- :

tegration.

odology
Q16 Increasing teach- Significant (p < .01); me-
ers’ digital literacy is dium-to-large effect. Both
necessary for the effec- [ 13.398 2 10.006 0.462 groups emphasize digital
tive implementation of competence as a prerequi-
Al site.

Chi-square analysis and descriptive statistics were calculated to compare
overall attitude levels between groups. Humanities teachers demonstrated a
higher mean score (M = 5.33, SD = 0.56) than technical teachers (M = 4.88,
SD = 0.45), indicating generally stronger agreement with statements about Al
integration. Median values showed a similar pattern (5.44 vs. 4.94), suggesting a
consistently more positive perception of AI among humanities instructors.

Descriptive statistics calculated for each questionnaire item revealed
a consistent pattern across most statements (Table 2). Humanities teachers
demonstrated higher mean scores on most items, particularly those related
to methodological alignment (Q3, Q4), perceived Al potential (Q11), and
professional integration (Q14). Technical teachers showed comparatively high
scores on items related to practical Al use (Q7) and efficiency-related aspects
(Q10). Overall, mean values in both groups exceeded 4.5 on the 6-point scale,
indicating generally positive attitudes toward Al integration.

Table 2. Descriptive statistics for individual items by specialization

Item Humanities M (SD) Technical M (SD)
Q1 5.39(0.63) 5.10 (0.61)
Q2 5.14 (0.85) 5.03 (0.49)
Q3 5.50 (0.64) 4.73 (0.52)
Q4 5.43 (0.63) 4.70 (0.60)
Q5 5.29 (0.85) 4.53(0.97)
Qo6 5.39(0.83) 4.80 (0.81)
Q7 5.32 (0.90) 5.07 (0.64)
Q8 5.39(0.74) 4.80 (0.76)
Q9 5.29(0.81) 4.80 (0.85)
Q10 5.43 (0.74) 4.97 (0.67)
Q11 5.46 (0.88) 4.83 (0.70)
Q12 5.21 (1.07) 5.00 (0.64)
Q13 5.32(0.82) 4.87 (0.63)
Q14 5.18 (1.19) 4.87 (0.63)
Q15 5.04 (1.17) 4.90 (0.66)
Q16 5.50 (0.84) 5.07 (0.64)
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Qualitative analysis of open-ended responses (Question 17: “Your
suggestions or comments on the integration of Al into teaching’) revealed
a generally positive and open climate toward Al integration, accompanied by
thoughtful reflections on ethical and pedagogical considerations.

Teachers in both fields of training future specialists are convinced that Al
should serve as a pedagogical assistant. It should not replace teachers in any
way; the importance of human interaction, creativity, and critical thinking must
be preserved. According to one respondent, “Al should support teachers, not
replace their professional judgment without fostering creativity.” Another added,
“Artificial intelligence cannot replace teachers, so personal interaction remains
very important.”

Many teachers advocated for a gradual and subject-specific implementation
of Al. Only through professional development and the development of
methodological recommendations this goal can be achieved. Several respondents
emphasized the need for employer support: “Courses and seminars should be
organized to train senior teachers in the use of AI,” and “We need more free
courses and platforms for teaching practical applications of AL

Allteachers associated Al with pedagogical benefits such as personalization,
interactive and multimodal learning, timesaving. For example, teachers wrote,
“Using Al saves a lot of time” and “Al can make lessons more engaging and
interesting, especially for visual and auditory learners.”

There were also some critical respondents. Some fear that the use of
Al will become addictive and will become bogged down in ethical questions.
Typical comments included: “Al performs tasks quickly but may reduce students
independent thinking,” and “Ethical issues such as plagiarism and data privacy
must be clearly addressed.”

Overall, the responses demonstrate a balanced, professional, and reflective
stance toward Al integration, where enthusiasm for innovation is combined with
awareness of pedagogical responsibility and ethics.

