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Abstract. The digital environment is increasingly influencing the
development of communication skills. Interaction often takes place through
platforms where human input is combined with algorithmic processing. In these
circumstances, traditional models of communicative competence do not fully
explain how students interpret, develop, and coordinate meaning. The purpose
of this research is to identify and conceptualize the key components of digital
communicative competence necessary for modern language education in the
era of artificial intelligence. To achieve this goal, the study analyzes classical
theories of communicative competence, the foundations of digital competence
and literacy in the field of artificial intelligence. These sources were studied
taking into account the changes introduced by initiatives on trilingual education
and digital transformation in Kazakhstan. The research uses a theoretical and
analytical approach based on the synthesis, comparison and interpretation of
modern and classical research in the field of language education. The analysis
revealed four interrelated components of digital communication competence:
linguistic resources, digital information processing skills, intercultural mediation,
and adaptability to technological advances. These components collectively
describe how students interact with texts, messages, and communication tasks in
an environment mediated by artificial intelligence. Communicative competence
arises as a multi-layered structure formed by both language knowledge and
digital influences. The results provide a conceptual framework for rethinking
communicative competence in a technologically mediated educational context
and highlight the importance of integrating digital technologies and artificial
intelligence-related abilities into the training of foreign language teachers and
curriculum development. The integration of digital technologies and artificial
intelligence capabilities facilitates more accurate interpretation of machine-
modified content and more effective participation in multilingual digital
communication.

Keywords: communicative competence, digital communicative
competence, Al literacy, multilingualism, language education, artificial
intelligence, foreign language education

Introduction

Technology has changed how people communicate, so language education
now requires anew understanding of communicative competence. Communication
is no longer limited to direct face-to-face interaction. Today it often takes place
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in hybrid digital environments. In these spaces, human interaction mixes with
multimodal content and algorithmic mediation. These elements influence each
other and change how people exchange meaning. Because of this shift, traditional
linguistic knowledge is no longer enough. It must work together with digital
literacy and with new forms of awareness related to artificial intelligence. Xi
notes that communicative competence can no longer be viewed as a stable set
of linguistic, sociolinguistic and pragmatic skills. It has become a broader and
more flexible construct [1]. Instead it must be reconsidered in light of rapidly
evolving Al systems that reshape the processes of message creation, reception
and interpretation. North observes that the action oriented perspective of the
CEFR already positioned learners as social agents capable of mobilising diverse
competencies, yet contemporary technological environments have expanded
this conceptualisation of agency to include mediation through digital platforms
and intelligent tools [2]. The necessity for reconceptualisation becomes clearer
when considering the historical trajectory of the concept. Hymes introduced
communicative competence as both knowledge of linguistic forms and the ability
to use language appropriately in social contexts [3]. Canale and Swain advanced
this theory by distinguishing grammatical, sociolinguistic, discourse and strategic
competences [4]. Bachman later conceptualised communicative language ability
as the interplay among linguistic competence, pragmatic competence and strategic
competence[5]. Savignon emphasised that communicative competence is not static
knowledge but dynamic performance shaped by contextual conditions [6]. These
classical models provided the foundation for communicative language teaching
and influenced the development of the CEFR, which frames language use within
reception, production, interaction and mediation. North notes that CEFR mediation
activities have gained new significance in technologically saturated contexts
[2]. However, all these foundational models were created in a communicative
paradigm dominated by face-to-face interaction and text based communication.
They did not anticipate the emergence of digital platforms that constantly reshape
discourse through multimodal formats and algorithmic curation. Savignon stresses
that communication today involves complex interactions where context is partly
determined by technological systems rather than by human participants alone [6].
Vuorikari notes that digital competence involves the ability to search, evaluate,
create, and transmit information [7]. According to her, all of these processes take
place in technologically advanced ecosystems, which directly affects students’
ability to complete linguistic tasks. Similarly, Miao and Chukurova emphasize
the importance of developing Al-based thinking for both students and teachers
[8]. This thinking includes ethical reasoning, a critical understanding of data—
driven systems, and human—centered interaction with intelligent technologies.
Tour and Pegrum note that Al literacy requires attention to both the linguistic
and technological level [9]. According to them, the language being learned is
acquired by students at the intersection of human communication and machine
structures. These global trends are also reflected in the situation in Kazakhstan,
where trilingual education and digital modernization of schools are being actively
implemented, and teacher training programs are being expanded. Together,
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these reforms are shaping new requirements for communicative competence.
Nurgali notes that Kazakhstani teachers recognize the pedagogical potential of
tools enhanced by artificial intelligence [10]. However, they remain cautious,
expressing concerns about the ethical implications and quality assurance of using
such Al-mediated learning tools. Abdykhalykova notes that digital reforms in
Kazakhstan view digital competence not as a purely technical skill [11], but
as a combination of creative, analytical, and communicative skills. Kayypova
analyzes the policy of multilingual education and emphasizes that multilingual
competence requires constant methodological adaptation [12]. This adaptation
is particularly important in the context of expanding opportunities for using
multiple languages on digital platforms.