To summarize the qualitative responses, teachers’ comments were
categorized into three attitude types: positive/supportive, neutral/suggestive, and
cautionary/critical. As shown in Table 3, both humanities and technical instructors
expressed predominantly positive attitudes toward Al integration (=55%), while
about one-third offered neutral, constructive suggestions, and fewer than one-
fifth voiced cautionary remarks.

s’

Table 3. Distribution of teacher responses by attitude type and specialization

Attitude type Humanities Technical Total
Positive / Supportive ~10 responses (=56%) ~10 responses (=53%) ~55%
Neutral / Suggestive ~8 responses (=28%) ~T7 responses (=30%) ~29%
Cautionary / Critical ~4 responses (=16%) ~3 responses (=17%) ~16%
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To visualize the distribution of teachers’ qualitative responses regarding
Al integration, a comparative chart was constructed (Figure 2). As shown, both
humanities and technical teachers expressed predominantly positive or supportive
attitudes toward the use of Al in teaching. Neutral or suggestive comments,
emphasizing gradual implementation and teacher training, represented roughly
one-third of all responses. Cautionary or critical remarks, mostly related to
ethical concerns and students’ overreliance on Al, accounted for less than one-
fifth of total responses. The overall pattern indicates a balanced yet optimistic
perception of Al as a supportive pedagogical tool rather than a replacement for
the human teacher.

Total

Technical

Humanities

0% 10% 20% 30% 40% 50% 60%
m Cautionary/ Critical ~ m Neutral / Suggestive  m Positive / Supportive

Figure 2 — Distribution of attitude types toward Al integration among
humanities and technical teachers.

Discussion

The research aim of comparing the perspectives of English language teachers
from technical and humanities disciplines regarding the integration of Artificial
Intelligence in education was successfully achieved. Quantitative analysis (cross-
tabulations, y* tests, reliability statistics) demonstrated consistent and statistically
significant group differences in Al awareness, use, and perception patterns.

Teachers who taught English to students majoring in the humanities
highlight Al as an aid in developing language skills and even creativity. Teachers
of English for technical majors highlight AI’s effectiveness and personalized
approach.

Humanities teachers more often emphasized the role of Al as a means of
developing creative and linguistic abilities, while technical teachers perceived it
as a tool for optimizing and personalizing learning. Therefore, the results confirm
the hypothesis put forward at the outset of the study.
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Significant chi-square effects for items related to methodological alignment
and Al adoption (Q3, Q4, Q5, Q6,Q11, Q14) indicate that disciplinary background
influences not only awareness but also the pedagogical framing of Al use. The
stronger positive responses among humanities teachers suggest a view of Al
as a tool for language enrichment and student engagement, whereas technical
educators approached Al as a system for data-driven feedback and instructional
optimization. This distinction reflects broader disciplinary cultures—creative-
humanistic versus procedural-technological—observed in higher education
research [6, 8, 9].

Nevertheless, both teacher groups exhibited high overall agreement
regarding AI’s potential to enhance teaching quality, personalize learning, and
streamline assessment processes. Such convergence aligns with earlier studies
[3, 5, 6], which emphasize that the success of Al integration depends not only
on technological readiness but also on pedagogical alignment and teacher
training. The need for advanced training programs in digital literacy and artificial
intelligence is critical. Research shows this is especially true for experienced
teachers less familiar with new technologies.

Qualitative analysis complements the above findings. Most respondents
described Al as a pedagogical assistant, not a teacher replacement. Nothing
replaces the importance of teacher-student interaction, creativity, empathy, and
critical thinking. Teachers praised the benefits of Al in terms of timesaving,
personalized feedback, and multimodal learning. Among the most common
concerns were the use of ideas not their own (plagiarism), data privacy, and
decreased student autonomy. All of this aligns with global discussions about the
responsible use of Al in education [1, 6].

Moreover, teachers called for gradual, discipline-specific integration of
Al, supported by methodological guidance and institutional policies. Continuing
teacher training in Al is essential for modern education. Particular attention
should be paid to older teachers, as they are the ones who find new educational
technologies difficult to master.

The study results provide data on the integration of Al into language
teaching. The academic fields we examined (humanities and engineering) differ in
their approaches to Al integration. According to humanities teachers, developing
creativity and communicative potential is fundamental. Engineering teachers
prioritize functionality and efficiency.

Practical recommendations are based on professional development in
the field of technology integration. Differences between disciplines should be
considered. For humanities instructors, training might focus on communicative
competence, creative writing, and critical evaluation of produced texts. For
technical instructors, emphasis might be placed on terminology support,
structured feedback, task automation, and productivity-enhancing applications.
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Universities can thus develop differentiated curricula that reflect the teaching
priorities of various disciplines while maintaining common standards of digital
competence and academic integrity.

Limitations of the study

The sample size (58 faculty members from two universities located in
the same city) for the study was limited. The results cannot be automatically
generalized to other universities or regions.

Data were collected through self-report questionnaires (faculty members’
perceptions and assessments of their practice). This is a second limitation. Such
responses may be influenced by personal beliefs, current educational trends, or
a desire to focus only on positive thoughts. The study did not include classroom
observations or independent verification of Al use.

Another important limitation concerns the absence of statistical control
for potentially influential variables. Age, level of digital competence, and prior
knowledge of Al tools were not included as control variables in the analysis.
These factors may independently shape attitudes toward Al and could partly
account for the differences observed between humanities and technical teachers.

Further research could expand the sample, include institutions from
different regions, and consider additional variables.

Conclusion

This study examined and compared the perceptions of English language
teachers about Al in their humanities and engineering classes. Through
quantitative and qualitative analysis, it became clear that teachers have different
understandings of the integration of Al into education. Humanities teachers
viewed Al as a tool for supporting creativity and communication, while
engineering teachers emphasized the potential of Al for optimized learning. The
results support the hypothesis that teachers have different experiences in shaping
their teaching trajectories regarding Al.

The positive educational potential of Al united all participants in the
experiment. Teacher groups recognized its ability to improve the quality of
foreign language teaching. Personalized learning and increased efficiency in
lesson preparation and assessment were also noted. Teachers emphasized the need
for ethical principles, institutional policies, and professional development. These
notions provide integration without replacing human participation in learning.

Strategies for integrating Al into universities, taking into account the
specifics of foreign language training and teaching, can be considered an
important priority following this study. Recommendations for future research
include increasing the number of respondents and incorporating the views of
students, not just teachers.
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In summary, Al is defined as an effective system for teaching foreign
languages if it is guided by pedagogical goals, critical thinking, and focused on
learning through teacher-student-Al interactions.
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HIETEJ TIJIIH OKBITYJIAFYbI )KACAH/IbI UHTEJIVIEKT:
TEXHUKAJIBIK ) KOHE 'YMAHUTAPJIBIK MAMAHIBIKTAP
OKbITYUIBIJIAPBIHBIH KO3KAPACTAPBIH
CAJIBICTBIPMAUJIBI TAJIJIAY
Cnaraes b.0O.!, Ecexemoa M./1.2, *Cnaraii A.O.’, Ecenkynosa A.P.*
12C.Cettdpyminn atbiHgarsl Kazak arpoTeXHUKAIbIK 3€PTTEY YHUBEPCHUTETI,
Actana, Kazakcran
*340pranbik A3us FHHOBaUMsUTBIK yHUBepcuTeTi, [lIsiMkenT, Kasakcran