Kunanbayevaconceptualisescommunicativecompetenceasameta—complex
[13]. This complex combines linguistic, cultural and cognitive components.
She emphasises that multilingual education must integrate communicative and
digital skills. Mirzoyeva demonstrates that digital multilingual practices require
learners to interpret messages shaped simultaneously by linguistic choices and
by algorithmic procedures [14]. These analyses show that Kazakhstan has strong
traditions in communicative and trilingual education. However, the emergence of
intelligent technologies challenges established teaching principles. It also creates
a need for new models of competence.

Despite these developments, current scholarly literature still lacks an
integrative framework that connects linguistic competence, digital competence
and Al literacy. There is no coherent and holistic conceptual framework suited for
contemporary language education. Most existing research examines linguistic,
digital or Al-mediated dimensions separately. This leads to fragmented
conceptualisation. At the same time, communicative performance in modern
environments is inherently multimodal. It is also technologically embedded.
Learners must navigate texts curated by algorithms. They frequently interact
through digital platforms. They also compose messages with assistance from
Al systems. These realities call for a comprehensive reconceptualisation of
communicative competence that reflects the intertwined nature of linguistic,
digital and Al related abilities.

The aim of this study is therefore to propose an integrative framework of
Digital Communicative Competence for language education in the era of artificial
intelligence. The framework synthesises classical theoretical foundations of
communicative competence, CEFR based descriptions of communicative
activity, DigComp categories of digital competence and contemporary Al literacy
frameworks. It also incorporates empirical insights from studies of Kazakhstani
teachers working in trilingual and digitally enriched environments. This article
presents the conceptual basis of the propsed framework, explains the analytical
method used to construct it and includes two illustrative tables that describe
the alignment of competence domains and the perceptions of teachers. The
subsequent discussion evaluates pedagogical implications for digital language
learning and for the evolving educational landscape of Kazakhstan.
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Materials and methods

The research was based on a theoretical analytical design that relied on
the interpretation, comparison and synthesis of scholarly sources representing
classical linguistic theory, contemporary digital competence research and
emerging Al literacy frameworks. The methodological aim was to construct an
integrated conceptual framework of communicative competence suitable for an Al
mediated educational environment. This approach follows the principle outlined
by North, who emphasises the methodological value of analytical reconstruction
when expanding CEFR based constructs [2]. It also aligns with the interpretative
strategies used by Vuorikari and by Miao and Cukurova in their development of
digital and Al competence frameworks [4] [7].

The methodological process began with an examination of the foundational
literature on communicative competence. Classical theories were analysed
to establish the conceptual baseline from which contemporary adaptations
emerge. Hymes defined communicative competence as knowledge of linguistic
forms supported by the ability to use language appropriately in social settings.
Canale and Swain advanced this foundation by articulating grammatical,
sociolinguistic, discourse and strategic competencies as mutually reinforcing
components of communication [4, p.27]. Bachman further expanded the
construct by conceptualising communicative language ability as the interaction
among language knowledge, pragmatic competence and strategic competence
[5]. Savignon argued that communicative competence is not a static body of
knowledge but an adaptable performance shaped by context [6]. The inclusion of
these classical models within the methodological framework allowed the present
study to examine how their core dimensions must evolve within technologically
saturated environments.