Anpgarna. binim Oepynin uudpranysl MeH xacaHabl UHTEEKTTIH (KN)
JKEIeN JaMybl IIeTel TUTIH OKBITY TOCUIIEpiH enoyip e3reprtti. byn ypaic
OKBITY/Ibl JapallaHAbIPYFa, CTYACHTTEP/IH YXKAEMECIH apTThIpyFa XKoHe Kaciou
KapbIM-KaTbIHAC JaFAbUIAPBIH JaMbITYFa jKaHa MYMKIHJAIKTEep amaabl. Aunaiina
KU-pp1 Oimim Oepy yzepiciHEe €Hri3yre JAereH Ke3Kapac MoHAIK OarbITTapra
OailTaHbICThI SPTYPIIl 00sybl MyMKiH. OCBI 3€pPTTEY/IIH MaKCaThl — TEXHUKAJIBIK
KOHE TYMAHMTAPJIBIK OarbITTapAarbl aFbUILIBIH T11 OKBITYIIbUIApbIHBIH K-
bl OKy YJEpICIHE €HTI3y >KOHIHJIET! KO3KapacTapblH CaJbICTBIPY. 3epTTey
okbpITymIsuIapabiH KU typansl xabapaap 0oty AeHTeiiH, OHBI cabakTa KOJJaHy
JKHULITIT1 MEH TYpAepiH, conaai-ax K- 1bIH apTHIKITBUTBIKTaphl MEH TOYEKeIIePiH
KaObL1/1ay €peKIEeIIKTePiH aHbIKTayFa OaFbITTalIFaH. 3epTTey OaphIChIH/IA apajiac
o/lic KOJJIaHBUIABL: CaHMBbIK Taynjay (kpocc-tadymsuus, x> [lupcon kpurepwuii,
ceHiMaulK Tangaysl — SPSS 26 Oarmapiiamackl) KoHE alIbIK JKayalnTapiablH
canaJIbIK TayJaybl. YJITIre TEXHUKAJBIK YKOHE T'yMaHUTApPJbIK OarbITTaplarbl
58 »oFapbl OKy OpHBIHBIH OKBITYIIbUIApHI Kipai. HoTuxkenep exi Ton apacsiHia
CTaTUCTUKAJIBIK TYPFbLIaH MaHbI3/Ibl Al bIPMALIbIIBIKTAPbIH Oap €eKeHIH KOPCETTI.
['ymanuTapibIK moHAEpI1H OKbITYIbLIApbI KU - bl HIBIFApMAIIBUIBIK )KOHE TUIAIK
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KOJ1J1ay KYpaJibl PETIH/IE KapacTbIpa/ibl, 01 KOMMYHHKAIIUSI MEH MO/IEHUETapaJIbIK
KY3bIPETTLUIIKTI IJaMBITYFa bIKIIAJ €Te/11. AJl TEXHUKAJIbIK OaFbITTaFbl OKBITYLIBLIAP
KU-np1 oKy yAepiCiH OHTaMIaHABIPY, aBTOMATTaHABIPY KOHE JapallaHAbIpy
TeTiri perinae kepeai. Coran kapamacTas, eki Ton Ta JKM-1bIH nenarorukaibik
QJIeyeTiH JKOFapbl Oaraiar, OHbIH HHTEPAaKTHUBTLIIK, YaKbIT YHEMJIEY >KOHE
KEKe TOCUIJII KaMTaMachl3 €Ty apThIKIIbUIBIKTApbIH atan oTTi. 3eprrey KU-ab1
TUIAIK OuTiM Oepyre eHrisy OOMbIHINA MOHJIK albIpMAlllbUIBIKTAPIbIH 9CEpIH
TyciHyTe yiec Kocaabl. HoTmwxkenep OKbITYHIbUIAPABIH UPPIIBIK KOHE KOCIOU
KY3bIPETTUIITH apTThIpyFa, coHaan-ak KM -1abl THIMII ’KoHE JKayanThl KOJIJIaHyFa
apHaJiFaH QJICTEMEJIIK JKOHE OTHKAIbIK HEri3fepAl 93ipiey KaKeTTUIIrH
Kepcerenl. 3epTTeyldiH MPaKTHKAJIBIK MaHBI3BI — OKYy OaraapiamanapbiH
o3ipreymriiepre, OKbITYIIBUIAp MEH OUTiM Oepy callachIHIAFbl casicaTKepliepre
JKHW-ra HeriznenreH MHHOBALUSIIAP/IBI ICKE achlpy OOMBIHIIA YCHIHBIMIAP Oepy.
ABTOPIIBIK TOCLT afamMFa OaraapiaHFaH jKOHE MOH/IIK €PEKIIETIKTEP/Il €CKEPETIH
MHTEJJIEKTYaJ/1bl, OEHIMAENTIII )KOHE 3TUKAJIBIK TYPFbIIaH OPHBIKTHI O11iM Oepy
OpTaChIH KaJIBIITACThIPYFa bIKMAJ €TeIl.

Tipexk ce3mep: kacaHIbl HHTEIUIEKT, LIETEN TUIIH OKBITY, KOFaphbl
OuTiM, TUQPIBIK cayaTThUIBIK, ACPOSCTEHIIPUITeH OKY, KociOM aamy, Kociou
OarbpITTalFaH OKBITY, JlaiikepT 1miKanacel

HNCKYCCTBEHHBIN UHTEJUIEKT B OBYYEHUU UHOCTPAHHBIM
SI3BIKAM: CPABHEHUE ITOJXO/JOB ITPENOJABATEJIEN
TEXHUYECKHUX U TYMAHUTAPHBIX CHEIIMAJIBHOCTEN
CnaraeB b.0O.', EcekerroBa M /1.2, *Cmaraii A.O.%, Ecenkynosa A.P.*
12Ka3zaxckuii arpoTeXHUYECKUI MCCIICI0BATEIBCKII YHUBEPCUTET
nmenn C. Celidynnuna, Acrana, Kazaxcran
*34] [enTpanbHO-a3uaTCKHi IHHOBAIMOHHBII YHUBEPCHUTET,
IIevkenT, Ka3zaxctan

AnHoranusi. breicTpas uudpoBuzamus o00pa3oBaHHS W pa3BUTHE
uckycctBeHHoro unreiekra (UM) 3HauntenbHo TpaHCHOPMHUPYIOT MOIXOIbI
K OOy4YeHMI0 HHOCTPAHHBIM $I3bIKaM, OTKpbIBas HOBBIE BO3MOXKHOCTH ISt
MepcoHaNM3auy OOyuYeHHUs, TMOBBIIIEHUS MOTUBAUMU U (HOPMUPOBAHUS
npoeccuOHaNbHBIX ~KOMMYHUKAaTHBHBIX HaBbIKOB. (OJHako OTHOIICHUE
npenogaBareneid Kk uHTerpanuu MM moxer pa3inyarbcsi B 3aBUCUMOCTH OT
aKaJeMHuYecKoil JucUMIUIMHBL Llenb [aHHOrO uCCleNOBaHUS — CPaBHUTh
B3IJISAJIbI IIPEToiaBaTesield aHIIMHCKOTO sI3bIKa TEXHUYECKUX U TYMaHUTApHBIX
crenuanbHocTed Ha wuwHTerpamuio WU B oOpa3oBarenbHBId  Ipoliecc.
HccnenoBanue HampaBlIeHO Ha OIpPENEIeHUE YPOBHS OCBEIOMIIEHHOCTU
IpenojaBaresei, aHaiau3 4actoTsl U (opm wucnonb3oBanus MM B yueOHOU
MIPaKTHKE, @ TaKXe OLIEHKY BOCHPUSITHUS MPEUMYIIECTB U PUCKOB, CBSI3aHHBIX
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¢ BHeapennem M. B pabote ncmonp30BaH cMENIaHHBIN METOA MCCIEIOBaHMUS,
COYETAIOIINH KOJTMUECTBEHHBIHN aHa3 (Kpocc-Tadysiiuu, Kpurepuid x> [Iupcona,
aHanu3 Han&KHOCTH B SPSS 26) u KaueCTBEHHBIM aHAJIN3 OTKPHITHIX OTBETOB.
B BbiOOpKy Bomnuim 58 mpenojaBarenieil YHUBEPCUTETOB, IMPEICTaBISIOIIMX