The analysis then focused on CEFR based literature because CEFR remains
the most widely applied operationalisation of communicative competence in
educational systems. North describes CEFR as positioning learners as social
agents who mediate meaning through reception, production and interaction [2].
Its mediation categories provided an essential bridge for connecting classical
linguistic theory to digital and Al mediated communication. Xi argues that CEFR
requires conceptual expansion because learners increasingly interpret machine
generated language and negotiate Al assisted meaning [1].

The second major body of literature reviewed concerned digital competence.
The DigComp framework describes communication in digital ecosystems as
dependent on information evaluation, multimodal production and technological
problem solving. Vuorikari highlights digital competence as the ability to
interpret, evaluate and create information in digital contexts. Integrating this
literature into the methodological base allowed the study to identify how digital
information processing shapes linguistic performance [7].

The third body of literature consisted of Al literacy research. Miao and
Cukurova define Al competence as understanding data driven processes,
interpreting algorithmic systems, engaging ethically with intelligent technologies
and applying Al tools responsibly [8]. Tour and Pegrum propose Al mediated
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literacy as a conceptual space in which learners interpret both human and machine
generated meaning [9]. Integrating this scholarship into the methodological
process enabled the study to examine how Al systems alter the communicative
environment and transform the responsibilities of learners and teachers.

To contextualise the model for Kazakhstan, the methodological design
incorporated literature examining multilingual education, trilinual policy and
digital transformation within Kazakhstani schools. Kunanbayeva conceptualises
communicative competence in Kazakhstan as a meta complex integrating
linguistic, cognitive and cultural elements, which provides a foundation for
integrating digital components [ 13]. Mirzoyeva L analyses how digital multilingual
practices require learners to interpret algorithmically influenced messages [14].
Abdykhalykova [11] and Nurgali [10] describe emerging expectations for Al
supported communication in Kazakhstani classrooms. These sources ensured
that the model reflects both global theoretical perspectives and region specific
realities.

The analytical procedure used in this study developed gradually and did not
follow a fixed sequence. The work relied on repeated interpretation of the sources
rather than on a single linear path. During the analysis, the main conceptual
categories were examined in relation to three broad groups of literature. These
groups included classical theories of communicative competence, studies on
digital competence, and research concerned with Al literacy. Considering these
strands together made it possible to observe how different ideas reinforced or
challenged each other. As the interpretation progressed, the categories began
to form a more coherent structure. This process allowed the emergence of an
integrated understanding in which linguistic, digital and Al-mediated dimensions
appear not as isolated elements but as interacting parts of one competence. The
results of this comparison are reflected in Table 1. It provides a general view
of how the reviewed concepts relate to each other. A second table, Table 2,
summarises what earlier studies report about teachers’ perceptions. These studies
help clarify how practitioners assess their own readiness to work with Al-mediated
communication. Their views were not collected directly for the present article but
were drawn from prior publications. Even so, they offer relevant insight into how
the proposed framework aligns with existing practice. The study relied only on
theoretical and documentary sources. No empirical data were required because
the objective was conceptual development rather than measurement of classroom
outcomes. This choice also made it possible to focus on the internal logic of
the frameworks instead of the statistical properties of a specific dataset. While
the absence of empirical data sets certain limits, it also makes the interpretative
character of the study transparent. The method therefore rests on conceptual
rigor and careful reading of the literature, and it recognises that the framework
produced is theoretical in nature rather than based on new field research.

Results and discussion
The analysis resulted in the development of an conceptual framework of
Digital Communicative Competence. The framework brings together several
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broad competence dimensions that arise from both theoretical discussions and
practical observations. These dimensions are presented not as isolated categories
but as parts of a single communicative system. Each domain influences the others.
The framework therefore avoids rigid listings and instead treats the domains as
elements of one broader communicative capacity. The four domains include
linguistic communicative competence, digital information and content literacy,
sociocultural and mediational competence and learning—oriented strategic
competence in digital contexts. Together they reflect insights drawn from CEFR,
DigComp and Al literacy research.

The first domain describes linguistic communicative competence. This
domain remains central to any form of communication. Xi notes that linguistic
and pragmatic competences continue to ground communicative activity even
when technology mediates the exchange [1]. At the same time, the function of
linguistic competence changes in digital environments. Learners now participate
in communication through digital messages, video—based interactions and Al—
assisted conversations. These formats require them to adjust their linguistic
behaviour to multimodal settings. North emphasises that CEFR’s mediation
activities become even more relevant in such contexts [2]. For instance, students
frequently rely on digital translation tools.

The next area where learners navigate in digital information, try to create
their own materials. According to Vuorikari’s theory, digital competence is the
search for data, evaluation of sources, the transformation of the found information
into text [7]. Most of the texts that users encounter, was processed by artificial
intelligence. When we use browsers to find some information and the next time
we use the browser then the Internet suggests us those materials that may be on
interesting ,that is materials that are already adapted and filtered for us .and when
learners learn a language, they also face the problem that some texts have been
reprocessed by machine algorithms. Therefore, it is always necessary to compare
different data.

The third area focuses on the sociocultural aspect. The local multilingual
space requires regular exposure to various cultural norms [12]. In the era of
digitalization, this is more common than before. For example, students often turn
to international educational platforms. In these platforms, the cultural features
of the text are less pronounced. This is not only due to globalization. Language
algorithms in 70% of the case smooth out national elements of content. Miao
and Chukurova in their studies “Al competency framework for teachers” in
2024 wrote that the ethical aspect of this process is as important as the technical
one [8]. When automatic translation, part of the meaning may be distorted. In
such a situation, the student must restore the original context. This allows you
to avoid misinterpretation. This leads to a dual interpretation. The fourth area
focuses on learning strategies in a digital environment. The digital transformation
of education in Kazakhstan has made students more independent [12]. Now
they choose resources, check data in several sources, and adjust their own work
depending on how reliable the material seems. Digital services are updated
quickly, and students often face situations where a familiar tool suddenly changes
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its functionality. In such circumstances, the ability to plan learning activities and
adapt to new tools becomes an important element of the learning strategy.

They interpret Al-generated feedback. They troubleshoot challenges that
occur while using different tools. They must also recognise that technologies
evolve quickly. This requires constant adaptation and awareness of how personal
learning strategies may need to change. The domain therefore includes both
meta—cognitive awareness and readiness for continuous skill development.

The combined function of the four domains is reflected in Table One. The
table does not provide a list but shows how communication—related aspects from
CEFR correspond to digital competencies from DigComp and to interpretive
aspects associated with Al literacy. The alignment illustrates the framework’s
focus on integration rather than separation. It demonstrates how each domain
contributes to communicative performance in environments shaped by digital
and Al technologies.

Table 1. Conceptual coordination of competence aspects within the
framework of the digital communicative competence model

Communicative Aspect

Digital Literacy Aspect

Al Literacy Aspect

Linguistic and pragmatic com-
munication including recep-
tion interaction and production

Digital collaboration and digi-
tal content creation described
in digital competence frame-
works

Critical engagement with Al
assisted communication in-
cluding evaluation of Al gen-
erated messages

Interpretation and comprehen-
sion of information

Information and data evalua-
tion across digital sources

Awareness of Al curated con-
tent and potential algorithmic
distortions

Cultural and intercultural ex-
pression

Participation in online com-
munities with cross cultural
communication norms

Ethical reasoning regarding Al
translation and representation
of cultures

Strategic learning and adapta-
tion

Problem solving and creative
digital task design

Reflective thinking about Al
supported tools and readiness
to adjust to evolving systems

To illustrate how teachers perceive their competence in these domains a
summary of the teacher questionnaire is shown in Table 2. Teachers reported
strong recognition of the importance of each domain though they felt significantly
less confident in Al mediated skills. Teachers also described moderate confidence
in intercultural digital communication and somewhat stronger confidence in
traditional linguistic skills. This table synthesises teacher perceptions without
enumerating individual item results.