KaK TEXHMYECKHE, TaK U T'yMaHUTAapHble HampasieHUs. Pe3ynbTarsl nokasaiu
CTaTUCTUYECKU 3HAUMMBIEC Pa3IMuus MEXIy AByMs rpynnamu. [Ipenonasarenn
T'YMAaHMTApHBIX CHENUaJbHOCTEH yanie paccmarpuBaroT MM kak MHCTpyMEHT
TBOPUECKOW U A3BIKOBOM  MOAJCPKKH, CIIOCOOCTBYIOIIMH  Pa3BUTHIO
KOMMYHUKAIlUM M MEXKYJIbTYPHOM KOMIIETEHIIMH, TOIZa Kak IPENoiaBaTeln
TEXHUYECKUX HAIpPABICHUM — KaK CPEICTBO ONTHMMH3ALMH, aBTOMATH3ALUU
U MHIUBHIyanu3aluu oOydeHus. HecMoTpst Ha 3Tu pasnuuusi, o0e TIpyIIibl
IIPOAECMOHCTPUPOBAIIA TIONOXKUTEIbHOE OTHOIEeHne k MM m ormermnm ero
[IEJAarOrM4eCKue NPEUMYIIECTBA, BKIKOYAas HHTEPAKTUBHOCTb, SKOHOMHIO
BPEMEHU U TIEPCOHAIM3MPOBAaHHBIA moaxoxa. MccrmemoBanue crnocoOCTBYET
[IOHVMMAHHUIO  BJIMSHHAA  JUCUMIUIMHAPDHBIX  pa3iM4uii Ha  TOTOBHOCTH
npenoaasareneid uHrerpuposate MMM B mpouecc oOydenus si3pikam. Ero
pe3ynbTaThl MOAYEPKHUBAIOT HEOOXOAMMOCTH MPOTrpaMM MPO(eCcCCHOHATBLHOTO
Pa3BUTHSL, STHUECKUX CTAaHAAPTOB U METOJUUYECKUX paMOK JUIsl 3(h(hEeKTUBHOTO
u orBeTcTBeHHOro npumeHenust MM B Bwicuiem oOpa3oBanuu. Ilpakrnueckas
3HAYUMOCTB UCCIICI0BAHUS 3aKII0YAETCS B IPEAOCTABICHUN PEKOMEHAALMM 1S
pa3paboTYUKOB y4eOHBIX IMPOrpaMM, MpernojaBaTeaeil u ynpasieHLeB B cdepe
o0Opa3oBaHMsI, 3aMHTEPECOBAHHBIX BO BHEJPEHHWU WMHHOBAIMi, OCHOBAaHHBIX
Ha WM. YenoBEeKOUEHTPUYHBIA U JUCLUIIIMHAPHO-YYBCTBUTEIBHBIM IOAXOL,
NIPEUIOKEHHBIH B paboTe, criocoO0CTByeT (OPMUPOBAHHIO MHTEIUIEKTYaIbHOM,
aJIalITUBHOM M 3TUYECKHU YCTOMYMBOM 00pa30BaTEIbHOM CpeIbl.

KiroueBble €/10Ba: UCKyCCTBEHHBIN WHTEIUIEKT, 00yYeHHE MHOCTPAHHBIM
A3bIKaM, BeIcliee 00pa3oBaHKe, LU(POBasi FPaMOTHOCTb, IEPCOHATU3UPOBAHHOE
oOyueHue, npodeccuoHaIbHOE Pa3BUTHUE, TPO(DECCHOHATIBHO-OPUEHTUPOBAHHOE
oOyuenue, mkana Jlaiikepra
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