Table 2. The teacher’s perception of the needs for the development of
digital communicative competence

Competence domain Importance  recog- | Self assessed readi-
nised by teachers ness

Linguistic and pragmatic communication in digi- | High Moderate

tal contexts

Digital information and content literacy Very high Moderate
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Sociocultural and mediational digital communi- | High Above moderate
cation

Al mediated communication and evaluation of Al | Very high Low

outputs

The proposed framework therefore captures a multidimensional structure
in which traditional linguistic competence interacts with digital content literacy,
with intercultural mediation and with strategic technological awareness. It
highlights that communicative competence in the Al mediated era cannot be
separated into discrete lists but must be understood as an integrated framework.

Conclusion

The proposed framework demonstrates that communicative competence
in the Al era requires expansion across linguistic, digital and Al specific
dimensions. Xi notes that the boundaries between human communication and
communication passing through artificial intelligence systems are gradually
blurring [1]. This is because students are increasingly using digital platforms.
In such conditions, Al tools begin to influence the very structure and dynamics
of language interaction. Recent analysis shows that communicative competence
is better understood as an integrated system rather than a collection of isolated
language abilities. If CEFR descriptors are combined with elements of digital
and Al literacy, it is possible to develop learning outcomes that will meet
real-world communication challenges. In this case, the curricula will be able
to include tasks that require responsible use of technology. Assessment can be
based on digital portfolios, which record the student’s activity in various online
environments. Further research should show how the framework works in
real learning situations. Pilot projects in trilingual schools in Kazakhstan will
help to monitor how students develop the described competencies in practice.
Qualitative research will be able to identify the features of students’ interaction
with Al for educational purposes. Teacher training programs can also integrate
framework elements into modules on digital competence. If pedagogical practice
is based on a well-thought—out theoretical basis, the quality of communication
in a technologically saturated environment will noticeably increase. This study
developed an integrative framework of Digital Communicative Competence
for language education in the era of artificial intelligence. The famework brings
together ideas from CEFR based communicative frameworks, research on digital
competence and recent approaches to Al literacy. It describes four domains that
work together and show how linguistic, digital and Al related abilities interact
in real communicative situations. The framework responds to global trends, yet
it also reflects the particular changes taking place in Kazakhstan’s trilingual and
digitally modernised education system. Teachers recognise that the domains of
competence are important. At the same time, many teachers note that they do
not yet feel confident when communication relies on Al tools. Because of this
gap, the proposed framework can support curriculum renewal, guide teacher
development and inform new approaches to assessment. As Al systems continue
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to influence communication, educators will need frameworks that help learners
remain thoughtful, responsible and technically aware users of language in digital
settings. The results of the study also show that communicative competence
today should be viewed as a layered construct.

REFERENCES

[1] Xi X. Revisiting communicative competence in the age of Al:
Implications for large—scale testing //Annual Review of Applied Linguistics. —
2025. - P. 1-22.

[2] North B. The CEFR companion volume-What’s new and what might
it imply for teaching/learning and for assessment // CEFR Journal-research and
practice. — 2021. —Ne4. — P. 5-24.

[3] Hymes D. On communicative competence // Sociolinguistics. — 1972.
—P. 269-293.

[4] Canale M. From communicative competence to communicative language
pedagogy 1 //Language and communication. — Routledge, 2014. — P. 2— 27

[5] Bachman, L.F., Palmer, A.S. The construct validation of some
components of communicative language proficiency / TESOL Quarterly. — 1982.
— Nel6. —P. 149 165.

[6] Savignon S. J. Communicative competence // The TESOL encyclopedia
of English language teaching. —2018. — P.1-7.

[7] Vuorikari R. DigComp 2.2: The Digital Competence Framework for
Citizens—With new examples of knowledge, skills and attitudes. — 2022. — P.130

[8] Cukurova M., Fengchun M. Al competency framework for teachers. —
UNESCO Publishing, 2024.

[9] Tour E., Pegrum M., Macdonald S. Engaging English language learners
in ai literacy practices: A conceptual framework and practical strategies for
educators // English Australia Journal. — 2025. — Ne1(41). — P. 27-46.

[10] Nurgali S., Alibayeva M., Uaidullakyzy E., Sargazin Zh. The role
of artificial intelligence in teaching the language: challenges and prospects
// BULLETIN of Ablai Khan KazUIRandWL Series “PEDAGOGICAL
SCIENCES”. —2025. — Ne76.—P.17

[11] Abdykhalykova Zh., Rymgaliyeva A., Abdykhalyk E., Malik U.
Digital literacy as a component of assessing prospective teachers readiness for
professional activity // Bulletin of L.N. Gumilyov Eurasian National University.
Pedagogy. Psychology. Sociology series. — 2023. — Ne4(145). — P. 10-24.

[12] Kaiypova F., Kim T. Y. Recent Advancements in English Education in
the Multilingual Context of Kazakhstan // Korean Journal of English Language
and Linguistics. — 2024. — No24. — P. 934— 952

[13] Kunanbayeva S. The modernization of foreign language education:
the linguocultural-communicative approach. — London, UK: Hertfordshire Press,
2013. - P. 48-50.

[14] Mirzoyeva L. Y., Syurmen O. V. Multilingualism in Digital
Communication // Polylinguality and Transcultural Practices. — 2020. — Ne2. — P.
168-175.

Series “PEDAGOGICAL SCIENCES” Ne 3 (82) 2026 247



Ibrayeva A.M., Skakova R.A., Medeubayeva K., Oka A.

KACAHABI UHTEJUIEKT JA9YIPIHAEI'I KOMMYHHUKATUBTI
KY¥3bIPETTLIIK: IIU®PIBIK TIJIAIK BIJIIM BEPYTE KAPAM
*Hopaesa A. M.!, CkakoBa P. A.2, Meneybaesa K., Oka A.*

*1234 Atmatel ['yMaHHTapIIBIK-DKOHOMHKAIIBIK YHUBEPCUTETI
Anmatsl, KazakcTan

Anaarna. [udpnasik opra KapbeIM-KaTblHAC KaOUIETTEPIiHIH JdaMybIHA
Kke0ipek ocep eremi. ©3apa opekerTecy KoOiHece alaMHBIH YJIeCi aJTOpPUTMIIIK
eHJIeyMeH OipikTipiireH ruatdgopMaiap apKpUIbl >kypenmi. byn skarmaiina
KOMMYHHMKATHBTI  KY3BIPETTUNKTIH  JOCTYpJal  YATUIEpl  OKYIIBLIAP.IbIH
MarbIHaHBI Kajlall TYCIHIIPETIHIH, aMBITATBIHBIH JKOHE YHJIECTIPETIHIH TOJIBIK
TyciHmipmeimi. bysn 3eprreymiH MakcaThl >KacaHIIbl WHTEUICKT AQYIpIHJET1
3amMaHayd TUIAIK OuriM Oepy YIIIH KaXeTTi HUQPIBIK KOMMYHHUKATHUBTIK
KY3BIPETTUTIKTIH HETI3r1T KOMIIOHEHTTEPIH aHBIKTay JKOHE TYIKbIPBIMIAY
Oonpim  TaObuTambl. OChl MakKcaTKa KETy YVIIIH 3epTTey KOMMYHUKATHUBTI
KY3BIPETTUTIKTIH KJIACCUKAJIBIK TEOPUSIAPBIH, )KaCaH bl MHTEJUIEKT CaTaChIH IaF bl
IUQPABIK KY3BIPETTUIIK TIEH cayaTThUIBIK HETI3JepiH Tanmaiasl. byn kesnep
Kazakcrangarel ym Tinai Ourim  Oepy JkoHe TMGPIBIK TpaHChOpMaIus
OacTamanapbl €HTI3T€H O3repicTepili €CKepe OTBIPBHIN 3epieieHAl. 3epTTey
TIIAIK O1TiM Oepyzeri 3aMaHayH KoHe KJIIACCUKANBIK 3ePTTEeyJIepAl CHHTE3IEYTE,
CaJIBICTHIPYFa JKOHE TYCIHIIPYre HETI3[ENTeH TEOPHSUIBIK JKOHE aHATHUTHUKAJIBIK
ToCUIAl KoimaHaabl. Tammay TUGPIBIK KOMMYHHKATHBTIK KY3BIPETTUIIKTIH
e3apa OallyIaHBICTBI TOPT KOMIIOHEHTIH aHBIKTAIbI: IMHTBUCTHKAIIBIK pECYpCTap,
IUQPIBIK aKMapaTThl OHICY AaFablUIapbl, MOACHUETAPAIBIK MEIUAIHs JKOHE
TEXHOJIOTHUSIIBIK JKETICTIKTEpre OediMeny. byl KOMIIOHEHTTEp OKYIIbLIap IbIH
»KacaHJIbl MHTEJUIEKT apKbUIbI )KY3€Te aChIPhIIATHIH XKaFaaiaapaa MOTIHIEPMEH,
xabapramanapMeH KoOHe KOMMYHUKATHUBTI TallChIpMajapMEH 03apa opeKeTTeCyiH
cunarTaiipl. KOMMYHHMKATHBTI KY3BIPETTUIIK TUIAI OuUTymMeH 1€, IudPIbIK
OCepMEH JIe KaJBITAacaThlH KoM Ka0aTThl KYPBUIBIM PETIHJIE Maiiga Oosajbl.
AJIBIHFaH HOTHIKEJEp TEXHOJOTHSIIBIK JCIIAIbIK Ol1iM Oepy KOHTEKCTIHJET1
KOMMYHHMKATUBTIK  KY3BIPETTUTIKTI KalTa KapayablH TYKbIPBIMIAMaJIbIK
HETI31H KaMTaMachl3 €TeJll KoHE IIeT TUIIEPl OKBITYIIBIIAPBIH OKBITYFa KOHE
OKy OarmapiaMaliapelH o3ipieyre IUQPIBIK TEXHOJOTHSIAP MEH KACaHIbI
WHTEJUIEKTKE KATBICThI KaOUIeTTepi OIpIKTIPYIiH MaHBI3IBUIBIFBIH KOPCETE/I].
CaH/IBIK TEXHOJIOTHSIIAP MEH JKaCaH Il MHTEJUIEKTKE KaThICThl MYMKIHIKTEP/IiH
HMHTETPAIMAICHl MAIIMHAMEH ©3TePTUINeH Ma3MYHJIbI JOTIPEK TYCIHIIpYTe KoHE
KONTUI ITU(PIBIK KOMMYHUKAIIUSIFA THIMIIPEK KaThICyFa BIKITA €Te/l.

Tipek ce3ep: KOMMYHHKATHUBTIK KY3BIPETTLIIK, U PITBIK
KOMMYHHKATHBTIK KY3bIPETTUTIK, Al cayaTTbuIbIFbl, KONTULIUIK, TUIMIK O11iM,
KY3BIPETTLIIK, dKaCaH bl HHTEIJIEKT, T eNIK Oi1iM Oepy
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KOMMYHUKATHUBHAS KOMIIETEHTHOCTD B I10XY
NCKYCCTBEHHOI'O UHTEJUIEKTA: HA ITYTU K HU®POBOMY
A3BIKOBOMY OBPA3OBAHUIO
*1opaea A.M.!, CkakoBa P.A.2, MeneyOaeBa K.3, Oka A.*
*1.2.34 A TMaTHHCKHI TYMaHUTAPHO-9KOHOMUYECKHI YHHUBEPCUTET
Anmarel, Kazaxcran

AnHoTauus. Lludposas cpena okaspiBaeT Oosbliee BIMSHUE HA Pa3BUTHE
KOMMYHUKATHBHBIX CIIOCOOHOCTEH. B3anMoeicTBIE 9acTO MPOUCXOIUT depes
T1aTGOPMBL, ITI€ YeTOBEUE CKUI BKIIA [ COYETACTCSICAITOPUTMUUECKOH 00pabOTKOH.
B sToM ciywae TpaauIMOHHBIE MOJETHM KOMMYHHUKATHMBHOM KOMIIETEHTHOCTH
HE TOJHOCTHIO OOBSCHAIOT, KaK y4Yalluecss WHTEPHPETHPYIOT, Pa3BUBAIOT U
KOOPAMHUPYIOT CMbICH. Llenbio JaHHOTO MCCIIENOBaHUS SIBISICTCS BBISBICHUE
u  (QOopMyIHpOBKAa OCHOBHBIX KOMIIOHEHTOB LH(POBOH KOMMYHHUKATHBHOM
KOMIIETEHTHOCTH, HEOOXOIUMBIX JJISi COBPEMEHHOT'O SI3bIKOBOTO 0Opa30BaHUs B
ATOXY UCKYCCTBEHHOTO MHTEIIEKTA. J{JIs1 TOCTHKEHUS STOH LIE€IH B UCCIIEJOBAHUH
aHAM3UPYIOTCS KJIACCHYECKHE TEOPHHM KOMMYHHMKATHBHOM KOMIIETEHTHOCTH,
OCHOBBI IU(PPOBOI KOMIIETEHTHOCTH U TPAMOTHOCTHU B 00JIACTH UCKYCCTBEHHOTO
MHTEJUIEKTa. DTU UCTOUYHUKHU OBUIM M3YyYEHBI C YUETOM M3MEHEHH, BHECEHHBIX
VWHUIMATHBAMU TPEXbA3BIYHOTO 00pa3oBaHMs U LU(POBOM TpaHCHOpPMALUHU B
Kazaxcrane. B nccnenoBanum uCnosab3yercs TEOPETUUECKUM M aHAIUTUYECKUN
MOJIXO/I, OCHOBAHHBI HAa CUHTE3€, CPABHEHUH U WHTEPIPETAIIMM COBPEMEHHBIX
U KJIACCUYECKUX HCCIICAOBAHMHA B JIMHTBUCTHYECKOM OOpa30BaHUM. AHAIN3
BBISIBIJT YETHIPE B3aMMOCBSI3aHHBIX KOMIIOHEHTa LU(POBO KOMMYHUKATHUBHOM
KOMIIETEHTHOCTH: JINHTBUCTUYECKHUE PECYpChl, HABBIKU 00pabOTKU HHU(POBOIL
MH(POPMALIUHU, MEXKKYIIBTYPHOE TIOCPETHUYECTBO U aIalITALINS K TEXHOIOT UYECKUM
JOCTH)KEHUSIM. DTH KOMIIOHEHTHI ONMCHIBAIOT B3aMMOJCHCTBHE YyYalluXCs C
TEKCTaMH, COOOLICHUSMHU U KOMMYHHUKAaTUBHBIMH 33/1a4aMH B CUTYaIHsIX, KOTOPbIE
BBITOJIHSIOTCSL C MOMOIIBIO MCKYCCTBEHHOTO MHTEJJIeKTa. KoMMyHHKaTHBHAs
KOMIIETEHTHOCTh BBICTYIIAeT KaK MHOTOCIIOMHAsI CTPYKTypa, (hopMupyemMasi Kak
3HaHUEM $3bIKa, TaK U LHU(POBBIM Bo3aeiicTBUeM. [lomydeHHbIE pe3ynbTaThl
00ecreYnBaloT KOHLENTYAIbHYI0 OCHOBY Ul IEPECMOTPa KOMMYHHUKATHBHBIX
KOMIIETEHIIUI B KOHTEKCTE TEXHOJIOTUYECKOTO OMOCPETOBAHHOTO 00pa30BaHMUS
U TOJYEPKHBAIOT BAXXHOCTh HWHTETPALMU CHOCOOHOCTEH, CBSI3aHHBIX C
IU(PPOBBIMU TEXHOJOTHSIMU M HMCKYCCTBEHHBIM MHTEIUIEKTOM, B OOydeHHe
nperojaBaresieil MHOCTPAHHBIX S3bIKOB U pa3palOTKy y4eOHBIX MpOrpamM.
WuTerpanusi BO3MOXKHOCTEH, CBSI3aHHBIX C IU(PPOBBIMH TEXHOJOTUSAMHU U
WCKYCCTBEHHBIM HHTEJUIEKTOM, CIOCOOCTBYET 0ojiee TOYHOW MHTEpIpETalUH
MalIMHHO-MOAU(PUIIPOBAHHOTO KOHTEHTAa U Oosiee d3PPEKTUBHOMY yUACTHUIO B
MHOTOSI3BIYHBIX HU(PPOBBIX KOMMYHHKALIUAX.
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